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SOLUTIONS

Session 2: Teaching Poetry

2.1: What CAPS tells us about poetry

o Number of texts each grade should study in a year.
o In which weeks poetry should be studied.
o Purpose of studying poetry:
e Comprehension
e Poetry uses imaginative language
e Poetry can entertain and inform
e Poetry is about the ideas, principles, ideologies and beliefs that poets want to
share
e Studying poetry help learners interpret and they should note there are no right
answers.
o Indicates that there are different approaches to studying poetry. These are
chronological, author and theme and genre.
o Creative writing should be part of studying poetry
o Indicates that formal study of poetry involves the following:
v’ Identifying and explaining figurative language and rhetorical devices
v Identifying and explaining writer’s intention
v Identifying how poetic elements such as figures of speech, imagery,
rhyme, refrain, rhythm, alliteration support the message/theme.
Identifying different types of questions based on Bloom’s
Taxonomy.
o Inaddition Learners need to answer the following questions and come to tentative
conclusions:
v" What is being said?

v How do | know?



NOTE this comment from CAPS: Poetry should be taught, not poems.

What does this mean?

Teachers should not teach poems in isolation. They should give learners a sense of a variety
of poems on a theme, or a variety of genres of poems as well as allowing learners to explore
the defining characteristics of poetry in terms of language and technique. They should also
consider that at times it might be beneficial to explore the wroks of a particular period or

poet.

2.2 Different Approaches to Poetry

What do these approaches (chronological, author , theme and genre) mean?

After looking at participants answers explain that these approaches are loosely based on
different theoretical approaches to literature. Basically, a literary theory is like a lens which
allows the reader to view and talk about the text. When studying poetry a literary theory

explains how and why poems work.

When studying a literary text it is important to understand that you need to consider the
following:

o the world of the author (author and chronological approaches),

o the world of the text (theme and genre approaches),

o the world of the reader.

You do not need to consider all three every time you study a poem. It is perfectly acceptable
to simply focus on the poem, and not worry about the author’s life. Nevertheless, when

studying a poem you can approach the poem by as many theoretical lenses as you like.




World of the author

Here we consider the author’s intention and the social, historical and political world the
author comes from. We might study the author’s personal life and what was happening
socially and politically during his/her life. Theories in this domain would argue that the text
is a product of the author’s social and political world. In this case it would be important to

know where the author fits in terms of time and chronology.

For your interest here is a list of some of these theories: Biographical theory, Psychological

Theory, Marxist theory, New Historicism, Cultural Materialism. On no account would we use
these terms in the Grade7-9 classrooms as the learners are not expected to have this meta-
vocabulary, or understand the characteristics of these theories. Even in the FET phase these
terms would not be used. Most students only encounter these theories when they are doing

literature studies at the tertiary level.

World of the Reader

Here are some of the theories: Reader-response theory, Feminist theory, Psychoanalytical
theory. Again these terms are not for the Grades 7-9 classrooms.These theories argue that
each reader brings his/her own experience to the text, and will interpret and make meaning
of the text based on his/her experience. For example, based on her experience, a woman

might interpret a poem very differently from a man.

World of the text

The most traditional theory which informs much of the literature teaching in our schools belongs in
this category, and it is called the New Criticism approach (again do not label this for the learners). If
one works with this theory one focuses on the text and argues that the meaning are in the text and
that one does not need to know about the author’s life, and that the individual interpretations of the
reader are not important. It is in this category that one would ask the two questions that CAPS has

isolated, namely : What is being said? How do | know?

The first question- what is being said? makes the reader consider the meaning of the poem,
i.e. what it is about and what the poet’s purpose in writing the poem was, and what the

tone and mood of the poem are.



The second question- how do | know? asks that the reader to consider the form and poetic

technique that the poet uses to convey his/her main meaning.

This approach involves what is known as a ‘close-reading’ of the poem where all the poetic aspects
such as theme, author’s intention, tone, diction, figures of speech etc are closely examined.
Nevertheless, when considering the world of the text, one can also look at the context of the poem
so that it is also possible to apply such theories as Cultural Materialism so that one looks at the social
and historical or political context in the poem. With Cultural Materialism the power relations

between different groups in society are of particular interest.

Note that it is not necessary to be rigid and only use one approach to reading a poem. Using many

approaches can arrive at a very rich interpretation.

