
SMT MODULE 6
LET’S RESPOND TO INSTRUCTIONAL 
LEADERSHIP
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MODULE 6 WILL HELP YOU FOCUS ON 
WHAT YOU CAN CHANGE

• In Module 6, we want to help you:
➢MASTER YOUR ROLE OF CURRICULUM LEADERSHIP ACROSS THE SCHOOL BY:

• Identifying and solving problems of curriculum coverage by monitoring: 
• The curriculum coverage reported by teachers to DH
• KEY leadership values
• Self assessment to determine efficacy in CM

➢ ACCOUNTABILITY
• Determining priorities
• Internal and external accountability
• Supervision
• Feedback

PLACING INSTRUCTIONAL LEADERSHIP AT THE CENTRE OF PLANNING
AS THE CORE BUSINESS OF THE SCHOOL

➢ REACH THE GOAL OF ROUTINE PROFESSIONAL AND SUPPORTIVE CONVERSATIONS 
ABOUT CURRICULUM COVERAGE BASED ON EVIDENCE
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DO ANY OF THESE IMAGES CAPTURE HOW YOU SOMETIMES FEEL AS 
A PRINCIPAL/ DEPUTY?

IN GROUPS, DISCUSS: WHAT MAKES YOU FEEL LIKE THIS 
AS A PRINCIPAL? WHY?

IN GROUPS, DISCUSS: OVER WHICH OF 
THESE FACTORS DO YOU FEEL  YOU HAVE 
NO CONTROL AS A PRINCIPAL?
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WHICH KEY JIKA ATTITUDES, VALUES, SKILLS AND 
PRINCIPLES DID YOU IDENTIFY?

• Professional supportive 
conversations based on 
evidence

• Reciprocal accountability

• Trust

• How can I help you?

• Listening to understand!

• Safe spaces – not judgemental 
experiences

• Collaborative problem solving

• An intrinsic desire to change 
and improve

• Change starts with me
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EVALUATION OF PRACTICE
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PUTTING CURRICULUM COVERAGE MANAGEMENT 
PRACTICES IN PLACE

Time and capacity are 
the reasons SMTs 
struggle to put 
practices in place.

The majority agree 
that curriculum 
coverage is what is 
taught as well as what 
is learned.

Most SMTs say they 
review learners’ work.
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INSTRUCTIONAL LEADERSHIP LEARNING JOURNEY IN 
SCHOOLS
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INSTRUCTIONAL LEADERSHIP LEARNING JOURNEY IN 
SCHOOLS
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INSTRUCTIONAL LEADERSHIP LEARNING JOURNEY IN 
SCHOOLS
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There is still more work that needs to 
be done in supporting schools, 
especially SMTs, to manage 
curriculum coverage.

Some proposed solutions include:
• proper planning
• prioritising teaching
• addressing issues of absenteeism
• providing more support to teachers



SELF EVALUATION
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RATE YOURSELF
Green? Orange? Red? 

COMPLETE  the SCHOOL SELF-ASSESSMENT?
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Confident and independent users 
(ready to be Jika iMfundo School 
Champions

Doing well in using tools,  but need more 
support 

Want to succeed, but needing 
additional support to get 
there

SHIFTING THE DIAL

In which of the following have your SMT improved since Term 1?

YOUR OWN 
IMPROVEMENT SCORE 

OUT OF 12?
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THE INSTRUCTIONAL CORE AND CURRICULUM 
MANAGEMENT 
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SCHOOL IMPROVEMENT DOMAINS AND THEIR SUPPORT TO 
THE INSTRUCTIONAL CORE

Instructional Core

Anything we do that is NOT 
IN THE CORE…

Can only affect student 
learning by in some way 
influencing WHAT GOES ON 
INSIDE THE CORE…

Our job is to create the 
conditions TO INFLUENCE THE 
CORE…

Elmore, 2008 



GROWING AS A PRINCIPAL BY PARTICIPATING IN A PROFESSIONAL 
LEARNING COMMUNITY

Internationally, principals report that although
they enjoy their role as school leaders,

the job is often isolating, challenging, and demanding.   

