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NOTE TO THE 
FACILITATOR

2

Welcome to the training for the School Leadership and Management Course. 

PILO trusts that you will find this course both exciting and informative. The 

course is designed to support and develop the leadership and management 

skills of SMTs, and especially school principals. Very rarely have schools been 

turned around without the leadership from the principal who has set clear 

priorities and goals that are followed through by the staff. Many other factors 

contribute to positive change in schools, but in high-performing schools, 

leadership is most often the catalyst (National Education and Evaluation 

Development Unit (NEEDU) 2018 report: Schools that Work).

Training on the School Leadership and Management Course is designed to 

take place over a period of time. The course consists of 7 Modules:

LEARNING TO LEAD CHANGE: WHAT I DO MATTERS!

EFFECTIVE CURRICULUM MANAGEMENT: THE CORE 
BUSINESS OF THE SMT

INSTRUCTIONAL LEADERSHIP: LEADING CHANGE THAT 
MATTERS

SUPERVISION: ENABLING PROFESSIONAL AND SUPPORTIVE 
CONVERSATIONS BASED ON EVIDENCE

INSTRUCTIONAL LEADERSHIP: SUPPORTING THE 
INSTRUCTIONAL CORE

ASSESSMENT: LEARNING FROM WHAT LEARNERS ARE 
LEARNING

COMMUNITY PARTICIPATION TO SUPPORT THE 
INSTRUCTIONAL CORE
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IDEALLY:

•	 MODULE 1 should be trained in a single session followed by a 4 week break.

•	 MODULE 2 should be trained in a single session followed by a 8-10 week break.

•	 MODULES 3 AND 4 should be trained within a contracted time period, e.g. over 

a 3- or 4-week period followed by an 8-10 week break. 

•	 MODULE 5 should be trained in a single session followed by an 8–10-week break.

•	 MODULE 6 should be trained in a single session followed by an 4-5 week. 

•	 MODULE 7 should be trained in a single session followed by an 8–10-week break.

At the end of each module participants will be required to go back to their schools 

and do homework tasks. These tasks aim to assist participants to apply their new 

learning. 

For training purposes, each Module in the course is provided in a separate manual. 

Participants should insert all 7 manuals as well as any notes and/or handouts in a 

single file. Facilitator’s Notes are provided for each Module in the course. These 

notes will give you points to highlight or emphasise in your discussions, and in 

some instances also provide suggested answers to activity questions.

To successfully deliver the course you will need to be familiar with the Participant’s 

Manual as well as the Facilitator’s Guide and the accompanying Powerpoint slides 

(PPS). Please make sure you are well prepared before starting with your sessions 

as the success of the course relies on the success of the training. We wish you 

well with your training and anticipate great success through the dedication and 

effort contributed by all involved in this exciting project.
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PILO

Prof Mary Metcalfe
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Prepare in advance
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THIS IS A CHANGE JOURNEY: HOW CAN I HELP YOU?

Welcome participants to this seventh module of the School Leadership and Management 
Course. Remind participants that the course is designed to support and develop the 
leadership and management skills of SMTs, and especially school principals. 

If possible, you can have the flipcharts created by participants at the start of the Module 1 
training on display. You can use the charts to reorientate participants to what they would 
like to achieve from the broader School Leadership and Management Course. Alternatively, 
you can display three blank charts on the wall with the following headings:

WHY ARE
YOU HERE?

WHAT DO
YOU WANT TO

ACHIEVE?

WHAT DO
YOU WANT TO
TAKE BACK TO 

YOUR SCHOOL?

ACTIVITY:
FLIPCHARTS
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Give participants an opportunity to come up and write their contributions on the charts. 
You can use these contributions to generate a brief discussion and recap of learning.

Time would have passed between the training of Module 6 and this, i.e. Module 7. You may 
also have different participants attending this module’s training. Begin by briefly recapping 
Modules 1-6 using the diagram on the next page and in the PowerPoint presentation and 
on pages 4-5 of the Participant’s Guide.
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MODULES 1-6:
WHAT HAVE WE LEARNED?

