WNT’S

Q 4
[
O
“2% S
o Y

2016 TERM 3 TRAINING WORKSHOP

RRRRRRRRRRRRRRRRRRRRRRRRRRR



education

\' Department:
- Education
PROVINCE OF KWAZULU-NATAL

Just-in-Time Training Workshop Term 3
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Participants’ Workbook

Grades 8/9
English First Additional Language
Assessment strategies

Assessment should be both informal (Assessment for Learning) and formal (Assessment of
Learning). In both cases regular feedback should be provided to learners to enhance the
learning experience. CAPS p. 118

Nothing we do to, or for our students is more important than our assessment of
their work and the feedback we give them on it. The results of our assessment influence
students for the rest of their lives. Race. P.B. and Smith B. (2005) London: Routlege.
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PROGRAMME

Page Activity Time Guide Real time guide
Registration and welcome 08:30
4 Activity 1: Reflections on the Term 2 tracker 15 minutes 09:00
5 Activity 2: Introduction to the Term 3 Tracker 15 minutes 09:15
5 Activity 3.1 Types of Assessment 15 minutes 09:30
5 Activity 3.2 Assessment related concepts 15 minutes 09:45
6 Activity 3.3 Discussion of CAPS statement on Assessment 30 mins 10:15
p.118
Break 30 minutes 10:45
6 Activity 4: The Rubric: The teacher’s assessment Tool 30 minutes 11:15
7 4.1. Examination and discussion of the essay assessment.
8 4.2 The use of a marking code.
10/11 Discussion of the Facilitator’s marking of ESSAY ONE
(p.10) in terms of the rubric provided.
12 Activity 5. Over to You.
13 5.1: Group Marking of ESSAY TWO. 45 mins 12:00
14 5.2: Pair marking of ESSAY THREE . 45 mins 12:45
15 5.3: Individual marking of ESSAY FOUR. 20 mins 13:05
16 Activity 6. Moderation 10 minutes 13:15
17 Activity 7: Feedback questionnaire and closure 15 minutes 13:30
17 APPENDIX: Bloom’s Taxonomy




Checklist of items required for this Workshop

Handouts Number Check
Copies of Planning and Tracking document for grades 8 & 9 1 per participant
Copies of the Participants’ Workbook 1 per participant

Other items

For each participant, the most commonly used EFAL learning 1 set per participant;

resources. These will include Learner’s Books and Teacher’s participants should bring

Guides. their own

Flipchart or board, paper markers 1 set
OUTCOMES

This workshop aims to achieve the following abilities:

e To recognise different types of assessment and the associated vocabulary applicable to each
type;

e To apply a rubric to the assessment of different genres of writing;

e To apply a rubric to the assessment of oral work;

e To recognise the importance of feedback after assessment;

e To be able to use taxonomies to set questions and to facilitate moderation; and

e Reviewing and using the marking code.

Section A

OPENING AND WELCOME

Activity 1 REFLECTION on the Term 1 TRACKER (15 MINUTES)

Reflection on the use of Trackers as facilitating tools

In the last workshop the central role of the HODs in the implementation of this intervention was
stressed and it was acknowledged that without their essential input the effectiveness of the use of the
Trackers would be compromised.

A second important point was made regarding the need for teachers to make weekly entries in the
Reflections section of the weekly teaching plan.

HOD’s Checklist



(Tick in the right-hand column if done)

1. Asan HOD I have checked to see that all teachers that | supervise have a copy of the
appropriate Tracker. If Trackers were missing | took the following steps to correct the situation:

2. Asan HOD | have checked to see that each teacher that | supervise is using the appropriate
Tracker as required and is filling in the details on a regular basis.

3. Asan HOD I have read the weekly Reflections entries of each teacher and where necessary |
have discussed any issues raised in these reflections and have noted positive reflections on
successful teaching.

4. Asan HOD | have held regular meetings with teachers that | supervise with the express
intention of finding positive practicable solutions to any problems raised in the reflections.

Teacher’s checklist

1. Asateacher | have made sure that | have collected a copy of the appropriate curriculum Tracker
and | have read this.

2. Asateacher | have filled in the appropriate details in the Tracker on a daily basis and have
noted any variation to the implementation of this teaching plan.

