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Programme 

Page Activity  Time Guide Real time guide 

 

 Registration and Introduction to the workshop  08:00 – 08:30 

2 Activity 1: Reflections on the Term 1 Tracker   60 minutes 08:30 – 09:30 

5 Activity 2: Introduction to the Term 2 Tracker 15 minutes 09:30– 09:45 

6 Activity 3:  The Teaching of Intensive Reading  15 minutes 09:45 – 10:00 

 Tea Break 30 minutes 10:00 – 10:30 

9 Activity 4:  Modelling a reading lesson for 

teachers: Following my Dreams 

50 minutes 10:30– 11:20 

10 Activity 5: Analysing the experience  20 minutes 11:20 – 11:40 

12 Activity 6: Calculating reading speed 20 minutes 11:40 – 12:00 

13 Activity 7:  Lesson preparation and presentation 80 minutes 12:00 -  13:20 

 Activity 8  Evaluation and Closure 10 minutes 13:20 – 13:30 

 

Total working time: 

  

270 minutes 
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ACTIVITY 2: Introduction to the Term 2 Tracker 

 

 

2.1  Turn to page 1 of the Tracker and find the LTSM that your school is using and add a bookmark to it. Spend a few 

minutes browsing the tracker and share any comments with the facilitator. 

 Please note that the Trackers should be followed strictly, so that all the work in CAPS is covered. 

 When planning the lessons for each day, you must refer to the suggestions given in the 

Teacher’s Guide for your learner book. 

2.2 Now look at the recommendations for Formal Assessment Tasks for the term. (Gr 8: pp 8-10; Gr 9: pp 9 – 11l). 

When will you plan for the following assessments: 

 Prepared reading?  __________________________________________________________________ 

 Descriptive or argumentative or narrative or reflective essay?       

__________________________________________________________________________________ 

 Do you anticipate any challenges in planning for these assessments? If you do, what are they? 

                            __________________________________________________________________________________ 

                            __________________________________________________________________________ 

2.3. Now turn to Section F (p139) of the Grades 8/9 Trackers.  

  Which skills are tested in the comprehension?  ___________________________________________ 

__________________________________________________________________________________ 

 Skim the questions set on the text.   

 What observations do you make regarding the levels of questions? (Refer to Appendix – p 22 - Levels of 

questions). 

___________________________________________________________________________________ 

___________________________________________________________________________________ 

___________________________________________________________________________________ 
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The Teaching of  Intensive Reading (Reading comprehension) 

 

 

Study the diagram below. Consider two of your readers in class:  a good reader and a struggling reader. 

Think about your readers and describe them in terms of the concepts below with your partner. (Pair work). 
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                                                                                                                          (ORF- Oral and Reading Fluency) 

Describe the support each reader needs 

The Good Reader:   __________________________________________________________________ 

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________ 

The Struggling Reader:  _______________________________________________________________ 

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________ 
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7 
 

 

ACTIVITY 4: MODELLING A READING LESSON FOR TEACHERS 

FOLLOWING MY DREAM 
 

1. I was born in the heat of South Africa’s political strife, in the year 1976. I was raised in a big family 

with sisters, brothers, grandparents, aunts and uncles. Times were tough, resources and opportunities 

limited. Still my parents, a teacher and a nurse, provided not only for their children, but also for the 

extended family. Because of these shared resources, my four siblings and I did not have the luxury of 

attending affluent schools.  

 

2. We were lucky to have had the opportunity to go to school at all. While my paternal grandparents 

had also been part of the fortunate few educated, my maternal grandparents did not have any formal 

education. They tried to give their children (my mom and her siblings) the best education they could. 

The eagerness with which my parents studied inspires me even today. From the limited access to 

educational facilities, both my parents studied to honours level and, at their age, they are still engaged 

in postgraduate studies.  

 

3. Very much like my parents, my schooling was not always easy. The government schools were not 

well resourced, but we had passionate teachers who always told us that with education, we would go 

far in life. I thank God that those words were further emphasized at home. School was difficult as 

English was the language of learning and teaching, and yet a language we were not speakers of. To 

compound the problem further, some of the teachers were not proficient in English. My colleagues 

still don’t believe that I was often taught English in my native language, isiZulu! Despite all that, it was 

my love for language that motivated me to master English. I realized very early in life that English is 

the language of power. I realized that if I armed myself with this tool, I could use it to open many 

doors. Furthermore, I realized that I could help others unlock their potential and reach their dreams as 

well.  

