
SMT MODULE 4
LET’S RESPOND TO INFORMATION 
ABOUT WHAT LEARNERS ARE LEARNING



OBJECTIVES

• Broad objectives:

• Firstly, to understand what success looks like for SMTs regarding leading curriculum 
coverage especially in Mathematics and Language.

• Understanding and leading change that is built on personal and collective agency.

• Review and recap key learnings from previous modules. To this end, you will: 

• Identify the key practices, attitudes and values associated with sound curriculum 
management.

• Reflect on and share the extent to which such behaviours, attitudes and values are in 
practise in your schools, and whether there are benefits from this.

• Share your experiences of the work you did at school between Module 3 and this 
workshop.

• Strengthen your ability to provide developmental supervision, and to foster it among 
others.
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OBJECTIVES

• Secondly, you will extend your understanding of how to respond to information about 
what learners have learnt by:

• Creating and reflecting on a caring and safe environment in school.

• Planning the curriculum management cycle for the revised ATP

• Revising forms of assessment which give information about what learners know and 
understand particularly in Mathematics and Language with emphasis on reading for 
understanding.

• Reflect on how learners’ marks are captured in your school.

• Analysing mark sheets to see patterns of learners’ achievement, considering how this 
information is useful and the factors that could explain patterns observed.

• Considering how curriculum and assessment practices could address some of the 
curriculum coverage problems revealed by the data particularly in Mathematics and 
Language.

• Tasks to do back at school.
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RECONNECTING
• How has the workshops assisted you in this challenging time in our schools? 

Discuss what worked? and what did not work?

• Draw up a check list of curriculum management key practices, behaviours, 
values and attitudes that are needed for curriculum recovery and management 
to be more than compliance driven. Record your list on the table in Handout 1 
in the workbook.

• On the table, note which of these practices are in place at your school/ slowly 
being introduced/still to be introduced at your school. 

• Reflect on any benefits you have observed from those that have been 
introduced at least to some extent.

• Reflect on challenges you are facing in the current climate introducing changes, 
and any strategies you have used that have been helpful in overcoming these. 

• Share your reflections and observations.
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DEBRIEF SLIDE

• What practices and routines are being implemented at schools in the 
current climate? 

• What are the main challenges experienced at schools that inhibit 
implementation?

• Brief discussion on support and mitigating challenges?

• Discuss personal and team agency and why SMTs are in such a critical 
space to ensure curriculum recovery and coverage.
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CURRICULUM CYCLE
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PROTECTING TEACHING TIME FOR INCREASED 
CURRICULUM COVERAGE

HIGH LEARNING TIME: 
‘By far, the most common characteristic of the 
high-performing schools in this study was 
effective use of teaching time.  A principal said:

“Pupils must be at the school until the very last 
day. On the last day, we still teach four 
periods–so there’s nothing like us missing time 
at the end or playing on the field or watching 
movies. We teach up to the end.”



PROTECTING TEACHING TIME FOR IMPROVED 
CURRICULUM COVERAGE

Comparative research done 
recently between North West 
(NW) schools and schools in 
Botswana revealed that, in NW, 
40% of the curriculum is covered 
because teaching time is lost on 
other things. If curriculum 
coverage is at 40%, what 
percentage of the curriculum 
taught, is actually learnt? 

• Carnoy, M in Identifying the 
Binding Constraints in Education 
(RESEP 2016).



Are you willing
to Monitor and

Report on this
in 2021?

IS TIME A CHALLENGE? – A QUICK QUIZ

1. How many days of teaching time did your schools lose 
in 2020?

2. How many teaching periods were lost per grade in your 
school in 2020?

TERM 1 2 3 4

Total Weeks per term in 2021 10 11 11 10

Weeks needed for Assessment

Weeks left for Teaching

Weeks that CAPS assume available for teaching

3. How many weeks of teaching time this year in the 4 terms?
• Weeks of teaching in Term 1, 2, 3, 4?
• Weeks of CAPs content in Terms 1, 2, 3, 4? Different subjects?
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FACTORS THAT STEAL TEACHING TIME…

…That WE CAN influence…Over which we have no control
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CASE STUDY
• The principal of Goodhope Primary School, Mrs Singh, has been attending the SMT modules with her colleague Ms. 

Ndlela, and Mr Abrahams. 

• In her SMT meeting she reflected with her colleagues some of the key learning and how they would be able to use 
the skills learnt to address the current challenges brought about by Covid -19

• While thinking through with her team, they realised that one of the most important practices expected from the 
SMT is the supportive supervision of teachers to address the trimmed curriculum as well as curriculum recovery 
especially now in this challenging time. Many days have been lost due to school closures due to Covid-19. They 
discussed what needed to happen to improve supervision. They realised that supervision that focuses on Language 
and Mathematics is critical as these aspects of the curriculum is key for all learning. This was the summary of their 
discussion:

• Support for teachers to ensure that the trimmed curriculum is clearly understood.

