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Jika	iMfundo:	JiT	Workshop	1	of	2019	

EFAL	Grades	7-9	
Participants’	handout	

Workshop	Objectives	

	
By	the	end	of	the	workshop	participants	will:	

• Have	a	deeper	understanding	about	different	approaches	to	or	methods	of	teaching	
novels,	short	stories	and	folklore.	

• Be	able	to	critique	a	range	of		activities		for	teaching	literature.	
• Have	a	deeper	understanding	about	CAPS	requirements	for	teaching	literature.	
• Be	aware	of	the	approaches	or	methods	to	teaching	Language	Structures	and	

Conventions.	
• Have	a	deeper	understanding	about	CAPS	requirements	for	teaching	Language	

Structures	and	Conventions.	
• Be	able	to	design	activities	for	teaching	Language	Structures	and	Conventions.	

	
	

What	you	will	need	for	the	Workshop	

	
• Participants’	handout	
• Resources	handout	
• Flipchart	paper,	prestik	and	suitable	pens	
• Relevant	CAPS	documents	
• EFAL	textbooks	and	core	readers	

	

	
Programme	of	Sessions	
	

	
Session	1:	Introductory	pre-workshop	activity	and	setting	ground	rules															
(15	minutes)	
You	will	begin	with	a	pre-workshop	activity	and	then	negotiate	ground	rules	with	your	
facilitator	so	as	to	make	the	workshop	productive.	
	
Session	2:	Teaching	Literature-	Working	with	the	Core	Readers		(95	minutes)	
	During	this	session	you	will::	

2.1	Explore	what	CAPS	tells	us	about	teaching	literature-	novels,	short	stories	and	
folklore	(30	mines)	
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2.2	Examine	example	lessons		(40	min)	
	

	
Session	3:	Teaching	Language	Structures	and	Conventions.			(175	minutes)	
3.1	Exploring	linguists’	and	teachers’	attitudes	to	grammar	and	language	structures	and	
conventions	(40	min)	

• Read	about	descriptive	and	prescriptive	attitudes		
• Deepen	understanding	about	descriptive	and	prescriptive	attitudes,	and	implications	

of	these	for	language	lessons	
• Discuss	your		own	personal	attitudes	

	
3.2 	Exploring	CAPS’s	approach	to	grammar	(30	min)	

• Text-based	and	communicative	approaches	
• Linking	reading	and	writing	contexts	into	language	lessons	

	
3.3		Considering	how	some	approaches	to	teaching	language	structures	and	conventions	play	
out	in	the	classroom							(25	mins)																																																																																											
	
3.4			Examining	lessons	in	our	prescribed	Learners’	books	(40	min)	
	
3.5		Designing	our	own	Language,	Structure	And	Convention	lessons	(40	min)	
	
	
Session	4		Post-workshop	activity	and	reflecting	on	the	workshop.			(15	
minutes)																																											
Thinking	about:	

• What	I	liked	
• What	I	learned	

• What	I	would	have	liked	help	with	
• What	I	would	like	to	cover	in	future	workshops	
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Session	1:	Introductory	pre-test	and	Setting	Ground	Rules	(15	min)									
	

ü Ground	rules-	discuss	ways	to	make	the	workshop	productive	
	

ü Complete	this	pre-workshop	activity		
	
	

Session	2:	Teaching	Literature-	Working	with	the	Core	Readers		
																																																																																																					(95	minutes)	
	
2.1	Examining	what	CAPS	tells	us	about	teaching	literature-	novels,	short	
stories	and	folklore	(see	CAPS	pp.	10	and	11)																																					(30	min)	
	
1.	Pre-	reading	
It	is	necessary	to	consult	CAPS	before	we	begin	any	discussions	about	teaching	literature.	
Read	the	extracts	from	CAPS	given	in	the	Resource	handout	–	Resource	1.		
2	While	reading	

Underline	or	highlight	the	main	points	as	you	read.	

