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2   Grade 3 English First Additional Language

The lesson plans in this book give you, the teacher, 
detailed information about how to teach a CAPS-
aligned lesson every day. By following the lesson plans, 
you will ensure that you cover the curriculum and give 
your learners the best possible chance of developing 
the knowledge and skills required for English First 
Additional Language in this grade. 

The lesson plans have been designed for a ten-week 
term. Should you use the lesson plans in a term that is 
longer or shorter than this, you will need to adjust your 
plans. 

The term begins with some consolidation and revision 
of Grade 2 work. There are lessons for every day for 
ten weeks You might miss some of these days because 
of public holidays or unforeseen school activities, but 
should have enough days in the first term to make up 
any missed days. 

The lesson plans are part of the teacher toolkit for 
English First Additional Language. The rest of the 
toolkit comprises a lesson and assessment planner and 
tracker, posters, graded readers, flash card templates, 
and other printable resources provided after the lesson 
plans in this book. Information about the resources 
needed for the term is given in the Resource List on  
p. 8 and in the tracker and lesson plans themselves.

1. Links to the CAPS

• These lesson plans are CAPS compliant. Each 
lesson has been carefully designed to align with 
the CAPS requirements. These requirements can 
be found in the CAPS document for Foundation 
Phase First Additional Language Grade R–3. 

• The CAPS content, concepts and skills that are 
being focussed on in each lesson are noted in the 
information about the lesson. 

• The maximum time allowed for First Additional 
Language (i.e. three hours) has been used. 

• All the components for teaching and learning the 
First Additional Language as required by CAPS 
are included in the lesson plans. Information 
about these components and about assessment 
in the lesson plans is given below. 

Listening and Speaking

Listening and Speaking (L&S) lessons develop the 
learners’ understanding and use of English vocabulary, 
concepts and grammatical structures. Learners need 

to practise speaking English and this is the focus of 
the Listening and Speaking component. Themes are 
covered in the work done using the posters, readers 
and DBE workbook. The main themes this term are: 
School and Home. 

Note the following general points about Listening and 
Speaking lessons:
• Every lesson begins with greetings. How to 

teach these greetings is explained in detail in the 
Methodology Guidelines section. Learners have 
already been taught how to greet in Grade 1 so this 
is added here to reinforce the same way of greeting 
that they have used in the previous grade. 

• When learners learn songs, rhymes, poems, and 
practise following and giving instructions, you and 
learners combine language with a physical activity. 
All songs taught in the lesson plans can be found 
on the EFAL CD. This CD is for your use only. It is 
not meant to be played to the learners. 

• Poster work forms an important part of the weekly 
Listening and Speaking lessons. Each term 
different posters are used and these form part 
of the theme for that term. In Term 1 all grades 
use the School and Home posters. This helps the 
learners to build on the vocabulary and grammar 
that they have learnt in the previous grade. The 
details of how to teach a poster lesson are in 
the Methodology Guidelines section and in the 
lessons. A4-sized Home and School posters can be 
found in the Printable Resources section.

• In Grade 3 FAL, Shared Reading falls under the 
Listening and Speaking component and has been 
allocated 30 minutes every week. Learners should 
be familiar with this component as it is also taught 
in Home Language. Listening to stories read by 
the teacher develops learners’ language and 
literacy skills. DBE workbook texts are often used 
for Shared Reading lessons. Learners can follow in 
their workbooks as the teacher reads. The detailed 
methodology of how to teach Shared Reading is 
given in the lesson plans. 

Reading and Phonics

Phonics

Phonics lessons have been allocated 30 minutes per 
week. The CAPS suggests 15 minutes but this has been 
extended slightly to better support the development 
of phonic skills.

A. ABOUT THE LESSON PLANS
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In their Home Language lessons, learners learn the 
letter-sound relationships of their home language and 
how to decode in their home language. In EFAL phonic 
lessons they learn the sound-letter relationships of 
English letters and hear how they differ from or are the 
same as those of their home language. They also learn 
how to build and sound out words in English. This helps 
them to decode when they are reading and spelling. 

The sounds that are covered in the term are in the 
Phonics Programme below. 

Phonics programme

This term you will cover the following 
phonic sounds:

 Week 1 a, b, c, f, g, t, s

 Week 2 e, d, k, h, j, l, m

 Week 3 i, n, o, p, r

 Week 4 u, v, w, x, y, z

 Week 5 sh, ch

 Week 6 th, wh

 Week 7 Recognise vowel digraphs

 Week 8 Assessment with a rubric

 Week 9 qu, ck, ng

 Week 10 Assessment with a rubric feedback and 
support

Flashcard templates of the phonic sounds taught 
each week can be found in the Printable Resources 
section. Learners read phonic words and draw pictures 
to explain the meaning of some of these words for 
homework. All of these words have formed part of the 
phonic lesson. Learners can copy these words from the 
board or a list of these words can be stuck into their 
homework books. This is their phonic homework for the 
week. How to conduct the spelling test is explained in 
the Methodology Guidelines and in the lessons.

Group Guided Reading

Group Guided Reading is allocated one hour per week. 
Learners should be familiar with Group Guided Reading 
because they have been doing it in Home Language 
from Grade 1. In the EFAL lesson plans the same reader 
is used for all groups. The readers specified for this term 
are listed in the Resource List, and should be available 
as part of the learning and teaching support material 
(LTSM) provided. 

In a week when learners begin a new book, learners 
work as a whole class for 30 minutes of the Group 
Guided Reading time. The teacher reads the book 

to the learners so that they hear the whole story, and 
learners learn the look-and-say words for the week. 
This whole-class activity is the preparation for the small 
Group Guided Reading sessions that follow in the next 
30 minutes. In the weeks where there is no new book 
being read, 15 minutes is used for teaching look-and-
say words and the rest of the time is used for small 
groups to read with the teacher. 

The look-and-say words that learners are taught each 
week have been taken from the graded reader for that 
week. They are words that have not previously been 
taught or cannot be decoded (sounded out). Some 
words will be phonic words, but will be taught as look-
and-say words if the phonic sounds in the words have 
not yet been taught. For example, the ai sound is 
taught in Grade 3 Term 2. This means that learners will 
not be able to decode a word like brain because they 
have not learnt the ai sound. The word brain therefore 
becomes a look-and-say word until they have learnt 
this sound. It is very important to use pictures, objects 
or actions to explain the meaning of the look-and-say 
words so that learners read with meaning.

The teacher uses flashcards of the look-and-say words 
to help learners in class. The words for each week are 
provided in the Printable Resources at the end of this 
book. The words are also printed on a reading sheet, 
which is given to each learner to take home to read. 
Learners practise reading the look-and-say words for 
homework and, ideally, the sheet should be pasted into 
their homework book. All the words taught in the term 
are practised before the reading assessment and again 
at the end of the term. 

The methodology for teaching look-and-say words is 
given in detail in the Methodology Guidelines.

In Group Guided Reading, learners are divided into 
groups and each group has a turn to work with the 
teacher. The teacher listens to each member of a group 
read from the graded reader and asks questions to 
check understanding. While one group is reading with 
the teacher, the rest of the class are kept busy with a 
constructive task.

Further details of how to manage a Group Guided 
Reading session are provided in the Methodology 
Guidelines section.

Writing

It is very important that learners have plenty of time to 
practise writing in English. This is a difficult skill for many 
learners to grasp. In Grade 3 they need to be able to 
construct sentences and write paragraphs of up to eight 
sentences using correct punctuation and spelling. They 
should be able to transfer the punctuation skills learnt 
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in Home Language into their English writing. The use of 
personal dictionaries will help them to spell new words 
correctly. Learners should write any word that they don’t 
know how to spell into these books, building up a list of 
words throughout the year. They can then refer to these 
words whenever they are completing a written activity. 
The methodology for teaching the necessary skills 
in writing activities is in the lesson plans. Sometimes 
learners will write in their exercise books and at other 
times they will write in their DBE workbooks. One of 
the writing lessons each week is a spelling test of ten or 
twelve words and a dictated sentence that were covered 
in the Phonics lesson. Written DBE workbook activities 
have also been given for homework on certain days.

Language use

CAPS states that a good knowledge of vocabulary and 
grammar provides a foundation for skills development 
in the FAL. In Grade 1 these are learnt incidentally 
though exposure to the English language. In Grade 
2 and 3 they are also acquired through reading. 
However, in Grade 3 there are specific activities that are 
focused on teaching grammar through the component 
Language Use. Different grammatical structures are 
focused on each term. The methodology for teaching 
the different grammar structures is given in detail in the 
lesson plans. Once again pictures, objects and actions 
are used so that learners link meaning to the vocabulary, 
concepts and grammar being used in the lessons.

Assessment

The programme of assessment in the lesson plans 
meets the requirements of Circular S1 as developed for 
the first additional language in the foundation phase by 
the DBE, and distributed in September 2017. 

The DBE’s assessment programme for EFAL for the 
first term is published in the tracker. It shows that some 
activities are assessed using a rubric, while others are 
assessed using a checklist. The required rubrics and 
checklists are also provided in the tracker. 

The lesson plans make it very clear when assessments 
using a rubric should take place, and what should be 
assessed. This information is also provided in the 
Programme of Assessment in the Lesson Plans in the 
planner and tracker. Assessments using the rubric 
take place during Week 7 and 8 in the time normally 
allocated to the component being assessed.

Exemplars of assessment activities are described in 
detail in the planner and tracker. For some activities, 
the whole class completes an assessment activity at the 
same time (such as in Writing). However, in Listening 
and Speaking and Shared Reading activities, while 
learners must all be assessed on the same materials in 

the same way, they cannot all be assessed at the same 
time. You will need to assess about a quarter of the class 
in different lessons. Which group should be assessed 
is clearly stated in the assessment lessons. While one 
group is being assessed, the other learners will have an 
activity which they can work on independently. 