• To work with teachers in every grade to ensure that key concepts that are fundamental to each subject is clearly 
articulated and understood.

• To have a developmental session on base-line assessment so that gaps in learning can be understood and 
addressed.

• Monitoring of attendance of learners and teachers.

• Engagement with parents to support learning at home.

• To empathise care and support for teachers and learners and some rituals that will support teachers and learners. 

• To create a culture that is conducive to teaching and learning. 15



ACTIVITY 3: 

• Deepen your understanding of supervision and the role of SMT.

• In pairs discuss the questions below:

• Why is supportive supervision critical at this time?

• Discuss 3 aspects of developmental supervision of teachers work in the classroom with regard to the trimmed 
curriculum?

• Discuss processes with teachers the SMT can engage with to ensure that gaps in learning are addressed? Why is 
this important and how will it be done?

• How can the SMT support and ensure that collaboration of teachers in the same grades as well as collaboration 
with teachers in the grades to follow the with regard to curriculum coverage takes place?  Discuss why this is 
important and how will it take place?

• Discuss monitoring of curriculum with regard to:
• Learners work

• Attendance

• Discuss how you will create a culture of care in the school? 

• What challenges do you face as SMT with regard to supervision? How can these challenges be overcome?

• What are the values implicit when supervising?

• Can supervision strengthen professional relationships? Discuss? 
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ACTIVITY 4

Supervision

18

Deepen your understanding of supervision
In pairs discuss the questions below:
• What is your understanding of supervision?
• Does your SMT have a system for supervision that teachers understand 

and accept? If not, why not/
• What challenges do you face as SMT with regard to supervision? How 

can these challenges be overcome?
• What are the values implicit when supervising?
• Can supervision strengthen professional relationships? Discuss? 



SUPERVISION

• Supervision is a… 

• “…process that is put in place to help teachers carry out the task 
of teaching to expected levels according to stipulated policy 
guidelines set out in an education system…”

• SUPERVISION involves the actions of :

• Observing

• Directing

• Guiding

• Monitoring

• Supporting
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SUPERVISION

PROFESSIONAL:
Systems, processes, knowledge, 
tools, etc

BUILDS TEACHER
STRENGTH

PERSONAL:

Relationships, emotions, 

behaviours, attitudes, mindsets 

etc

Two dimensions of Supervision



You can also highlight an important point with white text in a blue block.

ROLE OF THE SUPERVISER

• It allows her/him to direct and guide the work of teachers within a 

relationship of trust and respect.

• He/she functions as an accountable member of the SMT with the knowledge 

and expertise to support the growth and development of teachers 

• He/she serves on the SMT, but has an instructional mandate. This gives 

him/her a legitimate authority to direct and monitor the work of teachers, and 

to provide the support they may need.  

• It ensures that the support received is implemented in the school.  



You can also highlight an important point with white text in a blue block.

Supervision is NOT just a COMPLIANCE process

Assumed compliance 

We need to move 
beyond compliance, past 
engagement, and on to 

empowerment

Purposeful compliance



More effective 
teaching will lead 

to improved 
academic 

performance 
from our learners

Supervision is at the 
heart of improving 
learner outcomes.  

The principal has to 
supervise and 
support the work of 
the DH in the SMT

These processes will not 
improve on their own 

unless a deliberate 
system is put in place to 

ensure improved learning 
outcomes

CURRICULUM 
MANAGEMENT



You can also highlight an important point with white text in a blue block.

I find it hard 
to have difficult 

conversations and tend to 
avoid these

Some of the people I supervise 
know more than I do.

I cannot shift patterns of 
interaction with people that 

were previously my peers

I specialised
in one subject, but I have to 
supervise others, in which I 

have not specialised. 

Everyone stamps and signs; 
nobody gives feedback. So, I 
find it difficult to be the only 
one commenting and giving 

feedback on the work of those 
that I have to supervise.

I work in a totally dysfunctional school, and 
people have accepted the situation, and say I am 

going to do as they do soon.

The principal dictates what I have to do in my 
phase. Sometimes what the principal expects 

me to do is not in line with departmental policy 

I feel the people I 
supervise don’t respect 

me

I am afraid that people 
might think that I am 
policing their work 

I am supervising 
people who are my 

friends

I find it difficult to do my job because 
department officials give us mixed 

messages about we have to do. 