MODULE 1    LEARNING TO LEAD CHANGE: WHAT I DO MATTERS

•	 The importance of supporting and strengthening the Instructional Core to 
improve educational outcomes

•	 Leadership vs. Management

•	 Changing teacher support practices to create conditions for teachers to 
make evidence based professional judgements

•	 Emotional intelligence as key to an adaptive leadership style

MODULE 2    EFFECTIVE CURRICULUM MANAGEMENT:
		  THE CORE BUSINESS OF SMTS

•	 Curriculum coverage

•	 The SMTs role in supporting the curriculum management cycle throughout 
(TOOL 1: Teacher’s Weekly Tracking, Reflecting and Responding Tool and 
TOOL 2: Departmental Head Scheduling Tool)

•	 Lead change, share values and build collaboration and trust as a basis for 
professional conversations about curriculum

MODULE 3    INSTRUCTIONAL LEADERSHIP:
		  LEADING CHANGE THAT MATTERS

•	 Why change often fails

•	 Strategies to secure teachers’ support for changing Internal and external 
accountability

•	 Reciprocal accountability

•	 Reviewing learners’ work and having ‘difficult conversations’

•	 TOOL 3: Departmental Head Curriculum Coverage Conversation Tool

•	 Build and sustain a culture for professional supportive conversations

MODULE 4    SUPERVISION: ENABLING PROFESSIONAL AND
		  SUPPORTIVE CONVERSATIONS BASED ON EVIDENCE

•	 Reflecting and improving tools

•	 Build and sustain a culture for supervision

•	 Leading change in improving supervision
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CONCEPTUAL

TECHNICAL

ADAPTIVE

Curriculum coverage, leading change, curriculum 
management and support, Circle of Concern 
and Influence, internal accountability, reciprocal 
accountability, Instructional leadership, time 
management, trustworthy assessment data

Planners, trackers, scheduling, planning and 
support of the curriculum management cycle 

Purpose, agency, emotional intelligence, trust and 
values, building relationships, difficult conversations, 
creating safe spaces

MODULE 5    INSTRUCTIONAL LEADERSHIP:
		  SUPPORTING THE INSTRUCTIONAL CORE 

MODULE 6    ASSESSMENT: LEARNING FROM WHAT
                     LEARNERS ARE LEARNING

•	 Reflecting on the SMTs role in supporting the Instructional Core

•	 Proper time management including protecting teaching time 
essential to school success

•	 Strengthening supervision 

•	 TOOL 4: Principal’s Curriculum Management Conversation Tool (to 
support DHs having curriculum management conversations with 
Principals.)

•	 Defining assessment and understanding different types, including 
summative, formative, formal and informal

•	 The assessment cycle: Using assessment data to make instructional 
decisions and improve teaching and learning

•	 The importance of reliability, validity, authenticity and fairness in 
assessments (to ensure trustworthy data)

•	 Relationships with Circuit Managers: using assessment data to 
facilitate curriculum management conversations between Principals 
and Circuit Managers.

MODULE 7    COMMUNITY PARTICIPATION TO SUPPORT
                     THE INSTRUCTIONAL CORE



You may choose to briefly review the outcomes of Module 6:

Module 6 dealt with: 

•	 Formal and informal assessment as sources of information about what 
learners have learned (assessment of learning, i.e. summative vs. 
assessment for learning, i.e. formative).

•	 The importance of effective management of assessment processes for 
trustworthy data. 

•	 Deepening your ability to analyse assessment results so that you can: 

–– identify patterns of achievement across subjects and grades, and 
over time 

–– consider how the information is useful to you 

–– consider how you might take follow up action based on the 
information.

•	 The role of the Circuit Manager and his/her relationship with the SMT.

•	 The preparation required to better facilitate professional, supportive 
evidence based conversations on curriculum management with Circuit 
Managers. 