3. Asateacher | have, at the end of every week, entered a report in the Reflections section of the
weekly plan and submitted this to the HOD for noting,

4. As ateacher | have participated in meetings with my colleagues, as arranged by the HOD, with
the specific purpose of devising positive practicable solutions to problems articulated in the
Reflections section of the Tracker. Give an example of a problem raised at such a meeting and
the solution found.

Problem:




ACTIVITY 2: INTRODUCTION TO THE TERM 3 TRACKER (15 MINUTES)

e Turn to the appropriate page of the tracker and find the LTSM that you are using and add a
bookmark to it. Peruse your LTSM in the tracker.

e When planning the lessons for each day, remember to refer to the suggestions given in the
Teacher’s Guide. There are also references to the Readers.

e Did you or your teachers miss any of the work that you ought to have covered? How will you

(or did you) and your team make up for missed lessons?

Activity 3:

Table 3:1 Types of assessment

Working in pairs match the lettered items of the column to appropriate items in the second column. (15

min)

A Formative Assessment An analysis

B Summative Assessment Unscheduled

C Continuous Assessment An evaluation by a person of the same age or
status

E Informal A set of instructions

F Incidental Every evaluation contributes to the final mark

G Diagnostic Not a major factor

H Peer Assessment A test to discover a possible flaw

Table 3: 2 Concepts related to Assessment.

A Norms Numerical data

B Benchmark Thinking back

C Average The middle number in a frequency distribution.

D Mean Ensuring consistency in marking

E Median Information on performance of a task

F Statistical Formal assessment that could be subjected to
three levels of assessment: school, district and
provincial.

G Moderation An accepted standard

H Reflection A total number divided by the number of items
contributing to the total.

I Feedback A point of reference

J SBA School-Based Assessment Equally far from two extremes




Activity 3.3  Working in pairs discuss the implications of the following extract from the CAPS
document p.118 Section 4.1

Assessment is a continuous planned process of identifying, gathering and
interpreting information about the performance of learners. It involves four steps: generating
and collecting evidence of achievement; evaluating evidence; recording the findings; and
using information to understand and thereby assist the learner’s development in order to
improve the process of learning and teaching.

Now summarize your responses in writing and share your summarized points with the other
participants. A scribe should capture the main points on a flipchart .

How does this quotation relate to the two quotations on the front cover of the workbook?

(30 mins)

ACTIVITY 4: The Rubric- The teacher’s assessment tool?

Why do we need a marking rubric?

As teachers you know that at the end of the year and at other times the learner has to be awarded
a mark or a grade which reflects their level of achievement. A Rubric sets out to ensure that this
mark is reliable, valid and transparent. What rubrics have you used and did you encounter any
difficulty in using any of these rubrics?

4.1 Let us look at a rubric for assessing Essays. Below you will find an example of an essay
assessment rubric from Top Class Gr.9 Teacher’s Guide p.185. Participants should choose the
appropriate rubric from the guides that their school uses. (For example, Clever English Grade 9
p. 274, Platinum Teacher’s Guide Grade 9. Introduction p. xxx , Interactive English Grade 9 p
122h. etc.).



Rubric for assessing essays
First Additional Language [20 marks]

(Refer 10 page x 10 convert the mark 1o & percentage on tho 7-point rating scale.)

Essay Writing Excellent Very Good Average Below average Weak Not achleved
1112 810 687 45 2 02
* Content shows * Content shows * Content an * Content * Content now * Content
thorough @ sound adaquate ordinary. Gaps in always clear. irrelevant.
interpretation of interpretation of interpretation of coherenca, * Few ideas, often | » Ideas repatitive.
CONTENT topic. the topic. topic- * Ideas mostly repetitive, + Poarty presented
* Jjeas . dess * \deas oromary, relevant. * Essay not well sy,
12 MARKS imaginative Intaresting. lacking denth. Repetitive, presentad.
interesting convinGing, * Asausfactority | = Amoderately
* A welleraftod « Apr b P ble and presentable,
and presertable and very coherent essay. coherent essay.
sy, essay.
5 4 3 2 1 o
* Language, * Language and * Language * Umited critical | = Language and * Language and
punctuation punctuation simplistic, language punctuation punctuation
correct. most comrect, P Nowed. senously Bawed
« Able to inchudo * Chaice of words Bdequate. * Language » Chaico of words | = Choice of words
figurative Suited 10 text, = Choice of words ordinary and limited. Insppropriate,
language = Style, tone, adequate. punctuation * Style, tone, * Style, tone and
LANGUAGE & |  correcty. register suited to | « Style, tore, often register mostly register flawed in
STnE * Cholcoof words | topic in most of regstar inaccuratedy ppeop oll asp
varied and the essay. generally used, « Many efroes. « Errorredden and
5 MARKS comectly used. | « Ganarally armor- consistent * Cholce of woeds confused,
= Style, tone, Iree. with topic basic.
registar suited to requirements, * Style, tone,
topic. * Still containg rogistor often
. orrorfree, enors folowing not suited 1o
proof reading topic,
editing. + Contains soveral
enorms.,
3 2 2 1 1 0
 Logical * Several + Some points, * Somatimes off | « Often offtopie. | « Off topic.
develop of L oetails necessary wpic. General line of « Semences,
details. developed. dezalls « Santences, thought difficut paragraphs
STRUCTURE | * Semences, S developed to follow. miuddied,
poragraphs paragraphs well- | * Sentences, faulty but * Semences, « Length - far too
3 MARKS togical, varied. constructed. peragraphing weas can be poTagrapis long/short.
« Lengthcomect. | « Langth almast might be faulty understoed. constructad at
correct, in places but * Length - too an elementary
essay still makes long/short. level,
sonce. + Length - far too
* Length cofrect. long/short.