I don’t feel that I add 
any value to the work 

of the people I 
supervise

I know my job, but 
I find it difficult to 
relate to people.

I have never been trained as a curriculum 
manager. So, I do not feel confident 

supervising the work of others, 
particularly because I come from the 

same school. 
I am struggling 
to get people 
to accept my 

authority

I cannot find the time to look at 
what the people I am supervising 

are actually doing

I teach in the FP, and I am a 
class teacher, and there is no 

time for me to supervise.

My colleagues 
distrust the

process through 
which I was 

appointed or placed.

I find it difficult to give 
negative feedback to 

people 
I was trained in the 

‘what’ but not in the 
‘how’ of my 

supervisory role. I am afraid to show areas of weakness or need in the work of 
my colleagues 



Supervision is hard in all contexts, at all levels.

• How to maintain an attitude of “How Can I Help You?”

• Focus on the learners’ work, not on the teacher as a person

• Acknowledge strengths AND weaknesses – use the gift of 
feedback
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NOT only a 
compliance process

It is also a developmental 
process …

where the DH, teachers, 
and district officials ensure 
that policy is complied with 
(this sometimes becomes a 
tick box exercise based only 
hierarchical authority)

where  collaborative reflection, 
learning, and improved teaching 
practice occurs, and where the 
authority (of the DH, Dep/Principal, 
district official) is expressed in 
meaningful support and 
relationships that respond to the 
needs of teachers

To build 
professional 

confidence and 
agency

RESPONDING & SUPERVISION IS

PERFORMANCE = 

IMPROVED PRACTICE 
AND PERFORMANCE
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ACTIVITY 5

Review types of assessment

1. As a group, participate in a brief discussion on formal 
and informal assessment.

2. How can assessments be used to strengthen reading.

3. Consider what makes assessment data 
trustworthy/untrustworthy.

4. What needs to change in your schools regarding assessment 
practice

28



REVIEW AND REFLECT ON TYPES OF ASSESSMENT 

What is the value to teachers and learners of both formal 
and informal assessment? 

• Give information about what learners do or do not know/what they 
can/cannot do

• Inform teachers  planning/teaching strategy

• Give information about curriculum coverage – BUT ONLY if 
trustworthy

• Help learners improve – but ONLY if constructive feedback given
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WHAT ARE THE CHARACTERISTICS OF INFORMAL ASSESSMENT?

• Happens all the time – part of the teaching and learning process

• When learners ask and answer questions 

• When the teacher marks learners class or homework

• When teachers observe learners doing something – working in a group; doing an 

experiment; measuring; acting a part/playing a role

• Details not generally specified in the CAPS

• Marks can be awarded, and recorded – but they are not used for  the 

learners’ assessment record
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WHAT ARE THE CHARACTERISTICS OF FORMAL 
ASSESSMENT?

• Prescribed in the CAPS - number, type, scope, and weighting of marks

• Marks recorded in SA SAMS

• Marks can be  used to indicate curriculum coverage – at what level 
are learners? 

• Marks are used for  such things as promotion at the end of the year 

• Moderation of tasks and marking essential if marks to be trustworthy 

• All formal assessment related activities must be planned and 
scheduled.
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WHAT CAN MAKE ASSESSMENT INFORMATION 
UNTRUSTWORTHY?

• Tasks are not CAPS compliant  - not the right kind of task; not on 

prescribed content; weighting of cognitive levels is incorrect

• Task is too easy/hard 

• Task is ambiguous; learners do not understand what is required

• Learners have not been given adequate time to do the required 

preparation for a task, or the task itself.

• Marks are incorrectly recorded or computed.      
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WHAT STRATEGIES CAN ENSURE THAT ASSESSMENT 
INFORMATION IS TRUSTWORTHY?

• Moderating tasks and their marking memos

• Moderating the marking

• Drawing up a realistic assessment plan which schedules task due 

dates and when moderation will be conducted
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ASSESSMENT FOR, AS AND OF LEARNING

• Enables teachers to use information of learners 
knowledge, understanding and skills to inform their 
teaching.

• Give learners feedback

Assessment for 
Learning

• Involves learners in their learning process. They 
monitor their own progress.

• Self assessment and reflection

Assessment as 
Learning

• Teachers use evidence of learners learning to 
assess learners achievement against set 
outcomes for various sections in the curriculum

Assessment of 
learning
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AMENDMENTS TO ASSESSMENTS

Ensure that you consult the latest amendments for 
the phases in CAPS.
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ASSESSMENT 
CYCLE

6. 

REVIEW 
RETEACH/SUPP

ORT
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TEACH

2.

