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Jit workshop Term 3 2018  EFAL Grades 7-9 

Teaching poetry and Teaching Writing 

 

Session 2: Teaching Poetry 

 

2.1 What CAPS tells us about teaching poetry. 

 

Notes from Curriculum Assessment Policy Statement. Senior Phase grades 7-

9 English First Additional Language 

 

Number of poems to be studied in each grade. 

(Grade 7 - 5-8 poems) 

(Grade 8 - 8-10 poems) 
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(Grade 9 - 10-12 poems) (CAPS p.35) 

 

 

Spread of Texts Table Across Grade 7-9 (CAPS p.54) 

 

Term 1 

Weeks Grade 7 Grade 8 Grade 9 

1 & 2   Poetry 

3& 4 Poem  Poetry 

5& 6 Poem   

7&8  Poem Poetry  

9 & 10 Poem Poem Poem 

Term 2 

1 & 2 Poetry Poem Poetry 

3 & 4  Poem Poetry 

5 & 6  Poem Poetry 

Term 3 

1 & 2 Poem Poem  

3 & 4 Poem   

5 & 6   Poetry 

7&8  Poem Poetry 

9 & 10  Poetry  

Term 4 

3 & 4  Poem Poetry 

5 & 6  Poem Poetry 

 

2.2 Approaches to teaching poetry from CAPS pp. 10-11 and 32 

 

Read below to see what CAPS says about Approaches to Teaching Poetry 

The teaching of literature should focus on teaching for comprehension and will include the 

reading process strategies (pre-reading, reading and post/after reading). The main reason 

for reading literature in the classroom is to develop in learners a sensitivity to a special use 
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of language that is more refined, literary, figurative, symbolic, and deeply meaningful than 

much of what else they may read. While most literary texts are forms of entertainment, 

amusement, or revelation, serious writers create novels, plays and poems because they 

have ideas, thoughts and issues; principles, ideologies and beliefs that they most want to 

share with or reveal to their prospective readers. Their imaginative use of language is an 

added method of revealing, reinforcing, and highlighting their ideas. 

 

The teaching of literature is never easy, but it is impossible without the personal, thoughtful 

and honest interpretations and comments from the learners themselves. Unless they learn 

how to understand a literary text on their own, they will not have learned much. Teachers 

often need to restrain their own interpretations and ideas of literary texts, and allow as 

much learner participation as is reasonable. Interpretation is not about right or wrong. It is 

about searching for what is meaningful to the reader. The best ways to approach the 

teaching of literature would involve some or all of the following. 

 

• Make every attempt to read as much of the text in class as possible without breaking for 

any other activity. This should not take more than two weeks. It is essential that learners 

have a clear idea of what is going on at the most basic level of the text. Spending too long 

on reading a text is deleterious to a clear understanding of narrative line and plot. Some 

classes can read texts without such support. That is to be encouraged. 

 

 Poetry should be taught, not poems. Read as many as possible in class, and ensure that 

learners write poems as well. 

 

• Literary interpretation is essentially a university level activity, and learners in this phase do 

not have to learn this advanced level of interpretation. However, the purpose of teaching 

literary texts is to show learners how their home language can be used with subtlety, 

intelligence, imagination and flair.  

 

This means a close look at how text is being created, manipulated, and re-arranged to 

clarify and emphasise what is being expressed. Such work might involve examining the 

presence or absence of imagery; what kind of imagery is being selected by the writer and 
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why; sentence structures and paragraphing, or the layout of poems; choice of words, 

continuing motifs through the text; the use of symbol, sound and colour where appropriate. 

Most of this work should be text based, but line by line analysis of any text is destructive to 

its subtlety. 

 

• Creative writing should be closely attached to the study of any literary text. Writing 

activities that demand a close understanding of the text being read can prove very helpful in 

reaching more creative levels of appreciation on the part of the learners. Class discussions 

can be fruitful as long as everyone is involved. But class discussions that lead to written 

work activities serve a clearer purpose and benefit both. 

 

• Finally, it is important to point out that Literature is not about right answers. A whole text 

means something, not just bits and pieces of it; a good reading of a text incorporates the 

whole text in interpretative, creative, personal, and exploratory practices. 

 

The other approaches to literature which can be integrated with teaching for 

comprehension and for understanding the key features of literature are the chronological, 

the author, the theme and the genre approaches. These approaches can be combined. 

 

In the chronological approach learners can research and combine the literature period with 

the historical events for the same timeframe. 

 

In the author approach, learners can participate in a broad and deep study of an author 

especially in poetry and can link his/her poems with a particular historical period. 