 

4. I had dreams of furthering my studies when I was growing up; I wanted to achieve great things in 

life. Whenever I spoke about my dreams to my peers, they would laugh at me and say dreaming of 

living like a White man was exactly that, a dream! You see, I grew up in a black township and attended 

government schools. We hardly ever had interactions with White people and my peers always 

associated the ‘good’ life with being White. The ‘good’ life seemed out of reach for many, who in turn 

made it their mission to discourage the hopefuls. I was tenacious and rigid; I didn’t let that deter me.  

 

5. My ‘first’ encounter with Whites was when I started studying at university. At university I decided to 

major in English, a territory that was not usually trodden back then. I couldn’t help but notice that I 

was treated with a certain level of disdain for my choice in majors. My black peers thought I was trying 

to achieve the impossible, trying to be superior, to be ‘White’, while the White lecturers tried to 

discourage my classmates and me. I got the impression that they thought we were not good enough 

to major in English. This only fuelled my drive to excel in my chosen major subjects. In my experience 

as both a learner and later a language practitioner, one has to have a drive that will obstinately 

motivate one to succeed against all odds.  

 

6. To cut a long story short, I’m in the process of registering for my PhD in English and I’ve been told it 

will be hard. I’m not naive, I know it will be hard, but I also know for sure that I’ll make it!  
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Activity 5:  ANALYSING THE EXPERIENCE (20 min) 

Questions related to the Connecting / Pre reading phase  

 How did the lesson begin? (Why did we make guesses about the meaning of the title instead of just 
reading what the author said about it? 

 At what point did the facilitator introduce new vocabulary? 

 How did you read at this stage of the lesson? – I.e. fast /slowly/ carefully, etc.  Why? 

Questions related to the Practising / While- reading phase  

 How was the actual passage read? (Why did we make several stops (keep stopping) to talk and predict 
like this?) 

 Did we read silently or aloud? (Since we frequently stopped to discuss what the author said, why didn’t 
we just read aloud as well?) 

 As you read, how did you make sure that you understood what the author was saying? What did you do 
when you came across a word you didn’t understand? 

 Did you read slowly and carefully or rapidly? 

 

Questions related to the extending / Post- reading phase  

 Did you answer the questions after reading?   

 How did you work on these questions?  

 What sort of questions were they?   

 Why didn’t we just read the passage and follow the normal comprehension questions?  

Points to note: 

 The importance of activating the reader’s existing knowledge. 

 The importance of setting a purpose or motivation for reading 

 The importance of activating prediction skills 

 The importance of providing pre-requisite vocabulary and knowledge 

 Different kinds of reading for different purposes 

 The value of silent reading 

 The importance of asking for a genuine response to what was said 

 Reading integrates naturally with other skill modes 

 The importance of process in teaching reading 

 Coping with change 

Educators’ professional language skills 
Did the approach used in reading the article help you as a reader at your own level?  That is, were you able to 

read and appreciate the passage more easily, or not?  If you found the reading to be simple and that there was 

no need for you to pause and predict, note that this method is for our to use as a way of modelling reading for 

those who might need it with this reading or with more difficult readings.  Because this approach encourages a 

natural reading process, it easily becomes automatic, but can be slowed down and made more deliberate 

when you are processing a difficult reading.  

Now ask participants to look over the questions. Without further reading of the passage would they be able to 

answer any of the questions? 
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Now skim the following questions and see how many can be answered without 

further reading:  

 

1. What does the writer mean by “… in the heat of South Africa’s political strife” (paragraph 1 -line 1)?                  

                                                                                                                                                    (3) 

 

2. What do you understand by the words “paternal and maternal grandparents” (paragraph 2 line 1)?     

                                                                                                                                                    (4)            

 

3. What does the word “we” in paragraph 3-line 2 refer to? Choose one of the following options:  

a. the pupils in those schools  

b. the family of the author                                                                                                                            

c. teachers in those schools                                                              (2)                                                                                                                                           

 