2.3 Planning poetry lessons: designing analysis and assessment activities

The following activities are examples of what is possible in poetry classes.
All groups -Lesson 1 Poetry by Eleanor Farjeon

Grade 8
Aim of the lesson-
e to get learners to explore how poetry differs from prose
e To get learners to understand how poetry uses imagery
Approach- close- reading concentrating on ‘world of the text’.
Pre-reading-
The teacher can show the class a book of poems and then show the class a novel or book of
short stories. She can tell them that the one is called poetry and the other prose.
Then teacher asks the class if they know what the difference is.

During/while reading

Step 1

The teacher will read the poem out loud to the class.

Step 2

The teacher will give the learners some time to read the poem silently to themselves.

Step 3 Working with diction /vocabulary

The teacher will ask learners what words they do not understand e.g. gleam. With EFAL
learners it is often very fruitful to get them to consider the words of the poem very closely
right at the beginning after the poem has been read for the first time.




Ask them to find all the nouns- poetry line 1, rose, scent line 2,sky, light line 3, fly line 4, seaq,
sound line 5, note that there are no nouns only pronouns in line 6 myself and me, prose in
line 7.Ask the learners why poetry is not a rose (linel), not sky (line 2), not sea line 3 etc.

Next get the learners to pick out the verbs-is, knows linel, makes line , see hear and feel line
7. Ask the learners what the poet thinks the effect of poetry is on the reader.By this stage
the learners have read and reread the poem a number of times.

Step 4

The learners must then read the poem again. At this stage you might get a leaner to
volunteer to read or pick a good reader. Remind them to only pause when the punctuation
tells them to.

Step 5

Post —reading? Discussion led by the teacher

The teacher will ask the learners to consider the following questions. They should discuss
them with a partner.

o Whatis the main idea in the poem>

o Why did the poet write the poem? What does she want to know?

o The teacher will ask the learners what kind of a sentences are in the first line. The

answer is questions.

o The teacher will ask why the poet begins with questions. Next the teacher will ask

what are the answers to the questions? What is poetry? Who know?

o The teacher can again ask why the poet says not a rose, or sky or sea or myself.
The learners must try to put into their own words the poet’s definition of poetry.
o The teacher can then go on to explain what imagery is. The learners must find

examples which the teacher can write on the board. The teacher should help the

learners to see that imagery is related to the senses and emotions and feelings-

smell in line2, sight in line3 and 4, sound in line 5. Feelings in line 6.

o Finally the teacher can ask why the poet still asks “what it is who knows?”at the end
of the poem.

O

Assessment task
The learners must write their own poem on the same theme. The teacher should give them
this writing frame. They must think of their own sensory images.

What is poetry? Who knows?

Nota ......oceeeenene. Joutthe e,

Notthe...coooeveeeeeeennnnnn. ,BUL

Notthe ..o, , DU

Notthe ....eeeeeeeeeieeeeeeee, L DUt

Not myself, but what makes me

............... ) eerrrrrrrereereeeey sessrrrereeeeneeeseneens seeenenn.SO0Mething that prose

Cannot, and what it is who knows?



Lesson 2 - Group 2 —Poem 9-Lament for a dead cow by Francis Carey Slater
Grade 8or9
Aim or purpose of the lesson- the learners must be able to answer questions so that they show
they can do the following:

e Identify the theme of the poem

¢ |dentify and explain writer’s intention.

e identify and explain figurative language and rhetorical devices as they appear in the

poem.

Step 1
Since the focus is figures of speech give the learners these definitions (see below) if you are
working with grade 8, as this is a poem that will enable the teacher to introduce these
figures of speech. If you are working with a grade 9 class, you might prefer to give them
these notes only after they have worked with the poem. Grade 9s should know all the

figures of speech explained below.
Definitions of Figures Of Speech

e simile: A simile is a direct comparison between two objects or idea, in which the
words 'like' or 'as' is used. For example: The girl is like a rose.

e personification: When an object is described as a living person or animal. For
example, “the hills smiled in the sunlight” Here the hills are seen to behave in a
human way. ".

e metaphor: A metaphor is an indirect comparison where the qualities of one thing
are compared to another. The words like or as are not used e.g. instead of saying:
"The girl is as big as a house" you say: "The girl is a house".

e alliteration: The repetition of a consonant sound usually at the beginning of words,
e.g.

He sipped with his straight mouth

Softly drank through his straight gums, into his slack body

Step 1

Pre- reading- ask the learners to explain what a lament is. Then ask them to predict what the poem
will be about ( a lament is like very passionate expression of grief).

