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Programme 

 

Page Activity  Time Guide Real time guide 

 

 Registration and welcome  08:00 – 08:30 

2 Activity 1: Reflections on the Term 1Tracker   60 minutes 08:30 – 09:30 

5 Activity 2: Introduction to the Term 2 Tracker 15 minutes 09:30 – 09:45 

6 Activity 3:  The Teaching of Intensive Reading  15 minutes 09:45 – 10:00 

 Tea Break 30 minutes 10:00 – 10:30 

7 Activity 4: Modelling a reading lesson for 

teachers  

50 minutes 10:30 – 11:20 

8 Activity 5: Analysing the experience  20 minutes 11:20 – 11:40 

10 Activity 6: A lesson prepared for learners  

(including analysing the experience) 

30  minutes 11:40 – 12:10 

14 Activity 7:  Lesson preparation and presentation 70 minutes 12:10 – 13:20 

 Activity 8: Evaluation and Closure 10 minutes 13:20 – 13:30 

 

Total working time: 

  

270 minutes 
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ACTIVITY 2: Introduction to the Term 2 Tracker 

 

 

Turn to page 1 of the tracker and find the LTSM that your school is using and add a bookmark to it. Spend a few 

minutes browsing the tracker and share any comments with the facilitator. 

- Please note that the Trackers should be followed strictly, so that all the work in CAPS is covered.   

- When planning the lessons for each day, you must refer to the suggestions given in the Teacher’s Guide 

for your learner book. 

2.2 Now look at the recommendations for Formal Assessment Tasks for the term. (Pages 3-6).  

              When will you plan for the following assessments: 

              Prepared reading :  __________________________________________________________________ 

             Reading Comprehension: ______________________________________________________________                

             Writing a story or summarising an information text? ________________________________________ 

             Do you anticipate any challenges? 

             ___________________________________________________________________________________ 

              ___________________________________________________________________________________ 

2.3. Now turn to Appendix C (p83) of the Tracker.  

 Which skills are tested in the comprehension?  ______________________________________  

_____________________________________________________________________________ 

 Skim the questions set on the text.  What observations do you make regarding the levels of 

questions? (Levels of questions – in CAPS – pp. 96-97; PW – p15). 

        ___________________________________________________________________________________   

              ___________________________________________________________________________________ 

              ___________________________________________________________________________________ 
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SECTION 2:  THE TEACHING OF INTENSIVE READING 

 

 

 

Name of a good reader:  _______________  

 

A struggling reader:  ________________ 
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ORF: Oral and Reading Fluency 

Describe the support each needs 

Good reader:  _______________________________________________________________________ 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

Struggling reader. _____________________________________________________________________ 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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Activity 4 

Reading 1: Loving students as learners 

 

Faith in the learner leads some teachers to find strengths where others see nothing but 

weakness and failure. Such faith, which is a component of teaching sensibility, is a form 

of what I call the love for students as learners.  It is important to pause over the idea of 

loving students as learners, which is not the same as simply loving students.  Each of us 

has only a limited amount of love we can offer, for love is not cheaply won or given.  I 

care about all my students, and respect them, but love grows slowly and requires 

attention and effort that cannot be spread around to twenty or thirty people 

simultaneously. I don’t trust teachers who say they love all their students, because it isn’t 

possible to love so many people you know so little about and will separate from in a few 

months’ time. Yet a certain kind of love is essential to good teaching, and that is what I 

choose to call loving students as learners.  

 I once worked with a fourteen-year-old boy who could not read at all.  He was very big 

and often defied his teachers. Occasionally he would explode with uncontrolled and 

undirected violence that made people afraid to go near him.  His parents came to me in 

despair.  I promised to work with him two days a week after school.  I was afraid of him 

too, though I considered being alone with him one of the risks and challenges of 

teaching.  Since he had little sense of humour and seemingly no affection, I didn’t 

particularly like him.  Still, I responded to the teaching challenge, and as we worked 

together, loved the way he came to master first his energy, then the alphabet, and then 

later books and writing. 

 

I believe the turning point in our relationship came after about a month.  He had been 

remote during that time, politely bored with my attempts to help him read.  On this day, 

however, he was clearly angry.  I could sense an impending explosion from the way he 

held his thumbs tightly in his fists and looked straight down at the floor instead of me or 

at the book I was trying to get him to read.  After a few minutes he did explode and 
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knocked the manuscript that I was working on off my desk.  I exploded quicker than he 

did at that.  Next to the people I love, my manuscripts are the most important things in 

my life and I told him so.  I ranted on how important writing and books were to me.  He 

tried to pick up the manuscript but I let him know that at that moment I couldn’t trust 

him to do it. As I calmed down I noticed for the first time that he was afraid, almost in 

tears, actually trembling.  I put the manuscript together and explained that books and 

writing were not small school things for me but central to life and understanding, that it 

was no joke not to be able read, that it was a form of poverty, and that he didn’t have a 

right to not read.  I doubt that he had ever experienced an adult express so much care 

for learning and books – not for some relationship to a reading test or grade, but for 

books themselves. Anyway, his whole attitude toward reading began to change.   I felt 

that my love of learning and my pride in teaching him gave him a very different 

perception of himself as a learner.  For the next few weeks we talked about what was in 

different books.  I read sections from books that dealt with subjects he was interested in, 

such as sea-adventures and animal life.  Slowly he took up phonics and simple books 

again, and after a while he could read.  I loved to see him learning and of course, to feel 

that I was some part of that process.  Yet, when he no longer needed my help, we parted 

no better friends than when we began, and I didn’t miss our lessons as I sometimes do.  