No specific lessons are allocated for assessment of skills 
that need to be assessed using the checklist. However, 
lessons in which learners are working on these skills are 
noted in the Programme of Assessment in the Lesson 
Plans given in the tracker. You can use these lessons to 
assess each learner according to the checklists provided. 

All assessment activities are taught in the lesson plans, 
and no skill is assessed that has not been taught. Many 
skills have been taught in at least two activities before 
they are assessed. You should ensure that all assessment 
activities are completed and marks recorded as required. 

An assessment record sheet for you to copy and 
complete for all the learners in your class is provided in 
the planner and tracker that accompanies these lesson 
plans.

2.  Broad guidelines for using the 
lesson plans

1. All the planning has been done for your Term 1 
EFAL lessons. You must, however, complete your 
daily preparation. This means that every day you 
must do the following preparation tasks:
• Mark any work including assessment work that 

the learners completed in their books that day.
• Record the marks of any assessment activities 

where you used a rubric to assess learners’ 
work.

• Complete the checklists for each learner for 
those assessment activities where you assessed 
learners using a checklist.

• Read through your lesson plan for the next day 
so that you know how to teach the lesson. Note 
the content, concepts and skills that are to be 
taught and the focus of each activity so that you 
are sure to direct your teaching toward these.

• Identify any flashcards, pictures or objects that 
you will need for the next day and prepare 
them. These are always specified in each lesson 
plan, and are also given in the tracker.  

• Check that all your reading books and DBE 
workbooks are ready to be used.

• Note the date of completing the lesson in your 
tracker.

• Reflect on the lesson and make notes in your 
tracker if appropriate.
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2. The lesson plans must be used in conjunction 
with the following resources:
• The prescribed readers.
• School and Home posters.
• DBE workbooks: The lesson plans refer to 

the 2017 edition of these workbooks and as 
the workbooks change very little from year to 
year, the same pages are likely to be relevant 
in subsequent years. However, you should 
check that the page being referred to is still 
appropriate for the work being done. 

• Other resources as reflected in the lesson plans.

3.  As far as possible, please ensure that your learners 
have the following resources for written work and 
please try and use 72-page books: 
• Two 17 mm lined A4 or A5 books – one for 

the first half of the year and one for the 
second half of the year. Label these books as 
follows:

  –  Phonics and Writing Book 1 
  –  Phonics and Writing Book 2 
   Phonics to be done in the front of these books 

and Writing to be done at the back.
• One 17 mm lined A4 or A5 book. Label this 

book as follows:
  –  Assessments
• All books must be neatly covered and labelled.
• If you have ordered different exercise books, 

you can use them for the writing activities.
• Exercise books or special personal dictionary 

books can be used as personal dictionaries. 

4. The content in each lesson has been carefully 
sequenced. It is important that no lesson is 
skipped. Should you miss an EFAL lesson for any 
reason, the next time this component is done, you 
should continue from where you left off. 

5.  Generally, as shown in the table below, EFAL is 
allocated 30 or 60 minutes each day, to ensure that 
learners get the time specified in the CAPS for EFAL. 
You can use the information in this table to help you 
plan your daily timetable for each week of the term.

Day Components Time allocated
1 Listening and Speaking 30 minutes

2 Phonics
Writing

30 minutes
30 minutes 

3 Listening and Speaking – 
Shared Reading 
Group Guided Reading

30 minutes 
30 minutes

4 Language Use 30 minutes

5 Writing
Group Guided Reading 

30 minutes
30 minutes

6. Lesson pace: Make sure that you cover all aspects 
of the lesson in the allocated time. Allow sufficient 
time for the learners to complete the activities. 
It is important to manage the pace of the lesson 
carefully, otherwise you may not cover all that is 
expected in the lesson. 

7. In Grade 3 the learners are given EFAL 
homework. Each week they learn ten phonic 
words for a spelling test and they practise reading 
the look-and-say words that they have learnt in the 
Group Guided Reading lesson. DBE workbook 
activities have been given for homework on certain 
days. Allocate a few minutes at the end of the 
relevant lessons to discuss homework. Make sure 
that the learners understand what they have to do. 

8. Support and extension activities: Identify learners 
that need additional practise to consolidate their 
learning. You may need to assist these learners 
before or after school, or during break. Don’t keep 
the learners for more than 10 minutes of any break. 
If any learner completes a written activity ahead 
of the other learners be prepared to give them 
an enrichment activity. These are not in the lesson 
plan. This means that you need to think of a few 
enrichment activities yourself or get the learners to 
complete DBE workbook activities that have not 
been covered in the lesson plans. DBE workbook 
pages that can be used as extension activities 
in different lessons have been included in these 
lessons.

 The DBE has published some excellent materials to 
support you in working with learners with learning 
barriers. Two such publications are:
• Directorate Inclusive Education, Department 

of Basic Education (2011) Guidelines for 
Responding to Learner Diversity in the 
Classroom Through Curriculum and Assessment 
Policy Statements. Pretoria. www.education.gov.
za, www.thutong.doe.gov.za/InclusiveEducation

• Directorate Inclusive Education, Department of 
Basic Education (2010) Guidelines for Inclusive 
Teaching and Learning. Education White 
Paper 6. Special Needs Education: Building 
an inclusive education and training system. 
Pretoria. www.education.gov.za, www.thutong.
doe.gov.za/InclusiveEducation

9. Lesson reflection: Briefly write down what worked 
well and what did not work so well. You can 
use these daily notes to complete your weekly 
reflection in your tracker.
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1. General points
• When learners are introduced to a First 

Additional Language it is important that 
they hear the vocabulary and grammar of 
that language repeatedly. This helps them to 
understand and use the language. For this 
reason, vocabulary and grammar are repeated 
in different ways throughout these lesson plans 
– the same vocabulary is used in the poster 
lessons, instructions and reading; whole lessons 
or parts of lessons are repeated twice or three 
times in a term; and work is revised during the 
first week of the term and during the last week 
of the term. There is also regular revision of the 
vocabulary, grammar, instructions, questions, 
phonic sounds and written activities to give 
the learners plenty of opportunity to learn 
to understand, use, read and write the First 
Additional Language. These kinds of activities 
in the lesson plans have been marked as 
consolidation activities in the tracker.

• It is important not to encourage parroting in 
the learners when they learn a First Additional 
Language. For this reason, for example, in each 
Listening and Speaking poster-based lesson, 
sentences are repeated only three times. When 
you give an instruction for an activity that you 
think the learners may not understand, try to 
demonstrate its meaning, or give it in the LoLT 
and then in English.

• Questions must be asked the way they are 
set out in each lesson plan so that the correct 
language structure is taught. 

• There are a number of language games that 
can be played when you have extra time in 
Listening and Speaking lessons. Examples of 
these are: 
– Simon says: Put your hands in the air. 

Touch your head. Move your feet etc.
– Do this/Do that: You say Do this (for 

example, put one hand in the air) and 
learners copy you. When you say Do that 
the learner must not do the action. Any 
learner who does the Do that action is out 
of the game. 

– I spy with my little eye something beginning 
with …

– Eency, weency spider (on EFAL CD).
– Here is the church (on EFAL CD).
– Twinkle, twinkle, little star (on EFAL CD).

2. Guidelines for repeated activities

Listening and Speaking: Greetings
• Settle the class. The learners should be standing 

quietly behind or next to their chairs.
• Say: Good morning, learners.
• Learners answer: Good morning, Mrs/Mr/Miss ... . 
• Say: How are you, learners? 
• Learners answer: I am fine, thank you. How are 

you?
• Reply: I am fine, thank you. 
• At the end of the lesson say: Goodbye, learners. 

See you tomorrow.
• Learners answer: Goodbye, Mrs/Mr/Miss ... . See 

you tomorrow.

Listening and Speaking: Poster work
• Prepare the learners for the lesson. They must be 

sitting facing the poster. They must all be able to 
see the poster.

• Say: This poster is about the ... .
• Ask: What can you see in the poster?
• Any learner can answer whatever they see.
• Point to the picture in the poster of the new 

vocabulary word and say this word.
• Point to the picture of the new vocabulary word 

again and ask: Who/what is this?
• The learners answer with the word.
• Follow the same procedure with all the new 

vocabulary words that are indicated in the lesson 
plans. Also do actions to explain the words where 
possible.

• Say the first sentence and point to the part of the 
poster illustrating that sentence.

• Repeat the first sentence and again point to the 
part of the poster illustrating the sentence.

• Ask Question 1.
• Answer with the learners.
• Ask Question 1 again. 
• All or some of the learners answer.
• Ask the same question for a third time.
• Select a few learners to answer the question.
• Repeat the same procedure for Question 2. 
• Repeat the same procedure for the other 

sentences.

Preparation for Group Guided Reading: 
Learning look-and-say words
• Settle the learners so that you have their attention.
• Explain that you are going to teach learners how 

to read a number of words. Once they know how 

B. METHODOLOGY GUIDELINES
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to read enough words, they will be able to read a 
book, so they must pay close attention.

• Hold up one flashcard at a time and clearly say the 
word twice, while learners look and listen.

• Ask if the learners know what the word means. Get 
them to show their understanding through using 
an action or by explaining the meaning. If possible, 
show learners the real object or a picture of the 
flashcard word. 

• Learners now read the word – you can ask the 
whole class, different groups of learners or 
individual learners to read the word.

• Introduce the next word in exactly the same 
manner.

• Flash between the two words, asking different 
learners to read the words.

• Continue in the same way until all the words for the 
lesson have been covered.

• Tell the learners to take out their reading sheets 
or to open their homework books at the reading 
sheets.

• Learners must use one colour to tick or circle the 
words that they have learnt to read. 

• For homework, they must practise reading these 
words aloud to someone at home or in their 
community. 