3	After	reading	

• Identify	the	main	points	and	methods	that	CAPS	focuses	on	when	reading	literature.	
• Think	back	to	your	workshop	on	teaching	poetry	where	the	following	approaches	were	

discussed:	
• Chronological	
• Author	
• Theme	
• Genre	
• Explain	what	you	understand	by	these	CAPS	approaches.	You	could	refer	to	

Resource	2	in	the	Resources	handout	if	you	need	help	–	but	try	on	your	own	
first.	
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2.2		Examining	example	lessons																																																													(40	min)	
	
	In	this	part	of	the	workshop,	you	will	refer	to		lessons	in	Resource	3		of	the	Resources	
handout	that	illustrate	different	approaches	to	reading	and	teaching	literature.	These	
lessons	are	described	in	the	following	article:	
McGee,	L	.	M.	&	Tompkins,	G.	E.	(1995)	Literature-Based	Instruction:	What’s	Guiding	Instruction?	
Language	Arts,	Vol.	72,	October	1995.	
	
	The	lessons	are	based	on	an	American	story	for	children	called	Stone	Fox	(Gardiner	1980).	
In	this	story,	a	ten	year	old	boy,	Willy,	must	care	for	his	ill	grandfather	and	run	their	potato	
farm.	Willy		manages	to	harvest	the	crop	by	himself,	but	learns	that	the	government	will	
take	the	farm	unless	he	finds	a	way	to	pay	for	ten	years	of	back	taxes.	Willy	wins	the	needed	
money	in	a	dog	sled	race	with	the	sacrifice	of	his	faithful	dog,	Searchlight	and	with	the	help	
of	Stone	Fox,	a	Shoshone	Indian.	
	
1.	Divide	into	four	groups.			
	
Each	group	chooses	a	different	lesson	from	Resource	3	in	the	Resources	handout		

(1)	Reading	as	Personal	Response		is	the	same	as	using	the	world	of	the	reader	
method	or	approach.	
(2)	Reading	as	Critical	Literacy	is	the	same	as	using	the	world	of	the	text	and	world	of	
the	author	and	world	of	the	reader	method	or	approach	
(3)	Reading	as	an	Interactive,	Strategic	Process	is	the	same	as	using	world	of	the	text	
method	or	approach.	
(4)	Reading	as	Knowledge	of	Literary	Forms	is	the	same	as	using	the	world	of	the	text	
method	or	approach.	

	
2.	Each	group	must:	

• Read	the	lesson	and	summarise	the	steps	or	phases	of	the	lesson.	
• Discuss	how	the	lesson	makes	use	of	the	approaches	CAPS	discusses,	namely	

Chronological,	Author,	Theme,	Genre.	
• Have	a	discussion	about	the	benefits	or	otherwise	of	the	four	approaches	that	these	

lesson	illustrate.		
	
3.	Each	group	then	shares	with	the	whole	group	as	follows:	

• Explain	to	the	group	how	your	lesson	worked	i.e.	what	the	main	phases	of	the	lesson	
were.	

• Explain	how	the	lesson	used	approaches	discussed	in	CAPS.	
	

4.	All	groups	together		discuss	which	approach	is	preferable,	or	whether	one	could	combine	
aspects	of	more	than	one	approach.	
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Session	3:	Language	Structures	and	conventions											(175	minutes)	
	
3.1	Exploring	linguists’	and	teachers’	attitudes	to	grammar	and	
language	structures	and	conventions																																										(40	min)	
	

1. Read	through	the	following	text	to	explore	two	main	schools	of	thought	concerning	
grammar.	It	is	sourced	from:	http://amyrey.web.unc.edu/classes/ling-101-
online/tutorials/understanding-prescriptive-vs-descriptive-grammar/	
	

	
Understanding	Prescriptive	vs.	Descriptive	Grammar		
Amy	Reynolds		Linguistics	PhD	student,	UNC-Chapel	Hill	

There	are	two	different	ways	that	language	has	been	talked	about	in	disciplines	that	focus	
on	the	use	of	language.	We	can	talk	about	these	different	approaches	to	language	as	
descriptive	grammar	vs.	prescriptive	grammar.		

