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Jika	iMfundo:	JiT	Workshop	2	of	2018	

EFAL	Grades	8	&	9	

Participants’	Handout	

Workshop	Objectives	

	

By	the	end	of	the	workshop	participants	will:	

• Be	able	to	select	poetry	texts	that	are	suitable	for	this	phase.	

• Have	a	deeper	understanding	about	different	approaches	to	or	methods	of	teaching	

poetry.	

• Be	able	to	design	a	range	of	activities	and	assessments	for	teaching	poetry.	

• Be	aware	of	the	approaches	to	teaching	writing:	Product,	Process	and	Genre	

Approaches.	

• Be	able	to	design	a	range	of	activities	and	assessments	for	teaching	writing.	

• Be	able	to	respond	appropriately	and	in	a	variety	of	ways	to	learners’	writing.	

	

What	you	will	need	for	the	Workshop	

	

• Participants’	handout	

• Resources	handout.	During	the	workshop	the	participants	will	use	this	handout,	

• Flipchart	paper,	prestik	and	suitable	pens	

• Relevant	CAPS	documents	

• EFAL	textbooks	
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Programme	of	Sessions	

Session	1:	Introduction	and	Setting	Ground	Rules	
• Punctuality	
• Phones	
• Respecting	the	speaker	
• Participating	fully	

10	mins	

Session	2:	Teaching	Poetry	

Session	2:	Teaching	Poetry	

	During	this	session	you	and	your	participants	will	explore	the	following	issues:	

2.1	What	CAPS	tells	us	about	time	and	amount	of	poems	to	cover	per	

term.	

2.2	What	CAPS	tells	us	about	different	approaches	or	methods	for	

teaching	poetry.	

2.3	Designing	poetry	lessons:	analysis	and	assessment	activities.	

2.4	Reflecting	on	the	process	of	planning	poetry	lessons	and	
assessments.	

3	hours	

Session	3:	Teaching	Writing	

													3.1	The	importance	of	writing	

													3.2	Approaches	to	teaching	writing	

• Own	experience	of	being	taught	to	write	
• Product	approach	to	teaching	writing	
• Genre	approach	to	teaching	writing	

	

1,5	hours		

Session	4:	Closure	 10	mins	
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Session	2:	Teaching	Poetry	

2.1:		What	CAPS	tells	us	about	time	and	number	of	poems	per	term.																																									

10	mins	

	

The	purpose	of	this	activity	is	for	participants	to	understand	what	CAPS	says	about	about	

the		time	that	should	be	spent	per	term	on	poetry,	and	the	number	of	poems	per	term	for	

each	grade	in	the	phase.	

• Refer		to	the	‘Number	of	poems’(CAPS	p.35)	and	‘Spread	of	texts	table’	(CAPS	

p.54)	from	CAPS	in	the	Resources		handout.	

• Read	through	the	notes	from	CAPS	in		groups	and	be	prepared	to	provide	a	

summary	of	the	main	points.	You	have	about	10	mins	for	this	session.	

• Then	see	what	CAPS	says	about	the	basic	purpose	of	studying	poetry.	

• Each	group	then	feeds	back	to	the	whole	class/group	what	the	essential	CAPS	

points	about	time	and	number	of	poems	are.	The	facilitator	will	capture	key	

points	on	flipchart	paper.		

	

2.2		 Approaches	to	teaching	poetry																																											45	mins	

	

The	purpose	of	this	session	is	for	participants	to	understand	what	CAPS	says	about		the	

different	approaches		(methods)	to	teaching	poetry.	

• Refer	to	the	Resources		handout	and	read	the	notes	from	CAPS	pp.10-11	and	p.32.	

Spend	about	10	mins	reading.	

• Note	that	CAPS	recommends	the	following	approaches	or	methods	chronological,	

author,		theme	and		genre.	Discuss	in		groups	or	pairs	what	you	think	these	

approaches	mean,	and		prepare	a	summary	of	the	main	points	

You	have	about	10	mins	for	this	discussion.	

o Report	back	to	the	whole	group.	The	facilitator	will	capture	the	main	points	on	flip	

chart	paper-10	mins.		

o You		should	listen	to	the	facilitator	explain	what	these	approaches	mean,	and	

compare	this	input	with	your	own	ideas.		
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2.3		 Planning	poetry	lessons:	designing	analysis	and	assessment	activities.		

90	mins	

	

The	purpose	of	this	activity	is	for	participants	to	understand	how	the	teacher	can	use	any	of	

the	different	methods	or	approaches	discussed	in	Activity	2.2	to	design	analysis	and	

assessment	activities.	

