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Page Activity Time Guide Real time guide
Registration and welcome 08:00 - 08:30
3 Activity 1: Reflections on the Term 2 Tracker 30 minutes 08:30-09:00
5 Activity 2: Introduction to the Term 3 Tracker 15 minutes 09:00 - 09:15
5 Activity 3: Third term genres 15 minutes 09:15-09:30
7 Activity 4: Simple and Complex Sentences 40 minutes 09:30- 10:10
Tea Break 20 minutes 10:10-10:30
9 Activity 5: Understanding paragraph construction 50 minutes 10:30-11:20
11 Activity 6: The process approach to writing. 50 minutes 11:20-12:10
16 Activity 7: Writing a descriptive paragraph 20 minutes 12:10-12:30
19 Activity 8: Preparing learners for writing 15 minutes 12:30-12:45
20 Activity 9: Preparing support materials for writing 30 minutes 12:45-13:15
Announcements and closure 15 minutes 13:15-13:30
Checklist of items required for this Workshop
Handouts Number Check

Copies of Planning and Tracking document for grades 8 & 9

1 per participant

Copies of the Participants’ Workbook

1 per participant

Other items

For each participant, the most commonly used EFAL learning
resources. These will include Learner’s Books and Teacher’s

1 set per participant;
participants should bring

Guides. their own
A Dictionary

Pens and paper for planning lessons As required
A quantity of popcorn that can be distributed in small quantities

to each participant.

Flipchart or board As required




OPENING AND WELCOME

OUTCOMES
This workshop aims to achieve the following:

e Develop vocabulary

e Use avariety of sentence types (Simple, Compound & Complex)

e Distinguish between a topic sentence and supporting sentences

e Use the process approach to writing an essay

e Write a descriptive paragraph

e Use conjunctions, pronouns and other linking / transition words to ensure unity and cohesion in
paragraphs.

Activity 1 REFLECTION on the Term 2 TRACKER (30 MINUTES)

Reflection on the use of Trackers as facilitating tools

In the last workshop the central role of the HODs in the implementation of this intervention was
stressed and it was acknowledged that without their essential input the effectiveness of the use of the
Trackers would be compromised.

A second important point was made regarding the need for teachers to make weekly entries in the
Reflections section of the weekly teaching plan.

HOD’s Checklist

Tick in the right-hand column if done

1. Asan HOD | have checked to see that all teachers that | supervise have a copy of the
appropriate Tracker. If Trackers were missing | took the following steps to correct the
situation:




2. Asan HOD | have checked to see that each teacher that | supervise is using the
appropriate Tracker as required and is filling in the details on a regular basis.

3. Asan HOD | have read the weekly Reflections entries of each teacher and where
necessary | have discussed any issues raised in these reflections and have noted
positive reflections on successful teaching.

4. Asan HOD | have held regular meetings with teachers that | supervise with the express
intention of finding positive practicable solutions to any problems raised in the
reflections.

Teacher’s checklist

1. Asateacher | have made sure that | have collected a copy of the appropriate
curriculum Tracker and | have read this.

2. As ateacher | have filled in the appropriate details in the Tracker on a daily basis and
have noted any variation to the implementation of this teaching plan.

3. Asateacher | have, at the end of every week, entered a report in the Reflections
section of the weekly plan and submitted this to the HOD for noting,

4. As ateacher | have participated in meetings with my colleagues, as arranged by the
HOD, with the specific purpose of devising positive practicable solutions to problems
articulated in the Reflections section of the Tracker. Give an example of a problem
raised at such a meeting and the solution found.




ACTIVITY 2:  INTRODUCTION TO THE TERM 3 TRACKER (15 MINUTES)

e Turn to page 1 of the tracker and to find the LTSM that you are using and add a bookmark to
it. Peruse your LTSM.
e  When planning the lessons for each day, remember to refer to the suggestions given in the
Teacher’s Guide. There are also references to the Readers.
e Did you or your teachers miss any of the work that you ought to have covered? How will you
and your team make up for missed lessons?
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Reasons for the disruption:

NOTE: In this third term the tracker makes provision for 10 weeks but the term is, in fact, 11 weeks
long. This provides educators with the opportunity to plan the making up of some of the lost

lessons in the extra week. Please can you plan activities for week 11 of term 3? You may also

want to focus on areas that you realise that your learners need additional support in.