Connecting with peers through dialogue is one way in which principals can:
1. Develop and strengthen their capacity to lead effectively
2. Offer mutual support that develops and strengthens the confidence and competence 

to lead effectively
3. Provide each other with instructive and affective support 
4. Access advice, ideas, feedback, alternative perspectives, affirmation, & connection to 

help build capacity & the ability to cope with many challenges 
5. Cope with the doubts, uncertainties, and stresses of the position
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More effective 
supervision –

(monitoring of 
and support for 

teaching and 
learning) will 

lead to 
improved 
academic 

performance of 
learners

Supervision is at the 
heart of improving 
learner outcomes.  

The principal 
supervises and 
supports the work of 
the DH in the SMT

The DH supervises 
and supports the 
work of subject 
groups and of 
individual teachers in 
her department

Effective supervision requires 
deliberate systems to be in 

place as school routines, and 
as a school culture, to ensure 
improved learning outcomes
CURRICULUM MANAGEMENT



UNDERSTANDING COMPLIANCE
• How do you know whether or not most of the learners in your department/

school are achieving adequate understanding of the topics, concepts and skills
prescribed by CAPS?

• Are we just ticking boxes for compliance?
• How can data analysis of assessment assist?
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Assumed compliance may lead 
to submissive behaviour to the 
will of authority, simply doing 
what they are told. It 
undermines creativity and 
erodes passion, professional 
judgment, commitment and 
motivation.

Purposeful compliance, on 
the other hand, builds a 
culture of professional, 

supportive and evidence-
based conversations that 

include all policy in 
considering how to improve 

the instructional core. 

We need to move 
beyond compliance, 

past engagement, and 
on to empowerment.



THE PROFESSIONAL AND LEARNING DIMENSION OF 
SUPERVISION

• Too often, the focus in supervision is on administrative and operational 
tasks

• BUT - systems  for effective curriculum management include professional 
learning  by

• Scheduling when professional conversations will happen;

• Preparing for the conversation by monitoring what has been taught and 
what has been learned and identifying and reflecting on challenges;

• With the DH or in subject groups, exploring solutions to problems;

• Agreeing on a course of action to adopt, monitor and report on
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THE PERSONAL DIMENSION OF SUPERVISION

The focus is on the human interactions associated with supervising:

The how of working with others. It includes emotions, 
mindsets, attitudes, and behaviours associated with 

the work.

We refer to this as the “soft skills” of supervision.
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Supervision is hard in all contexts, at all levels.

• Maintain an attitude of “How can I help you?”

• Focus on the learners’ work, not on the teacher as a person.

• Acknowledge strengths AND weaknesses – use the gift of 
feedback.
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FEEDBACK



TIPS FOR RECEIVING FEEDBACK

Be receptive.  Remember that feedback helps you see yourself as others see you

Keep in mind that the person giving the feedback is trying to be helpful

Listen carefully – and analytically

Control your responses (avoid arguing or defending).  Don’t rerun old tapes

Probe for understanding

Ask for details – focus on what, where, and how

Acknowledge the other person’s point-of-view

END WITH THANKS AND COLLABORATE ON NEXT STEPS

THIS SLIDE ADAPTED FROM GDE MGSL (With Permission)22



YOU SHOULD CONSIDER USING PROACTIVE LANGUAGE

NEGATIVE/REACTIVE LANGUAGE

Negative

• “This has been done badly”

• “We can’t do that”

• “I like that idea, but it is too expensive”
(“but” appears to negate the idea)

Judge, generalise

• “This report is not very professional”

• “You’re often late”

Lay blame, justify (“you,” “they” statements)
• “They didn't get the information to me...”
• “They are hopeless at doing...”

Should, order, command

• “What you should do is...”

• “You need to...”

Problems

• “The problem is...”

POSITIVE/PROACTIVE LANGUAGE

Positive
• “This could be done better by...”
• “What we can do is...”
• “I like that idea, and you may have some thoughts about...” 

(“and” allows for 
exploring further)

Describe objectively, specifically
• “This report needs more detailed information”
• “At the last three team meetings I saw you come in 15 minutes 

after the starting time”

Take responsibility (“I,” “we” statements)
• “I need to find a way to...”
• “I have difficulty with the way they do...”

Could, choose, invite
• “What you could do is…”
• “How would it be if you were to...”

Issues, challenges, possibilities

• “The issue, challenge is...”

THIS SLIDE ADAPTED FROM GDE MGSL (With Permission)23



INTERNAL AND EXTERNAL ACCOUNTABILITY
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What do we understand when we hear the word, 

accountability?
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Internal accountability -

…. when all the stakeholders in the school (principal/dep, DHs, 
teachers, learners & parents) have a clear understanding of their 
roles wrt teaching and learning; are supported in improving their 
performance; assess their work; and account to each other (take 
responsibility) for what they did in contributing  to improving 
instruction in the school…
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When a school has a strong internal accountability system, it has resilience and 
agency

Agency – the ability to act on a situation and change it

Schools that succeed against the odds often have strong internal accountability 
systems. They perform well despite the many challenges and the lack of support 
from the outside.
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PRINCIPALS AND RECIPROCAL ACCOUNTABILITY
• “Accountability must be a reciprocal process. 
• For every increment of performance I demand from you [as a Principal], I have an equal 

responsibility to provide you [the teacher or the DH] with the capacity to meet that 
expectation. 

Likewise, 
For [for the teacher or the DH] every investment you [as the principal] make in my skill 
and knowledge, I have a reciprocal responsibility to demonstrate some new increment 
in performance. 

This is the principle of “reciprocity of accountability for capacity.” It is the glue that, in the 
final analysis, will hold accountability systems together” 

(Elmore, 2000).

TOOLS TO SUPPORT A JOURNEY TOWARDS ROUTINE:
Professional, supportive, conversations about curriculum coverage based on evidence
…   As a basis for identifying and solving problems of Curriculum Coverage
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PRINCIPALS AND RECIPROCAL ACCOUNTABILITY
A SUMMARY

Teachers are accountable to 
the extent to which they have 

been provided with the 
training and resources 

necessary to fulfill their 
responsibilities

DHs are accountable to 
the extent to which 

Principals have 
supported …

Principals are 
accountable to the 

extent to which 
Districts have …
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THE ATTITUDE AND PRACTICE OF 
“HOW CAN I HELP YOU?” IS REQUIRED
UP 

AND

DOWN

FROM THE DISTRICT TO THE 
PRINCIPAL

FROM THE PRINCIPAL TO THE STAFF

What does this mean for relationships within your school, and with the district?

Internal accountability precedes 
external accountability

Elmore, 2010
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FROM WHERE DO YOU DERIVE YOUR AUTHORITY?

What is the difference between being
• IN authority =

•AN authority =
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FROM WHERE DO YOU DERIVE YOUR AUTHORITY?

• What is the difference between being
• IN authority = structural, by virtue of your position

• AN authority = technical/ knowledge

As an PRINCIPAL, you HAVE structural authority by virtue of your position 
– but you EARN authority by behaving in a way that helps DH and 
teachers solve problems and by being  supportive to them in the 

challenges they face professionally

HOW CAN I 
HELP YOU?
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SCHOOL-BASED TASK 

• Carefully analyze the self assessment score. Where as SMT do you 
need to improve. Discuss how you will improve?

• Draw up a process for supervision that all staff agree on.

• Continue your professional supportive curriculum conversations with 
positive feedback.

• Discuss internal accountability processes and how this will be put into 
practice.
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