Group Guided Reading: Organising groups
• Divide each class into four or more groups 

depending on the number of learners in the class. 
If possible, there should be about ten learners in 
a group. Classes with large numbers will need to 
have more learners in a group and/or more groups. 
The lesson plans are based on four groups per 
class, so it will be easiest to work with this number 
of groups.

• Learners should be divided into ability groups. To 
allocate learners to a group, listen to the learners 
read and then place them in groups with other 
learners who read with a similar level of fluency and 
have similar skills in decoding and comprehension. 
Classes will have different ability groups. Some 
classes may have one strong group, two average 
groups and one weak group. Other classes may 
have one strong group, one average group and 
two weak groups.

• Monitor the group members’ reading and 
reallocate learners to another groups if they 
develop at a different pace from the other 
members of their initial group.

Group Guided Reading: Working with 
each group
• In each group, each learner reads two sentences 

from the reader and answers questions about what 
s/he has read. In some weeks a learner will read 

one sentence and answer a question about what s/
he has read.

• Ask the questions given in the lesson plans to 
make sure that all learners are reading for meaning 
and understand what they have read. 

• You should try to have other English reading 
books that learners can read during Group Guided 
Reading time if they cope well with the reader. 
You will then be able to assess whether or not they 
can recognise the look-and-say words in other 
books, and can decode and understand what they 
are reading. Always remember to ask questions 
after the learners have read any part of a book so 
that you know that they understand what they are 
reading. Reading without meaning is pointless. It 
is important to continually be aware of how the 
learners are reading as you may need to change 
learners to different groups.

• Two groups will read in turn during one 30-minute 
session (except if it is the first session on a new 
book), and the other two in a subsequent session. 
As noted above, learners not reading will have 
a writing task to complete or will quietly read 
independently or with a partner. 

• The lesson plans give you detailed steps of how 
to manage the group reading session, and tell you 
which of the four groups to work with during each 
lesson. If you have divided learners into a different 
number of groups, you will need to adjust the 
group reading turns accordingly.

Paired and independent reading
• In EFAL, just as in HL, the Grade 3 learners do 

paired and independent reading. They have done 
this in Home Language so should know what to do. 

• Organise learners into pairs for paired reading. In 
most sessions put learners of similar reading ability 
together. Occasionally you can place an average 
reader with a strong reader and an average reader 
with a weak reader. For independent reading, the 
learners read on their own. 

• Hand out the books and explain that learners 
doing paired reading should take turns to read 
aloud to each other, and to discuss the pictures 
and the story. Tell them that they must read quietly 
so as not to disturb other learners. 

• Allow learners to read inside or outside the 
classroom.

Spelling test
• A spelling test is given each week. The learners can 

use the following method to help them learn their 
weekly words:
– Look at the word, e.g. fat.
– Sound out the word, e.g. f-a-t.
– Cover the word with one hand.
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– Write the word, e.g. fat.
– Check the word that they have written to see if 

they have spelt it correctly.
– If it is incorrect start the process again until 

they write the word correctly. 
– Use this process when learning all words.

• Prepare the learners for the spelling test. They 
should be sitting quietly, with their Assessment 
books and pencils in front of them. 

• Tell the learners to write the heading Spelling test 
and the date at the top of the page. Show them 
how to do this on the board.

• Tell the learners to fold the page in half, and write 
numbers 1 to 5 in the margin and 6 to 10 down the 
middle of the page. Show them how to do this.

• Clearly call out the number 1 and then the first 
spelling word.

The resources below are part of the toolkit provided 
with the lesson plans. You will also need various other 
resources as noted in the lesson plans. 

• Printable resources (See Section G)
– Reading sheets: Homework look-and-say 

words 
– Spelling sheets: Homework words
– Flashcard templates: Phonic letters/sounds
– Flashcard templates: Look-and-say words
– Posters: A4-sized School and Home posters

• Learners must neatly write the word next to the 
number 1 on their page. If they don’t know how to 
write the word, they must put a dash next to that 
number.

• Tell the learners that you are going to dictate 
a sentence to them and they must write this 
sentence. Dictate the sentence.

• Throughout the test, learners must work in silence 
and must not look at other learners’ work.

• At the end of the test, write the words and 
sentence on the board and the learners can mark 
their own work. They must write the correct word 
next to any words they get wrong. Collect the 
learners’ books and make a note of those learners 
who get less than five words correct and make 
more than three mistakes in the sentences.

• Posters: Class-sized School and Home wall 
posters

• CD: EFAL
• Readers: Sally’s New Bike for Group Guided 

Reading
• Term 1 Planner and Tracker.

C. RESOURCE LIST

TOTAL TIME 2 hours

DAY 1: Orientation

WEEK 1

D. WEEKLY LESSON PLANS
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DAY 2

ACTIVITY 1 LISTENING AND SPEAKING

CONTENT/
CONCEPTS/SKILLS

• Greets the teacher at the beginning and end of the lesson

RESOURCES • None

ACTIVITY DESCRIPTION

Focus of the lesson: Greets the teacher
• Settle the class. The learners should be standing quietly behind or next to their chairs.
• Say: Good morning, children. 
• Learners answer: Good morning Mrs/Mr/Miss ... .
• Say: How are you, children? 
• Learners answer: I am fine, thank you. 
• Learners ask: How are you?
• Answer: I am fine, thank you.
• At the end of the lesson say: Goodbye, children. See you tomorrow.
• Learners answer: Goodbye, Mrs/Mr/Miss ... . See you tomorrow. 

ACTIVITY 2 LISTENING AND SPEAKING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Memorises and performs simple poems, action rhymes and songs (Head and shoulders, 
knees and toes)

RESOURCES • Song 
Heads and shoulders, knees and toes
Knees and toes.
Head and shoulders, knees and toes
Knees and toes.
And eyes and ears
And mouth and nose.
Head and shoulders, knees and toes.

Feet and tummies, arms and chins
Arms and chins.
Feet and tummies, arms and chins
Arms and chins.
And eyes and ears
And mouths and chins.
Feet and tummies, arms and chins.

ACTIVITY DESCRIPTION

Focus of the lesson: Sings a song
• Explain to the learners in the LoLT that they are going to sing the song Head and shoulders from last year. 
• Sing the first verse of the song, using gestures to illustrate its meaning. 
• Tell the learners that they are going to sing four lines and they must repeat them, copying the gestures you 

made.
• Repeat the four lines with the learners. 
• Sing the next three lines with the gestures.
• Sing these three lines with the learners. 
• Sing the whole verse with the learners. 
• Learners sing the verse twice by themselves.
• Follow the same procedure with the next verse of the song.
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ACTIVITY 3 LISTENING AND SPEAKING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Follows instructions
• Gives simple instructions

RESOURCES • Books, pencils

ACTIVITY DESCRIPTION

Focus of the lesson: Follows and gives instructions
• Prepare the learners for the lesson. Take them outside.
• Explain to them that they must watch, listen carefully and do what you tell them to do. 
• Give the set of instructions to 5–10 learners at a time. The other learners watch. 
• Ask the learners to: Run, stop and jump up and down.
• Learners run, stop and jump up and down.
• Ask the learners to: Walk, stop and jump up and down.
• Learners walk, stop, jump up and down.
• Ask the learners to: Put up your right hand, put down your right hand, put up your left hand, put down 

your left hand.
• Learners put up their right hands, put down their right hands, put up their left hand, put down their left hands. 
• Ask the learners to: Hold my hand.
• Go and hold a child’s hand and show the learners that you are holding the child’s hand.
• Ask the learners to: Tell your friend: Hold my hand. (If necessary explain this in LoLT first, and then in English).
• Learners say to each other: Hold my hand.
• Learners hold each other’s hands. 
• Put a book and pencil next to each friendship group.
• Say to a learner: Give me the book, please. Point to the book when you say the words. If necessary explain in 

LoLT, then English.
• Learners say to each other: Give me the book, please.
• Learners give each other books. 
• Repeat the same procedure with: Give me a pencil, please.
• Reflect on the lesson. 

DAY 3

ACTIVITY 1 LISTENING AND SPEAKING: SHARED READING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS 

• Listens to short stories, personal recounts or non-fiction texts
• Answers comprehension questions

RESOURCES • DBE workbook (pp. 4, 5 – Nomsa went to the farm)
• Pencils

ACTIVITY DESCRIPTION

Focus of the lesson: Listens to the story and answers questions
• Exchange brief greetings with the learners.
• Settle the learners. They must have their DBE workbooks and pencils on their desks.
• Tell the learners to turn to p. 4.
• Show the learners the picture. Ask: What can you see in this picture?
• Learners answer. Give a few learners a chance to answer.
• Read the title of the story pointing to each word.
• Read the story to the learners twice.
• Read the second sentence again and remind the learners that a sentence begins with a capital letter (show 

them the capital H), ends with a full stop (show them the full stop) and makes sense, i.e. we can understand the 
sentence. Ask: Do you understand this sentence? What did it tell us? (Nomsa’s grandmother lives on a farm.)

• Ask the learners the following questions: 
–  Who did Nomsa visit? (She visited her grandmother.)
–  What did Nomsa do every morning when she woke up? (She milked the cows.)
–  What did Nomsa eat? (She ate eggs, honey and vegetables.)

• Ask the learners to look at the picture. Read the statements on p. 5 and the learners answer yes or no.
• Learners circle yes or no after answering each question.
• Reflect on the lesson.
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ACTIVITY 2 PHONICS

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Identifies letter-sound relationships of all single letters (a, b, c, f, g, t, s), recognising 
differences in pronunciation between Home Language and FAL

• Builds and sounds out short words using sounds learnt

RESOURCES • Flashcards (a, b, c, f, g, t, s)
• Pictures/objects (ant, ball, cat, fire, girl, tap, snake) 
• Phonics and Writing books, pencils

ACTIVITY DESCRIPTION

Focus of the lesson: Identifies letters and builds and sounds out words
• Settle the class so that you have their attention.
• Say the sound a a few times and ask learners to repeat the sound.
• Show the learners the flashcard of the sound and repeat it a few times.
• Ask different groups and individual learners to read the sound.
• Show learners the picture or real object that uses the sound, e.g. ant.
• Ask learners if they can think of other words that use that sound. Repeat the words emphasising the sound. 
• Ask the learners to tell you the sound of each flashcard in isiZulu and make sure that they hear the different 

pronunciation of the letter in English and isiZulu where there is a different pronunciation, e.g. a in ant in English 
and a in umama in isiZulu. Ask the learners to choose two of the eight words and write a sentence with each 
word. Remind the learners that their sentences must make sense and begin with a capital letter and end with a 
full stop.