MODULE 6 OUTCOMES

8
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Introduce participants to the outcomes for Module 7:

The School Leadership and Management Course consists of 7 modules.

On completion of Module 7 you will: 

•	 Deepen your understanding of the social contexts of schooling.

•	 Recognise that to improve learner outcomes and enable a high-
performing school, SMTs need to consider and work with the wider 
context within which their school operates.

•	 Understand how ‘community participation’ is a critical school 
improvement domain.

•	 Be able to reflect upon the term ‘community’ and what is meant by 
‘school-community partnerships’ within your specific context.

•	 Analyse the challenges that affect teaching and learning at your school 
in terms of Steven Covey’s Circle of Concern and Circle of Influence as 
well as his Time Management Matrix. 

•	 Recognise a Needs Based vs. an Asset Based approach to working 
in and with communities, and understand how meaningful and lasting 
community change always comes from within. 

•	 Appreciate some of the rudimentary values and practices that make 
school-community partnerships succeed, and recognise potential 
stumbling blocks to effective partnerships.

•	 Think about and develop an Action Plan that involves other stakeholders 
in addressing a challenge to teaching and learning at your school and 
supporting school improvement.  

At the end of the module, you will be given a final task to do at your school. 

MODULE 7 OUTCOMES
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1.1 FEEDBACK AND DISCUSSION
	 OF MODULE 6 HOMEWORK TASKS

Remind participants that in Module 6 they learned about analysing assessments and how 
this data can be used to inform instructional decisions. Their first homework task was to 
go back to their school and analyse the Mathematics and English assessment records for 
two consecutive grades. Guidelines were provided to help participants do this. 

The second homework task for Module 6 gave participants an opportunity to reflect upon 
their leadership style. This self-reflection exercise will not be reported upon.

The third homework task for Module 6 required participants to go back to  their school 
and strengthen their use of tools (technical and adaptive) to support professional and 
evidence based conversations happening ‘up and down the line’, i.e. this includes Circuit 
Managers and District officials, Principals and Deputy Principals, Departmental Heads 
and teachers.  

In Modules 1-6 of this School Leadership and Management Course participants were 
introduced to four technical tools to help SMTs support the curriculum management cycle:

TOOL 1: Teacher’s Weekly Tracking, Reflecting and Responding Tool

TOOL 2: Departmental Head Scheduling Tool

TOOL 3: Departmental Head Curriculum Coverage Conversation Tool

TOOL 4: Principal’s Curriculum Coverage Conversation Tool

The adaptive tools you have learned about include:

•	 The Iceberg Model and the Johari Window (Module 1)

•	 Managing difficult conversations (Module 3)

•	 Giving and receiving feedback

•	 Time management
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Wider group 
discussion

Participants work as a wider group to discuss the analysis of assessment 
data they did at their school. It is important that participants have an 
opportunity to discuss how analysing assessment data may have revealed 
new insights, and subsequently informed decisions to better support or 
strengthen the Instructional Core. 

Try not to spend too long on this report back as the details of the analysis 
will be particular to the grades (and assessments) analysed and the 
individual school context(s).

ACTIVITY 1A:
ANALYSING
ASSESSMENTS  

Individual and wider group 
work and discussion

Participants begin by working individually to fill in a table capturing which 
curriculum management practices are in place/slowly being introduced/still 
to be introduced in their schools. They then go on to share and discuss 
their experiences (some broader goals are provided to help guide the 
discussion).  

The feedback should not go on for too long as there will be additional 
opportunities for reflection and discussion of this. The feedback should 
give you, the facilitator, a good sense of where the various participants are 
‘at’ in their journey, and therefore help you refine and target your approach 
going forward.

ACTIVITY 1B:
USING TOOLS
TO LEAD CHANGE 



1.2 COMMON PRACTICES IN
     ‘SCHOOLS THAT WORK’

This section is largely a revision of the 2018 DBE NEEDU study on schools ‘that work’. 
The study sought to identify best practices that are common to high-performing schools. 
(This study was explored in Module 1 of this School Management and Leadership Course.)