Prescriptive	grammar	describes	when	people	focus	on	talking	about	how	a	language	should	
or	ought	to	be	used.	One	way	to	remember	this	association	is	to	think	of	going	to	a	doctor’s	
office.	When	a	doctor	gives	you	a	prescription	for	medication,	it	often	includes	directions	
about	how	you	should	take	your	medication	as	well	as	what	you	should	not	do	when	taking	
your	medication.	In	a	similar	way,	a	prescriptive	grammar	tells	you	how	you	should	speak,	
and	what	type	of	language	to	avoid.	This	is	commonly	found	in	English	classes	as	well	as	
other	language	classes,	where	the	aim	is	to	teach	people	how	to	use	language	in	a	very	
particular	(typically	described	as	‘proper’	or	‘correct’)	way.	

Descriptive	grammar,	on	the	other	hand,	focuses	on	describing	the	language	as	it	is	used,	
not	saying	how	it	should	be	used.	For	example,	think	about	a	prescriptive	rule	like	Don’t	split	
infinitives.	A	descriptive	grammarian	would	see	a	sentence	like	“To	boldly	go	where	no	man	
has	gone	before”	and	would	try	to	describe	how	the	mental	grammar	can	cause	that	
ordering	of	words,	rather	than	saying	that	the	surface	form	is	faulty	due	to	prescriptive	rules	
(which	would	require	the	sentence	“To	go	boldly	where	no	man	has	gone	before”).	
Linguistics	takes	this	approach	to	language.	

	
2 Work	in	groups	and	describe	or	explain	how	the	prescriptive	attitude	plays	out	in	

the	classroom.	Examine	the	example	of	a	prescriptive	grammar	lesson	given	below,	
and	use	it	to	draw	up	a	set	of	characteristics	of	a	prescriptive	lesson.	Consider	the	
focus	of		the	lesson	as	well	as	the	activities,	amongst	other	things.	Your	facilitator	
will	then	lead	a	group	report	back	and	discussion	session.		
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An	example	of	a	prescriptive	language	lesson:	
Topic	-	Prepositions	of	time,	place	and	movement	

o The	teacher	tells	the	learners	what	the	rule	is	e.g.	prepositions	are	parts	of	speech	
that	tell	us	how,	where	or	when	something	happens.	

o The	teacher	writes	an	example	on	the	board	or	orally	says	a	few	examples	e.g.	the	
book	is	on	the	table	(place),	The	fruit	comes	from	South	Africa	(where).	

o The	teacher	then	gives	an	activity	to	the	learners	e.g.	they	must	read	a	numbered	list	
of	sentences	and	find	the	preposition,	and	then	say	whether	it	is	a	time,	place	or	
manner	example.	

	
Engage	with	and	note	the	facilitator’s	explanations	of	deductive	and	inductive	
approaches/methods.		
		

3 Describe	or	explain	how	the	descriptive	attitude	plays	out	in	the	classroom.	Examine	
an	example	of	a	descriptive	grammar	lesson.	Say	what	you	notice	and	how	it	differs	
from	the	prescriptive	lesson.	The	facilitator	will	ask	you	to	contribute	your	ideas	to	
the	whole	group.			
	