• Repeat the same procedure for the sounds b, c, f, g, t, s.
• Write the letters a, b, c, f, g, t, s on the board.
• Ask the learners if anyone can give you a word that has three of these sounds in it. Write any correct words on 

the board.
• Write the following words on the board: bat, sat, fat, cat, gas, tag, bag, sag. When necessary explain the 

meaning of these words.
• Together with the learners, break all the words into their sounds and then say the whole word, e.g. s-a-t (sat), 

f-a-t (fat), b-a-t (bat), c-a-t (cat), g-a-s (gas), t-a-g (tag), b-a-g (bag), s-a-g (sag). Do this orally – do not write 
the words on the board with dashes between the letters. 

• Ask individual learners to break the words into their sounds and then say the whole word, e.g. s-a-t (sat), f-a-t 
(fat), g-a-s (gas), b-a-t (bat).

• Learners read the words.
• Ask the learners to choose two of the eight words and write a sentence with each word. Remind the learners that 

their sentences must make sense and begin with a capital letter and end with a full stop.
• Reflect on the lesson.
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TOTAL TIME 4 hours

DAY 1

ACTIVITY 1 LISTENING AND SPEAKING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Participates in a short conversation on a familiar topic
• Continues to develop an oral vocabulary
• Begins to develop understanding and ability to use simple language structures in the 

context of meaningful spoken language

RESOURCES • DBE workbook (p. 2)

ACTIVITY DESCRIPTION

Focus of the lesson: Speaks about their holidays
• Exchange brief greetings with the learners.
• Prepare the learners for the lesson. They must have their DBE workbooks on their desks.
• Tell the learners to turn to p. 2 and to listen carefully as you read the story. 
• Read the story twice, explaining any word that the learners don’t understand. 
• Tell the learners what you did during the holidays.
• Ask as many learners as possible to tell the class what they did. They can say two or three sentences each.
• Reflect on the lesson.

WEEK 2
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DAY 2

ACTIVITY 1 PHONICS

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Identifies letter-sound relationships of all single letters and recognises differences in 
pronunciation between Home Language and FAL (e, d, k, h, j, l, m) 

• Builds and sounds out short words

RESOURCES • Flashcards of sounds (e, d, h, j, l, m)
• Pictures or objects (egg, dog, hat, jam, leg, man)
• Phonics and Writing books, pencils, homework books

ACTIVITY DESCRIPTION

Focus of the lesson: Identifies letters and builds and sounds out words
Before the lesson: Write the heading Spelling words on the left-hand side of the board; the date on the right-hand 
side of the board and the ten words plus two high frequency words listed below the heading.
• Settle the class so that you have their attention. They must have their Phonics and Writing books, pencils and 

Homework books on their desks.
• Say the sound e a few times and ask learners to repeat the sound.
• Show the learners the flashcard of the sound and repeat it a few times.
• Ask different groups and individual learners to read the sound.
• Show the learners the picture or real object that uses the sound, e.g. egg.
• Ask the learners if they can think of other words that use that sound – repeat the words emphasising the sound. 
• Repeat the same procedure for the d, k, h, j, l, m.
• Ask the learners to tell you the sound of each flashcard in isiZulu and make sure that they hear the different 

pronunciation of the letter in English and isiZulu where there is a different pronunciation.
• Write the letters a, b, c, f, g, t, s, e, d, h, l, m, j, k on the board.
• Ask the learners if anyone can tell you a word that has three of these sounds in it.
• Write the following words on the board: beg, bed, hat, jam, leg, bet, set, sad, mat, jet. When necessary 

explain the meaning of these words.
• Together with the learners, break the words into their sounds and then say the whole word, e.g. b-e-g (beg), 

b-e-d (bed), h-a-t (hat), j-a-m (jam), l-e-g (leg), b-e-t (bet), s-e-t (set), s-a-d (sad), m-a-t (mat), j-e-t (jet). Do 
this orally – do not write the words on the board with dashes between the letters.

• Ask individual learners to break the words down into their sounds and then say the whole word, e.g. b-e-g (beg), 
b-e-d (bed), h-a-t (hat), j-a-m (jam). 

• Write these two high frequency words on the board and ask the learners to read them: the, to.
• Learners read the words.
• Ask the learners to choose two of the ten words and write a sentence with each word. Remind the learners that 

their sentences must make sense and begin with a capital letter and end with a full stop.
In books
• Learners turn to a clean page in their homework books.
• Point out to learners how you have laid things out on the board:

–  The heading is written on the top left-hand side of the page: Spelling words.
–  The date is written on the top right-hand side of the page.
–  The ten words plus two high frequency words are neatly and carefully listed below the heading.

• Learners must copy the words into their homework books and learn them for homework.
• Show the learners the process for learning their spelling words: 

–  Look at the word, e.g. fat
–  Sound out the word, e.g. f-a-t
–  Cover the word with one hand
–  Write the word, e.g. fat
–  Check the word that they have written to see if they have spelt it correctly
–  If it is incorrect start the process again until they write the word correctly. 

• Use this process when learning all words.
• Reflect on the lesson.
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ACTIVITY 2 WRITING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Writes a paragraph of 4–6 sentences on a familiar topic 
• Uses handwriting skills taught in Home Language
• Uses punctuation already taught in Home Language
• Spells common words correctly and attempt to spell unfamiliar words using phonic 

knowledge
• Builds own word bank and personal dictionary

RESOURCES • Phonics and Writing books, crayons, pencils
• Personal dictionaries

ACTIVITY DESCRIPTION

Focus of the lesson: Writes a paragraph and correctly uses punctuation and spelling
• Prepare the learners for the lesson. They must have their Phonics and Writing books, crayons and pencils on their 

desks.
• Tell them, in LoLT, that they are going to write a paragraph of five sentences about what they did in the holidays. 
• Remind them that a paragraph is a number of sentences that are all about the same thing, i.e. a main idea. The 

sentences follow each other, they are not written as a list. The main idea for their paragraph is that they did many 
things in the holidays.

• Quickly tell the learners again what you did in the holidays. 
• Write five sentences in a paragraph (not a list) about what you did in the holidays. 
• Read the sentences to the learners. Show them that sentences begin with a capital letter and end with a full 

stop. All sentences make sense. All the sentences are about your holiday. This makes it a paragraph because it 
has a main idea, you did many things in your holiday.

• Tell them to think about what they said in the L&S lesson and write five sentences about their holiday.
• Walk around as the learners are writing, and help them with any words they don’t know. Write the words on the 

board so that the other learners can also use them. Learners write the words into their Personal Dictionary.
• Help the learners to compose their sentences so that they make sense. Learners who are having difficulty writing 

a paragraph can first tell you what they want to say and then you can help them write the sentences. 
• Any learner who finishes early can draw a picture about what they have written.
• Take in the books and mark the work. 
• Explain the homework to the learners and make sure they understand what to do. 
• Reflect on the lesson.

HOMEWORK

• Learns 12 words (fat, bed, hat, jam, leg, bet, set, sad, mat, jet, the, to) for spelling test.
• DBE workbook (p. 3): Answers eight questions at the top of the page (About our holidays).
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DAY 3

ACTIVITY 1 LISTENING AND SPEAKING: Shared Reading

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Listens to short stories, personal recounts or non-fiction texts
• Answers comprehension questions
• Retells the story 

RESOURCES • DBE workbook (pp. 8, 9)

ACTIVITY DESCRIPTION

Focus of the lesson: Listens to a story, answers questions and retells the story
• Exchange brief greetings with the learners.
• Settle the learners. They must have their DBE workbooks on their desks.
• Tell the learners to turn to p. 8.
• Show the learners the picture. Ask: What can you see in this picture?
• Learners answer. Give a few learners a chance to answer.
• Read the title of the story pointing to each word.
• Read the story to the learners twice. Explain the words as you read and point to the pictures.
• Read the sentence, Today is Saturday, again and remind the learners that a sentence begins with a capital letter 

(show them the capital T), ends with a full stop (show them the full stop) and makes sense, i.e. we can understand 
the sentence. 

• Ask: Do you understand this sentence? What did it tell us? (Today is Saturday.)
• Tell the learners that the five sentences that you have just read all form a paragraph. The main idea of this 

paragraph is the children going to the zoo.
• Ask the learners the following questions: 

–  Why are Jabu and his friends happy? (Because they are going to the zoo.)
–  What colour is the bus? (yellow)
–  What three animals will they see? (elephant, giraffe and monkey)

• Ask the learners to tell their partners what happened in the story. They must both have a turn to tell the story 
about Jabu going to the zoo.