 

In the theme approach learners can look at themes such as justice, success, love, etc. across 

a number of poems or across different genres and relate them to events in real life 

situations. They can make judgments about the character’s actions and comment on the 

theme. 
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Regarding the genre approach, learners can classify, compare and contrast different types 

of literary genre, e.g., the difference between the plots in a novel/short 

story/drama/folklore (CAPS pp10-11). 

 

Note that different poetry genres would include the following: 

Lyric poetry, epic poems, narrative poems, sonnets, haiku etc. 

 

FORMAL STUDY OF LITERARY TEXTS 

Learners read, evaluate and respond to the aesthetic qualities of literary text. They apply 

the meta-language of literature study to understand and appreciate elements of literary 

texts. 

NOTE: The emphasis in formal text study will change depending on the setwork/chosen text. 

 

• Understand the distinctive qualities of different literary forms, e.g. that a poem has 

different characteristics from a novel. 

 

• Identify and explain figurative language and rhetorical devices as they appear in different 

texts, e.g. simile, metaphor, personification, alliteration, onomatopoeia, hyperbole, 

contrast, irony, sarcasm, anti-climax, symbol, euphemism, pun, understatement 

 

• Identify and explain writer’s/producer’s intention 

 

• Explain choice and effectiveness in poetry of how elements support the message/theme. 

Elements may include figures of speech, imagery, rhyme, refrain, rhythm, alliteration 

AND ASSESSMENT POLICY STATEMENT (CAPS) 

Examples of question types 

Knowledge questions What happened after …? Can you name the … Describe what 

happened at … Who spoke to …? What is the meaning of ….? 

 

Comprehension questions Who was the key character …? Can you provide an example of …? 

Can you explain in your own words ….? 
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Application questions Can you think of any other instance where ….? Do you remember we 

were looking at metaphors - how would you explain the metaphor in this line? 

 

Analysis questions How was this similar to …? How was this different to …? What was the 

underlying theme of …? Why do you think …..? 

 

Synthesis questions We’ve learnt different views about John - can you put them all together 

and describe his character? What kind of person is he? 

Evaluation questions How effective is ……? Can you think of a better way of ….? Which of 

these two poems do you prefer? Why? 

 

Selecting a text-type or genre 

Teachers should ensure that learners read a range of texts and genres during the year. 

There should be a balance between short and long texts and between reading for different 

purposes, e.g. aesthetic purposes (formal text study in set work) texts for mass distribution 

in the media, visual texts for enjoyment -see “Texts used for integrated teaching of language 

skills.” (CAPS p.32) 

 

There are essentially only two questions a learner needs to ask of a poem: 

 What is being said?  

How do I know? The second question adds conviction to the answer of the first; the first 

determines what the second question will reveal. All literary writers write because they 

have something to say—something they consider at least interesting, and usually of some 

importance to the cultural group for which they are writing. We study the text to support, 

corroborate, clarify and reveal what writers have to say to us. It also involves looking at the 

figurative use of language; of the way sentences, verse lines and poems as a whole are 

presented; of the choice of image, rhythm, pace and sound; of the emotive feelings that 

such images generate. All this in an attempt to reach a tentative conclusion at best as to 

what the poet is hoping we will sooner or later discover to be a meaning of the text. There is 

seldom finality in the study of a good poem. The following aspects will enhance 

understanding of the intended message 
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• literal meaning 

• figurative meaning 

• mood 

• theme and message 

• imagery 

• figures of speech/imagery, word choice (diction), sound devices, tone, rhetorical devices, 

emotional responses, lines, words, stanzas, rhyme, link, rhythm, punctuation, refrain, 

repetition, alliteration (consonance and assonance), enjambment. (CAPS p.32) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
2.3  Designing poetry lessons : analysis and assessment 

 
Use the poems below to complete this activity 
 

POEM 1-Poetry  Eleanor Farjeon 
 
What is poetry? Who knows? 
Not a rose , but the scent of the rose. 
Not the sky, but the light in the sky. 
Not the fly, but the gleam of the fly. 
Not the sea, but the sound of the sea. 
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Not myself, but what matters to me. 
See, hear and feel something that prose 
Cannot and what it is who knows. 
 
 
 
 
 
POEM 2-Nothing Gold Can Stay   Robert Frost 
 
Nature`s first green is gold, 
Her hardest hue to hold, 
Her early leaf`s a flower; 
But only so an hour. 
Then leaf subsides to leaf. 
So Eden sank to grief, 
So dawn goes down to day 

Nothing gold can stay 
 
 
 

   POEM 3-I Sing the Battle By Harry Kemp  

 

I SING the song of the great clean guns that belch forth death at will.  