Pair work

Participants work in pairs to predict what they think NEEDU found to be 
common practices in schools ‘that work’, i.e. high-performing schools.

After participants have captured their predictions, use the notes in the 
Participant’s Manual and the PPS to explain the six consistent themes or 
categories that emerged in the NEEDU report. The point to emphasise is 
that whilst three of these have to do directly with advancing teaching and 
learning, the other three have to do with strengthening school operations: 

•	 System’s support and partnerships

•	 Learner centred climate

•	 An enabling environment.

To improve learner outcomes and enable a high-performing school, SMTS 
therefore need to focus (additionally) on these three areas, i.e. work with 
the wider context within which the school operates.  (This point is important 
to make as it explains the focus of this module on wider community 
participation and collaboration.)

ACTIVITY 1C:
THINKING ABOUT
SCHOOLS THAT WORK

12



1.3 LINKING TO
      EARLIER MODULES

This section provides a further ‘link’ between this modules focus on wider community participation 
and collaboration, and learning from previous Modules, particularly the discussion of school 
improvement domains in Module 5.

Use the notes in the Participant’s Manual and the PPS to review the four domains essential for 
school improvement. Most importantly emphasise that this module is focused on the community 
participation domain.

This activity gives participants an opportunity to reflect on the seven 
modules in the School Leadership and Management Course and decide 
which of the four school improvement domains each course focused upon. 
This reflection need not be done as an activity and you can choose whether 
to use it for a brief group discussion or even set it as a ‘thinking’ task for 
participants to do at home/after the course. Again, the important point to 
emphasise is that Module 7 is focused on the community participation 
domain.

Individual work
ACTIVITY 1D:
SOMETHING TO
THINK ABOUT 

13
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AND THE 

COMMUNITY
IT SERVES
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Individual and pair work 

The aim of this activity is to give participants an opportunity to think about 
the wider context surrounding their school and community, and then share 
‘their story’ with a partner. In discussing their school, participants are 
asked to reflect on how their context impacts on their role as a SMT.

ACTIVITY 2A:
THE STORY OF
YOUR SCHOOL 

Pair work 

Participants work with a partner to define ‘community’., Although a 
definition of ‘community’ is provided after this activity, spend some 
time ‘brainstorming’ with the participants in the activity feedback. Try to 
incorporate their inputs into a definition you can all agree upon. 

Use the notes in the Participant’s Manual to explain schools as sites of 
social cohesion. 

In discussing school-community partnerships you can ask participants 
to share any examples they may have (in the present or past) and use 
these as a springboard to discuss the differences between school-linked 
vs school based, and one-on-one vs. multilayered alliances. 

ACTIVITY 2B:
DEFINING
COMMUNITY

2.1 THE ROLE OF THE SCHOOL
      GOVERNING BODY (SGB)

Use the notes in the Participant’s Manual and the PPS to briefly explain the role and 
responsibilities of the SGB,  focusing on the importance of school-community partnerships. 
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Use the notes in the Participant’s Manual and the PPS to briefly discuss the QLTC. The 
extent to which this campaign is actualised and implemented varies considerably so try 
not to deal with it in too much detail here. Depending on the time you have available and 
your audience, you can choose to go through the campaign pledges included on pages 
24-27 of the Participant’s Manual or just talk about the campaign more broadly. Campaign 
coordinating structures should have been established at national, provincial, regional, 
local and school level.

2.2 THE QUALITY LEARNING AND
      TEACHING CAMPAIGN (QLTC)

Individual work

Participants work individually to think about the SGB at their school and 
answer questions. Try to keep the feedback session brief and focused on 
the critical role the SGB plays in fostering community participation in the 
school and supporting the staff to deliver quality teaching and learning. 