However, I took great pleasure in seeing him focus his previously undisciplined energy 

and learn to read.  I love him as a learner: it was a job-related affection.  That affection 

led me to study him carefully and build on the strengths and personal interests I could 

tease out of him.  It required that my personal feelings about him be subordinated to my 

feelings about him as a learner. 

 

Teachers have preferences and can’t be expected to like every student equally.  And 

though teachers want to be liked by all their students, they should not expect that to 

happen, either.  Nevertheless, a teacher has an obligation to care about every student as 

a learner, just as every student should respect a decent caring teacher whether or not he 

or she likes that teacher.    (813 words) 
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ACTIVITY 5 Analysing the experience:                                                                  20 min 

Questions related to the Connecting / Pre reading phase  

 How did the lesson begin? (Why did we make guesses about the meaning of the title 
instead of just reading what the author said about it?) 

 At what point did I introduce new vocabulary? 

 How did you read at this stage of the lesson? – I.e. fast /slowly/ carefully, etc. 
 

Questions related to the Practising / While- reading phase  

 How was the actual passage read? (Why did we keep stopping to talk and predict like 
this?) 

 Did we read silently or aloud? (Since we frequently stopped to discuss what the author 
said, why didn’t we just read aloud as well?) 

 As you read, how did you make sure that you understood what the author was saying? 
What did you do when you came across a word you didn’t understand? 

 Did you read slowly and carefully or rapidly? 
 

Questions related to the extending / Post- reading phase  

 Did you answer the questions after reading?   

 How did you work on these questions?  

 What sort of questions were they?   

 Why didn’t we just read the passage and follow the normal comprehension questions?  
 

Points to note: 

 The importance of activating the reader’s existing knowledge. 

 The importance of setting a purpose or motivation for reading 

 The importance of activating prediction skills 

 The importance of providing pre-requisite vocabulary and knowledge 

 Different kinds of reading for different purposes 

 The value of silent reading 

 The importance of asking for a genuine response to what was said 

 Reading integrates naturally with other skill modes 

 The importance of process in teaching reading 

 Coping with change 
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ACTIVITY 6:  Teaching a reading lesson                                                            30 min 

Reading the story 

How the Guineafowl got her spots 
By G. N. Bangeni 
 

There was a time when it was very dry.  The trees, plants and flowers dried up.  There was 

no water in the dams and rivers. 

 

The sad people went up to the mountain to pry for the rain.  One afternoon a single tiny 

dark cloud appeared.  It became bigger and bigger.  All the people were excited because 

they could see the rain was coming.  Suddenly a big, ugly baboon appeared and chased the 

cloud away. 

 

The kind guineafowl was very sad about what the baboon had done.  She did not give up 

but chased after the cloud crying.  She begged the cloud to return until the cloud felt pity 

for the guineafowl. 

 

The cloud said, “I will go back and take care of the drought.  Because you talked so sweetly 

to me, the rain that will fall, will give you permanent spots on your body for decoration.  

You will be one of the prettiest birds on Earth”.  So the rain fell and the guineafowl got the 

spots from the raindrops that settled on her feathers. 

 

This was the reward that the guineafowl received.  Not only did she think about her own 

suffering, but the suffering of all the creatures on Earth. 
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A. Answering questions 

 

1. Answer the following questions. 

(a) What happened to the land when there was no rain? 

(b) Why did the people go up to the mountain? 

(c) How did the people know that the rain was coming? 

(d) What did the baboon do? 

(e) Why did the guineafowl get spots? 

 

2. Find these words in the story.  What do you think they mean?  Write down the word and then 

its meaning. 

pity  annoyed  suffering  permanent  decoration   

 

3. Choose what you think the message of this story is: 

 Rain only comes to animals who ask. 

 The guineafowl got spots because she was kind. 

 Guineafowls look ugly without their spots. 

 

4. Complete this sentence. 

The cloud decided to return and give its rain to the land because ________. 

 
5. Write these sentences in the right order to retell the story. 

(a) The raindrops which fell on the guineafowl made white spots 

(b) There was no rain so the people went up to the mountain to pray. 

(c) The cloud came back and brought rain. 

(d) A cloud appeared but a big, ugly baboon chased it away. 