"Ah, but the wailing mothers, the lifeless forms and still!"  

I sing the song of the billowing flags, the bugles that cry before.  

"Ah, but the skeletons flapping rags, the lips that speak no more!"  

I sing the clash of bayonets, of sabres that flash and cleave.  

"And wilt thou sing the maimed ones, too, that go with pinned up sleeve?”  

I sing acclaimed generals that bring the victory home.  

"Ah, but the broken bodies that drip like honey-comb!"  

I sing of hosts triumphant, long ranks of marching men.  

"And wilt thou sing the shadowy hosts that never march again?"  
 
 
 
 
 
 
 
 

https://www.helpteaching.com/questions/121844/read-the-following-poem-by-langston-hughesdemocracy-democrac
https://www.helpteaching.com/questions/121844/read-the-following-poem-by-langston-hughesdemocracy-democrac
https://www.helpteaching.com/questions/121844/read-the-following-poem-by-langston-hughesdemocracy-democrac
https://www.helpteaching.com/questions/121844/read-the-following-poem-by-langston-hughesdemocracy-democrac
https://www.helpteaching.com/questions/121844/read-the-following-poem-by-langston-hughesdemocracy-democrac
https://www.helpteaching.com/questions/121844/read-the-following-poem-by-langston-hughesdemocracy-democrac
https://www.helpteaching.com/questions/121844/read-the-following-poem-by-langston-hughesdemocracy-democrac
https://www.helpteaching.com/questions/121844/read-the-following-poem-by-langston-hughesdemocracy-democrac
https://www.helpteaching.com/questions/121844/read-the-following-poem-by-langston-hughesdemocracy-democrac
https://www.helpteaching.com/questions/121844/read-the-following-poem-by-langston-hughesdemocracy-democrac
https://www.helpteaching.com/questions/121844/read-the-following-poem-by-langston-hughesdemocracy-democrac
https://www.helpteaching.com/questions/121844/read-the-following-poem-by-langston-hughesdemocracy-democrac
https://www.helpteaching.com/questions/121844/read-the-following-poem-by-langston-hughesdemocracy-democrac
https://www.helpteaching.com/questions/121844/read-the-following-poem-by-langston-hughesdemocracy-democrac
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POEM 4-  

 
Born: February 1, 1902 Died: May 22, 1967 
 

 

Langston Hughes was one of the most important writers and thinkers of the Harlem 
Renaissance, which was the African American artistic movement in the 1920s that 
celebrated black life and culture. Hughes's creative genius was influenced by his life 
in New York City's Harlem, a primarily African American neighbourhood. His literary 
works helped shape American literature and politics. Hughes, like others active in the 
Harlem Renaissance, had a strong sense of racial pride. Through his poetry, novels, 
plays, essays, and children's books, he promoted equality, condemned racism and 
injustice, and celebrated African American culture, humor, and spirituality. 

 

-Democracy  Langston Hughes 

 

Democracy will not come  

Today, this year  

Nor ever  

Through compromise and fear.  

 

I have as much right  

As the other fellow has  

To stand  

On my two feet  

And own the land.  
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I tire so of hearing people say,  

Let things take their course.  

Tomorrow is another day.  

I do not need my freedom when I'm dead.  

I cannot live on tomorrow's bread.  

 

Freedom  

Is a strong seed  

Planted  

In a great need.  

I live here, too.  

I want freedom  

Just as you. 

 

POEM 5- SHAME  

By James Stephens  

 

I was ashamed! I dared not lift my eyes!  

I could not bear to look upon the skies!  

What I had done! Sure, everybody knew!  

From everywhere hands pointed where I stood,  

And scornful eyes were piercing through and through  

The moody armour of my hardihood!  

 

I heard their voices too, each word as asp  

That buzz’d and stung me sudden as a flame!  

And all the world was jolting on my name!  

And now and then there came a wicked rasp  

Of laughter, jarring me to deeper shame!  

 

And then I looked, and there was no one nigh!  

No eyes that stabbed like swords or glinted sly!  

No laughter creaking on the silent air!  

- And then I saw that I was all alone  

Facing my soul! And next I was aware  

That this mad mockery was all my own! 
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Poem 6- BOY ON A SWING  by Oswald Mbuyiseni Mtshali  
 

Slowly he moves 

 to and fro, to and fro,  

then faster and faster he swishes up and down. 

 

 His blue shirt  billows 

 in the breeze 

 like a tattered kite. 

 

 The world whirls by:  

east becomes west,  

north turns to south; 

 the four cardinal points 

 meet in his head. 

 Mother!  