4. Which of the following best replaces the phrase, “…who were not proficient in English”? Choose    

    one of the following options:  

 

(a) they could not read English well;  

(b) they could not speak English well; 

(c) they could not write English well; and 

(d) all of the above.                                                                                                                        (2)                                                                                                                                                                            

                    

 

5. Explain in your own words what the author means when he/she says, “the ‘good life” seemed out of   

    reach?”                                                                                                                                   (3) 

 

6. In your own words what does the expression “…to succeed against all odds” mean?                       (3)                                    

 

7. What was the reaction of the writer’s peers to his/her ambitions to “…achieve great things in life.”?                        

                                                                                                                                                  (3)                

 

8. From the passage select: 

                                          a simple sentence  

                                          a complex sentence 

                                              a compound sentence                                                                              (6) 

 

9. What does the phrase “to compound” mean in the context of the passage (paragraph 3 line 5) 

    Give 2 other meanings for the word “compound”. You may refer to a dictionary.                            (4) 

 

10. Can you identify with the writer’s aspirations or do you think that they are unrealistic? 

      Write a 5 line paragraph in response to this question.                                                                   (10) 

                                                                                                                                                                              

                                                                                                                                               Total 40   

 

 

Facilitate a report back session 
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ACTIVITY 6: Calculating Your Reading Speed 

 

 

Turn to the text, Following my Dream (page 7) and listen to the instructions from the 

facilitator who will show you how to calculate your reading speed. 

It is not necessary to disclose your reading speed to anyone else but you should 

keep a record so that you can monitor your improvement in reading speed.. 

 What have you learnt about your reading speed?  

___________________________________________________________________

___________________________________________________________________ 

 Please can you set a speed reading target for yourself?   ______________________ 

 What can you do to improve your reading speed?  

___________________________________________________________________

___________________________________________________________________ 

 What can you do to get your learners to improve their reading speed?  

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________ 
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ACTIVITY 7: PREPARING READING LESSONS.   (70 Min) 

 

For broad guidelines on lesson planning and preparation you can refer to page 10 of the Term 2 

tracker.  

Preferably you should join other HoD’s or teachers using the same LTSM as you. Please refer to 

Learner Book and Teachers’ Guide. 

This is going to be a group activity.  The facilitator will ask you to get into groups of 6’s.  Preferably 

you should group with others using the same Learner Workbook. 

Choose a reading text.  You are going to prepare a reading lesson based on the text.  (If you do not 

have a text, then you may choose one of the passages  included in the appendix. 

The facilitator will ask you to work in pairs within your group. Now work on one of the 3 phases of 

the reading lesson and ensure that your group does all the phases.  (20 minutes for this) 

Once you have prepared your questions, then as a group put the activities together to create a 

complete lesson. 

You should now be in a position to describe your lesson plan listing the outcomes, the activities for 

each phase and the final assessment protocol. 

Be ready to present to the class in plenary. 

Evaluation: As each group presents, you should interrogate each lesson plan presentation focusing 

on clarification of tasks required, the appropriateness of activities, the range of tasks, the 

effectiveness of the process, the response to the learner needs, etc. 

Now ask the group to review in plenary the approach in terms of achieving the outcomes listed at 

the beginning. 
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Appendix 1: Exemplar Lesson based on reading text from Clever English  - 
Grade 8 
Tracker Reference:          Page 15 CAPS Reference:                  Page 102: Reads a story 

Grade:                                     08  Term: 02                   Week:          One             Day:          2 

Books Used                          Learner’s Book: Page 80       Teacher Guide:  Page 74  

Theme:   Just do it                 Topic:         Like a Fish out of Water  
 
 
 

Like a Fish out of water 
 

Sihle wasn’t too keen on spending the school holidays with his uncle and aunt in a little place he had 

never even heard of, but his parents were adamant, as they were going to be out of the country for 

two whole weeks and didn’t want him staying with his sister who was “too wild”. 

Sihle’s mother was off on one of her diplomatic missions again and his father was going to ‘network’ 
with other business people (what that meant Sihle could only guess, as the only network he 
understood was the Internet) 
 
So that was how found himself squashed up in  a taxi hurtling along the N4 at breakneck speed on a 
trip that lasted two hours but felt like two hundred. 
 