Genre identification

Here are typical examples of genres. Match Column A genre with Column B (5 min)

A B
1 Historical text a Break, break, break, on thy cold grey stones, O Sea
2. Scientific text b Tok!, Tok!, Tok!, it was the tokoloshe knocking
3. Wwill c Property passing to minor children will be held by guardians
4. Ghost story d In 1830 Sekonyela became chief and settled along the Caledon River
5. Poetry e Photosynthesis is the process used by plants to convert light energy
to chemical energy.
f Amazulu face relegation
g A merry Christmas to you




Identifying genres or text types is the first step in locating the schema of a work. It tells us about the

writing conventions of that particular genre. An understanding of genre enables communicative

competence across different disciplines.

According to CAPS these are some of the aspects of writing that have to be taught to EFAL learners in
the 3" term.

Please fill in the main features or characteristics of these genres that your learners need to know and

the approximate length of each. You may refer to CAPS.

Term 3 Writing tasks (10 min)
GENRE FEATURES Length
1 Dialogue Caps, p. 46
2 Descriptive paragraph Caps, p. 40.
3 Summary writing
4 Argumentative Essay Caps, p. 40
5 Narrative Essay Caps, p. 40
6 Reflective Essay Caps, p. 41
7 Descriptive Essay Caps, p. 40
8 CV and covering letter
9 Invitation and acceptance letter Caps, p. 44
10 | Agenda and minutes Caps, p. 43 & Caps, p. 42




A simple sentence has the most basic elements that make it a sentence: a subject, a verb, and a
completed thought.

e.g. Bongani waited for the taxi. ‘Bongani’ = subject, ‘waited’ = verb.

A compound sentence refers to a sentence made up of two independent clauses (or complete
sentences) connected to one another with a coordinating conjunction. Some coordinating
conjunctions: so, but, yet, or, and, nor, for.

e.g. Bongani waited for the taxi but it did not arrive.

A complex sentence is made up of an independent clause and one or more dependent
clauses connected to it.

e.g. Because the taxi did not arrive on time Bongani was late for work.

Dependent clauses begin with subordinate conjunctions such as: wherever, whereas, whenever, while,
when, until, unless, since, because, as, after, though, although, and if.

COMBINE THE FOLLOWING CLUSTER OF SENTENCES INTO COMPOUND SENTENCES.

(Remember when combining simple sentences into complex sentences don’t repeat words; change words
if necessary and add words to connect ideas-)

Example: Sipho is a boy.
He is eight years old.
He goes to school in Umlazi.
Complex Sentence: Sipho is an eight-year old boy who goes to school in Umlazi .
Combine the following sentences into complex sentences:
1. His nameis Henry.

He's a famous professional athlete.
He's a soccer player

2. Hehas alarge house in Port Elizabeth.
The house is beautiful.




3. He often travels around South Africa.
He plays away games in different cities in the South Africa.
He travels by airplane.

4. He usually sleeps on the plane.
He stays up late after games.

5. Heis an excellent striker.
Fans love his abilities.
Coaches love his abilities.

6. Every week he plays a home game.
The game is played in St George’s Park.
The game is usually sold out.

7. St George’s Park is old.
St George’s Park doesn't have enough seats for all the fans.

8. The fans wait in line to buy tickets.
The fans often pay more than R40 for a ticket.

9. The fans are unhappy about the ticket prices.
The fans love Henry.

Write your own paragraph created from the nine complex sentences that you created in the previous exercise.

Paragraph developed from the complex sentences created (Refer to appendix 1 p21)

For further information on COMPOUND SENTENCES, see Appendix 2p 21)



What is a paragraph?

Analysis of a good Paragraph

The following model contains elements of a good paragraph: A topic sentence, supporting sentences
and a concluding sentence. Read it carefully two or three times, and try to analyse its structure. (Before
reading the paragraph find out the meaning of the following words).

Precious: Lustrous:
Resistant: Corrosion:
Untarnished: Minted:
Utility:

Gold

(Sentences in this paragraph are numbered for ease of reference)

1)Gold, a precious metal, is prized for two important characteristics. 2) First of all, gold has a lustrous
beauty that is resistant to corrosion. 3)Therefore, it is suitable for jewellery, coins, and ornamental
purposes. 4)Gold never needs to be polished and will remain beautiful forever. 5)For example, a
Macedonian coin remains as untarnished today as the day it was minted twenty-three centuries ago.
6)Another important characteristic of gold is its usefulness to industry and science. 7)For many years, it
has been used in hundreds of industrial applications. 8)The most recent use of gold is in astronauts’
suits. 9)Astronauts wear gold-plated heat shields for protection outside spaceships. 10)In conclusion,
gold is treasured not only for its beauty but also for its utility

The three parts of a paragraph

e  Which is the topic sentence:

e  Which are the supporting sentence(s)?

e  Which is the concluding sentence?