ONGOING 
FORMATIVE 

ASSESSMENT
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REVISE 
SUPPORT 
LEARNERS
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FORMAL 
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DATA
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38

1. Assessment- Create rigorous holistic assessments that provide meaningful 
data. 

2. Analysis- Examine the results of assessments to identify the causes of both 
strengths and shortcomings. 

3. Action- Teach effectively what learners most need to learn based on 
assessment results. 

4. Culture- Create an environment in which data-driven instruction can survive 
and thrive. Leaders create a culture of data driven teaching by: 

o Being an active leadership team committed to supporting teachers.
o Scheduling professional curriculum conversations and reflection with all 
staff. 
o Using an implementation calendar to diarise assessments, analyse of data, 

reflect and support processes.

Fundamental building blocks for effective data-driven instruction.
These four principles are: 
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1. Inferior assessments: Many schools fail to get results when they use assessments that 

set the bar too low, do not align to other required tests, or neglect to include open-

ended questions. 

2. End goals: for assessments to drive rigor, teachers must know the end goals before they 

plan instruction.

3. Infrequent assessments: Some schools give these assessments only once every three to 

four months. This is not frequent enough to provide the data needed to improve 

instruction. 

4. Curriculum-assessment disconnect:  A common mistake that occurs is when the 

curriculum does not match the content of the assessment. These assessment results 

have nothing to do with what happened in the classroom. Refer to page 14 of guide

Factors that may impede successful implementation of data-

driven instruction in schools
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With a partner read the information provided in the case 

study, and answer the questions based on it.

1.What reasons do you think the principal gave for focusing on 

Grade 7?

2.Think about the need to include other grades in this 

discussion.

3.Read the case study that follows:



WHY ARE GRADE 7 AND 8 IMPORTANT? 

• Grade 7 learners from various schools – and so will differ in regard to 
curriculum coverage they enter school with; important to address 
problems here so can proceed with firm foundation.

• Grade 8 are in high school unfamiliar, new subjects, many teachers 
and must adjust to less support in many instances.

• Expectations may be greater for grade 8 learners to work 
independently.

• If Grade 7 enter FET with a better foundation, there is less need for 
over-emphasis on this phase as learners would be better equipped to 
deal with its demands.
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Work with your partner and consider these questions:

1. In which subject/s is learners’ performance poor/a cause for 

concern? Say why you think this. 

2.Is there any change from term 1 to term 2? 

3.Now join a pair who worked on a different grade and compare the 

patterns above for these grades.

4.Compare your analysis of the marks with those of the SMT 

(Handout 4). Do you disagree with any observations? Can you add 

anything they did not notice? 

Activity 5b: Analyse mark sheets to identify subjects 

where there is cause for concern



• Refer to page 16 and complete the activity on analysis of data.

• Reflect on the discussions that occurred in the group. The groups 
understanding of:

- Pre-Assessment

- Setting tasks

- Taxonomies

43
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SOME EXAMPLES OF THE GRAPHICAL REPRESENTATION 
OF DATA

As you look at these examples, consider:

• Is this information useful? If so – how/why

• Does seeing it graphically make it easier to use than in the form we 
have used in this workshop?

• Are you using the DDD in your school?  Your coach can help you.
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READING STRATEGY

• Diagnosis to determine where the learners are having challenges.

• Addressing the challenges ensuring foundational competence.

• Making reading exciting with time for storytelling. Using stories that have the interest of 
learners.

• And ensure that:

- Promote reading for meaning 

- Promote regular reading 

- Involve parents in the reading strategy

- Promote reading for enjoyment. 

- Teachers should be able to teach reading across the curriculum.  

- Reading resources that are interesting and differentiated to ensure all learners   

can read for understanding and enjoyment.
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RESOURCES FOR CURRICULUM COVERAGE

• SMTs should engage with various sources of literature for the 
relevant grade and the context of the school in terms of language etc.

• Teachers must look critical as what resources they may need to 
ensure that learners have the advantage to enrich their knowledge.

• SMTs should manage the resources so that they are well 
documented, and learners have access.

• Learners must have access to readers that are engaging and exciting 
and that will spur their interest to read widely.

• Teachers must set good examples by reading themselves. 
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BACK AT SCHOOL

49

1. Look at assessment records for term 1 and term 2 for 2 grades in your 

school and analyse them in the way the analysis was done in the case 

study. 

2. Suggest how you might find out which important curriculum and 

assessment management practices are or are not in place in any problem 

subjects/grades that you identified.

3. Draw up a plan to strengthen these practices. 

4. Develop a comprehensive reading strategy. (Bring strategy to next 

module)

5. What one or two things can you work on immediately back at school to 

improve reading and Mathematics among all grades of learners.