Where did I come from?  

When will I wear long trousers?  

Why was my father jailed?  

 

 

 

POEM 7- GUILTY CONSCIENCE 

By Rodney Sivyour 

 

I went to the shed for a cigarette.  Mind, I was not allowed 

     to smoke, and if Dad caught me, there’s no telling 

     what would happen. 

I lit it 

and puffed. 

What’s that? 

Quick as a flash the cigarette is out and I stand with beating heart, waiting. 

It was only the door, swinging and creaking in the evening  

     breeze. 

I lit up again 

and puffed. 

The door opened with a push and a clatter, hitting, 
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     storming, searching out the sinner. 

Without waiting to think, I dashed out, down the path 

     round the corner, and indoors. 

Safe? 

Safe from myself  

Questions on Guilty Conscience from Platinum English Grade 7 pp.153-154 
Learner’s Book 
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POEM 8-The Dawn’s Awake  

   

By Otto Leland Bohanan  

 

The Dawn's awake! 

  A flash of smoldering flame and fire 

Ignites the East. Then, higher, higher, 

  O'er all the sky so gray, forlorn1, 

  The torch of gold is borne. 

 

The Dawn's awake! 

  The dawn of a thousand dreams and thrills. 

And music singing in the hills 

  A paean2 of eternal spring 
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  Voices the new awakening. 

 

The Dawn's awake! 

  Whispers of pent-up harmonies, 

With the mingled fragrance of the trees; 

    Faint snatches of half-forgotten song-- 

  Fathers! torn and numb,-- 

    The boon of light we craved, awaited 

long, 

  Has come, has come! 

 

 

 

 

1. Pitifully sad and abandoned or 

lonely: 

2.  A song of praise or triumph. 

 

POEM 9-Lament for a dead cow by Francis Carey Slater 

Francis Carey Slater is regarded by many as the most representative English-speaking poet 

born and resident in South Africa. In 1947, he was awarded an Honorary D.Litt. by the 

University of South Africa.  

Francis Carey Slater was born near Alice in 1876, the grandson of an 1820 settler. He 

received some of his schooling at Lovedale College, a seminary about 13 kilometres from 

Alice that had been created as early as 1841 to educate black children but which did at times 

enrol the occasional white child. Carey's formative years in the Alice area were at a time of 

great hardship for the rural community. The young poet was therefore deeply immersed in the 

tragedy of disease and drought -- the theme of his poem 'Lament for a dead cow'. Upon 

leaving the college, he took up work with the Standard Bank -- a pre-eminent institution in 

the Eastern Cape -- where he rose eventually to the position of manager at the Grahamstown 

branch. Upon taking early retirement, he moved to Cape Town but maintained his link with 

the Eastern Cape as his source of inspiration while he continued to perfect his poetic skills. 

Slater is regarded as the first English-speaking South African to write real poetry rather than 

simple verse. He grew up with the African people, and wrote of them "as he knew them, with 

familiarity and conviction". His poetry has been described as having "real inventiveness" and 

"a sensual awareness of his subjects that lead to the coining of fresh images". It is said that he 

often evoked "a uniquely South African experience by image and rhythm". He died in 1958 at 

the age of 82.  

www.amethyst.co.za/FamilyTree/18760815-FrancisCareySlater.htm 

 

 

Siyalila, siyalila, inkomo yetu ifile! 
Beautiful was Wetu as a blue shadow 
That nests on the grey rocks 
About a sunbaked hilltop: 
Her coat was black and shiny 
Like an isipingo-berry; 
Her horns were as sharp as the horns of the new moon 

http://www.amethyst.co.za/FamilyTree/18760815-FrancisCareySlater.htm
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That tosses aloft the evening star; 
Her round eyes were as clear and soft 
As a mountain pool, 
Where shadows dive from the high rocks. 
No more will Wetu banish teasing flies 
With her whistling tail; 
No more will she face yapping curs 
With lowered horns and bewildered eyes; 
No more will her slow shadow 
Comfort the sunburnt veld, and her sweet lowing 
Delight the hills in the evening. 
The fountain that filled our calabashes 
Has been drained by a thirsty sun;  
The black cloud that brought us white rain 
Has vanished - the sky is empty; 
Our kraal is desolate; 
Our calabashes are dry: 
And we weep. 
 

 

2.4  Designing contextual questions on a poem      30 mins 

 

Part 1-Look at the extracts from some EFAL Grade 7 text books  

Extract 1 Interactive English Grade 7- What makes us different  

Extract 2  Interactive Colours 

Extract 3 Spot On Grade 7 Poetry is a Dream 
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Extrac 
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