Ask if they would grieve fOr a cow. Ask them why the people in the poem are grieving for a cow.
Step 2

While/During reading



Read the poem to the class.
Step 3
Allow the learners time to read the poem either silently to themselves, or out loud to a partner.
Step 4
Tell the learners to make a list of all the words they do not know. Give them the meanings of the
words e.g. lament, aloft, banish, yapping, curs etc. Let them write a glossary alongside the poem.
Step 5
Once they have the vocabulary the learners should read the poem again, and then explain what the
poem is about. You could ask the following questions:

v' Who is grieving?

v' Why?
v" What has happened?
v

How would you describe Wetu?

Post-reading activities

Step 6

Explain that the poem is effective because the poet has described the cow in a very vivid way.

If working with Grade 8 you can explain that poets use adjectives and figures of speech to make their
poetry vivid. If working with a grade 9 class ask the learners how the poet will create vivid language.
Lead them to understand the importance of adjectives and figures of speech.

Step 7

Let learners work in pairs or groups for this step

Ask the learners to underline all the adjectival phrases e.g. blue shadow line 1, grey rocks line 2,
sunbaked hilltop line 3 etc. Once the list is complete, discuss the connotations of these adjectives.
Have a discussion about the poet’s choice of words.

Step 8

Let learners work in pairs or groups for this step

Grade 8-Ask the learners to go through the poem and find examples of simile, personification,
metaphor and onomatopoeia and to write this name above the example.

Grade 9- ask learners to find as many figures of speech as possible and then to write the name

above.



Answers to this question:
Similes:
Line 1 beautiful as a blue shadow
Line 5 Coat was black and shiny like an isipingo berry
Line 7 Horns were as sharp as horns of the new moon
Line 9- 10 Eyes were as clear and soft as the mountain pool
Metaphors:
Line 1-2 Blue shadow that nests
Line 19 Fountain that filled our calabashes
Line 20 white rain
Personification:
Line 11 shadows dive from the high rocks
Line 16-17 ...slow shdow comfort the sunburnt veld
Line 17-18 sweet lowing delight the hills
Line 20 thirsty sun
Onomatopoeia:
Line 14 yapping curs
Alliteration:
Line 19 Fountain that filled
Step 9
Go through the learners’ answers.
Step 9
If you have time you could also point out other features of the poem. For example you can discuss
form or structure. The following questions might be useful.
v" How many stanzas has the poem ? Why?
v" Even though the poem is only one stanza it can be divided into two parts. Why? Where does
part one end?
v" Why does the poet need two parts in the poem? What is happening in each part?
Step 10 —Assessment - homework
Ask the learners to either make a drawing or painting of the cow and to write a paragraph explaining
their art work. Explain how you will assess this artefact . Give the learners the assessment criteria or

rubric before they begin.
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Some criteria you might like to consider are: choice of materials, use of colour, relationship of the

drawing/Painting to the imagery in the poem.

Lesson 3 — Group 3- Poem 4-Democracy by Langston Hughes

Grade 9

Step 1

Pre-reading activities

Provide the learners with some biographical information about the poet.

Discuss the meaning of the word democracy. Ask the learners whether we have democracy
in South Africa and whether we have always had it. In this way you will be considering the
world of the reader. Ask them what a world without democracy might be like. Ask them
why democracy is so important for the poet i.e. discuss the situation in the USA in the

1920s.This way you will be considering the world of the author.

Ask the learners to compare democracy to something. Encourage them to make their own

metaphors and similes. Later they will read the poet’s powerful metaphor.

Reading activities
Step 1
The teacher reads the poem and works with vocabulary.
Post-reading activities
Step 3
Either the learners could answer set questions orally or write the answers.
Examples of useful questions:
v" What does the poet want? Why? Give reasons for your answer.
v" From the list below find a word that you think best describes the theme of the poem.
Racism, Equality, Injustice.
v" Once you have chosen you theme word, explain the reasons for your choice.
v" Do you think that Hughes is satisfied about peoples’ attitude to the political
situation?

v" Explain what you think he believes people should do in order to get democracy.
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Lesson 4 — Group 4- Poem 5-Shame James Stephens
This poem lends itself to individual independent work. The learners should read the poem

on their own and figure out what is happening.

The ask learners to write about a situation where they have felt shame on account of their
behaviour. This type of writing is very successful if done in a ‘Free-writing * mode, so that
the learner is not hampered by monitoring his/her grammar and writing accuracy.