• Walk around and help when necessary.
• Reflect on the lesson.
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ACTIVITY 2 PREPARATION FOR GROUP GUIDED READING: 
Look-and-say words with the whole class

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Continues to build a sight vocabulary: Sally’s New Bike – new, Sally, bike, She, rode, 
her, every, did, day, where, ride, Monday, her, some, trees, around

RESOURCES • Flashcards of words (new, Sally, bike, She, rode, her, every, did, day, where, ride, Monday, 
her, some, trees, around)

• Homework books with reading sheets 
• Reader (Sally’s New Bike)

ACTIVITY DESCRIPTION

Focus of the lesson: Listens to a story and learns look-and-say words
• Settle the learners so that you have their attention.
• Show the learners the front cover of the book and read the title pointing to each word. Use the picture to explain 

the meaning of the title. Explain in LoLT and English, if necessary. 
• Read the whole book to the learners pointing to the pictures to help explain the story as you read.
• Hold up one flashcard at a time and clearly say the word twice while learners look and listen.
• Ask the learners if they know what the word means. Get them to show their understanding either by using an 

action or by explaining the meaning. If possible, you should show them the real object or a picture of the item. 
• Learners must now read the word. You can ask the whole class, different groups of learners and individual 

learners to read the word.
• Introduce the next word in exactly the same manner.
• Flash between the two words asking different learners to read the words.
• Continue in the same way until all the words for this lesson have been covered.
• Ask the learners to take out their reading sheets or to open their homework books to their reading sheets.
• Learners must use one colour to tick or circle the words that they have learnt to read. 
• Give learners their homework and make sure they understand what to do.
• Reflect on the lesson.

HOMEWORK

• Reading sheets – learners must practise reading words aloud to someone at home or in the community.
• Learns twelve words (fat, bed, hat, jam, leg, bet, set, sad, mat, jet, the, to) for spelling test.
• DBE workbook (p. 7): Pastes stickers.
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DAY 4

ACTIVITY 1 LANGUAGE USE

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Understands and uses the simple present tense

RESOURCES • Poster (School) 

ACTIVITY DESCRIPTION

Focus of the lesson: Understands and uses the simple present tense
• Prepare the learners for the lesson. They must be sitting facing the School poster. They must all be able to see 

the poster.
• Tell the learners that they are going to say sentences about the School poster as though it is happening today in 

our school, e.g. point to the teacher reading the newspaper and say: Today the teacher reads the newspaper. 
• Ask the learners if they heard the /s/ at the end of reads? 
• Tell them that they must listen carefully for the /s/ at the end of some of the words you say. They must say this /s/ 

when they answer the questions.
• Say to the learners: Today the girl whispers to her friend and point to the poster showing the girl whispering 

to her friend.
• Repeat: Today the girl whispers to her friend and point to the poster showing the girl whispering to her friend.
• Ask the learners: What does the girl do today? (Question 1)
• Answer with the learners: Today the girl whispers to her friend.
• All or some of the learners answer.
• Ask the same question for a third time.
• Select a few learners to answer the question.
• Ask: Who whispers to her friend today? (Question 2)
• Follow the same procedure as with Question 1.
• Repeat the same procedure for: Today the boy carries his bag; Today the boy asks for money; Today the 

teacher shouts at the children; Today the girl chases her friend.
• Ask the learners to talk about the poster, once they have completed the sentences.
• Give learners their homework and make sure they know what to do. 
• Reflect on the lesson.

Sentence Question 1 Question 2

Today the girl whispers to 
her friend.

What does the girl do today? Today the 
girl whispers to her friend.

Who whispers to her friend today? 
Today the girl whispers to her friend.

Today the boy carries his 
bag.

What does the boy do today? Today the 
boy carries his bag.

Who carries his bag today? Today the 
boy carries his bag.

Today the boy asks for 
money.

What does the boy do today? Today the 
boy asks for money.

Who asks for money today? Today the 
boy asks for money.

Today the teacher shouts 
at the children.

What does the teacher do today? Today 
the teacher shouts at the children.

Who shouts at the children today? 
Today the teacher shouts at the children.

Today the girl chases her 
friend.

What does the girl do today? Today the 
girl chases her friend.

Who chases her friend today? Today the 
girl chases her friend.

HOMEWORK

• Reading sheets – learners must practise reading words aloud to someone at home or in the community.
• Learns twelve words (fat, bed, hat, jam, leg, bet, set, sad, mat, jet, to, the) for spelling test.
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DAY 5

ACTIVITY 1 WRITING: Spelling test

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Identifies letter-sound relationships of all single letters
• Builds and sounds out short words using the sounds learnt

RESOURCES • Assessment books, pencils

ACTIVITY DESCRIPTION

Focus of the lesson: Informally assesses spelling
• Prepare the learners for the spelling test. They should be sitting quietly, with their Assessment books and pencils 

in front of them. 
• Tell the learners to write the heading Spelling test and the date at the top of the page. Show them how to do 

this on the board.
• Say: Fold the page in half, and write numbers 1–5 in the margin and 6–10 down the middle of the page. 

Show them how to do this.
• Clearly call out the number 1 and then the first spelling word.
• Learners must neatly write the word next to number 1 on their page. If they don’t know how to write the word, 

they must put a dash next to the number.
• Tell the learners that you are going to dictate a sentence to them and they must write this sentence. Dictate this 

sentence: The cat sat on the bed.
• Throughout the test, learners must work in silence and must not look at other learners’ work.
• At the end of the test, write the words on the board and the learners can mark their own work. They must 

write the correct word next to any words they get wrong. Collect the learners’ books and make a note of those 
learners who get less than five words correct.

• Reflect on the lesson.

Spelling test Date

1. fat  6. to

2. the  7. set

3. hat  8. sad

4. jam  9. mat

5. leg 10. jet
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ACTIVITY 2 GROUP GUIDED READING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Reads aloud from own book in a Group Guided Reading group with the teacher
• Uses the reading strategies taught in Home Language to make sense and to monitor self 

when reading
• Reads with increasing fluency and expression
• Shows an understanding of punctuation when reading aloud
• Continues to build a sight word vocabulary

RESOURCES • GGR: Sally’s New Bike
• Phonics and Writing books, pencils
• Homework books with reading sheets

ACTIVITY DESCRIPTION

Focus of the lesson: Individuals from the group read pages in a book; rest of the class writes sentences using 
the look-and-say words 
Whole class
• Ask the learners to read their look-and-say words to themselves.
• When they have finished reading they must write four sentences using four of the look-and-say words.
Group Guided Reading: Groups 1 and 2
• Listen to each learner read two sentences from the reader, Sally’s New Bike p. 3
• Ask learners the oral comprehension questions:

–  What was Sally riding? (Sally was riding a/her bike.) 
–  Where did Sally ride her bike on Monday? (She rode her bike around some trees.)

• If necessary, support learners by helping them sound out the words, reminding them of any look-and-say words 
on the page they are reading, and suggesting they use the pictures to assist them in understanding what they 
are reading.

• Informally assess learners and make notes.
• Use the words read as part of the 50–60 words that you need to assess individual learners on for the checklist. 

Each time learners read you can use the words read as part of the total they must be able to read.
• Reflect on the lesson.

Whole class 1 2 3 4 5
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TOTAL TIME 4 hours

DAY 1

ACTIVITY 1 LISTENING AND SPEAKING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Begins to develop understanding and ability to use simple language structures in the 
context of meaningful spoken language

• Continues to develop an oral vocabulary
• Understands and responds to simple questions

RESOURCES • Poster (School)

ACTIVITY DESCRIPTION

Focus of the lesson: Understands and uses the simple present tense
• Exchange brief greetings with the learners.
• Prepare the learners for the lesson. They must be sitting facing the School poster. They must all be able to see 

the poster.
• Tell the learners that they are going to say sentences about the School poster as though it is happening today in 

our school, e.g. point to the teaching reading the newspaper and say: Today the teacher reads the newspaper. 
• Ask the learners if they heard the /s/ at the end of reads? 
• Tell them that they must listen carefully for the /s/ at the end of some of the words you say. They must say this /s/ 

when they answer the questions.
• Say: Today the boy runs and point to the poster showing the boy running.
• Repeat: Today the boy runs and point to the poster showing the boy running.
• Ask: What does the boy do today? (Question 1)
• Answer with the learners: Today the boy runs.
• All or some of the learners answer.
• Ask the same question for a third time.
• Select a few learners to answer the question.
• Ask: Who runs today? (Question 2)
• Follow the same procedure as with Question 1.
• Repeat the same procedure for: Today the boy reads; Today the girl skips; Today the boy plays; Today the 

girl jumps.
• Ask the learners to talk about the poster, once they have completed the sentences.

Sentence Question 1 Question 2

Today the boy reads. What does the boy do today? Today the 
boy reads.

Who reads today? Today the boy reads.

Today the girl skips. What does the girl do today? Today the 
girl skips.

Who skips today? Today the girl skips.

Today the boy plays. What does the boy do today? Today the 
boy plays.

Who plays today? Today the boy plays.

Today the girl jumps. What does the girl do today? Today the 
girl jumps. 

Who jumps today? Today the girl jumps.

WEEK 3
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DAY 2

ACTIVITY 1 PHONICS

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Identifies letter-sound relationships of single letters (i, n, o, p, r)
• Builds and sounds out short words with sounds learnt

RESOURCES • Flashcards of sounds (i, n, o, p, r)
• Pictures/objects (ink, nest, orange, pan, red)
• Phonics and Writing books, pencils, Homework books

ACTIVITY DESCRIPTION

Focus of the lesson: Identifies single letters and builds and sounds out words
Before the lesson: Write the heading Spelling words on the left-hand side of the board; the date on the right-hand 
side of the board; and the ten words plus two high frequency words listed below the heading.
• Settle the class so that you have their attention. They must have their Phonics and Writing books, pencils and 

Homework books on their desks.
• Say the sound i a few times and ask learners to repeat the sound.
• Show the learners the flashcard of the sound and repeat it.
• Ask different groups and individual learners to read the sound.
• Show the learners the picture or real object that uses the sound, e.g. ink.
• Ask the learners if they can think of other words that use that sound. Repeat the words emphasising the sound. 
• Repeat the same procedure for the n, o, p, r.
• Ask the learners to tell you the sound of each flashcard in isiZulu and make sure that they hear the different 

pronunciation of the letter in English and isiZulu where there is a different pronunciation. Give a word that uses 
the sound in each language to help the learners hear the sounds.