The topic sentence states the main idea of the paragraph. It not only names the topic of the paragraph,
but it also limits the topic to one or two areas that can be discussed completely in the space of a single
paragraph. The specific area is called the controlling idea. Notice how the topic sentences of the model
states both the topic and the controlling idea:



Supporting sentences develop the topic sentence and clarify it by giving reasons, examples, facts,
statistics, and quotations. Some of the supporting sentences that explain the topic sentence about gold
are:

First of all, gold has a lustrous beauty that is resistant to corrosion.

e For example, a Macedonian coin remains as untarnished today as the day it was minted twenty-
three centuries ago.

e Another important characteristic of gold is its usefulness to industry and science.

e The most recent use of gold is in astronauts’ suits.

The concluding sentence signals the end of the paragraph and leaves the reader with important points
to remember:

In addition to the three structural parts of a paragraph, a good paragraph also has unity and coherence.

Unity means that you discuss only one main idea in a paragraph. The main idea is stated in the topic
sentence, and then each and every supporting sentence develops that idea. If, for example, you
announce in the topic sentence that you are going to discuss two important characteristics of gold,
discuss only those. Do not discuss any other ideas, such as the price of gold or gold mining.

Coherence means that your paragraph is easy to read and understand because (1) your supporting
sentences are in some kind of logical order and (2) your ideas are connected by the use of appropriate
transition signals ( e.g. first of all, another reason, in conclusion)

In summary, a well-written paragraph contains five elements:

° a topic sentence;
o supporting sentences;
° a concluding sentence;
. unity of ideas; and
° coherence.
Activity: Read the following paragraph and do the tasks that follow:

Air Pollution

Air pollution, a hazard in many cities, occurs every time something burns. Petrol burned in cars accounts
for half the pollution in the air. Oil burned to heat factories and homes is another major pollution source.
Burning garbage in incinerators and city dumps is a third source of filthy air. The industrial world could
not live without fire, yet its pollution effects, continually endanger lives.
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1 Which is the main/key idea (topic sentence) in the above paragraph?

2 How is sentence three linked to sentence two?

3. Which is the concluding sentence in the above paragraph?

3A

3B.

3C

Activity:

Example Story:

The following sentences form part of a paragraph but are not in the correct sequence.
Identify the topic sentence and write TS next to it. Then decide on the order of the
supporting sentences and number them S1, S2, and S3.

e It enables customers to do several banking transactions twenty-four hours a day.

e In addition, a customer can transfer funds between accounts or get a cash advance
on a credit card.

e Anautomated teller machine (ATM) is a convenient miniature bank. For example a
customer can use an ATM to deposit and withdraw a limited amount of money.

Re-write the sentences in the correct order to form a coherent paragraph.

Read through the paragraph you have written in the correct sequence and list all the
transitional words.

Sentence combination exercise followed by guided writing exercise

A young Xhosa man named Thabo met a beautiful young Zulu woman named Thembi.
They met in a cafe in Durban during the afternoon. As soon as Thabo saw Thembi, he fell
hopelessly in love because she was so beautiful and sophisticated. He wanted to meet
her, so he introduced himself and asked her if he could speak to her. Soon, they were
talking about their two provinces and having a wonderful time. They decided to continue
their discussion that evening so they made a date to have dinner in a wonderful
restaurant. They continued to see each other every day because they had such a
wonderful time together.

Create two concluding sentences for this paragraph

11



Look at the list of writing skills below. Rank them in the order of importance with 1 being the most

important and 7 being the least important.

(Note: they are all important)
1. Writing a rough draft

2. Ordering ideas logically

3. Selecting relevant ideas

4. Proofreading

5. Spelling correctly

6. Being clear

7. Keeping the audience in mind

ACTIVITY 6: THE PROCESS TO WRITING

12
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write out the
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. you will make
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. revision stage
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Let’s practice the Process Approach. Our topic is: How to impress a teacher with your writing.

The first step is planning.