Then you could ask them to pick out lines from the poem and explain how they have felt

similar feelings.

This is a typical example of an assessment where each learner is making his/her own
connection to the poem so that each learner’s individual response will be unique. The

assessment should focus on the quality of the learner’s expression of personal feelings.

2.4 Setting contextual questions on a poem

2.4.1
Extract 1 Interactive English Grade 7- Colours
Extract 2 Platinum Grade 7-Sitting on a rock

Extract 3 Spot On Grade 7 Poetry is a Dream

2.4.2 For solutions for contextual questions- refer to group contributions on the flip chart

paper and discuss. See also the discussion in the next section.
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2.5

Reflection on designing poetry lessons and setting contextual

questions.

The main thing for teachers to note is that poetry lessons can be varied. It is not necessary

to do a close reading of each poem, nor is it necessary for the learners to answer written

guestions on each poem, or complete a worksheet on each poem. Note that most of our

prescribed text books use a close reading approach. If you are following CAPS you could use

the poem in the text book and make your own lesson, if you prefer to do that instead of

following the text book. In this way you will bring variety to your poetry lessons. For learners

to always have to treat a poem as a vehicle for a comprehension can be very de-motivating.

Nevertheless, if the teacher wants to work with contextual questions it is important to be

aware of the following when setting them:

o

o

Selecting the poem so that it is appropriate for the grade.

Knowing what the Grade’s experience of poetry has been

Selecting a focus or specific purpose for studying the poem

Deciding how you will work with the given focus e.g. figures of speech for Lament for
a dead cow.

Thinking of other focuses or specific purposes for the lesson e.g. to use the poem as
a stimulus for an oral or writing lesson, to use the poem to explore language
structures and conventions, to use the poem so that a number of skills are
integrated in a lesson etc.

Approach- deciding which approach you want to adopt. Decide how you will follow
the suggested approach.

Designing appropriate pre- reading, during/while reading and post reading activities.
Considering how to treat the WHAT? i.e. theme or main idea

Considering how to treat the WHY? i.e. the poet’s intention.

Considering how to treat the HOW? i.e. technique- diction, figures of speech,
rhyme, rhythm, form and genre etc,

Assessment.- thinking about what mode of assessment is appropriate e.g. oral or

written assessment, or answers to comprehension questions or written paragraphs
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or essays about the meaning of the poem. Other possibilities are personal or
multimodal responses.

Thinking about what the teacher will do e.g. read the poem to the class, ask
guestions, explain the activities and assessment criteria etc.

Thinking about what the learners will do e.g. will they work individually, or in pairs or
groups? Will they read/recite the poem out loud to the class? Will they have to write
something after studying the poem? How do you want them to respond to the
poem- which mode do you want?- oral, written or multimodal.

Thinking about the purpose of question- are they about meaning (what) or form
(why and how).

Thinking about the sequence of questions. Do you begin with Level 1 and 2
qguestions: Knowledge and Comprehension and then build up to the more
challenging cognitive questions such as Analysing or Evaluating.

Thinking about the Level of questions .See Blooms taxonomy CAPS p.

Thinking about the wording of the question.

Thinking about the how much scaffolding is required?

Thinking about the reasons for mark allocation.

Participants should add to this list
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SOLUTIONS Session 3: Teaching Writing

3.2 The importance of writing

People — teachers, job interviewers, employers all make judgements about us based on our
writing competence.

Writing helps us develop cognitively personally and socially

Cognitively-Writing helps us to develop our thinking, problem solving skills. Writing helps us
to learn.

Personally-Writing develops us on a personal level. Dairies and Journal are useful here.

Socially- think how people are connected now through writing.

You need writing as you do it all the time everyday of your life. Remember, that unless you are brain

damaged everyone learns to write just as every child eventually walks.

3.3. Approaches to teaching writing

3.3.2 Product approach

This is the most traditional approach to teaching writing and it is probably the one
you experienced at school. Here the emphasis is on what the learner must write e.g.
an essay or a letter or a report. The teacher decides what is required in terms of
topic and length. The emphasis is then on what (product) the learner must write, not

on motivation to write, or how to write in an interesting and imaginative way.

The teacher usually begins the lesson by telling the learners what (product) they
must make, and then the teacher supplies the learners with a list of topic and
sometimes vocabulary. Often the learners are told to finish the writing at home and
then it is handed in later to be marked. At this stage the teacher generally points out

the grammatical and spelling errors and gives a mark. The teacher rarely gives
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comments on what can be improved as far as expression of ideas or structuring the

piece is concerned.