When they finally arrived in the village, he was unceremoniously deposited in the middle of the 
dusty track, looking rather out of place in his designer clothes and accessories.  To top it all, a 

scrawny chicken flapped her wings and cheekily perched on his Louis Vuitton travel bag.  No 
matter how much he tried to shoo her away, she stayed put. Where was the town? Surely 
these small buildings could not be it? 
 
Where was his uncle?  How long would he have to wait until someone came to pick him up? 
 
The next moment he jumped as a bell tinkled right next to him.  It was his uncle (he 
recognised him from photos his father had shown him) and he had come to fetch alright -on 
a bicycle!  It was going to be an interesting two weeks…  
 

 
 
 

1. Outcomes: 

 Learners will make predictions about passage based on the title. 

 Learners will be able to understand the features of a narrative passage- 
especially in terms of setting, plot, character and themes. 

 Learners will develop their vocabulary  
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2. Connecting –Pre-Reading  
 
Activity 1: Before referring learners to the text, write the title on the board and 
ask the following questions: 

 What is the literal meaning of the title? 

 What is the figurative meaning of the title? 

 Do you think the passage you are about to read is going to be about a fish out 
of water?  

 What do you think the title refers to? And what do you think the story is 
going to be about? 

 Go over the following words briefly. 
 
Like a fish out of water: doesn’t belong; not comfortable 
Adamant:   determined, not changing your mind 
Hurtling at breakneck speed: racing along dangerously fast 
Unceremoniously deposited: hastily offloaded 
Scrawny:   skinny 
Perched:   balanced  
Louis Vuitton:   a world famous fashion designer  

 
3. Lesson Steps: While Reading 

Activity2:  
1.1 Ask the learners to read paragraph 1 silently 

  Which words tell you that Sihle was still at school? 

 Which word in this paragraph means determined? 

 What were his parents determined to do?  Why? 

 What do you learn about Sihle’s sister in this paragraph?  
1.2 Now ask the learners to read paragraph 2 silently. 

 

 Who do you think the mother worked for? Which words tell you this? 

 What work did the father do? 

 Were Sihle’s family well-off or poor?  How do you know?  
1.3 Now ask the learners to read paragraphs 3 and 4 silently. 

 What is described in paragraph 3? 

 List 3 things that indicate that he did not like the taxi trip. 

 How is sentence one of paragraph 4 linked to the title? 

 Why was there no town in place where the taxi dropped him off? 

 What did he think would happen? 
1.4 Now read the rest of the story (paragraphs 5 and 6) 

 What was the surprise that awaited him? 

 For how long was he going to be out in the country? 

 Is he looking forward to his stay with his uncle?  Give a reason for 
your response. 

2. Activity 3: Post Reading Phase  (Extension and Consolidation)  
 

Ask learners to answer Q 1 – 6 (L B: Activity 5 – p 81) 
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Appendix 2:  Texts to use for Lesson Preparation 
 

The Silence of the Stars  (David Wagoner) 

 
When Lauren van der Post one night 

In the Kalahari Desert told the Bushmen 

He couldn’t hear the stars 

Singing, they didn’t believe him. They looked at him, 

Half-smiling. They examined his face 

To see whether he was joking 

Or deceiving them. Then two of those small men  

Who plant nothing, who have almost  

Nothing to hunt, who live  

On almost nothing, and with no one 

But themselves, led him away 

From the crackling thorn-scrub fire 

And stood with him under the night sky 

And listened. One of them whispered, 

Do you not hear them now? 

And van der Post listened, not wanting  

To disbelieve, but had no answer,  

No.  They walked him slowly 

Like a sick man to the small dim 

Circle of firelight and told him 

They were terribly sorry, 

And he felt sorrier 

For himself and blamed his ancestors 

For their strange loss of hearing, 

Which was his loss now. 

 

(English Today: Grade 8 LB Term 2 Weeks 7/8) 
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Oxford Successful  
Grade 9 
Do you think food will be different in the future 
 

1. The idea of food being made into very small pills has been around for a long time.  At the 

1893 World’s Fair in Chicago, USA, journalists asked people what they thought the food of 

the future might look like.  One woman said that, by 1933, women would be freed from hard 

work in the kitchen.  Another person said that, by 1950, the Earth would not be able to grow 

enough food for all the people on the planet.  A farmer said that growing food was very 

expensive:  food prices would rise so much that nobody could afford to eat.  Scientists would 

have to invent another  

 

way to feed everyone.  

 

2. Some food scientists produced pills which contained fruit juices or the nutrients in cereals or 

meat.  These pills might have been good for you.  They might even have tasted quite nice 

but they were not meals as we know them! 

 
3. In 1930 there was a musical comedy called “Just Imagine” which tells the story of a man who 

wakes up to find himself in 1980s New York.  He goes to a restaurant with some friends.  

They order soup, roast beef, vegetables, fruit pie and coffee: all in a single pill!  The man 

swallows the pill and then says, “The beef was a bit tough!” 

 
4. Here we are in the 21st century.  Is the “meal-in-a pill” ever going to be a reality? 

 

 
 
 
 
 
 
 
 
 
 
 

0

50

100

150
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Series 2

Series 1
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Go topless this winter 

Let your hair down, says Mmabatho Mphahlele 
 
 
With our busy lives, it’s good to escape sometimes to clear the mind. Driving a convertible can give 
any stressed South African that much needed chance to do so. 
 
Cabriolets date far back to the 1920’s. The first one was made by Cadillac; the rest of the motor 
manufacturing world soon followed in its footsteps. It’s no wonder, because driving a convertible is 
sheer and absolute joy.  These cars remain symbols of opulence and glamour and are admired by all 
people. Yes, by both males and, believe it or not, females. 
 
Owning a Cabriolet does not mean that you have to break the budget. There are some quite 
affordable convertibles on the market. (You can take my word for it; I’ve done my homework!) 
 
The flexible top takes you from day to night and from hot to cold weather. Convertibles are year 
round cars.  They are simply cars for all seasons (and people).  You can choose between a hard top 
and a folding textile roof.  They are also safer than they used to be. 
 
Nothing beats the feeling of cruising on an open road while the wind gently strokes your hair. (Don’t 
worry, if you are bald the wind won’t hold it against you.)  Be cool, in more ways than one, with 
these ever stylish cars. Own one!  

 

 
From (Clever English  Grade 9 LB, p 124  Term 2 Weeks 7 – 8) 

 
 

Honey bees to the rescue 

 
An idea by two girls to use honey bees to combat rhino poaching won them a young scientist 
regional competition. 
 
Their idea entailed training bees to detect substances such as rhino horn, which they hope would 
curb poaching, Dispatch Online reported. 
 
Louise Poole and Jamie-Lee Stone are Grade 9 pupils at Kingswood College. The regional Eskom Exo 
for YoungScientists was held in Grahamstown last Friday.  Their project won them a scholarship each 
for a year’sstudy at Rhodes University. 
 
A handful of bees were trained to detect the smell of kudo horn.  A kudu horn was substituted for 
rhino as they could not obtain rhino horn. “ The bees learnt to associate the kudu smell with sugar 
water,” said Stone.  Bees have a powerful sense of smell… they could track a grain of salt in an 
Olympic-sized swimming pool, “ she said.  Stone said they were easier and cheaper to transport to 
border posts wehre thy could be used to detect smuggled rhino horn. 
 

(Source:  http://www.timeslive.co.zs/scitech/2012/07/24/schoolgirls -use-bees-to-fight -
rhino-poachers) 

 

http://www.timeslive.co.zs/scitech/2012/07/24/schoolgirls
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Appendix:  The importance of LINKING WORDS (For reference )  
 

Understand how these words are used and you will improve your understanding of texts and your 

writing will also improve. 

Readers need to know the function of LINKING words. These words make the text easier to follow. 

Yet they are often ignored by readers! 

In writing, there are terms or phrases that express the logical relationships between different things. 

These important signposts serve as signals for the meaning of the text and writers use them to 

organize the text in order to make their point clear. 

 
Connective – listing and addition 

Introductory cue shows that a list most likely will follow.  Note how the underlined words 
suggest a certain sentence structure and makes following the meaning of the sentence easier.  
                       

        
There are  two or … 

        There are  several 

        There are many…   reasons/ problems/ causes, etc. 

         There are a number of … 

          There are  some … 

           There are a few…
 

First cue in the list: 

                firstly  / in the first place  / first of all  /  to begin with  /  for one thing 

Second or later cue in the list: 

and  /   also  /  too   /  as well   /  next / for another (thing)   /   secondly   /  still 

another    /   similarly   /   an addition /  furthermore  /   what is moreover    /   

besides    /    moreover   /    then   /   again   /  apart from 

 

       

Last cue in the list and conclusion 

               last /    lastly   /   finally    /   in conclusion   /   in the end   /   in summary 

               to conclude  
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An example: 

 

 

 

 

 

Emphasis: cues that show importance and focus attention 

 
                Basically   /   especially   /   essentially /   fundamentally   most important    /    
                                                                                                                                                                                                                                                                
significant   / in particular   /   particularly   / principally  /  mainly   /  by far  /  above all 
  

 
Similarity, clarifying or introducing a definition 

 
   like /   equally   /   similarly /   in the same way   /   likewise  /   as if     /       as though   /   in 
other words   /   that is (to say)  

 
Reason  or cause 

 
As   /   because   /   since   /   for   /   it follows that  /   for this reason 

          therefore /   by means of   /   due to    /   owing to  /   on account of 

          as long as   /   for the purpose of   / in order to   /   so as to 

 

 
Result 

 
           Hence   /   thus   /   consequently   /and so   /  accordingly /   as a result   /    
           in consequence 

 
Contrast or comparison 

 
but  / although    / though       /even if   / however /   nevertheless  /   nonetheless   /    yet

 /   instead   /   whereas   /   while /   rather /        on the contrary   /   conversely   /   

alternatively   /   on the other hand   /       in contrast to   /   otherwise /   in spite of    

/   despite   /   notwithstanding 

 

 

He has several reasons for not buying a car. First of all, a car is expensive. Secondly, public 

transport is good in his hometown.  Moreover, he lives near his office.  He also enjoys walking.  

And, finally, he can’t drive. 
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Restriction or condition 

      
 Except   /   excluding    /   in case   /    on condition that   /   supposing that   /   provided that 
       assuming that   /   unless   /   if   /   only 
 

 

Example 

 

for example   /   say   /   for instance   /   take   /   an illustration   /   characteristically  / 

a case in point   /   this is demonstrated   /    shown   /  illustrated by 

 

 

Time sequence 

 
then   /   after that   /   next   /    previously   /   while    /   when   /   in the interim /   

meanwhile   /   at length  / from that point   /   finally  /  eventually 

 

 

 

 

 

 

 

Appendix:  A note on Schema theory 

In applying schema theory the readers’ prior knowledge of the world is activated.  The pre-reading 

activities connect the knowledge the teacher already has with the information in the text. The items 

of knowledge are called schemata. 

The use of mother tongue terms fits with schema theory in that it builds on the known.  The use of 

the learners’ mother tongue is a means of helping the learner to build their vocabulary in the 

targeted language. It taps into what the learner know s and connects to the acquisition of new 

vocabulary.  
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Appendix: Levels of Questions  (For reference)  
According to the requirements of CAPS formal assessments must be weighted according to question 

levels. Here are some additional key words which you can use for formulating questions. 

You may use the following key words to assist you when you formulate questions.   

Recall / knowledge 
 

 

 

Comprehension Questions 
 

 

 

Application questions 
 

 

 

Analysis questions 
 

 

 

Evaluation questions 
 

 

 

   

 

Define   recall   remember   where    who 

when  recognise what   which  name 

list  tell  how many  how much identify 

 

Compare contrast differentiate   explain             rephrase          

describe             relate  interpret    rearrange                    translate              

predict               distinguish put into your own words 

Why  analyse  compare recognise contrast 

draw  identify                infer  support   cause 

distinguish determine evidence 

Apply  how   solve  design  calculate use 

demonstrate which  choose  what is  demonstrate 

which  choose  build 

Judge  assess  decide   appraise  choose 

evaluate select  do you agree  conclude                          

opinion          why                           which is better  on what basis 
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Study the visual presentation of Blooms Taxonomy and comment on it. 

1. In your opinion what do the 3 layers represent? 

2. How could this information help you in framing questions for a selected passage?  
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