Explore your ideas about the topic. One method of doing this is clustering, in which a graphic organizer
is used. Think of as many ideas as you can about the topic and write them in the circles below

How to
impress
your

teacher
with your
writing

The second step is_drafting.

Drafting is the process of writing down ideas, organizing them into a sequence, and providing the reader
with a frame for understanding these ideas. Note that spelling and punctuation is not of central
importance in these early stages. Elbow in Writing without Teachers. New York: Oxford ( 1973: 1-7)
points out that “ the habit of premature editing does not only make writing hard, it also makes writing
dead”. Follow this advice: Make it messy to make it clear.

Now use your prewriting notes to determine the following:

1. Which ideas will you use?

2. In what sequence will you arrange them?

3. Any information that is not relevant to the purpose of writing about the topic should be removed.

14



Now write your draft here as a paragraph

The third step is Revising

1. Are there any ideas you can add to improve your paragraph?
2. Are there any ideas you now want to change or remove?

3. Will changing the sequence and organization of your sentences improve coherence in your
paragraph? Discuss with your peer and consider his/her advice

4. How can the expression be enriched/improved?

Now rewrite your revised paragraph below (N.B. This paragraph will be used for the final exercise of the
workshop).

15



The Fourth step is Editing

Editing is the process of checking for errors. This is the most neglected aspect of writing -but is very
important. Editing begins with proofreading.

Editing Checklist

YES NO

My ideas are arranged logically

| have checked words for correct spelling

| have capital letters and punctuation in the correct places

| have considered instances where | can make a better word choice
| have got a classmate to proofread my work

NI IWIN|F

The final stage is presenting your work to others

Presenting involves sharing your work with an appropriate audience. This may take several forms:
handing it in to your teacher to assess, reading out loud to your class or even putting it on display in the
classroom. Another channel is to use social media and to publish your work on WhatsApp for example.

A descriptive paragraph is a paragraph which expresses or describes a place, thing, or person in such
vivid detail that the readers can easily picture or visualize what is being written about, or they can feel
that they are involved in the experience. Whilst you can write from imagination as you visualize the
situation, it certainly helps to write convincingly if the reader senses that the writer is speaking from
direct or related experience.

Topic: Popcorn

You will receive a small quantity of popcorn. Try to remember what it was like when you last prepared
popcorn or when you last witnessed someone else preparing it. Try to remember the sight, sound, smell,
taste and touch of popcorn at the stage when it is starting to pop.

Brainstorming phase -use the rubric below:

16
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From your rubric find two suitable words that describe what you saw as the popcorn was popping.

Can you find a word to describe the smell of popcorn?

Now find a word that describes the sound of the popcorn as it was popping .

Taste and touch were the other senses that the popcorn affected.

Use two words to describe the taste of popcorn.

Finally, find a word that describes what popcorn feels like to the touch.

17



In summary, there are lots of ways to describe popcorn through using our five senses. Now write a
descriptive paragraph on The Preparation of Popcorn.

Peer Evaluation of your paragraph

Writer: Date: Evaluator:

Does the paragraph give at least one example of a descriptive word used for

Sight:

Smell:

Sound:

Taste:

Touch:

| liked this paragraph because

This paragraph can be improved by

Good examples should be read aloud and/or displayed on the walls, etc.

18



Activity: 8 PREPARING YOUR LEARNERS FOR WRITING

15 min

Using the theme cycle to support writing

1. Know the topic or writing task that you want your learners to work on in this cycle.
2. Prepare your learners for this activity.

3. Explore how you are going to do this in each lesson as you prepare each lesson.

4. Focus on the following:

ASPECTS HOW TO IMPROVE WRITING SOURCE

1 | VOCABULARY

e Build learners’ vocabulary in each lesson
leading to the writing activity.

e Set target of at least 3-5 new words a day
and ensure that some of these are related
to the topic or writing activity.(Learners
have enormous capacity to learn
vocabulary if properly taught)

e Revise new words on a daily basis.

e Listening and
speaking lessons
e Reading text/s

2 | IDEAS AND e Record interesting ideas on the board. e Listening and
THOUGHTS e Getlearners used to recording these key speaking; reading
ideas in their jotters. e Brainstorming
e Youshould list at least one idea a day
3 | LANGUAGE e Get learners to focus on the structures e Language aspects
STRUCTURE you are currently teaching and give them and concepts
practice using these structures. currently being
taught.
E.g. _synonyms
4 | GENRE e Familiarize learners with the special e E.g. Dialogue
features of the genre that they will be format
writing.
e This can be done during the build up to
the lesson. (Reading texts are often from
this genre}.
5 | ACTIVITIES e Give learners practice in thinking about e Getlearnersto

the writing task.
e Encourage them to talk about their ideas
and thoughts through the programmed

experience the
activity and to talk
about the topic.

activities.
6 | THE WRITING e Ensure that the learners understand the
TASK/S task.

e You may have to prepare supportin the
form of controlled or guided writing

19




according to your leaners’ needs.

e Reinforce sentence structure, especially
the writing of simple sentences for
learners who have difficulty in writing.