Notice that in this rubric there are seven levels of achievement starting with ‘Excellent” and
declining to ‘Not Achieved’ but in the CAPS document the Descriptions of competence are:
‘Outstanding’, ‘Meritorious’, ‘Substantial’, ‘Adequate’, ‘Moderate’, ‘Elementary’, and ‘Not
achieved’ Please note that the headings and categories vary from rubric to rubric but the broad
intention remains the same, Notice that the mark allocation for each level appears at the top of
each column. In this particular rubric three factors (listed in the left-hand column) are assessed.
These are Content, Language and style, and structure.

4.2 Read through the essay that follows to gain a general impression of its strengths and
weaknesses. Using the following Marking code (or your personal code) mark the essay for any
errors you may find.

SAMPLE WRITING: MARKING CODE

Abbrev | Meaning Action }
Intro. (Introduction Ro:v.ule inttoduchon |
frr. Tirrelevant " Nat relevant to the !oplc -
hae | _omit and re-write |
Red. redundant Leave out infermation {r {not

required

| Rep. repetition infarmation is repeated
| Sent. Sentence nat correct  Re- construct the sentence
|Un. _Nounity of thought __ Re.write paragraph ,

WY Virong Weord Replace with the correct

!  word

1. Sen. !Momn!ctc scntcncc Complﬂc the sentence
| W.O. Word arder is Carrect the worg order
| _incorrect
/. _ Start now paragraph |
| A | Word is missing (Fillinthewordf/s
1 Sp. | Spelling error Corrcd e speling
| Punct. punctuation | Correct the punctuation
" ! L error
| Con. | concord Erro: in concord
|CL | Capital letter | Use capital letter /s
| Sh. slang [ Re-write using acceptable
| | words 1
Col, <olloqu-alnsm e Use formal langua
VT Wreong Verb Tense Cpm;u the  tense
| Pr. Incorrect Pumoun Use the nglx_l_gro_qgun
| TS Topnc Sentence Re-write 1opic sentence
A Y] Linking word left out | Insert or use correct linking
| | orincorrectly used | word
| Prep. Missing or incorrect | Insert e correct the
| | preposition | prepasition

Essay no. One follows on p.10



ESSAY No. ONE

Eﬁﬁqg
The fist DMJ atr QO ntw School

Wy fist dnd{: at a new Dchool  E—
rt

Seto 9chool on  the Year 2012
T was New and  excited btcadse
chdni know hotw  dors hnqh School fuctions,

rl; camt  Lath M poy for School
fers ard ovso HiU Some {o:mﬁ

He then [eft  ooe ond wtnk to work. T wanted
to Gy but m\j told me it Yiene 40
qow up ke £:|cndﬁ'f ek a qul
whno wWas 0\30 newd Yrom Yhe Scheol , her
Ao LS SO fom  kwANOENges,
Sht was oldey than mt brtawse 9he
altendtd . Dan Franais Coltqe  and  the
failed 9he came to \epe ner c_\mdrt