An	example	of	a	descriptive/communicative	language	lesson:	
Topic	-	tenses	

o The	learners	are	given	two	texts.	One	is	extract	from	a	diary	and	the	other	is	a	
horoscope.	

o In	pairs	or	groups	learners	should	consider	how	the	texts	differ	in	terms	of	style,	
purpose,	vocabulary,	verb	forms	

o The	learners	should	underline	the	verb	phrases	in	each	text	and	say	that	they	notice	
e.g.	the	diary	uses	the	past	tense	and	the	horoscope	uses	the	future	

o The	learners	discuss	which	other	kinds	of	text	would	use	the	past	or	the	future	
o The	learners	then	write	their	own	examples	(paragraphs)	where	they	use	the	past	

and	the	future	
	 	 	 	 	 	

	
3.2		Exploring	CAPS’s	attitude	to	grammar.		(30	minutes)	
	
Work	in	small	groups	to	do	the	following	activities.	Each	group	will	feedback	their	ideas	to	
the	whole	group.	
	
1. Discuss	why	CAPS	does	not	use	the	term	‘grammar’	but	prefers	‘	language	structures	and	

conventions.’	
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2. Identify	which	approach	to	teaching	language	structures	and	conventions	CAPS	suggests.		
Examine	this	quotation	below	from	CAPS	p.49	to	help	you	find	the	answer.	

	
“It	is	expected	that	Language	Structures	and	Conventions	should	be	taught	in	context	as	
other	language	skills	are	taught	and	developed...When	selecting	listening	and	reading	texts	
for	each	two-week	cycle,	make	sure	that	they	contain	some	of	the	language	items	you	want	
to	cover...Similarly,	the	writing	texts	learners	will	write	will	include	language	items”.		
	
3. Read	the	extract	from	CAPS	p.9	provided	in	the	Resource	handout	–	Resource	4	.		

• Note		the	main	points	concerning	approaches	to	teaching	language.	Highlight	the	
main	points	and	then	share	your	ideas	with	members	of	your	group.			

• In	your	group,	add	any	ideas	which	are	not	included	here	that	you	believe	relate	to	
these	approaches	

• Share	your	ideas	with	the	whole	group.		
• With	the	facilitator,	check	the	groups’	ideas	with	those	in	Resource	5	in	the	Resource	

handout.	
	

3.3.		Considering	how	some	approaches	to	teaching	language	structures	and	
conventions	play	out	in	the	classroom							(25	min)																																																																																											
	
In	your	groups		
	

• Read	the	main	points	about	the	principles	for	teaching	language	in	CAPS	p11	
Resource	6	in	the	Resource	handout	

• Answer	the	following	questions	and	then	share	with	the	whole	group.	
	

1			How	can	reading	be	linked	to	the	teaching	of	grammar	or	language	structures	and	
conventions?	

	
2		.		How	can	writing	texts	can	be	linked	to	the	teaching	of	grammar	or	language	
structures	and	conventions:	

	
Examine	written	texts	to	determine	their	main	grammatical	features	

	
‘	Grammar’	is	more	than	spelling	and	grammar.	It	also	includes	aspects	such	as	those	shown	
below	–	all	of	which	need	to	be	taught	to	learners.	
	

§ Form/structure	(shape,	sentence	length,	syntax	etc.)	
§ function	(the	purpose	of	the	communication)	
§ register	(formal	or	informal)	
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§ style	(personal,	traditional,	formal)	
§ audience	(who	is	the	text	intended	for/	who	is	the	ideal	reader?)			

	
Learners	need	to	be	exposed	to	different	texts	to	see	how	the	how	the	structure,	register	
and	style	can	differ	even	if	audience	and	function	are	the	same.		This	will	help	them	make	
the	right	choices	for	different	purposes.		
	
In	your	groups,		

1. Read	the	texts	given	below	
2. Say	what	function	and	audience	they	have	in	common	
3. Give	examples	of	how	the	texts	differ	from	one	another	other	in	regard	to	style,	

register	and	form	
4. Share	your	ideas	with	the	whole	group	

	
Text	1	 WhatsApp:	Hi	Mom	bake	cake	coming	Sunday	love	Tami.	
	
Text	2	 Card:	Dear	Mom,	I	am	so	excited	at	the	thought	of	seeing	you	on	Mother’s	Day.		
											Please	make	my	favourite	cake.	You	are	the	best!	All	my	love,	Tami.	
	