(e) The guineafowl begged the cloud to return 
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ACTIVITY 7: Lesson Preparation and Presentation 

Select a reading text from the LTSM being used at your school. 

The facilitator will ask you to work in groups of 6 to prepare a reading lesson on a text.   

We would like you to work in pairs within your groups to work on one of the 3 phases.  (10 minutes for 

this) 

After this is done, convene as a group to put the activities together. 

You may be asked to describe briefly you lesson plan listing the outcomes, the activities for each phase 

and the final assessment protocol. 

While others are presenting, please interrogate each lesson plan presentation focusing on clarification 

of tasks required, the appropriateness of activities, the range of tasks, the effectiveness of the process, 

the response to the learner needs, etc. 

Reading and Viewing 

CAPS Page 38                                                             Reads a story 

 Pre-reading :  predicting from title and pictures 

 Uses reading strategies, e.g. making pre-dictions and inferences, uses phonics and 

contextual clues 

 Asks and answers questions about the story. 

 Identifies plot, setting and character 

 Explains opinions about the text  

 Does comprehension activity in the text 

Discusses new vocabulary from the read text 

Uses a dictionary 

 Practices reading aloud with appropriate pronunciation, expression and tempo 

 Reflects on read texts during independent / pair reading 

Shares opinion on the story 
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TEXTS FOR PREPARING READING LESSONS 

1. Platinum (EFAL)  Learner Book:  Pages 69-70 

 

Reading and Viewing:  Read a traditional story         

How Porcupine got his quills 

 Long ago porcupine did not have quills. He had a beautiful coat of black fur. 

Early one morning he met Jackal. 

“Hello, Jackal,” said Porcupine. “Did you hunt well last night? 

“No,’ replied Jackal. 

‘It’s your horrible brown coat, said Porcupine. “If you had a nice black coat like mine, the 

animals would not see you at night.” 

Jackal was cross with Porcupine.  He decided to teach him a lesson.  

“Porcupine, there’s someone in that bush over there who can make you even more beautiful 

than you already are,” he said.   

“Really?” said Porcupine. 

“Go quickly,” said Jackal, “But leave your coat with me.” Porcupine took off his coat and walked 

into the bush.  The next moment he was covered with long black and white thorns! 

He cried with pain and ran around in circles.  “You’ve tricked me, Jackal!” he shouted. “Take out 

these thorns and give me my coat!” 

But Jackal just laughed.  “Not only are you very stupid,” he said, “You are also very ugly!” 

And to this day, Porcupine has a spiky coat. 
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2. The Honey Tree  (From Oxford Successful English LB p88) 
 
Cindy’s Granma lives on a farm.  One day Cindy and her friend Kevin visited the farm.  They had 

cereal with honey for breakfast.  “This is nice honey,” said Kevin.  “Where does you grandma 

get it?” 

 

“I’m certain she gets it in the veld,” said Cindy.  “Let’s go and find some.”  So the two friends set 

off into veld.  The bees buzzed in circle around the flower.  “Let’s follow the bees,” said Kevin.  

They followed the bees to a big tree.  There was a big hole in the tree.   

 

“That’s where the honey is,” said Cindy.  “Let’s look inside.”   

 

Bzz, bzzz, BZZZ.  The buzzing sound grew louder.  “This is too dangerous,” said Kevin.  “I think 

the bees are rather angry.  They may sting us.  Let’s go.”  They walked back to the house.  Soon 

Cindy’s grandma arrived home.  “Gran, where do you get your nice honey?” asked Cindy. 

 

3. Winter Holidays in South Africa  (From Via Afrika  LB p62-3) 

(Information text) 

 

About 8 million people visit South Africa every year.  Some come to see our exciting wild 

animals – lions, elephants, giraffes, buck and rhinos.  Visitors also love South Africa’s beautiful 

scenery, with its high mountains, clean rivers, wild coasts and rich green forests. 

 

South Africa has warm, sunny weather most of the year round.  The weather is cooler inland 

but cities on the coast (like Durban) are pleasant even in winter.  Most of the country gets rain 

in summer months.  In winter, the days are usually warm, sunny and pleasant, although the 

nights can be cool or very cold.  Winter is a good time to visit South Africa. 
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4. The First Drum (From Solutions for All  LB pp. 82-3) 
 
 
A long, long time ago there was a princess called Marimba.  She was very rich.  She had hundreds of 
cows and she lived in a very big village.  One day, one of the kitchen workers asked to speak to Princess 
Marimba.  He showed her a cooking bowl.  He said, “Princess, this bowl is very old.  We can’t use it for 
cooking because the sides are so thin.  May we throw it away? 
 
“No,” said Princess Marimba.  “Don’t throw the bowl away.  Give it to me.  I will think of something I can 
do with it.” 
 
Princess Marimba took the bowl and looked at it for a long time.  Then she called one of her hunters.  
“Go and look for a wildebeest,” she said.  “Kill the wildebeest and cut off its skin.  Then bring the skin to 
me.” 
 