• Divide	into		FOUR	groups	

• Refer	to	the	Resources	handout	and	look	at	the	poems,	numbers	1-9.	

• Note	that	that	not	all	of	the	poems	have	been	used	in	the	activities.	The	poems	

1-9	have	been	chosen	to	present	a	range	of	possibilities	and	examples.	Some	will	

be	used	for	the	activities	below,	and	those	that	are	not	teachers	can	use	in	your		

own	classrooms.	

	

Activity	2.3.1				

Lesson	1		(all	groups	1-	4		must	prepare	lesson	1)								30	mins	

It	is	very	important	for	learners	to	understand	that	poetry	and	prose	are	different.	Poem	1	is	

a	good	way	for	teachers	to	explain	the	difference.	

In	your	groups:	

o Read		Poem	1	– Poetry  by Eleanor Farjeon	

o Design	a	30	min	lesson	so	as	to	illustrate		to	the	learners	the	difference	between	

poetry	and	prose.		

o Think	about	which	approach	would	be	most	suitable	for	this	lesson	(i.e.	

chronological,	author,	theme,	genre	etc.)Note	that	there	is	not	a	right	answer	to	this	

question	as	different	teachers	might	choose	different	approaches.	

o Design	a	few	questions	or	any	form	of	assessment	for	the	poem.	

o Select	a	spokesperson	who	will	briefly	explain	how	their	group		would	use	the	poem	

to	get	the	learners	to	see	the	difference	between	prose	and	poetry.		

	

After	the	spokespersons	from	groups	1-4	have	reported	back	listen	to	the	facilitator	read	

some	further	ideas	on	this	lesson.	
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Activity	2.3.2		 Lesson	2	-		60	mins	

o In	your	groups,		design	a	lesson	on	the		poem	assigned	to	your	group,	following	the	

instructions	given	for	your	group.	(see	below)	.		The	poems	are	in	the	Resources	

handout.	You	will	not	use	all	the	poems	there-	there	are	addiotnal	resources	for	

teachers	to	use	with	their	classes.	Spend	about	20	mins	on	this	section.	

o When		each	group	is	finished,	a	spokesperson	should	read	the	instructions	for	their	

group,	and	then	report	back	or	explain		to	the	whole	group	how	they	designed	their	

lesson	according	to	those	instructions.	Spend	about	40	mins	on	this	section.	

	

Group	1	only	
Poem	9	-	Lament	for	a	dead	cow	by	Francis	Carey	Slater	
Design	a	30	minute	lesson	including	a	few	questions	according	to	the	following	instructions	

for	the	poem.				

ü Use	this	poem	to	design	a	lesson	on	figures	of	speech	(text	approach).	

ü Read	the	information	about	the	poet	in	the	Resources	handout,	and	discuss	whether	

it	is	necessary	for	the	learners	to	know	about	the	author’s	world,	if	the	lesson	

focuses	on	figures	of	speech.	

ü Report	back	to	the	whole	group.	

ü After	feedback	from	the	participants	listen	to	the	facilitator	read	out	other	ideas	on	

teaching	this	poem.	

	

Group	2	only	
Poem	4	-	Democracy	by	Langston	Hughes	
Design	a	30	minute	lesson	including	a	few	questions	according	to	the	following	instructions	

for	the	poem.				

ü Use	this	poem	to	take	an	‘author’	approach,	as	well	as	to	explore	the	concept	of	

democracy	(theme	approach).	

ü Think	of	ways	that	could	make	this	poem	relevant	to	South	African	children	(reader	

approach).	Refer	to	additional	information	on	the	poet	in	the	Resources	handout.	

ü Report	back	to	the	whole	group.	

ü After	feedback	from	the	participants	the	facilitator	will	provide	other	ideas	on	the	

poem.	
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Group	3	only			

Poem	5		-	Shame	by	James	Stephens	and	Poem	7		-	Guilty	Conscience	by		
Rodney	Sivyour		
	

Design	a	30	minute	lesson	including	a	few	questions	according	to	the	following	instructions	

for	the	poems.				

ü Use	the		poem	Shame	and	ask	the	learners	to	respond	in	their	own	personal	way	to	

the	poem	(	reader	–	response	approach).		

ü Ask	the	learners	to	compare	and	contrast	this	poem	with	Guilty	Conscience-		Poem	7	

Rodney	Sivyour		

ü Look	in	the	Resources	handout	below	Poem	7	to	see	how	one	of	our	text	books	

Platinum	English	Grade	7	treated	the	poem.	You	could	use	some	of	these	questions	

to	help	learners	respond	to	the	poem	and	to	compare	it	to	Shame.	