Activity 9  PREPARING YOUR LEARNERS FOR WRITING 30 min

Look at the Learner Book and Teacher Guide that your school is using. Choose a writing task from Term 3
that you are going to teach. Using the template, prepare the writing support that you will give your
learners. You may work individually or with other educators who are using the same LB.

After 20 minutes the facilitator will ask you for a report back.

20




APPENDIX 1

Activity 4: A paragraph developed from the nine sets of sentences .

Henry is a famous professional athlete and soccer player. He has a large and beautiful house
in Port Elizabeth. Both the fans and the coaches love his abilities especially as an excellent
striker. He often travels around South Africa by airplane, playing games in different cities. He
stays up late after games and usually sleeps on the plane. Every week Henry plays a home
game at St. George’s Park and this is usually sold out. St George’s Park is old and doesn’t
have enough seats for all the fans that wait in line to buy tickets, often paying more than R40
for a ticket. The fans love Henry but they are unhappy about the ticket prices.

Appendix 2: Compound Sentences

A Compound sentence is made by joining two independent clauses together with a conjunction. A
compound sentence helps vary sentence length within your writing, thereby making it more interesting

to read.
Some examples:

¢ Dumisani bought a pair of new shoes and he wore them to school.
e Thandi liked her new house but she didn't like her neighbours.

e We can go see a movie or we can get paly some games.
Compound sentences are often formed with these coordinating conjunctions or with transition words
COORDINATING CONJUNCTIONS

and but for or nor yet so and; (the semi-colon).
A SEMICOLON PLUS A TRANSITION WORD:

However In fact Nonetheless Besides Instead
Moreover Therefore On the other hand Nevertheless

21


http://www.learnamericanenglishonline.com/Red%20Level/R15%20Conjunctions.html

Here are a few hints to keep in mind.
1. A comma and conjunction joins the sentences.

The band played for hours, and the audience went wild.

Musa had to catch the next flight to Durban, so he packed as quickly as he could.

2. Asemicolon joins the two sentences.
The band played for hours; the audience went wild.

Musa had to catch the next flight to Boston; he packed as quickly as he could.
The house had a new roof and exterior paint; however the pipes were old.

Thandi’s essay was phenomenal; in fact, it won the Young Author’s contest.
Seepo worked hard every day; therefore, he expected to pass at the end of the year.

22



APPENDIX 3
Using Mind Mapping to teach Writing

A mind map or spider diagram is a way of organizing your thoughts around a central idea using key
words — each of which will trigger specific memories and encourage new thoughts and ideas. Each word
is a potential trigger to unlock new ideas, facts and information.

Here is an example of a mind map

Pumekin slces ot | Chaams |
\ ok | Englsn
Pyramids of Giza \ "v\ " g
Piaces to visit | Afnca i Language . P—
R —_p— \ :
Vighoia Fa‘s Celebrations
e S JYors
| Intematicoal Camel Derty_| | Panafest Li"""___;

Creating your first mind map
Take a sheet of white paper.

In the center of the page draw an image that reminds you of “My holiday” ( sunglasses, umbrella on
the beach etc)

Next, draw some branches from the image you have drawn.

On each branch print a key word that reminds you of your holiday, example, destination, clothing etc.
Now expand on the image as shown in the map above.

Resources for more mind mapping information:

Buzan, Tony. 2005. The Ultimate Book of Mind Maps. London: Thorsons.

http://library.leeds.ac.uk/skills-writing ( a resource that includes writing, critical thinking and plagiarism
tutorials).