So the hunter went out to look for a wildebeest.  When he found one, he killed it.  Then he cut off its 
skin.  He tied the skin to the branch of a tree.  When it was dry, he took the skin to the princess. 
 
Princess Marimba took the wildebeest skin into her kraal.  She cut a piece of skin and stretched it tightly 
over the old bowl.  Then she cut long, thin pieces of skin.  She tied them around the bowl to hold the 
first piece of skin in place. 
 
Everyone waited outside Princess Marimba’s kraal.  They wondered what the princess was doing.  
Suddenly they heard a strange sound coming from inside the kraal.  It sounded like “DUM de-dum.  
DUM de-dum.  DUM de-dum.” 
 
The sound came from the first drum.  Everyone loved the sound.  Soon everyone was making drums.  
And then they learnt how to play them!   
 

Kites 

Kites are toys made of cloth, paper or plastic.  Kites are flown in the air on windy days.  The wind keeps 

the kite in the air. 

Most kites are made by stretching cloth or paper on a wooden frame.  The kite is attached to a long 

string. 

History and uses of kites 

People have been making kites for thousands of years.  The first kites were probably made in China.  The 

Chinese made kites from an expensive kind of cloth called silk.  Later, people used kites to study the 

weather.  Scientists also studied kites to find out how to make aeroplanes fly in the sky. 

 

Today people mostly fly kites for fun. 
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5. Text from Solutions for All (Macmillan pp94/5) 

Recipe 

Read the recipe below. 

 Look at the picture.  What do you think the recipe is for? 

 How do you know you are going to read a recipe? 

Yummy chocolate biscuit squares 

Ingredients 

250 g better 

1 packet Marie biscuits 

500 g icing sugar 

2 Tbs cocoa 

2 eggs 

1 tsp vanilla 

(Makes 36 squares) 

Method 

1. Melt butter in a pot 

2. Break Marie biscuits and quickly add them to melted butter 

3. Add icing sugar and cocoa to the butter 

4. Beat the eggs lightly.  Add eggs and vanilla to mixture in the pot. 

5. Stir mixture carefully for two minutes on the stove 

6. Pour mixture into a biscuit tin and spread out over the tin 

Let the mixture cool. 

7. Cut into squares before the mixture gets too hard.  Place on a plate and serve with tea 

or coffee. 

Vocabulary 
Recipe:  a list of instructions to make a certain dish  

Method: the steps you should follow to make something 

Mixture: two or more different things mixed together  

Coarsely: in big or thick pieces                                                                                                                               

See more at: http://teaching.uncc.edu/learning-resources/articles-books/best-practice/goals-

objectives/writing-objectives#sthash.nEqYzAAo.dpuf 

http://teaching.uncc.edu/learning-resources/articles-books/best-practice/goals-objectives/writing-objectives#sthash.nEqYzAAo.dpuf
http://teaching.uncc.edu/learning-resources/articles-books/best-practice/goals-objectives/writing-objectives#sthash.nEqYzAAo.dpuf
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Appendix: Levels of questions 

 

Examine the different question levels and use them as a guide when you are formulating questions. 

Knowledge (Level1) 

Name  state  identify  list  describe relate   

define   recall   remember  where    who  when 

recognise what  which  name  list  tell  

how many how much identify  repeat  record   

 

Comprehension (Level 2) 

explain  rephrase  restate  distinguish describe relate 

interpret rearrange  translate  predict  put into your own words 

discuss  recognise identify  summarise 

 

Application (level 3) 

Apply  how   solve  design  calculate use 

demonstrate which  choose  what is  which  choose  

build  employ  illustrate  draw 

Analysis (Level 4) 

Why  analyse  compare recognise contrast draw  

identify  infer  support   cause  distinguish determine evidence 

Evaluation (Level 5) 

Judge  assess  decide  appraise choose  evaluate  

select  do you agree conclude discuss  opinion  why  

comment which is better   on what basis 
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Some Reading Lesson Plans 

1. PLATINUM 

Tracker reference:      P 36         Grade:   4  

Week:       11                                                                      Day:      3 

Books and resources used:           Platinum Learner Book.  Pp 48/49 

             Teacher Guide:  Pp 78/79 

Theme:  6: Rolling into action!          Reading lesson:  A Clever Idea 

____________________________________________________________________________________ 

Outcomes: 

Learners read story with understanding.  

 Learners develop pre-requisite vocabulary to understand the story. 

 Learners follow the plot of the story. 

 Learners describe the main characters. 

 

 Introduction: (Connecting/ Pre- reading)  (5 min) 

Ask some of the following questions. 

 Who is the fastest runner in your class? 

 How do you know who is the fastest runner? (Did you have a race, etc.)? 

 Another word for a race is competition .What is an idea? What do you think a clever idea is? 

 Have any of you taken part in a race or competition?  What kind of competition? 

 Which is the best soccer team in the country? How do you know? 

 This story you are going to read is about a competition and a clever idea.  What do you think the 

clever idea is? 