1 Look at the questionnaire and see which points slot into approach
Points 1, 7,9, 13, 14, 19.

2 With your group list the negative points and positive that this approach
has.
Negative:lt is clear that the teacher’s role in this approach is a very small
one. The teacher gives minimal guidance about what the topic involves,
or how the learner should tackle the topic, or how the writing should be
structured. The teacher does very little teaching. The teacher does not
demystify the writing process. The focus is on grammatical accuracy

rather than on good expression or ‘voice’.

Positive: a focus on grammar might ensure that the syntax and

punctuation and spelling are of good quality.

3 Comment on the assessment practices that teachers generally adopt
when using this approach.
With respect to assessment no information is given as to why the learner did
wrong or how the learner could rectify the errors. There are few comments
provided which could help the learner. The learner has to rely on the mark.
The learner has to deduce his/her competency based solely on the mark. In this
approach very little teaching is actually done. This type of assessment is totally

summative not formative and the emphasis is on the grade.

3.3.3 Genre Approach

Definition of Genre: these are categories set up by the interaction of textual features and

reading practices which shape the meanings readers make of the text.
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Examples: poetry, letters. reports, novels etc These all have their own different structures,
grammars and purposes.

-The mother could telephone her daughter to make arrangements. Learners write the
dialogue.

-The mother could sms /text her daughter. Learners write the text.

-The mother could email her daughter. Learners write the email.

-The mother and daughter could be having a face to face conversation- learners write the

dialogue.
Features Narrative text Expository text
Communicative purpose To inform
To entertain, stimulate the
imagination
Audience adults
children
Context Research
Story- pleasure or leisure
reading
Style (e.g. factual? Descriptive and expressive Factual
personal? descriptive?)
Vocabulary and grammar Informal, simple Formal, academic
(eg. simple? formal?
informal? academic?)

3.4 Assessment and Responding to learners’ writing

3.4.1 Consider the following questions?
e How do teachers mark writing? What do they generally do?
Most teachers point out the errors and award a mark
e What is the difference between evaluation and marking/grading?
Grading means to give a mark, while evaluating involves looking at the quality of the
content and expression of the ideas.
e What advice would you like to give teachers ?

We should help teachers to bring more evaluation into their writing classrooms
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3.4.2 How can we also be more positive and encouraging ? What should we do?

Positive:
In their feedback teachers should comment on what the learners did well. This is encouraging. If
the teacher believes that a learner needs to improve in some area or another he/she could ask a

question e.g. Why did you begin a new paragraph here? Or Why did you only discuss the points

in favour of banning homework?

The teacher could also make some suggestions for improvement e.g. perhaps you could include
some dialogue here or it might be a good idea to put this paragraph immediately after the

discussion about... as then your ideas would flow better.

Here is what Brookhart says about the points a-c

a. Effective Ways to Deliver Feedback
b. The Best Content for Feedback

c. Relate Feedback to the Goal

d.

e Effective Ways to Deliver Feedback

1 When to Give Feedback

For learning targets that develop over time, like writing or problem solving, wait
until you have observed patterns in student work that provide insights into how
they are doing the work, which will help you make suggestions about next steps.
A general principle for gauging the timing of feedback is to put yourself in the
student's place (Brookhart 2008, p.54)

2 How Much Feedback?
The teacher does not need to comment on everything. He/she needs to think what

would be helpful at this stage of the learners development,

3 What Mode Is Best?
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The teacher needs to decide whether written or oral feedback would be the most

effective.

The Best Content for Feedback

Focus on Work and Process
Effective feedback describes the student's work, comments on the process the
student used to do the work, and makes specific suggestions for what to do
next. General praise ("Good job!") or personal comments don't help

(Brookhart 2008, p.56).

Relate Feedback to the Goal

1 Try for Description, Not Judgment
Point out improvements over their previous performance, even if those
improvements don't amount to overall success on the assignment. Then select
one or two small, doable next steps. After the next round of work, give the
student feedback on his or her success with those steps, and so on (Brookhart

2008, p.56).

2 Be Positive and Specific
Feedback should be specific enough that the student knows what to do next,
but not so specific that you do the work. Identifying errors or types of errors is

a good idea, but correcting every error doesn't leave the student anything to

do (Brookhart 2008, p.58).
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