Text	3	 Diary:	On	Sunday	I	will	spend	Mother’s	Day	at	home	with	my	family	~		
												wonderful	~	I	am	so	lucky	to	have	a	mother	who	makes	everyone		
												around	her	so	happy.	I	feel	sorry	for	the	AIDS	orphans	who	have	no			
												mother	to	love	and	spoil	them,	and	make	divine	cakes,	like	mine	does.	
	
Text	4	 Cell	text:	Hi	Mom	I	can’t	w8	to	C	U	on	Mother’s	Day	~	cake	please	~		
															I	have	some	good	news	4	U	~	Tami	(-	:			
	
Text	5	 Verse:	Mom,	I	love	you	dearly	
												Now	that	I	can	see	clearly	
	 How	much	you	do	for	me	
	 To	make	me	strong	and	free	
	 I’ll	see	you	soon	on	Mother’s	Day	
	 Get	ready	with	the	cake	and	tea!	
	

	
3.4	Exploring	examples	of	language	structures	and	conventions	
lessons	in	our	Learner’s	books.																																													(40	min)	
	
Refer	to		the	examples	A	-	D		in	Resource	7		of	the	Resources	handout	
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• In	your	group,	use	the	following	questions	to	help	you	examine	one		of	the	examples		
to	determine	whether	it	works	in	a	prescriptive,	descriptive	or	communicative	way.	
Your	facilitator	will	assign	examples	to	the	groups.	Use	the	questions	as	a	guide.	

• When	the		groups	have	finished	share	your	ideas	with	the	whole	group.	
	
1	 What	is	expected	of	the	learner	in	this	example?	

Are	the	learners	expected	to	actively	engage	with	the	information,	or	are	they	passive?	
2	 Are	the	grammar	rules	presented	on	their	own	(in	isolation),	or	in	the	context	of	texts	

and	a	broad	theme?	
3	 Are	the	grammar	rules	explained	explicitly,	or	do	learners	have	to	discover	the	rules	

themselves?	
4	 Are	the	grammar	activities	linked	to	reading,	writing,	speaking	and	listening?	
5	 What	is	the	role	of	the	teacher	in	this	example?	Does	the	teacher	provide	most	of	the	

information	or	do	the	learners	arrive	at	the	answer	through	active	involvement?	
6	 Do	you	think	the	learners	will	respond	positively	to	the	material?	Why?	Why	not?	
7	 Does	the	material	provide	learners	with	opportunities	to	apply	what	they	have	learned	

about	the	relevant	language	structure	to	their	own	writing?	
8.			Are	the	activities	based	on	a	prescriptive	or	descriptive	attitude	or	a	text-based	
approach	or	a	communicative		approach?	
	

3.5	Designing	grammar/language	structures	and	convention	
lessons	based	on	extracts	from	the	Core	Readers	-	a	text-based	
approach.																																																																													(40	min)	

1. Read	the	extracts	A	–	D		in	Resource		8	of	the	Resources	handout.		
2. Each	group	of	participants	chooses	an	extract	and	designs	the	lesson,	using	questions	1-

8	above	to	guide	them.	
3. Each	group	explains	their	lesson	to	the	rest	of	the	participants.	

	
	

Session	4:	Post-workshop	activity	and	reflecting	on	the	workshop	
(15	minutes)	
	
Pack	up	all	your	papers	etc.	
Go	through	the	pre	–workshop	activity	

Think	about	how	your	answers	to	the	pre-workshop	activity	might	be	different	now	that	you	
have	completed	the	workshop.	
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Reflection	
Spend	a	few	minutes	thinking	about	what	they	learned	today.	Use	some	of	the	following	to	
help	you	reflect.	

• What	I	liked	
• What	I	learned	that	was	new	
• What	I	liked/did	not	like	about	the	materials	
• What	I	would	like	to	do	in	the	next	JiT	workshop	

	
	
	
	
	
	