• Write the letters a, b, c, f, g, t, s, e, d, h, i, m, j, k, I, n, o, p, r on the board.
• Ask the learners if anyone can tell you a word that has three of these sounds in it.
• Write the following words on the board: pin, pot, rot, hit, fog, did, cop, cap, rat, red. Where necessary explain 

the meaning of these words.
• Together with the learners break the words into their sounds and then say the whole word, e.g. p-i-n (pin),p-o-t 

(pot), r-o-t (rot), h-i-t (hit), f-o-g (fog), d-i-d (did), c-o-p (cop), c-a-p (cap), r-a-t (rat), r-e-d (red). Do this orally – 
do not write the words on the board with dashes between the letters

• Ask individual learners to break the words down into their sounds and then say the whole word, e.g. p-i-n (pin), 
r-o-t (rot), p-o-t (pot), d-i-d (did). 

• Write these two high frequency words on the board and the learners read them: said, he
• Learners read the words.
• Ask the learners to choose two of the ten words and write a sentence with each word. Remind the learners that 

their sentences must make sense and begin with a capital letter and end with a full stop.
• Reflect on the lesson.
In books:
• Learners turn to a clean page in their homework books.
• Point out to learners how you have laid things out on the board:

–  The heading is written on the top left-hand side of the page: Spelling Words. The date is written on the top 
right-hand side of the page.

–  The ten words plus the two high frequency words are neatly and carefully listed below the heading.
• Learners must copy the words into their homework books and learn them for homework.
• Remind the learners of the process below to help them learn their spelling words. 

–  Look at the word, e.g. fat.
–  Sound out the word, e.g. f-a-t.
–  Cover the word with one hand.
–  Write the word, e.g. fat.
–  Check the word that they have written to see if they have spelt it correctly.
–  If it is incorrect start the process again until they write the word correctly. 

• Use this process when learning all words.
• Reflect on the lesson.
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ACTIVITY 2 WRITING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Writes a paragraph of 4–6 sentences on a familiar topic 
• Uses handwriting skills taught in Home Language
• Uses punctuation already taught in Home Language
• Spells common words correctly and attempts to spell unfamiliar words using phonic 

knowledge
• Builds own word bank and personal dictionary

RESOURCES • Phonics and Writing books, crayons, pencils
• Personal dictionaries
• Poster (School)

ACTIVITY DESCRIPTION

Focus of the lesson: Writes a paragraph about school and correctly uses punctuation and spelling
• Prepare the learners for the lesson. They must have their Phonics and Writing books, crayons and pencils on their 

desks.
• Tell them, in LoLT, that they are going to write a paragraph of five sentences about school. They can write about 

the school poster or about their own school and what they do at school.
• Remind them that a paragraph is a number of sentences that are all about the same thing, i.e. a main idea. The 

main idea for their paragraph is the school.
• Tell the learners about the school poster or about your school. 
• Write five sentences about what you have just said. 
• Read the sentences to the learners. Show them that sentences begin with a capital letter and end with a full 

stop. All sentences make sense. All the sentences are about the school. This makes it a paragraph because it has 
a main idea, school. The sentences are also all together, they are not written one under the other in a list. 

• Take note: Don’t erase this paragraph as you need it for the next writing lesson.
• Give learners their homework and make sure they know what to do.
• Reflect on the lesson.

HOMEWORK

• Reading sheets: Learners must practise reading these words aloud to someone at home or in their community.
• Learns twelve words (pin, pot, rot, hit, fog, did, cop, cap, rat, red, said, he) for spelling test.

DAY 3

ACTIVITY 1 LISTENING AND SPEAKING: SHARED READING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Listens to short stories, personal recounts or non-fiction texts
• Answers comprehension questions
• Expresses feeling about the story
• Retells the story

RESOURCES • DBE workbook (p. 12)

ACTIVITY DESCRIPTION

Focus of the lesson: Listens to the story, answers questions and retells the story 
• Exchange brief greetings with the learners.
• Prepare the learners for the lesson. They should have DBE workbooks on their desks.
• Ask the learners to turn to p. 12.
• Read the story twice about Sports Day. Explain the words as you read and point to the pictures.
• Ask the following questions: 

–  What is the weather like? (Warm and sunny.)
–  Why are the children happy? (Because it is Sports Day.)
–  What game are the children winning? (Soccer.)
–  What did Ken cut? (His hand.)
–  What did Ann and Nomsa give Sam? (A plaster.) Why? (Because he hurt his foot.)
–  What did the children eat? (Ice-cream.)
–  Did you like the story? Why? Why not?

• Ask the learners to tell their partner what happened in the story. Both of the learners must have a turn to tell the 
story about Sports Day. 

• Reflect on the lesson.
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ACTIVITY 2 GROUP GUIDED READING AND PAIRED/INDEPENDENT READING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Reads aloud from own book in a Group Guided Reading group with the teacher
• Uses the reading strategies taught in Home Language to make sense and to monitor self 

when reading
• Reads with increasing fluency and expression
• Shows an understanding of punctuation when reading aloud
• Begins to build a sight word vocabulary 
• Reads independently books read in GGR sessions and other books

RESOURCES • GGR – Sally’s New Bike
• Paired/Independent Reading – own book or class book or GGR book already read

ACTIVITY DESCRIPTION

Focus of the lesson: Individuals from the group read pages in a book; rest of the class does paired/
independent reading
Paired/Independent Reading: Whole class
• Organise learners for paired or independent reading.
• Hand out the books.
• Explain that learners doing paired reading should take turns to read aloud to each other, and to discuss the 

pictures and the story. They must do this quietly.
• Allow learners to read inside or outside the classroom.
Group Guided Reading: Groups 3 and 4
• Listen to each learner read two sentences or a page from the readers Sally’s New Bike.
• Ask learners the oral comprehension questions:

–  What was Sally riding? (Sally was riding a/her bike.) 
–  Where did Sally ride her bike on Monday? (She rode her bike around some trees.)

• If necessary, support learners by helping them sound out the words, reminding them of any look-and-say words 
on the page they are reading, and suggesting they use the pictures to assist them in understanding what they 
are reading.

• Informally assess learners and make notes.
• Use the words read  as part of the 50–60 words that you need to assess individual learners on for the checklist. 

Each time learners read you can use the words read as part of the total they must be able to read.  
• Give learners their homework and make sure they know what to do. 
• Reflect on the lesson.

Whole class 1 2 3 4 5

HOMEWORK

• Reading sheets: Learners must practise reading these words aloud to someone at home or in their community.
• Learns twelve words (pin, pot, rot, hit, fog, did, cop, cap, rat, red, said, he) for spelling test.
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DAY 4

ACTIVITY 1 LANGUAGE USE

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Writes sentences in the simple present tense

RESOURCES • Phonics and Writing books, pencils
• Poster (School) 

ACTIVITY DESCRIPTION

Focus of the lesson: Writes sentences in the simple present tense
• Prepare the learners for the lesson. They must all be able to see the School poster.
• Remind the learners about the sentences that they said in the L&S lesson. Point to picture in the poster and 

repeat the sentences from the L&S lesson: Today the teacher sits; Today the boy runs; Today the boy reads; 
Today the girl skips; Today the boy plays; Today the girl jumps.

• Write the following words on the board: boy, teacher, reads, girl, plays, jumps, runs, sits, skips and today. 
Read each word, pointing to it as you read it.

• Write the date and the heading Sentences on the board. Underneath Sentences write numbers 1–5.
• Tell the learners to copy the date and heading Sentences from the board. Explain that they must write five 

sentences. Next to number 1 they write one sentence. Next to number 2 they write another sentence.
• Write the following example on the board: Next to number 1 write: Today the teacher sits.
• Read this sentence with the learners.
• Tell the learners to use the words on the board to make sentences. They must begin each sentence with the 

word Today. 
• Remind the learners to use correct punctuation and spelling. Their sentences must make sense.
• Walk around and help the learners when necessary. Learners can read one of their sentences to you as you walk 

around.
• Take in the books and mark them.
• Give learners their homework and make sure they know what to do.
• Reflect on the lesson.

HOMEWORK

• Reading sheets – learners must practise reading words aloud to someone at home or in the community.
• Learns twelve words (pin, pot, rot, hit, fog, did, cop, cap, rat, red, said, he) for spelling test.
• DBE workbook (p. 6): Pastes stickers and draws a line to connect food with its source.
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DAY 5

ACTIVITY 1 WRITING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Writes a paragraph of 4–6 sentences on a familiar topic 
• Uses handwriting skills taught in Home Language
• Uses punctuation already taught in Home Language
• Spells common words correctly and attempts to spell unfamiliar words using phonic 

knowledge
• Builds own word bank and personal dictionary

RESOURCES • Phonics and Writing books, crayons, pencils
• Personal dictionaries
• Poster (School)

ACTIVITY DESCRIPTION

Focus of the lesson: Writes a paragraph about school and correctly uses punctuation and spelling
• Prepare the learners for the lesson. They must have their Phonics and Writing books, crayons and pencils on their 

desks.
• Tell them, in LoLT, that they are going to write a paragraph of five sentences about school. They can write about 

the school poster or about their own school and what they do at school.
• Remind them that a paragraph is a number of sentences that are all about the same thing, i.e. a main idea. The 

main idea for their paragraph is the school.
• Read the paragraph that you wrote on the board in the previous Writing lesson with the learners. Erase this 

paragraph after you have read it so that the learners don’t copy your paragraph.
• Tell the learners to write five sentences about their school or the school poster. The sentences must be all 

together, they are not written one under the other in a list. 
• Walk around as the learners are writing, and help them with any words they don’t know. Write the words on the 

board so that the other learners can also use them. Learners write the words into their Personal Dictionary.
• Help the learners to compose their sentences so that they make sense. If a learner is having difficulty writing the 

paragraph ask him/her to tell you what s/he wants to write first and then get him/her to write one sentence at a 
time. 