 

Before starting to read, go over these words if learners are not familiar with them: 

Competition:  an event to find out who is the best. 

Rollerblades: toy with wheels on them so we roll (skate) and not walk.  

Leaps:  high jumps made while skating (in this story) 

Spins:  turning around and round very quickly on the rollerblades. 

 

Lesson steps: Presenting and Practising (While Reading)   (20 min) 

 Read aloud the first 2 paragraphs.  Then ask the learners to read the same silently. (2 minutes) 

 Now ask:  where did Sammy and friends go? 

 Where there many children there? Which word tells you this? (lots) 

 Who is Sally? 
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 Why do you think she was there? 

 Why did she win many competitions?  

 What do you think makes her win competitions? 

 

Now ask the learners to read the next paragraph. 

 Who did the friends watch? 

 What does “warming up” mean?  Have you seen anyone warm –up before a race or a soccer 

match? Why do they do this? 

 Do you think she is better skater than the friends?  

Now ask the class to read up to “I can’t enter the competition now.” 

 Who thinks that Sally is going to win? 

 What do the other friends think?   

 What happens to one of Sally’s rollerblades?  

 Can she still take part in the competition? 

 What do you think The Clever Idea is?  (Allow learners to guess. 

 

Ask the class story the rest of the story silently. Then ask  

 What was the good idea? 

 Who won the race? 

 Were the friends happy that Sally won? 

 Why did they ask Sally to keep the rollerblades?  

 

Extension or Consolidation (Post –reading)     (15 min) 

Read the whole story aloud.  You can ask good readers to read as well or you may want to ask a 

group that you are going to assess to practice reading aloud the story as homework. 

Copy the mind map into your exercise book.  Use the information from the story to complete 

the mind-map. 

Homework 

Ask learners to complete the mind map at home. Get a group of learners to prepare the story for their 

prepared reading .  

 

Reflection notes 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 
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2. STUDY AND MASTER 

Tracker reference:      P 47         Grade:   4  

Week:       11                                                                      Day:      3 

Books and resources used:          STUDY AND MASTER  PP 56/7  

            Teacher Guide:       pp. 62/3 

Unit 6: Life and living           Reading lesson: Jack and the beanstalk 

____________________________________________________________________________________ 

Outcomes: 

Learners read story with understanding.  

 Learners develop pre-requisite vocabulary to understand the story. 

 Learners follow the plot of the story. 

 Learners describe the setting of the story. 

 Learners describe the main characters. 

 

 Introduction: (Connecting/ Pre-reading)    (5 min) 

Ask some of the following questions. 

 How many of you are 9 years old? 

 Does your mother ever send you to the shop alone?   

 Did anyone ever ask you to sell anything? 

 How many of you know the story of Jack and the Beanstalk? Well, his mother asked him to sell 

something.  But before we find out what happened lets go do some vocabulary. 

Beanstalk: bean plant 

market:  place to buy or sell things; big place and can be outside or inside.  

fine:  good 

enormous:  very big 

 Why do you think this story is called Jack and the beanstalk?  (Look at the picture on p 57 as 

well) 

 

Lesson steps: Presenting and Practising (While – reading)  (20 min) 
 Start reading aloud the first paragraph.  Now ask: 

Did Jack have any brothers or sisters? 

Did they have much money? (Yes / No) How do you know? 

 

 Now ask the class to read up to ‘market’ silently.  (4 lines) 
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What did his mother ask Jack to do? 

Why did she ask him to do this? 

How did Jack feel? Which word tells you this? 

 

 Now ask the learners to read the next 5 lines silently. (Up to “No, thank you,” said Jack.) 

Then ask the following questions: 

Describe the old man Jack saw.  (Look at the picture on page 56 as well) 

What did he offer Jack for his cow? 

Did Jack accept the offer? Why? 

Do you think that Jack is clever? 

 Now ask the learners the next 10 lines. (up to … the window.) 

Why did Jack give the old man his cow? 

What did his mother do when she saw the beans? 

How did she feel? 

Which words tell you that his mother was angry with Jack as his mother happy when Jack went 

home? 

 

 Now ask the class to read the rest of the story silently.  

Then ask them what happened to the beans? 

 

Now ask the class if the beans were really magic beans? 

 

Extension or Consolidation (Post-reading)     (15 min) 

Read the whole story aloud.   

You may ask the learners to work in pairs and tell each other the story or ask learners to answer 

the questions on page 57. 

Homework 

You can ask good readers to read as well or you may want to ask a group that you are going to 

assess to practice reading aloud the story as homework. 

Reflection 

_____________________________________________________________________________________ 
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3. HEADSTART 

Tracker reference:      P 10   Grade:   4  

Week:       11                                                                Day:      3 

Books and resources used:     Headstart  pp 48 / 49  

      Teacher Guide: p 83 

Chapter 6: Dancing   Reading lesson: I can dance  

  Plot, Setting and Characters 

____________________________________________________________________________________ 

Outcomes: 

Learners read story with understanding.  

 Learners develop pre-requisite vocabulary to understand the story. 

 Learners follow the plot of the story. 

 Learners describe the setting 

 Learners describe the main characters. 

 

 Introduction: (Connecting/ Pre-reading)    (10 min) 

Ask some of the following questions. 

 How many of you like to dance? 

 Who is your favourite dancer? 

 What is a better dancer – your mother or your father or men or women? 

 What do you think this story is going to be about? 

(Inform class that the person telling the story is the narrator.) 

Before we read, we are going to do some vocabulary work: 

Ripple:  gentle movement of water because of wind, etc. 
Flag:  piece of cloth on a pole 
Breeze   gentle or light wind 
Sipped:  drink slowly 
Flickering: light shaking  
Swaying:   moving gently from side to side 
Swooped came down suddenly and fast 
Darting  moving quickly from place to place 
Brilliant  very  good, excellent 
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Lesson steps: Presenting and Practising (While – reading)  (20 min) 

 

 Start by reading aloud the first paragraph.  Now ask: 

Did everyone in the family like to dance? 

How many people are mentioned (in this paragraph)? Who are they? 

Is the narrator the youngest in the family? 

What did Mum like about Dad? 

 

 Now ask the class to read the next paragraph silently. 

Then ask the following questions 

Does the narrator want to dance? 

Can he dance? 

What advice does his father give him?  

Do you think the advice will work? 

 

 Now ask the learners to read up to “hot chocolate” silently. 

Does he listen to his father’s advice? Did the advice work? How does he feel?  (Which word tells 

you this?) 

 Now ask the learners to read till the end of the page. (… the moth) 

What did he see in the fire? 

What did he see the trees do? 

What does he do after he looks at the trees? 

What does he see the moth do? 

How does he describe the way the move? 

What does he do now? 

 Now ask the class story the rest of the story silently.  

Is the title a good title? 

 

Extension or Consolidation (Post-reading)    (15 min) 

Read the whole story aloud.  Then you can get volunteers to demonstrate  swaying, rippling and 

darting movements as they dance. 

Answer questions 2 – 4 in their exercise books. 

Homework 

You can ask good readers to read as well or you may want to ask a group that you are going to 

assess to practice reading aloud the story as homework. 
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4. SOLUTIONS FOR ALL 

Tracker Reference:     39 

CAPS Reference:        38   Reading and Viewing (Reads a story) 

Grade:                           4 

Term:                             2          Week:    1        Day:         3 

Books Used:  Learner’s Book:      Page 63 

                             Teacher’s Guide:    Page 81 

Theme 6:               We love music 

Topic:                     The Class Concert          

1. Outcomes 

 Learners will be able to look at the title and make predictions about the plot of the story. 

 Learners will be able to know what questions to ask before they read a story. 

 Learners will be able to know how to read and understand a story terms of setting, plot, 

characters and themes. 

 Learners will be able to learn new vocabulary like : wonderful ordinary, proud and 

excitement. 

2. Lesson Steps        

Activity 1: Introduction: Pre-reading and connecting with lesson topic (5 min) 

Before asking learners to turn to the text (story), ask some of the following questions after 

writing the title on the board: 

 Where did this story take place? 

 Which word in the title tells you what the learners took part in? 

 Can you think of what they did? 

 Here are some words you will come across in the story: With a partner or partners 

match the words in Column A with the meanings given in Column B 

Column  A Column  B Answer 

1. perform Feeling a little scared  

2. nervous  To act out something in front of other 
people 

 

3. band When the same sound is made  

4. tune  Music group  

5. echo A song or piece of music  
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Activity 2:  The while- reading phase 

2.1 Read paragraph one silently 

 How many names of people (characters) are mentioned? 

 What did four of the people do? 

 Which word in paragraph one tells you that they were in a classroom? 

2.2 Now read paragraph two(2) silently 

 Where did the concert take place? 

 Which word tells you that the learners taking part (performing) were a little scared 

(afraid)? 

 Guess why Tsepho stood facing the band? What do you think he was going to do? 

2.3 Look at the first picture and then read paragraph three (3) 

 Who is with the five (5) learners in front of the class? Look at the picture. 

 Who started playing first and what did she use to make music? 

 What musical instrument did each of the following use: 

 Johan ______________________   

 Imran _______________________ 

 Susan _______________________ 

 Tshepo ______________________ 

2.4 Now read the rest of the passage ( paragraphs 4,5,6,7,8 and 9) silently. 

 What did the rest of the class do? Refer to paragraph 4. 

 How did the teacher feel? Refer to paragraph 7. 

 What did Mrs Patel, the teacher tell Tshepo?  

 What is the main event (plot) in this story? 

                     Activity 3: Post Reading Phase 

3.1  Work with a partner or partners and re-write the story by putting the following 

sentences in the correct order: 

 While the music group was playing the other children started clapping. 

 Tshepo lifted his hand in the air to show which person should play which instrument. 

 The learners spent a few days making what they were going to use to play music. 

 The proud teacher praised them, especially Tshepo and told them that she wants them 

to play for the whole school at assembly. 

3.2   Individual Work: Write the answers to the questions that appear on page 65 of the   

Learner’s Book. 

3. Homework: Core Reader Activities: Read the story Vukile plays the flute on page 9 for enjoyment. 
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5. SUCCESSFUL    ENGLISH 

Tracker Reference:        Page 55 

CAPS Reference:             Page 38:   Reading and Viewing (Reads a Story)  

Grade:                              4 

Term:                                2                 Week:  1                          Day:  2 

Texts:                                Learner Book: Pages 62-63        Teacher’s Guide: Page 88 

Theme 6                            Topic: Reads a story: The missing seeds               

 

1. Outcomes  
 Learners will be able to look at the title “The missing seeds” and make predictions about the 

plot of the story. 

 Learners will be able to say that the story is set on a farm and the people(characters) in the 

story are Oom Jan and Sandra and the plot centres around the missing seeds. 

 Learners will be able to learn new vocabulary like “ produced, rushed, steal and waved.”  

2. Lesson Steps 

2.1 Activity 1: Introduction ( Pre- reading and connecting to the lesson topic) 

 Before asking the learners to read the text  write the title on the board and ask them to 

make predictions about the story. 

 What are seeds used for and what do you get from seeds? 

 How are seeds planted and by whom? 

 Here are a few words that you will come across in the story: With a partner or partners 

match the words in Column A with the meanings given in Column B. 

COLUMN A COLUMN B ANSWER 

1. produced To take something that does 
not belong to you 

 

2. rushed Moved your hands up and 
down 

 

3. steal Moved fast, in a hurry  

4. waved Grew or made something  

 

2.2 Activity  2:  While- reading  

Read paragraph one silently. Now ask the learners some of the following questions. 

 Where does the story take place (setting)? 

 Name the people (characters) in the story. 
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 What did each one do? 

2.3 Now read paragraph two silently. 

 What did Oom Jan grow? 

 What did the farmer do with the beans and cabbages? 

2.4 Read paragraph three silently? 

 What happened one year? 

 Can you guess why this happened? 

2.5 With a partner read aloud what Oom and Sandra said to each other. 

 Why was Oom not happy?  

 What did his wife ask him? 

 

2.6 Look at the pictures and read the rest of the story silently. 

 What did Tannie Sandra do everyday? 

 What did Oom Jan find out when he went to the garden again? 

 What advice did his wife give him? 

 Do you think Oom Jan was old and forgetful” Give a reason for your answer. 

                 Activity 4:  Post (after) reading: Extension and Consolidation 

4.1 Write the answers to the questions set on the story on page 63 (LB). 

4.2 The summary of the story that follows is not in the correct order. Read the whole 

story again and write out the full sentences in the right order. 

 When Oom Jan went onto the farm the next day he saw the birds. 

 Oom grew vegetables and Sandra gathered eggs and took care of the sheep ,goats 

and cows. 

 The story is set on a small farm. 

 One year there were no beans. 

 The farmer chased the birds away and his wife told him to put sand over the seeds. 

3. Homework 

 Do activity 4:   LB page 65. Teacher writes the answers the next day. Can ask 

learners to mark each other’s work.   

 Read the story on page 31 of your reading book for enjoyment. 
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6.                TOP CLASS 

Tracker Reference:          Page 63 

CAPS Reference:                  Page 38: Reads a story 

Grade:                                     04 

Term:                                        02                   Week:          One             Day:          2 

Books Used                          Learner’s Book: Pages 39-41       Teacher Guide:  Pages 49-50  

Theme:   We are champions                                                           Topic:         The Blade Runner 

 

1. Outcomes   

  Learners will be able to look at the pictures and the title and make predictions about 

the plot. 

 Learners will be able  what elements (features) to keep in mind when reading a story. 

 Learners will be able to learn vocabulary 

 

2. Lesson Steps  

2.1 Activity One:  Pre – Reading activities : Connecting with the lesson topic 

 

2.1 .1 Read the title of the story.  

 Which famous person do you think will be in the story? 
 

2.1.2 Which of the following things have a blade or blades? 

fork, knife, spade, saw, pen, lawnmower, helicopter. 
 

2.1.3 How many people are in the picture? 
 

2.1.4 Who do you think the blade runner is on the television screen? 

 

2.1.5 What do you know about the ‘blade runner’? 
 

2.2  Activity Two   While – Reading Activities 

2.2.1 Read the first paragraph silently and answer the following 

 Who do you think is on the screen? 

 Why are grandma’s eyes as big as saucers? Is she afraid or surprised? 
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 Who is the ‘boy’ grandma is talking about.  Why does she call him a ‘boy’ 

even though he is cleanly a grown-up man? 