Additional resources on writing
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http://library.leeds.ac.uk/skills-writing

http://library.leeds.ac.uk/tutorials/activities/writing/getting-thoughts-together/

http://library.leeds.ac.uk/tutorials/activities/writing/drafting/

https://owl.english.purdue.edu/
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APPENDIX 4

PREPARING LEARNERS FOR WRITING

CLEVER ENGLISH Grade 9
Theme: Pandora’s Box

Genre: Narrative Essay

Weeks 5 -6 (L.B. p168-184; T.G. p160-161; CR p1-43)Term 3

Writing Task: Choose any myth, legend or fable from your own culture and write a narrative essay on it. Make
your essay as exciting as possible. Your essay must be 210-250 words (four to eight paragraphs).
(LB p179)
ASPECTS HOW TO IMPROVE WRITING SOURCE
1 | VOCABULARY Folklore, myth, legend, fable, culture, moral, L.B. p168-184
generation, word of mouth, hero, short story,
“Pandora’s Box”, fairy tale, mortal, immortal,
ancestors, gods, festivals, revenge, sacrifice, quarrel,
creation
2 | IDEAS AND e  Cultural heroes e Elicitideas
THOUGHTS e Aesop’s Fables through
e explanations of natural phenomena through questioning
myths e Listideas
e examples of folklore e Draw mind
maps
3 | LANGUAGE e  Figurative language, personification,
STRUCTURES onomatopoeia
e Simple Past Tense, Past Continuous Tense and
Past Perfect Tense
e  Conjunctions and Transition words L. B. p178-179
4 | GENRE e  Story of a past event; usually written in past
tense
e Reflects a point to be made
e Captivating introductory paragraph, body
describes content logically, interesting
concluding paragraph
e  Sustains interest: rhetorical devices, action,
tension, climax, dialogue, resolution
e  Uses sensory/emotive words
e Uses descriptive words — characters and
setting
L.B. p177 & CAPS p 40-
e Audience, register, tone 48
5 | ACTIVITIES Read and discuss examples of folklore L.B. p172-173,176
C.R. p1-43
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PREPARING YOUR LEARNERS FOR WRITING - Grade 9
Term 3 : Weeks 3-4

(Using the theme cycle to support writing)
Writing Task: Writing_a CV

LTSM: Clever English LB: Pages 151- 167 TG: Pages 146 — 156
Task: Activity 8 - LB, p. 162:

1. Use an advertisement for job vacancy of your own choice that you have cut out of a
newspaper. Write your CV and make it appropriate to the position you are applying for.
(If you do not find an advertisement that interests you, think of something that you
could apply for, e.g. a week-end job in a restaurant. Or the teacher could help you with
a topic.)

2. Write a covering letter for the position you are applying for.

ASPECTS HOW TO IMPROVE WRITING SOURCE
1 | VOCABULARY Abbreviation ( e.g. CV — curriculum vitae); LB, p 152-167
surname, address, contact details, telephone, Refer Classroom
cellphone numbers; profession, vacancy, Activity 2, and

applicant, application, qualifications, experience,

Activity 3, p 154
references, referee

2 | IDEAS AND 1. Listas jobs, vacancies as possible. LB, p. 152, 153;
THOUGHTS Applying for a job —letter and CV. TG, p. 147
3. Preparing for a job interview — some tips

N

3 | LANGUAGE 1. Format of formal CV - TG, p. 149
STRUCTURE AND 2. Formal letter —the covering letter TG, p. 150
CONVENTIONS 3. Adjectives, sentence types, tenses, LB, p. 161

synonyms and antonyms, phrases and
clauses, punctuation and spelling.

4 | GENRE 1. Format of formal CV TG, p. 149-150
2. Format of formal letter (covering letter)

26




5 | ACTIVITIES 1. Bring newspaper cuttings of vacancies LB, p. 153
2. Dramatise simulated interviews
3. Write a script of an interview
4. Write a draft CV
6 | Writing Task/s 1. Prepare adraft CV LB, p. 161
2. Write a covering letter
3. Complete letter on P. 161, Lb LB, p. 162

PREPARING YOUR LEARNERS FOR WRITING
Using the theme cycle to support writing
Grade 8 - Term 3: Weeks 3-4
LTSM: Platinum
Writing Task: Writing a letter to the press
Choose one of the following topics:

1. Find a newspaper article about endangered animals or conservation efforts in
your province. Write a letter to respond to this article.
2. Write a letter about an animal that you think needs protection.

ASPECTS HOW TO IMPROVE WRITING SOURCE

1 | VOCABULARY Conservation, poaching, poachers, endangered, LB, pp 140-143
species, extinct, colleagues, monitor, brutality,
evidence, veterinarians, officers, implicated,
racket, syndicates, rumours, smuggled,
demonstration, placard, rhinoceros (rhino),
hippopotamus (hippo).