Hiey al wint o ddftient’ 9en

Semit ot Umm wtt 1o board Schools
whnth made o+ difficas Fovr mMe o

actpt thay iy were 0o \ongey
it I but d\\m\% Scnpol holida r:jﬂ
9

T mesd mu futnds hom nmm\é School
ol

ot mMade Sier’ gt they and  te
Sletp ower. Thi UJL\t and NI Agw
Fheyw vt 9hl my bat Hiends -khnj
dot allow e 14 do vy ong,

Here is how I used my own marking code to mark this essay:



Now we need to award this essay a mark using the rubric on p. 7

You may well disagree with my assessment but In terms of this rubric My assessment (bearing in
mind a Grade 9 EFAL level of expectation) was as follows:

Content: 7

e The writer includes some irrelevant information so does not always keep to the topic. IN
paragraphs 1 and 2 information is relevant.

e In paragraph 3 information is not completely relevant.

e ldeas do not show much depth. For a grade 9 learner, we expect a little more
development of ideas and depth.

e Within the paragraph sentences are not well connected.

Language and Style: 3

e Language is simplistic and punctuation is generally adequate. The writing has too many
errors to be regarded as good. The writer needs to develop more control over her writing.

Paragraph 1: Preposition (on the year); sentence is incomplete

o Incorrect use of Capital Letters (School)

o Concord: does...functions

o Spelling: fuctions

O

Attempts combining sentences (subordinating clauses) and almost gets it right in
paragraph 2

In paragraph 3 the writing does show improvement but still contains many errors.

Structure: 2

e Mainly keeps to the topic although she does include some irrelevant details.
e The points (ideas ) she makes are not developed.

e The essay does make sense

e Paragraphs need to be constructed more carefully.

Making a total of 12 /20.

Discussion.
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Activity 5: Over to you.

5.1 In groups of five or six assess the following essay (Essay no. 2, p.13) using the rubric on
page 7.

Each group should record their assessment marks using the following table:

Group | Content Language | Structure | Total Percentage
No. (12) & Style (3) out of mark
(5) 20

Discuss these results in terms of the degree of consensus achieved.

ESSAY No. 2 (Large group exercise)
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5.2 Working in pairs the workshop participants use the same rubric to assess Essay No.3 (p.14)
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5.3 Finally as individuals workshop participants assess ESSAY No.4 (p.15)

13



ey

A Stok4 THaT | HANE ReaD BEfORE.

0f SaArreat 13 Tearuar{ 206 I8 Tuc  AMDRNING

It wWas a hot day - "Mbt.\nﬁ With my sistec
AT mj ROGM A0 Rc—ﬂomﬁ a STO:).

necar A Kouwmio  Gag

A GIRL Wi & 8iack HAT ANe I, Sde wAas  NoT

SURE  why +hey chd this, Bt Ske Lred Lo wWatcHs
AND AND Lhs aml Ske  1AWGHeY Whew e Callen odt
Retvaeile , she wos HMND Lo nkG ReTuRB) ¢

Was THe QuUten: 0F L he WORD, O Sue Couln See Twe

SwHe

ol of Neaene 's -

T Ahink “Thaile  wonoeRen +F Mocher wWOWD deT

PAaIn Scogr: 1his Qe weNTen  Some Speve NG NDe

-

H WOUIln 8« M-_MO 3() +o lemael tiaeling Stoee
Niklh  Money  IN HER pockeT, feclimdq nag F SHe cowiez'pj

ATMOST  payTeinS

SHE wWoNDEROED WHAT Woulh Heve HARPRENED  (F
SHE DIDNT CAUGHT THE HORSE ., Spe NAve & Retnngile
Srte wre A NOTPin GO e FRATHER wWoulD gy
PRCUD COF WE . < we €R ScwcOL GonNg e Nust \eodr
'T:us Tal lice to e Wit A ‘-bcse AeD OB
—pnmitj BecaelSe lowp Wer poo EenaaBilk ISV ea
Le .

14



Now that you have applied this rubric you should be in a position to use rubrics for all kinds of genre or

even create your own rubrics. Even if you don’t create your own rubrics entirely you might do well to
annotate or to change the wording of some of the printed rubrics. You may not find all of the

descriptions of requirements for different levels entirely helpful. Whatever rubric you use this should be

made available to the learners so that they are aware of how they are being assessed. The days of

awarding marks on the strength of ‘a gut feel’ are over.

Activity 6: Moderation

Checklist for Moderation

Refer to Quality Assurance document for detailed requirements.

The following is what a moderator should look for when doing pre and post moderation.