• Any learner who finishes early can draw a picture about what they have written.
• Take in the books and mark the work. 
• Reflect on the lesson.
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ACTIVITY 2 GROUP GUIDED READING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Reads aloud from own book in a Group Guided Reading group with the teacher
• Uses the reading strategies taught in Home Language to make sense and to monitor self 

when reading
• Reads with increasing fluency and expression
• Shows an understanding of punctuation when reading aloud
• Continues to build a sight word vocabulary

RESOURCES • GGR: Sally’s New Bike
• Phonics and Writing books, crayons, pencils
• Homework books with reading sheets

ACTIVITY DESCRIPTION

Focus of the lesson: Individuals from the group read pages in a book; rest of the class writes sentences using 
the look-and-say words 
Whole class
• Ask the learners to read their look-and-say words to themselves.
• When they have finished reading, they must write four sentences using the look-and-say words.
Group Guided Reading: Groups 5 and 1
• Listen to each learner read two sentences from the reader, Sally’s New Bike p. 3.
• Ask learners the oral comprehension questions:

–  What was Sally riding? (Sally was riding a/her bike.) 
–  Where did Sally ride her bike on Monday? (She rode her bike around some trees.)

• If necessary, support learners by helping them sound out the words, reminding them of any look-and-say words 
on the page they are reading, and suggesting they use the pictures to assist them in understanding what they 
are reading.

• Informally assess learners and make notes.
• Use the words read  as part of the 50–60 words that you need to assess individual learners on for the checklist. 

Each time learners read you can use the words read as part of the total they must be able to read.  
• Reflect on the lesson.

Whole class 1 2 3 4 5
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TOTAL TIME 4 hours

DAY 1

ACTIVITY 1 LISTENING AND SPEAKING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Begins to develop understanding and ability to use simple language structures in the 
context of meaningful spoken language

• Continues to develop an oral vocabulary
• Understands and responds to simple questions
• Participates in a short conversation on a familiar topic

RESOURCES • Poster (School)

ACTIVITY DESCRIPTION

Focus of the lesson: Learns the structure there is/are and vocabulary
• Exchange brief greetings with the learners.
• Prepare the learners for the lesson. They must be sitting facing the School poster. They must all be able to see 

the poster.
• Say: This poster is about the school.
• Ask: What can you see in the poster?
• Any learner can answer. Try and get at least five learners to tell the class what they see. Encourage them to use 

sentences.
• Point to the picture of the taxi and say taxi.
• Point to the picture of the taxi again and ask: What is this?
• The learners answer taxi.
• Follow the same procedure with netball post, car and marbles. 
• Say: There is one taxi and point to the poster showing the one taxi.
• Repeat: There is one taxi and point to the poster showing the one taxi.
• Ask: What is there? (Question 1)
• Answer with the learners: There is one taxi.
• All or some of the learners answer.
• Ask the same question for a third time.
• Select a few learners to answer the question.
• Follow the same procedure for: How many taxis are there? 
• Repeat the same procedure for:

–  There is one netball post.
–  There is one car.

• Before you do the sentences with are, e.g. There are two balls, explain to the learners that when we have more 
than one thing we say are not is, e.g. there is more than one ball in the picture, therefore we don’t say There is 
two balls, we say There are two balls.

• Follow the same procedure with the sentences and questions as above for: 
–  There are two balls.
–  There are lots of marbles.
–  There are lots of books.

Sentence Question 1 Question 2

There is one taxi. What is there? There is one taxi. How many taxis are there? There is one 
taxi.

There is one netball post. What is there? There is one netball post. How many netball posts are there? 
There is one netball post.

There is one car. What is there? There is one car. How many cars are there? There is one 
car.

There are two balls. What are there? There are two balls. How many balls are there? There are 
two balls.

There are lots of marbles. What are there? There are lots of 
marbles.

How many marbles are there? There are 
lots of marbles.

There are lots of books. What are there? There are lots of books. How many books are there? There are 
lots of books.

WEEK 4



28   Grade 3 English First Additional Language Week 4

DAY 2

ACTIVITY 1 PHONICS

TIME 30 minutes

 CONTENT/
CONCEPTS/SKILLS

• Identifies letter-sound relationships of single letters (u, v, w, x, y, z)
• Builds and sounds out short words using the sounds learnt

RESOURCES • Flashcards (u, w, v, x, y, z)
• Pictures/objects (umbrella, vase, water, yellow, zebra, box – x at end of word)
• Phonics and Writing books, pencils, Homework books

ACTIVITY DESCRIPTION

Focus of the lesson: Identifies letter-sound relationships of single letters and builds and sounds out words
Before the lesson: Write the heading Spelling words on the left-hand side of the board; the date on the right-hand 
side of the board and the ten words plus two high frequency words listed below the heading.
• Settle the class so that you have their attention. They should have their Phonics and Writing books, pencils and 

Homework books on their desks.
• Say the sound u a few times and ask learners to repeat the sound.
• Show the learners the flashcard of the sound and repeat it a few times.
• Ask different groups and individual learners to read the sound.
• Show learners the picture or real object that uses the sound, e.g. umbrella.
• Ask the learners if they can think of other words that use that sound – repeat the words emphasising the sound. 
• Ask the learners to tell you the sound of each flashcard in isiZulu and make sure that they hear the different 

pronunciation of the letter in English and isiZulu where there is a different pronunciation. Give a word that uses 
the sound in each language to help the learners hear the sounds.

• Repeat the same procedure for the v, w, x, y, z.
• Write the letters a, b, c, f, g, t, s, e, d, h, l, m, j, k, i, n, o, p, r, u, v, w, x, y, z on the board.
• Ask the learners if anyone can tell you a word that has three of these sounds in it.
• Write the words on the board: van, yes, zip, box, fox, yap, but, hut, mud, nut. Where necessary explain the 

meaning of these words.
• Together with the learners, break the words into their sounds and then say the whole word, e.g. v-a-n (van), y-e-s 

(yes), z-i-p (zip), b-o-x (box), f-o-x (fox), y-a-p (yap), b-u-t (but), h-u-t (hut), m-u-d (mud), n-u-t (nut). Do this 
orally – do not write the words on the board with dashes between the letters. 

• Ask individual learners to break the words down into their sounds and then say the whole word, e.g. v-a-n (van), 
y-e-s (yes), z-i-p (zip), b-o-x (box), f-o-x (fox). 

• Write these two high frequency words on the board and ask the learners to read them: I, of
• Learners read the words.
• Ask the learners to choose two of the ten words and write a sentence with each word in their Phonics and 

Writing books. Remind the learners that their sentences must make sense and begin with a capital letter and end 
with a full stop.

• Reflect on the lesson.
In books
• Learners turn to a clean page in their homework books.
• Point out to learners how you have laid things out on the board:

–  The heading is written on the top left-hand side of the page: Spelling words.
–  The date is written on the top right-hand side of the page.
–  The ten words and the two high frequency words are neatly and carefully listed below the heading.
–  Learners must copy the words into their homework books and learn them for homework. 
–  Remind the learners about the process they can use to learn their spelling words: 

›  Look at the word, e.g. fat
›  Sound out the word, e.g. f-a-t
›  Cover the word with one hand
›  Write the word e.g. fat
›  Check the word that they have written to see if they have spelt it correctly
›  If it is incorrect start the process again until they write the word correctly. 

–  Use this process when learning all words.
• Reflect on the lesson.
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ACTIVITY 2 WRITING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS 

• With guidance writes a simple set of instructions (e.g. recipe)
• Spells common words correctly and attempts to spell unfamiliar words using phonic 

knowledge
• Uses punctuation already taught in Home Language
• Uses handwriting skills taught in Home Language

RESOURCES • Objects (two slices of bread, margarine, peanut butter, knife)
• Phonics and Writing books, pencils

ACTIVITIY DESCRIPTION

Focus of the lesson: Writes the recipe for making a peanut butter sandwich
• Prepare the learners for the lesson. They must be facing you and be able to see what you are doing. They should 

have their Phonics and Writing books and pencils on their desks.
• Tell the learners that today they are going to learn how to make a peanut butter sandwich and learn the English 

words as they do it. They will then write about how to make a peanut butter sandwich.
• Show the learners the two slices of bread and say: These are two slices of bread. 
• Repeat this and ask the learners to say the words with you.
• Follow the same procedure with the margarine, peanut butter and knife. 
• Then tell the learners that you are now going to make a sandwich and they must watch you.
• Write the following steps for the recipe on the board one under each other. Write the heading: Recipe for 

making a peanut butter sandwich. Each step should have a number next to it.
• Tell the learners that a recipe is a set of steps that are followed when making something to eat or drink.
• Take one slice of bread and say: Take one slice of bread and write these words on the board next to Step 1.
• Learners repeat: Take one slice of bread. 
• Spread the bread with margarine and say: Spread margarine on one slice of bread. Write these words on the 

board next to Step 2.
• Learners repeat with you doing the action: Spread margarine on one slice of bread. 
• Spread the bread with peanut butter and say: Spread the peanut butter on the bread. Write these words on 

the board next to Step 3.
• Learners repeat with you doing the action: Spread the peanut butter on the bread.
• Take another slice of bread and put it onto top of the bread with peanut butter and say: Put the other slice of 

bread on top. Write this on the board next to Step 4.
• Learners repeat with you doing the action: Put the other slice of bread on top. 
• Cut the sandwich and say: Cut the sandwich. Write these words on the board next to Step 5.
• Learners say with you doing the action: Cut the sandwich.
• Read the heading and steps of making a sandwich with learners.
• Don’t erase the heading and the five steps as the learners need to copy them another lesson.
• Tell the learners what their homework is and make sure that they understand what to do.
• Reflect on the lesson.