ü Report	back	to	the	whole	group.	

ü After	feedback	from	the	participants	the	facilitator	will	read	out	other	ideas	on	

teaching	these	poems.		

	

Group	4	only	

Poem	6		Boy	on	a	Swing	by	Oswald	Mbuyiseni	Mtshali	

Design	a	30	minute	lesson	including	a	few	questions	according	to	the	following	instructions	

for	the	poems.				
ü Use	this	poem	to	design	a	lesson	where	you	take	a	theme	approach.	

ü Report	back	to	the	whole	group.	

ü After	feedback	from	the	participants	the	facilitator	will	read	out	some	other	ideas	on	

teaching	this	poem.	

	

2.4		 Reflection	on	designing	lessons	and	contextual	questions				30	mins	

	

Spend	five	minutes	quietly	thinking,		then	be	prepared	to	share	your	thoughts	with	the	
whole	group.	

1 Shut	your		eyes.	The	facilitator	will	ask	you	to:	
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a. Think	about	the	process	of	planning	the	lessons	and	setting		questions.	Think	
about	what	went	well	and	why.		

b. Think	about	did	not	go	well	and	why.	
c. Think	about	what	things	you	would	change,	or	do	differently	next	time	you	

plan	poetry	lessons	or	set	questions.	Spend	five	minutes	quietly	thinking	then	
be	prepared	to	share	your	thoughts	with	the	whole	group.	

2 The	facilitator	will	capture	the		ideas	on	flip	chart	paper,	and	display	on	the	wall	
when	you	have	finished.	

3 The	facilitator	will	discuss	each	group’s	reflection	and	provide	further	ideas	on	this	
topic.	Each	participant	should	make	a	list	of	these	points	and	use	them	later	as	a	
checklist	when	setting	poetry	questions.	
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Session	3:	Teaching	Writing								1,5	hours	

3.1			References	to	CAPS										5	mins	

		

On	the	following	pages	of	the	CAPS	EFAL	Grades	7--	9	document	there	are	useful	notes	on	

teaching	writing.	You	can	refer	to	these	CAPS	pages	for	clarification	after	the	workshop.	You	
will	not	have	time	to	read	through	all	these	notes	now,	but	the	workshop	will	refer	to	many	

of	the	topics	listed	below.	
ü The	Process	approach	pp.35-37,	

ü 	Paragraphs	p.39,		

ü Types	of	writing	(genres)	pp.40-41,	

ü Transactional	writing	pp.	42-47.	

	
   

														3.2		The	importance	of	writing			10	mins	

	

• With	a	partner,	try	to	think	of	as	many	reasons	as	possible	as	to	why	writing	is	so	

valued	in	our	world	today.		

• Then	share	these	ideas	with	the	whole	group.	

• 	Listen	to	what	the	facilitator	has	to	add	to	this	discussion.	

	

														3.3						Approaches	to	teaching	writing	

In	this	part	of	the	workshop	you		will	explore	the	following:	

• You	own	experience	of	being	taught	writing	

• The	Product	Approach	to	teaching	writing	

• The	Genre	Approach	to	teaching	writing	

	

3.3.1	 Own	experience											10	mins	

Look	at	the	questionnaire	below,		and	fill	it	out.	Then		be	prepared	to	talk	about	how	you	
were	taught	writing.	You	should	use	some	of	the	information	on	the	questionnaire	to	help	
you.	
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 Statements: Your experience of writing at school Yes	 No	
1 I was always given a topic or a list of topics and I had to choose one and 

write on it. 
	 	

2 I was given the freedom to develop my own topic 	 	
3 Before I could start writing I was given a sample of the type of writing I 

was going to do. 
	 	

4 I was told that I had to have a plan or outline of the piece before I started, 	 	
5 The length of what I wrote was not an issue. I decided when it was 

complete. If necessary, the length was adjusted later.  
	 	

6 A lot of time was spent talking about the writing I was going to do before 
I started.  

	 	

7 I was always given a length requirement by my teacher  and I had to more 
or less keep to it – or lost marks! 

	 	

8 Before I started writing the teacher would write an example with us on the 
board 

	 	

9 I usually had a double period to write an essay and then had to hand it in. 
Sometimes if I had not finished I would be allowed to complete it for 
homework and hand it in the next day.  

	 	

10 Unless I .was writing a test, the time set for submission was not too strict. 
I was allowed to decide when the piece was ready for submission. 

	 	

11 I was encouraged to keep a notebook and jot down my thoughts in it at 
any time. I could go back to my notebook and use these ideas when I 
wrote.  

	 	

12 My teacher would write the words and tense I would need to use on the 
board before I started writing. 

	 	

13 When I got my work back after assessment, all the errors were circled or 
underlined in red and a final mark indicated at the end. I had to rewrite 
each sentence in which there were errors.  

	 	

14 I never discussed my writing with my teacher or with any other member 
of the class.  

	 	

15 I was encouraged to share my work with a group, friend or the teacher 
before it was submitted for assessment. 

	 	

16 My final draft was always shared in some way. Sometimes it was pinned 
up in the classroom so my classmates could read it. My teacher always 
said that the real purpose in writing was for it to be read. 

	 	

17 One or two of the best pieces of writing done in the grade over the year 
were published in the annual school magazine. Mine never made it.  

	 	

18 I was given support and encouraged to improve my writing by revising it 
and writing a number of drafts until I was happy with it.  

	 	

19 Reading and writing were considered separate things. When I wrote, I 
wrote.  

	 	

20 Reading and writing were linked. Reading was used to encourage me to 
write and to provide a model for my writing.  

	 	

Ralfe.	E	(2009)	From	the	creative	to	the	transactional	and	everything	in	between.	IN	
Ferreira,	A	(ed.)Teaching	English.	Gauteng:	Macmillan.	
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3.3.2 Product	approach	to	teaching	writing							20	minutes	

In	your	group:		

Part	1	

ü Discuss	what	you	think	the	name	Product	suggests	about	this	approach	to	teaching	

writing.	

ü Think	of	the	ways	teachers	would	use	this	approach.	

ü Think	about	what	kind	of	assessment	practices	the	teacher	would	use.	

ü Give	feedback	from	your	small	group	to	the	whole	group		

ü Discuss	further	ideas	that	the	facilitator	will	give	on	this	topic.	

Part		2:	

ü Look	back	at	the	questionnaire	and	see	which	points	slot	into	the	Product	Approach.	

ü Discuss	the	negative	and	positive	points	that	the	Product	Approach	has.	

	

3.3.3 	The		Genre	approach		to	writing																												40	mins	

Part	1	

ü Discuss	with	a	partner	then	share	with	the	group	your	understanding	of	the	term	

genre	in	connection	with	writing.		

ü Think	of	examples	of	genres	in	writing.	Consider	the	following	topic:	a	mother	

contacts	her	daughter	to	make	arrangements	for	the	family	to	meet	on	Sunday.		

Discuss	how	many	genres	could	be	used	to	express	this	communication.		

The	facilitator	will	provide	further	examples.	

Part	2	

ü Look	at	the	examples	in	the	Resources	handout	of	the	two	texts	(different	genres)	

about	cheetahs	.These	two	texts	are	about	the	same	subject,	the	cheetah,	but	

they	have	different	communicative	purposes,	so	they	are	written	in	different	

styles.	It	is	the	differences	in	the	way	that	the	texts	are	written	that	marks	them	

as	examples	of	different	genres.		

ü Fill	out	the	table	below.	
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Features Narrative text Expository text 

Communicative purpose 
 

 
 

Audience-who would read 
this text? Adults or 

children? 

 

 
 

Context when would you 
make text like this, what 

situation would you be in? 

 

 
 

Style (e.g. factual? 
personal? descriptive?) 

 

 
 

Vocabulary and grammar 
(eg. simple? formal? 

informal? academic?) 

 

 
 

	

ü Take	turns	in	reading	out		loud	to	the	group	this	background	information.	

The	Genre	Approach	was	developed	because	many	teachers	complained	that	the	

process	approach	did	not	always	achieve	good	results.	Language	researchers	(Cope	and	

Kalntzis	1993)	realised	that,	if	learners	who	do	not	come	from	“print-immersed	

backgrounds”	homes/backgrounds	with	many	books,	newspapers,	magazines,	etc	and	

family	members	who	read	and	wrote	regularly)		are	to	become	successful	writers	–	and	

readers	–	of	a	wide	variety	of	texts,	they	have	to	be	taught	how	such	texts	‘work’.		

	

Teachers	need	to	show	their	learners		which	grammar	is	appropriate	e.g.	the	present	

tense	if	you	are	asking	for	something	in	a	shop,	but		past	tense	if	you	are	saying	what	

you	did	last	week.		

	

Even	more	importantly,	teachers	have	to	make	sure	that	their	learners	know	why	certain	

kinds	of	texts	are	more	valued	and	more	powerful	than	others	e.g.	a	formal	letter	is	

more	powerful	than	an	SMS	or	Whatsapp	message	because	a	text	message	on	the	

phone	is	closer	to	conversation	and	the	language	is	similar	to	that	used	in	speech,	while	

a	formal	letter	uses	language	mainly	used	in	formal	serious	writing.	Learners	also	need	

to	know	the	difference	that	it	will	make	in	their	lives	to	be	able	to	write	correctly	texts	

such	as	thank	you	or	business	letters.	This	means	they	have	to	know	who	the	audience	is	

for	their	writing	(e.g.	a	friend	or	a	business	associate).	
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ü Listen	to	the	facilitator	read	and	explain	about	the	teaching	cycle	when	using	

the	genre	approach.	

	

When	teaching	writing	using	the	genre	approach,	the	teaching	and	learning	process	is	

a	cycle.	The	following	notes	explain	this	further.	

	

The	teaching	cycle	comprises	various	phases.	These	are	important	as	they	help	to	provide	

support	or	scaffolding	for	the	learners	as	they	work		to	produce	a	text	on	their	own.	This	

approach	links	well	with	the	‘shared	writing’,	guided	writing	and	independent	writing	

activities		which	are	recommended	in	all	our	GDE	Foundation	Phase	documents.	If	the	

learners	have	been	taught	well	in	the	Foundation	Phase	using	these	methods,	they	should	

respond	well	to	the	Genre	Approach	in	the	Senior	Phase.	

	

This	teaching-learning	cycle	has	three	phases:	the	modelling	phase,	the	joint	negotiation	of	

text	phase	and	the	independent	construction	of	text.	The	facilitator	will	explain	the	phases.	

 

1.		Modelling	phase	

The	teacher	presents	different	genres	and	explains	differences	under	three		headings:	

Function,	Organization	and	Language.	

Function	–	what	the	texts	are	used	for,	e.g	

§ Narrative-	to	tell	a	story,		
§ To	present	a	persuasive	argument	-	discussion	on	the	death	penalty	-			
§ Functional,		to	get	something	done	-	instructions,	work	email	or	a	recipe		

	 	

Organisation	–	how	the	text	is	structured	or	laid	out	on	the	page,	e..g:	

§ Minutes	are	written	with	the	information	laid	out	in	a	table		
§ Letters	are	laid	out	with	the	address	(or	addresses,	plural,	in	business	letters)	at	the	top	

left	or	right-hand	side	of	the	page	
§ Poems	are	often	divided	into	stanzas	
	

Language	–	which	language/grammar	structures	should	be	used,	e.g:		

§ reports	use	formal	language	and	have	headings	
§ CVs	don’t	use	full	sentences	
§ narratives	use	a	lot	of	the	‘story	tenses’	such	as	the	past,	past	continuous	and	past	

perfect	tenses	which	show	the	order	in	which	events	occurred	(“When	Thato	came	into	
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(simple	past)	the	room	she	was	crying	(past	continuous)	because	she	had	fallen	(past	
perfect)	on	the	stairs.”   

	

During	this	part	of	the	cycle	the	teacher	should	also	show	the	learners	good	examples	of	the	

kind	of	text	they	will	have	to	produce.	This	means	if	the	learners	are	expected	to	write	

recipes	then	the	teacher	must	show	them	a	few	examples	and	explain	how	they	function,	

how	they	are	organised	and	how	the	language	works	in	each.	

	

2.	Joint	negotiation	of	text	phase	

The	joint	negotiation	phase	involves	the	teacher	and	the	learners	writing	a	text,	of	a	

particular	genre,	together	e.g.	the	teacher	and	learners	write	a	business	letter	or	an	email	

together.	

	

Together	with	the	facilitator		you	should		suggest	what	notes	a	teacher	would	need	to	write	

for	Function,	Organization	and	Language	if	the	topic	was	writing	a	work	email.	The	

facilitator	will	present	further	ideas.	By	doing	this	activity	you	will	be	participating	in	a	‘joint	

negotiation	of	text’	phase	with	the	facilitator.	

	

3.			Independent	construction	of	text	phase	
	

In	this	phase	,	learners		write	on	their	own	e.g.	the	learners	write	their	own	business	letter.	

Read	the	model/diagram	to	understand		further	how	the	Genre	approach	works.	
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4 Closure				10	mins	

We	have	now	reached	the	end	of	the	workshop.	We	hope	that	you	have	found	it	productive	

and	we	thank	you	for	your	contributions,	and	we	hope	that	you	have	gained	some	new	

understanding	about	teaching	poetry	and	writing.	

Let	us	spend	a	few	minutes	together	reflecting	on	what	has	been	learned.	Participants	

should	shut	your	eyes	and	think	about	this	for	a	few	minutes.	When	the	facilitator	says	time	

is	up,	please	share	your	thoughts	with	the	group.	

	