Subject

1 | Cover page

Format and instructions
Time and date

Marks

Examiner and Moderator
Grade

Paper

2 | Body

Contents tested as per CAPS
Numbering of questions

Mark scheme (CAPS requirements)

3 | Questions

Levels of questions (in accordance with requirements)

Instructions and questions are clear and unambiguous

4 | Marking Instructions or guidance on marking per question (mark allocation)
memo

5 | Moderation | Selection of scripts. (Normally 10%)
of marked
scripts

6 | Feedback Common errors and strengths

Diagnostic report

15




Activity 7: Feedback questionnaire. Closure.

APPENDIX: Bloom’s Taxonomy

Analogy Graph
Speech Collage Drama Poster
Story Summary Outline
People Photograph Tape recording
Cartoon Diagram Diagram

Events : Sculpture
Recordings Photograph
- } D
Dictionary e A Forecast
Television \ ! Hiustration
shows > 5 R List
) s

Definition g
Text VI Compre- Project

reading hension \ Puzzie
Application . Cartoon

Magazine
Filmstrip

articles
| Survey

Editorial
3 [ | 3
Conclusion | & Analysis | Syllogism
: : Mode!

Veluing > Synthesis S
onciusion

Self-

evaluation
%

Group ‘ \
discussion { { I R broken down
Recommendation $ ¥ Questionnaire

Court trial : Story
Survey Play Article Book Report Report

Invention Cartoon  Experiment Song

Game  Setof rules, principles,
or standards
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Barrett taxonomy is another guide for the teachers in teaching the students. This is applicable to
language subject as the main focus is to cater students’ understanding for comprehension questions

in reading part.

-

ﬂ'\e Rarrett Taxbnomg

Literal comprehension focuses on the ideas and information that are explicitly stated. A simple task in literal

comprehension may be the recognition or recall of a single fact or incident. A more complex task might be the recognition

or recall of a series of facts or the sequencing of incidents.

Details What's this?
Who? What? Where? Why?
Main Idea What happened when or during ___ ?
Find out what ___is going to do
Sequence What did ___ dofirst/next/last?
Comparison Find/tell me the differences between ___and
Are  and ___ thesame?
Find similes; find metaphors
Cause and Effect Find out the reasons for __ ?
What caused __ ?
Character Traits Find/tell me the words and phrases which describe the characters
Details Write/tell me a list of all the details you can remember
Main Idea What happened to___ ?
Sequence Tellin correct order
Look at the illustrations and retell the story
Comparison How was this ___ different from the others?
Inwhatwayswere ___ and ___ similar/different?
Cause and Effect Why was ___ sodeterminedto__ ?

What was the purpose of __ ?




ADDITIONAL NOTES FOR THE FACILITATOR

Why is assessment important for planning?
* The results of assessment tell the teacher what children already know and can do.
* This is your starting point for planning your reading programme.

* Not all learners will be at the same stage in their reading development; assessment enables you
to group learners according to ability so that they are learning at an appropriate level of
challenge.

* Ongoing assessment enables you to evaluate how effective your teaching has been.

* Assessment enables you to adjust your plans as you go along so that all your learners are making
progress.

Baseline Assessment

* Teachers do baseline assessment at the beginning of the year in order to establish what learners
already know and can do.

* It also enables you to group your learners and plan your reading programme.
* It caninvolve observation, written tests and records of learners’ prior achievement.
Formative Assessment (Sometimes called Assessment for Learning

* The purpose of formative assessment is to provide feedback to the learner so that he/she can
improve. It also enables the teacher to improve his/her teaching of reading.

* Formative assessment makes it possible for the teacher to track the progress of individual
learners. It is usually informal and continuous, and it is not ‘for marks’.

*  Formative assessment helps both learners and teachers to set goals.
The Role of Formative Assessment

* Feedback provides the learner with information about what he/she is getting right and where
and how he/she needs to improve. It enables the learner to set goals for improvement.

* Accurate feedback is an essential part of formative assessment. Without this, it is very difficult
for a learner to improve.

Summative Assessment

18



The purpose of summative assessment is to evaluate a learning at the end of a unit of learning
or a period of term e.g. at the end of term or at the end of the year.

In summative assessment learning is often measured against some standard or criteria e.g. the
assessment standards in the CAPS

In summative assessment a mark or grade is usually given e.g. in the CAPS the following codes
are used: 1. not achieved .... 7. outstanding achievement

Summative assessment is usually formal and written.
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