 

2.2.2 Now continue reading silently up to where Ben says “He’s my hero? 
 

Answer the following: 

 Dad says ‘He’s good’ does this mean that Oscar is a good person or that he is 

a fast runner? 

 What are the blades Oscar uses made of? 

(a) Metal   (b) wood   (c) carbon fibre. 
 

 Oscar ‘streaked’ across the screen.  

(a) was he running fast (b) very fast  (c) or slow 
 

 What else during a storm moves so fast that we say it ‘streaks’ across the 

sky? 

 ‘His legs were moving so fast we could ‘hardly see them.  Does this mean that 

we were able to see them very well or that we could not see them clearly? 

 Oscar’s legs were amputated when he was a baby.  Why do you think his legs 

were cut off?  
 

2.2.3 Now read to the end of the story. 

 Which two people in the story call Oscar their hero? 

 Why does grandma call Oscar a brave boy? 

 Are the running blades called Cheetah – Something or is Ben not sure what 

they are called? 

 In the story grandma uses two words to describe Oscar.What are they? 

 

3.1 Post – Reading: Extending and Consolidation Activities 

3.1.1 A story has the following parts 

 The setting is where and when the story happens. 

 The plot is what happened and how it happened. 

 The characters are the people in the story 

 In the story you have just read where does the action take place? 

 What happens in the story? 

 Name all the people in the story. 

3.1.2 Individual Work: Answer the questions on page 41 in LB. Section D. 

3. Homework: DBE Workbook: Pages 70-71 
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7.                                      VIA AFRIKA 

Tracker Reference:               72 

CAPS Reference:                   38 (Reads a story ) Grade:           4 

Term:    2             Week:        1          Day:         3     

Books   Used:                             Learner’s Book:  Pages 54-55 / Teacher’s Guide: Pages 98-99 

Theme: The Beekeeper             Topic: Reading Comprehension: The Boxes 

1. Outcomes 

 Learners will be able to look at the title and the picture and make predictions about the 

story (plot}. 

 Learners will be able to read and understand a story in terms of setting, plot,  and 

characters and main ideas. 

 Learners will be able to learn new vocabulary like: suddenly, strange, waving and 

beekeeper. 

2.  Lesson Steps 

2.1 Activity One: Introduction (Pre-reading and connecting with the lesson topic) 

 Look at the picture and read the title of the story. What is happening in the 

picture? 

 What is story going to be about? 

 Here are some words you will come across in the story. Work in pairs or threes 

or groups and match the words in Column A with the meanings given in Column 

B and write the answers in Column C. 

COLUMN  A COLUMN B COLUMN C 
suddenly A person who looks after 

bees and gathers and uses 
the honey 

 

strange Holding up the hand and 
moving it from side to side 

 

waving Quickly; when you are not 
expecting something to 
happen 

 

beekeeper Different from normal; 
unusual  
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          2.2. Activity Two (While-reading) 

                   Read paragraph one silently and with a partner/s talk about the following: 

 Where are things happening (setting)? 

 When did they happen? 

 Describe the weather. 

2.3  Activity Three 

Ask the learners to read paragraphs two, three and four silently.  Get learners to talk about 

the following: 

 What was at the far end of the field (farm)? 

 What did the storyteller do when he saw the grey boxes. Mention two things that he 

did. 

 Who stopped him from touching the box? 

 How was the storyteller stopped? 

 What do you expect to happen next? 

2.4 Ask learners to read the last paragraph silently. 

 Who was the monster? 

 What was he wearing? 

 Why was he dressed tis way? 

2.5 Activity Five : Post-reading (Extension and consolidation) 

 Re-re-read the story  at least twice and arrange the following sentences in the order 

in which they take place: 

 They went for a walk. 

 The two boys went to visit Takalani’s uncle’s farm. 

 They ran to the boxes. 

 The saw some boxes at the end of the field. 

 He got a fright. 

 It was Takalani’s uncle. 

 The storyteller saw a monster waving. 

 Turn to page 55 of the Learner’s Book and do activity 5 (Answer comprehension 

questions) individually. 

4. Homework 

 Learners to do activities 6 (P.55) and 12 (P. 59) from the LB.   
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Appendix 

 

A note on Schema theory 
 

In applying schema theory the readers’ prior knowledge of the world is activated.  The pre-

reading activities connect the knowledge the teacher already has with the information in the 

text. The items of knowledge are called schemata. 

The use of mother tongue terms fits with schema theory in that it builds on the known.  The use 

of the learners’ mother tongue is a means of helping the learner to build their vocabulary in the 

targeted language. It taps into what the learner know s and connects to the acquisition of new 

vocabulary.  
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Dear HoD/ teacher 

A request 

We will be pleased if you will let us know how the lesson you taught 

was.  Or you can talk about the lesson when we meet again.  We really 

appreciate your feedback. It will help us to improve and to strengthen 

the Jika iMfundo project 

Yours in education 

ELET 

 

http://www.educatorstechnology.com/2013/03/a-great-blooms-taxonomy-wheel-for.html