HOMEWORK

• Learns twelve words (van, yes, zip, box, fox, yap, but, hut, nut, mud, I, of) for spelling test.
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DAY 3

ACTIVITY 1 LISTENING AND SPEAKING: SHARED READING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• With the teacher’s help, gives a summary of the non-fiction text 

RESOURCES • Picture (snake)

ACTIVITY DESCRIPTION

Focus of the lesson: Gives a summary
Before the lesson: Write the Snake story on the board or on flipchart paper.
Snakes
Snakes live on the ground and in trees. They like trees with lots of leaves. They climb all kinds of trees. Snakes have 
no legs but they can still climb. They use their strong muscles to pull themselves up into the tree. They catch birds 
when they are in trees. 
• Exchange brief greetings with the learners.
• Read the non-fiction Snake story to the learners.
• Explain, in the LoLT first, then in English: A summary is a shorter version of the story, telling the person 

the important parts of the story. We need to know important facts about what we are reading. The 
unimportant parts are left out. If we didn’t know these parts it would not make a difference to our 
understanding of the story.

• Ask the learners to tell you what was important in the story. They should give you the following facts: 
–  Snakes live on the ground and in trees. 
–  They have no legs. 
–  They use strong muscles to pull themselves up into the tree.
–  They can catch birds when they are in the trees.

• Help the learners until these sentences have been mentioned. 
• Write these four sentences on the board.
• Ask the learners to tell you what was unimportant in the story:

–  They like trees with lots of leaves. 
–  They climb all kinds of trees. 

• Help the learners until they have mentioned these sentences. Cross these out in the story on the board.
• Read the four sentences again and tell them that this is a summary of the story, a short version that has the 

important facts.
• Reflect on the lesson.

ACTIVITY 2 PREPARATION FOR GROUP GUIDED READING: Look-and-say words with the 
whole class

TIME 15 minutes

CONTENT/
CONCEPTS/SKILLS

• Continues to build a sight vocabulary – Sally’s New Bike: Tuesday, over, bridge, under, 
branches, Wednesday

RESOURCES • Flashcards of words (Tuesday, over, bridge, under, branches, Wednesday)
• Homework books with reading sheets 

ACTIVITY DESCRIPTION

Focus of the lesson: Learns look-and-say words
• Settle the learners so that you have their attention.
• Hold up one flashcard at a time and clearly say the word twice while learners look and listen.
• Ask the learners if they know what the word means. Get them to show their understanding either by using an 

action or by explaining the meaning. If possible, you should show them the real object or a picture of the item. 
• Learners must now read the word. You can ask the whole class, different groups of learners and individual 

learners to read the word.
• Introduce the next word in exactly the same manner.
• Flash between the two words asking different learners to read the words.
• Continue in the same way until all the words for this lesson have been covered.
• Ask the learners to take out their reading sheets or to open their homework books to their reading sheets.
• Learners must use one colour to tick or circle the words that they have learnt to read. 
• Reflect on the lesson.
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ACTIVITY 3 GROUP GUIDED READING AND PAIRED/INDEPENDENT READING

TIME 15 minutes

CONTENT/
CONCEPTS/SKILLS

• Reads aloud from own book in a Group Guided Reading group with the teacher
• Uses the reading strategies taught in Home Language to make sense and to monitor self 

when reading
• Reads with increasing fluency and expression
• Shows an understanding of punctuation when reading aloud
• Begins to build a sight word vocabulary 
• Reads independently books read in GGR sessions and other books

RESOURCES • GGR – Sally’s New Bike
• Paired/Independent Reading – own book or class book or GGR book already read

ACTIVITY DESCRIPTION

Focus of the lesson: Individuals from the group read pages in a book; rest of the class does paired/
independent reading
Paired/Independent Reading: Whole class
• Organise learners for paired or independent reading.
• Hand out the books.
• Explain that learners doing paired reading should take turns to read aloud to each other, and to discuss the 

pictures and the story. They must do this quietly. 
• Allow learners to read inside or outside the classroom.
Group Guided Reading: Group 2
• Listen to each learner read two sentences from the readers Sally’s New Bike, pp. 5 and 7.
• Ask learners the oral comprehension questions: 

–  Where did Sally ride her bike on Tuesday? (Sally rode her bike around some trees and over a bridge on 
Tuesday.) 

–  Where did Sally ride her bike on Wednesday? (Sally rode her bike around some trees, over a bridge and 
under some branches.)

• If necessary, support learners by helping them sound out the words, reminding them of any look-and-say words 
on the page they are reading, and suggesting they use the pictures to assist them in understanding what they 
are reading.

• Informally assess learners and make notes.
• Use the words read  as part of the 50–60 words that you need to assess individual learners on for the checklist. 

Each time learners read you can use the words read as part of the total they must be able to read.  
• Tell the learners what their homework is and make sure that they know what to do.
• Reflect on the lesson.

Whole class 1 2 3 4 5

HOMEWORK

• Reading sheets – learners must practise reading words aloud to someone at home or in the community.
• Learns twelve words (van, yes, zip, box, fox, yap, but, hut, nut, mud, I, of) for spelling test.
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DAY 4

ACTIVITY 1 LANGUAGE USE

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Understands and uses: there is/are

RESOURCES • Objects/pictures (pens, balls, books, pencils, boys, girls)
• DBE workbook (p. 40)

ACTIVITY DESCRIPTION

Focus of the lesson: Understands and uses there is and there are
• Prepare the learners for the lesson. Their desks should be clear.
• Tell them to watch you and listen carefully to what you say.
• Point to a pencil and say: There is a pencil. Repeat this.
• Learners must point to the pencil and say: There is a pencil. They must repeat it three times, and must point to 

the pencil each time.
• Repeat this procedure for: There is a pen. There is a ball. There is a book. There is a boy. There is a girl.
• Point to two pencils and says: There are two pencils. Repeat this.
• Learners must point to two pencils and say: There are two pencils.
• Repeat this procedure for: There are two pens. There are two balls. There are two books. There are two 

boys. There are two girls.
• Remind the learners that when there is one thing we say there is. When there are two or more things we say 

there are.
• Tell the learners to turn to p. 40 in their DBE workbooks and to look at the picture.
• Say: I am going to read the sentence. If it is wrong you will put a cross next to it, but if it is correct you will 

put a tick next to it.
• Complete the exercise with the learners.
• Explain their homework to the learners and make sure they understand what to do.
• Reflect on the lesson.

HOMEWORK

• Reading sheets – learners must practise reading words aloud to someone at home or in the community.
• Learns twelve words (van, yes, zip, box, fox, yap, but, hut, nut, mud, I, of) for spelling test.
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DAY 5

ACTIVITY 1 WRITING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• With guidance writes a simple set of instructions (e.g. recipe)
• Spells common words correctly and attempts to spell unfamiliar words using phonic 

knowledge
• Uses punctuation already taught in Home Language
• Uses handwriting skills taught in Home Language

RESOURCES • Phonics and Writing books, pencils

ACTIVITIY DESCRIPTION

Focus of the lesson: Writes the recipe for making a peanut butter sandwich
• Prepare the learners for the lesson. They must be facing you and be able to see what you are doing. They should 

have their Phonics and Writing books and pencils on their desks.
• Tell the learners that today they are going to copy the recipe for making a peanut butter sandwich.
• Read the heading and steps of making a sandwich with the learners.
• Ask a few learners to tell you the steps. They can look at the board to help them. 
• Learners copy the recipe from the board into their books. 
• Take in the books and mark them. 
• Reflect on the lesson.

ACTIVITY 2 GROUP GUIDED READING 

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Reads aloud from own book in a Group Guided Reading group with the teacher
• Uses the reading strategies taught in Home Language to make sense and to monitor self 

when reading
• Reads with increasing fluency and expression
• Shows an understanding of punctuation when reading aloud
• Continues to build a sight word vocabulary 

RESOURCES • GGR: Sally’s New Bike
• Phonics and Writing books, crayons, pencils
• Homework books with reading sheets

ACTIVITY DESCRIPTION

Focus of the lesson: Individuals from the group read pages in a book; rest of the class writes sentences for 
look-and-say words
Whole class
• Ask the learners to read their look-and-say words to themselves.
• When they have finished reading they must write four sentences using the look-and-say words.
Group Guided Reading: Groups 3 and 4
• Listen to each learner read two sentences from the reader, Sally’s New Bike pp. 5 and 7
• Ask learners the oral comprehension questions:

–  Where did Sally ride her bike on Tuesday? (Sally rode her bike around some trees and over a bridge on 
Tuesday.) 

–  Where did Sally ride her bike on Wednesday? (Sally rode her bike around some trees, over a bridge and 
under some branches.)

• If necessary, support learners by helping them sound out the words, reminding them of any look-and-say words 
on the page they are reading, and suggesting they use the pictures to assist them in understanding what they 
are reading.

• Informally assess learners and make notes.
• Use the words read  as part of the 50–60 words that you need to assess individual learners on for the checklist. 

Each time learners read you can use the words read as part of the total they must be able to read.  
• Reflect on the lesson.

Whole class 1 2 3 4 5
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TOTAL TIME 4 hours

DAY 1

ACTIVITY 1 LISTENING AND SPEAKING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Begins to develop understanding and ability to use simple language structures in the 
context of meaningful spoken language

• Continues to develop an oral vocabulary
• Understands and responds to simple questions
• Participates in a short conversation on a familiar topic

RESOURCES • Poster (Home) 

ACTIVITY DESCRIPTION

Focus of the lesson: Learns the structure there is/are and vocabulary
• Exchange brief greetings with the learners.
• Prepare the learners for the lesson. They must be sitting facing the Home poster. They must all be able to see 

the poster.
• Say: This poster is about the home.
• Ask: What can you see in the poster.
• Any learner can answer. Try and get at least five learners to tell the class what they see. Encourage them to use 

sentences.
• Point to the picture of the broom and say broom.
• Point to the broom again and ask: What is this?
• The learners answer broom.
• