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Just-in-Time Training Workshop Term 3 

2016 

Participants’ Workbook 
 

Grades 8 / 9 

English First Additional Language 

Assessment strategies 

 
Assessment should be both informal (Assessment for Learning) and formal (Assessment of 

Learning). In both cases regular feedback should be provided to learners to enhance the 

learning experience.  CAPS p. 118 

 

                Nothing we do to, or for our students is more important than our assessment of 

their work and the feedback we give them on it. The results of our assessment influence 

students for the rest of their lives.   Race. P.B. and Smith B. (2005) London: Routlege. 

 

             Endorsed by:  
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PROGRAMME 

Page Activity  Time Guide Real time guide 

 

 Registration and welcome  08:30 

4 Activity 1: Reflections on the Term 2 tracker          15 minutes 09:00 

5 Activity 2: Introduction to the Term 3 Tracker 15 minutes 09:15 

5 

5 

6 

Activity 3.1 Types of Assessment 

Activity 3.2 Assessment related concepts 

Activity 3.3 Discussion of  CAPS statement on Assessment 

p.118  

15 minutes 

         15 minutes 

         30 mins 

09:30 

09:45 

10:15 

 Break 30 minutes 10:45 

6 

7 

8 

10/11 

Activity 4: The Rubric: The teacher’s assessment Tool 

4.1. Examination and discussion of the essay assessment. 

4.2 The use of a marking code. 

Discussion of the Facilitator’s marking of ESSAY ONE 

(p.10) in terms of the rubric provided. 

30 minutes 11:15 

12 

13 

14 

15 

Activity 5. Over to You. 

5.1: Group Marking of  ESSAY TWO.   

5.2: Pair marking of  ESSAY THREE . 

5.3: Individual marking of ESSAY FOUR. 

       

45 mins 

45 mins 

20 mins 

 

12:00                

12:45 

13:05 

16 Activity 6. Moderation 10  minutes 13:15 

17 Activity 7:  Feedback questionnaire  and closure 15 minutes 13:30 

17 APPENDIX: Bloom’s Taxonomy   
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Checklist of items required for this Workshop 

 
Handouts 

 
Number 

 
Check 

Copies of Planning and Tracking document for grades 8 & 9 1 per participant 
 

 

Copies of the Participants’ Workbook 
 

1 per participant  

 

Other items 

  

For each participant, the most commonly used EFAL learning 

resources. These will include Learner’s Books and Teacher’s 

Guides. 

1 set per participant; 

participants should bring 

their own 

 

Flipchart or board, paper markers  1 set  

   

OUTCOMES 

This workshop aims to achieve the following abilities:     

 To recognise different types of assessment and the associated vocabulary applicable to each 

type; 

 To apply a rubric to the assessment of different genres of writing; 

 To apply a rubric to the assessment of oral work; 

 To recognise the importance of feedback after assessment;  

 To be able to use taxonomies to set questions and to facilitate moderation; and 

 Reviewing and using the marking code. 

. 

Section A 
 

OPENING AND WELCOME   
Activity 1 REFLECTION on the Term 1  TRACKER                                                          (15 MINUTES) 

Reflection on the use of Trackers as facilitating tools    

In the last workshop the central role of the HODs in the implementation of this intervention was 

stressed and it was acknowledged that without their essential input the effectiveness of the use of the 

Trackers would be compromised. 

A second important point was made regarding the need for teachers to make weekly entries in the 

Reflections section of the weekly teaching plan. 

HOD’s Checklist 
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(Tick in the right-hand column if done) 

1. As an HOD I have checked to see that all teachers that I supervise have a copy of the 

appropriate Tracker. If Trackers were missing I took the following steps to correct the situation: 

…………………………………………………………………………………………………………………………………………… 

 

2. As an HOD I have checked to see that each teacher that I supervise is using the appropriate 

Tracker as required and is filling in the details on a regular basis. 
 

3. As an HOD I have read the weekly Reflections entries of each teacher and where necessary I 

have discussed any issues raised in these reflections and have noted positive reflections on 

successful teaching. 

 

4.  As an HOD I have held regular meetings with teachers that I supervise with the express 

intention of finding positive practicable solutions to any problems raised in the reflections. 
 

   

Teacher’s checklist 

 

1. As a teacher I have made sure that I have collected a copy of the appropriate curriculum Tracker 

and I have read this. 

 

2. As a teacher I have filled in the appropriate details in the Tracker on a daily basis and have 

noted any variation to the implementation of this teaching plan. 

 

3. As a teacher I have, at the end of every week, entered a report in the Reflections section of the 

weekly plan and submitted this to the HOD for noting,  

 

4. As a teacher I have participated in meetings with my colleagues, as arranged by the HOD, with 

the specific purpose of devising positive practicable solutions to problems articulated in the 

Reflections section of the Tracker. Give an example of a problem raised at such a meeting and 

the solution found. 

Problem: 

……………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………….…. 

Solution: 

……………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………….. 
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ACTIVITY 2: INTRODUCTION TO THE TERM 3 TRACKER    (15 MINUTES) 

 Turn to the appropriate page of the tracker and find the LTSM that you are using and add a 

bookmark to it.  Peruse your LTSM in the tracker.   

 When planning the lessons for each day, remember to refer to the suggestions given in the 

Teacher’s Guide. There are also references to the Readers. 

 Did you or your teachers miss any of the work that you ought to have covered? How will you 

(or did you) and your team make up for missed lessons? 

 

Activity 3:  

Table 3:1  Types of assessment 

Working in pairs match the lettered items of the column to appropriate items in the second column. (15 

min) 

A Formative  Assessment  An analysis 

B Summative  Assessment  Unscheduled  

C Continuous Assessment  An evaluation by a person of the same age or 
status 

E Informal   A set of instructions 

F Incidental  Every evaluation contributes to the final mark 

G Diagnostic   Not a major factor 

H Peer Assessment  A test to discover a possible flaw 

 

Table 3: 2  Concepts related to Assessment. 

A Norms  Numerical data 

B Benchmark  Thinking back 

C Average  The middle number in a frequency distribution. 

D Mean  Ensuring consistency in marking  

E Median  Information on performance of a task 

F Statistical   Formal assessment that could be subjected to 
three levels of assessment: school, district and 
provincial. 

G Moderation  An accepted standard 

H Reflection  A total number divided by the number of items 
contributing to the total. 

I Feedback  A point of reference 

J SBA School-Based Assessment  Equally far from two extremes 
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Activity 3.3 Working in pairs discuss the implications of the following extract from the CAPS 

document p.118 Section 4.1  

                Assessment is a continuous planned process of identifying, gathering and 

interpreting information about the performance of learners. It involves four steps: generating 

and collecting evidence of achievement; evaluating evidence; recording the findings; and 

using information to understand and thereby assist the learner’s development in order to 

improve the process of learning and teaching. 

Now summarize your responses in writing and share your summarized points with the other 

participants. A scribe should capture the main points on a flipchart . 

 

How does this quotation relate to the two quotations on the front cover of the workbook? 

                                                                (30 mins) 

     

 

 

Why do we need a marking rubric? 

As teachers you know that at the end of the year and at other times the learner has to be awarded 

a mark or a grade which reflects their level of achievement. A  Rubric sets out to ensure that this 

mark is reliable, valid and transparent. What rubrics have you used and did you encounter any 

difficulty in using any of these rubrics? 

4.1 Let us look at a rubric for assessing Essays. Below you will find an example of an essay 

assessment rubric from Top Class Gr.9 Teacher’s Guide p.185. Participants should choose the 

appropriate rubric from the guides that their school uses. (For example, Clever English Grade 9 

p. 274, Platinum Teacher’s Guide Grade 9. Introduction p. xxx , Interactive English Grade 9 p 

122h. etc.). 

 

 

ACTIVITY 4:  The Rubric- The teacher’s assessment tool? 
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Notice that in this rubric there are seven levels of achievement starting with ‘Excellent’ and 

declining to ‘Not Achieved’ but in the CAPS document the Descriptions of competence are: 

‘Outstanding’, ‘Meritorious’, ‘Substantial’, ‘Adequate’, ‘Moderate’, ‘Elementary’, and ‘Not 

achieved’  Please note that the headings and categories vary from rubric to rubric but the broad 

intention remains the same, Notice that the mark allocation for each level appears at the top of 

each column. In this particular rubric three factors (listed in the left-hand column) are assessed. 

These are Content, Language and style, and structure.  

4.2   Read through the essay that follows to gain a general impression of its strengths and 

weaknesses. Using the following Marking code (or your personal code) mark the essay for any 

errors you may find. 

 

Essay no. One follows on p.10 
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  Now we need to award this essay a mark using the rubric on p. 7 

You may well disagree with my assessment but In terms of this rubric My assessment (bearing in 

mind a Grade 9  EFAL level of expectation) was as follows: 

Content: 7 

 The writer includes some irrelevant information so does not always keep to the topic. IN 

paragraphs 1 and 2 information is relevant.  

 In paragraph 3  information is not completely relevant. 

 Ideas do not show much depth.  For a grade 9 learner, we expect a little more 

development of ideas and depth.  

 Within the paragraph sentences are not well connected. 

 

Language and Style: 3 

 Language is simplistic and punctuation is generally adequate. The writing has too many 

errors to be regarded as good.  The writer needs to develop more control over her writing. 

o Paragraph 1:  Preposition (on the year); sentence is incomplete 

o Incorrect use of Capital Letters (School) 

o Concord: does…functions 

o Spelling: fuctions 

Attempts combining sentences (subordinating clauses) and almost gets it right in 

paragraph 2  

In paragraph 3 the writing does show improvement but still contains many errors. 

 

Structure: 2 

 Mainly keeps to the topic although she does include some irrelevant details.   

 The points (ideas ) she makes are not developed.   

 The essay does make sense 

 Paragraphs need to be constructed more carefully. 

Making a total of 12 /20. 

Discussion. 
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Activity 5: Over to you. 

 5.1 In groups of five or six assess the following essay (Essay no. 2, p.13) using the rubric on 

page 7. 

Each group should record their assessment marks using the following table: 

Group 

No. 

Content 

(12) 

Language 

& Style  

(5) 

Structure 

(3) 

Total 

out of 

20  

Percentage 

mark 

      

      

      

      

      

      

      

      

 

Discuss these results in terms of the degree of consensus achieved. 

 

 

 

 

 

 

ESSAY No. 2 (Large group exercise) 
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5.2  Working in pairs the workshop participants use the same rubric to assess Essay No.3 (p.14) 
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5.3 Finally as individuals workshop participants assess ESSAY No.4 (p.15) 
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) 
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Now that you have applied this rubric you should be in a position to use rubrics for all kinds of genre or 

even create your own rubrics. Even if you don’t create your own rubrics entirely you might do well to 

annotate or to change the wording of some of the printed rubrics. You may not find all of the 

descriptions of requirements for different levels entirely helpful. Whatever rubric you use this should be 

made available to the learners so that they are aware of how they are being assessed. The days of 

awarding marks on the strength of ‘a gut feel’ are over. 

Activity 6: Moderation 

 Checklist for Moderation 

Refer to Quality Assurance document for detailed requirements.  

The following is what a moderator should look for when doing pre and post moderation. 

  Subject    

1 Cover page Format and instructions 

Time and date 

Marks 

Examiner and Moderator 

Grade 

Paper 

 

2 Body Contents  tested  as per CAPS  

Numbering of questions 

Mark scheme (CAPS requirements) 

 

3 Questions  Levels of questions (in accordance with requirements) 

Instructions and questions are clear and unambiguous  

 

4 Marking 
memo 

Instructions or guidance on marking per question (mark allocation)  

5 Moderation 
of marked 
scripts 

Selection of scripts.  (Normally 10%)  

6 Feedback Common errors and strengths   

  Diagnostic report  
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Activity 7: Feedback questionnaire. Closure. 

 

APPENDIX: Bloom’s Taxonomy 
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Barrett taxonomy is another guide for the teachers in teaching the students. This is applicable to 
language subject as the main focus is to cater students’ understanding for comprehension questions 
in reading part.  
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ADDITIONAL NOTES FOR THE FACILITATOR 

 

Why is assessment important for planning? 

• The results of assessment tell the teacher what children already know and can do. 

• This is your starting point for planning your reading programme. 

• Not all learners will be at the same stage in their reading development; assessment enables you 

to group learners according to ability so that they are learning at an appropriate level of 

challenge. 

• Ongoing assessment enables you to evaluate how effective your teaching has been. 

• Assessment enables you to adjust your plans as you go along so that all your learners are making 

progress. 

Baseline Assessment 

• Teachers do baseline assessment at the beginning of the year in order to establish what learners 

already know and can do.   

• It also enables you to group your learners and plan your reading programme.   

• It can involve observation, written tests and records of learners’ prior achievement. 

Formative Assessment (Sometimes called Assessment for Learning 

• The purpose of formative assessment is to provide feedback to the learner so that he/she can 

improve.  It also enables the teacher to improve his/her teaching of reading.   

• Formative assessment makes it possible for the teacher to track the progress of individual 

learners.  It is usually informal and continuous, and it is not ‘for marks’.   

• Formative assessment helps both learners and teachers to set goals.   

The Role of Formative Assessment 

• Feedback provides the learner with information about what he/she is getting right and where 

and how he/she needs to improve.  It enables the learner to set goals for improvement. 

• Accurate feedback is an essential part of formative assessment.  Without this, it is very difficult 

for a learner to improve. 

Summative Assessment 
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• The purpose of summative assessment is to evaluate a learning at the end of a unit of learning 

or a period of term e.g. at the end of term or at the end of the year. 

• In summative assessment learning is often measured against some standard or criteria e.g. the 

assessment standards in the CAPS 

• In summative assessment a mark or grade is usually given e.g. in the CAPS the following codes 

are used: 1. not achieved …. 7. outstanding achievement 

• Summative assessment is usually formal and written. 

 

 

 

 

 

 

 

 