2 | IDEAS AND 1. Group discussion on wild life conservation | LB, p. 140, p. 141, 142, 146.
THOUGHTS (brainstorming) Video films; newspapers,
2. Making others aware — letter to the press, | magazines, books from
posters, placard demonstration library.
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3. Reading newspaper articles.
3 | LANGUAGE e Simple and complex sentences TG, pp 108-109; 111-112
STRUCTURE AND e Homonyms and homophones
CONVENTIONS e Synonyms and antonyms LB, pp 140, 143, 144 145,
e Stereotypes —fact and opinion 148, 149
e Adverbs —manner, degree, place
e Prepositions.
4 | GENRE LB, p. 146
1. Format of formal letter
2. Poem -LB, p. 144 LB, p. 144
3. A paragraph or description on wild
animals
1. Group discussion on Importance of wild LB, p. 140
5 | ACTIVITIES life
2. Listening and speaking — on conservation

Activity: 7 : PREPARING YOUR LEARNERS FOR WRITING

GRADE: 8

LTSM: Clever English

THE WRITING TASK/S :

TERM 3 : Weeks 1 and 2

(Using the theme cycle to support writing)

LB: Pages 150- 159 TG: Pages 146 — 155

Write a letter to the press about a need or problem in your community or comment on an article or
news report that appeared in a recent newspaper. Your letter must be between 120-140 words

ASPECTS

HOW TO IMPROVE WRITING

SOURCE
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VOCABULARY LB: Pages 150 - 161

e Press

e Editor TG: Pages 146 - 155

o lllegal dumping

e Requesting

e  Councillor

e On behalf of residents (local people)

e Installation of amenities

e Playground equipment

e Braaiarea

e Detrimental to the environment

e Defamation complaint

e Announced

e Presenter

e Dismissed the complaint

e Commission’s tribunal

e Commented

e Prejudice and bias

e Social issues: poverty, prostitution, abuse

e Freezing, harsh weather

e Homeless, pavement

e Blanket

e Metaphor, personification
IDEAS AND TG Pages
THOUGHTS e  Builda park

e Stopillegal dumping

e Unhealthy and bad for the environment

e  Equip with amenities like rubbish bins,

benches, braai area, etc
e  Councillor not doing his job, ignoring needs of
local residents

LANGUAGE e Simple sentences LB:Pages 159 - 161
STRUCTURE e Complex sentences

e Spelling tips

e  Punctuation tips

e Synonyms

e Homonyms
GENRE Revise format for letter to the press LB: Pages 156 — 157

CAPS: Page

ACTIVITIES LB: Page 157

e Read and discuss the exemplar letter to the
press on page 157 in LB

TG: Pages 147 - 148
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Appendix: Examples of process writing in action
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Proofreadmg M
Take Out
Small Letter

Lover of Dogs, Baseball, and kids Spelling

Capital Letter

New Paragraph
| —

My neighbor Mre. Lopez is a dog lover, a baseball

kind, generou energetically
fan, and a persom Every morhing eheAwaIka her
two Irigh 5etter5 our qr beat-up Mets an
past@ houseAShe wears abaseball cap %'5
blaring
a big fan. Sometimes you can hear a game e from
her kitcher)i\b Tv.
cinnamon
The best thing about Mre. Lopez | 1 that she treats

warm{
kids special. She brought me

works when | broke my leg. When you talk, she cocks her

head to listen and makes you feel import@
little brick QOak
in a houee on street., /

qAEveryone should have a nelghbor like Mrs. Lopez.

© Scott Foresman 4




————
Revising M

Move .
Add

Lover of Dogs, Baseball, and kids Take Out

My neighbor Mre. Lopez is a dog lover, a baseball
kind, generoum energetically
fan, and a m&@ person.’Every morning 5h6AW51||<5 her
two lrigh setters beat-upr Mets
past are house. She wears 3! aseball cap she is
blarmg
a big fan. Sometimes you can hear a game from

her kitchens TV.

The best thing about Mrs. Lopez is that she treats
warm cinamon rolls

kids epecial. She brought me -Fe@’ﬂ“om the deli she

works when | broke my leg. When you talk, she cocks her

head to listen and makes you feel import@
little brick Oak
in a houee on street. /

Ever'yone should have a neighbor like Mrs. Lopez.
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