ACTIVITY 2C:
REFLECTING ON
YOUR SCHOOL’S SGB

Use the notes in the Participant’s Manual and the PPS to briefly remind participants of 
Stephen Covey’s Circle of Concern and Circle of Influence. (This was dealt with in 
Module 1 of the course). Proactive people focus on what they can do and influence and 
reactive people focus their energy on things beyond their control. Instructional leaders are 
useful when they focus on what they can change.

2.3 ADDRESSING
     CHALLENGES
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Individual work
ACTIVITY 2D:
PLOTTING THE ISSUES IN
YOUR CIRCLE OF INFLUENCE

This activity aims to link participants current and prior learning. 

Participants begin the activity by reflecting on some of the ‘external 
environment’ challenges that affect teaching and learning at their school and 
plotting these in their Circle of Concern and Circle of Influence. Simply 
stated, participants are asked to reflect on the challenges in their context and 
decide which are within their control and which are beyond their influence.  

The next part of the activity makes additional links between participants’ 
current and previous learning, namely Covey’s Time Management Matrix 
which was dealt with in Module 5. The activity requires participants to 
reflect on the challenges they have identified and ‘assign’ each one as per 
the four quadrants of the Time Management Matrix, i.e. which are urgent 
and important, important and not urgent, urgent and not important and not 
urgent and not important. 

The final part of the activity ‘brings together’ the participants’ insights to 
identify which challenges are important and within their Circle of Influence. 
The critical part of this activity is that participants think about how others 
might be able to help them shift challenges into their Circle of Influence 
and get something done about them (e.g. working with SGBs and other 
stakeholders to build school-community partnerships).

This is an extensive activity, and you must spend time on the report back 
to the wider group. SMTs and educators in under-resourced schools often 
raise the concern that the expectation that they should manage school-
community partnerships is a huge burden on their already strained 
workload. This is a legitimate concern and should be ‘heard’ and explored 
in relation to the professional role of educators in teaching and learning and 
the role of parents and communities in creating the necessary conditions 
for teaching and learning to take place. (Refer to the pledges in the QLTC).

On pages 29-33 of the Participant’s Manual is a list of possible challenges 
and campaigns to address issues in an SMTs Circle of Concern and 
Influence. You can use these to add to the feedback discussion, but 
participants must share their own challenges and insights. (This list of 
suggestions can also be used to inform the Action Plan participants will 
work on in section 5 of this course.)
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34 - 43 PRESENTATION

SLIDES 32-42

THE ROLE OF 
SCHOOL LEADERS 

IN BUILDING 
EFFECTIVE 

COMMUNITY 
PARTNERSHIPS

3
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This section focuses on the role of school leaders and SMTs in bringing various school 
stakeholders on board and building school-community partnerships. If you have not 
discussed it in the previous section, be aware that SMTs and educators in under resourced 
schools often raise the concern that the expectation that they should manage school-
community partnerships is a huge burden on their already strained workload. This is a 
legitimate concern and should be ‘heard’ and explored in relation to the professional 
role of educators in teaching and learning and the role of parents and communities in 
creating the necessary conditions for teaching and learning to take place – it is a shared 
responsibility that should not rest solely on the SMT (Refer to the pledges in the QLTC).
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3.1 WORKING WITH AND
      IN COMMUNITIES
Use the notes and PPS to explain the two paradigms (or ways of thinking) when working with 
and in communities:  

1.	 A NEEDS BASED APPROACH, and

2.	 AN ASSET BASED APPROACH.

Pair work
ACTIVITY 3A:
REFLECTING ON PREVIOUS 
COMMUNITY DEVELOPMENT 
PROJECTS

This activity aims to encourage participants to reflect back on community 
development projects that have taken place in their schools. Participants 
work with a partner to discuss the project, it’s approach (i.e. Needs or 
Asset Based), and the subsequent outcomes. Reflecting on the project 
outcomes will hopefully enable a discussion during the feedback session 
of the asset-based, community-led development (ABCD) approach and 
the more traditional needs-based approach to community development.  
Research indicates that  communities which are sensitised to ABCD tend 
to be more self-motivated, self-driven and self-organised, and utilise 
their own assets and resources in collaboration with external assets and 
resources. Schools adhering to this approach tend to spell out the kind 
of support they want from external stakeholders. In comparison, in the 
needs- and problem-based approach, community initiatives are dependent 
on external funds, while organisations driving the process feel responsible 
for the success of community initiatives.
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3.2 BUILDING EFFECTIVE
SCHOOL-COMMUNITY
PARTNERSHIPS 

Small group 
work

ACTIVITY 3B:
SUCCESSFUL SCHOOL-
COMMUNITY PARTNERSHIPS

Participants work as a small group to brainstorm the values (and practices) 
that will make school-community partnerships succeed. They report back 
to the wider group.

Use the notes in the Participant’s Manual (following on from the activity) 
and the PPS to guide the feedback session and supplement the participants’ 
discussions.

Small group work 
and discussion

ACTIVITY 3C:
STUMBLING BLOCKS TO 
EFFECTIVE PARTNERSHIPS

Participants continue to work in their small groups to brainstorm 
potential challenges (stumbling blocks) to effective school-community 
partnerships. They report back to the wider group.

Use the notes in the Participant’s Manual (following on from the 
activity) and the PPS to guide the feedback session and supplement the 
participants’ discussions.
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44 - 49 PRESENTATION

SLIDES 43-47

DEVELOPING 
SCHOOL-

COMMUNITY 
PARTNERSHIPS: 

CASE STUDIES 

4
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The activity in this section provides participants with two case studies to choose from. The 
case studies give participants an opportunity to apply their learning to real-life examples.
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Small group work 
and discussion

ACTIVITY 4A:
CASE STUDIES

Participants work in small groups to read and answer questions based on a 
case study they have chosen, i.e. A or B. Case Study A deals with the wider 
context of the school affecting teaching and learning and Case Study B 
deals with the challenges of gaining sufficient involvement and support from 
parents and the community. Participants report back to the wider group. 
Spend some time on this report back so that participants have an opportunity 
to reflect upon and respond to the issues raised in both the case studies. 
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50 - 65 PRESENTATION

SLIDES 48-54

DEVELOPING AN 
ACTION PLAN FOR 

ADDRESSING A 
CHALLENGE TO 
TEACHING AND 

LEARNING AT 
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This section involves participants working, step-by step, on an Action Plan to address an 
issue or problem in their school.
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Small group work 
and discussion

ACTIVITY 5A:
DEVELOPING AN ACTION 
PLAN: IDENTIFY THE ISSUE 
OR PROBLEM

Participants begin this activity working on their own to identify an issue, 
or problem they want to address in their school. Once they have decided 
the issue, participants need to see if anyone else in the room has selected 
the same issue. They form a small group with this person(s) and continue 
the activity 

On pages 56-65 of the Participant’s Manual there is an Action Plan template. 
They fill in Step 1 of the template (their identified issue). 

Small group work 
and discussion

ACTIVITY 5B:
DEVELOPING AN ACTION PLAN: 
UNDERSTANDING THE CAUSES 
UNDERLYING THE ISSUE

For this activity, participants work as a group to discuss what they think 
the underlying causes are that have given rise to their issue and then fill in 
the underlying causes in Step 2 of the Action Plan template.



Small group work 
and discussion

Small group work 
and discussion

ACTIVITY 5C:
DEVELOPING AN ACTION PLAN: 
DECIDING WHAT TO DO

ACTIVITY 5D:
DEVELOPING AN ACTION PLAN: 
DECIDING HOW YOU WILL 
MEASURE PROGRESS

For this activity, participants work as a group to discuss what they think 
should be done to address their chosen issue. They then work individually 
to fill in answers that they believe will work in their school (on the Action 
Plan template). 

For this activity, participants work as a group to discuss what they think  
they will measure progress toward their goal. They then work individually 
to fill in answers that they believe will work in their school (on the Action 
Plan template). 

26

Small group work 
and discussion

ACTIVITY 5E:
RESEARCH TO INFORM
YOUR ACTION PLAN

For this activity, participants work as a group to discuss what they need 
to find out to inform their Action Plan. They then work individually to fill 
in answers that they believe will work in their school (on the Action Plan 
template). 
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Small group work 
and discussion

Small group work 
and discussion

Small group work 
and discussion

ACTIVITY 5F:
DEVELOPING AN ACTION PLAN: 
IDENTIFYING COMMUNITY 
ASSETS

ACTIVITY 5G:
DEVELOPING AN ACTION PLAN:  
IDENTIFYING ANY ADDITIONAL 
RESOURCES

ACTIVITY 5H:
DEVELOPING AN ACTION PLAN:  
IDENTIFYING ANY POTENTIAL 
OBSTACLES

For this activity, participants work as a group to discuss what assets exist 
in the community to help them with their Action Plan. They then work 
individually to fill in answers that they believe will work in their school (on 
the Action Plan template). 

For this activity, participants work as a group to discuss what additional 
resources they can draw upon. They then work individually to fill in answers 
that they believe will work in their school (on the Action Plan template). 

For this activity, participants work as a group to discuss any potential 
obstacles that could prevent them from achieving their goals. They then 
work individually to fill in answers that they believe will work in their school 
(on the Action Plan template).



Small group work 
and discussion

Small group work 
and discussion

Small group work 
and discussion

ACTIVITY 5I:
DEVELOPING AN ACTION PLAN: 
IDENTIFYING APPROPRIATE 
COMMUNICATION METHODS

ACTIVITY 5J:
DEVELOPING AN ACTION PLAN:  
DESIGNATING RESPONSIBILITIES

ACTIVITY 5K:
DEVELOPING AN ACTION PLAN:  
MONITORING, EVALUATING AND 
ADJUSTING

For this activity, participants work as a group to discuss appropriate 
communication methods to support their Action Plan. They then work 
individually to fill in answers that they believe will work in their school (on 
the Action Plan template). 

For this activity, participants work as a group to discuss the details of their 
Action Plan, including who needs to do what, by when. They then work 
individually to fill in answers that they believe will work in their school (on 
the Action Plan template). 

The last two steps of the Action Plan template have to do with the monitoring, 
evaluation and making adjustments to the plan as it is in ‘action’. These two 
steps can only really be completed once the plan is being implemented. 

For this activity, participants work individually to read through the final steps 
relating to the monitoring and evaluation of their Action Plan.
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CONCLUSION
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SLIDES 55-58
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This seventh, and final module of the School Leadership and Management Course has 
introduced participants to new learning. Either before or after going through the summary 
in the conclusion, check-in how participants are feeling. For example, you can ask:

•	 How are you feeling about what you have learned today? Were there any aspects that 
felt unrealistic or inapplicable to you in your context?

•	 What are you most excited to ‘try out’ or apply, upon returning to your school?

•	 How do you think your SMT team/teachers will respond to the learning you can share 
with them from today?

•	 What was the most valuable thing you learned or discovered in this Module?

Included at the end of the Participant’s Manual is a final ‘homework’ task that participants 
will need to complete.

6. C
O

N
C

L
U

S
IO

N

Use the notes in the Participant’s Manual to explain the homework task. The 
task will involve participants going back to their school and summarising their 
Action Plan in their School Improvement Plan and then beginning the process 
of implementing the plan.

The DBE’s School Improvement Plan template has been included on pages 
69-73 of the Participant’s Manual. 

TASK:
SUMMARISING YOUR ACTION 
PLAN IN YOUR YEARLY 
SCHOOL IMPROVEMENT PLAN 

HOMEWORK TASK
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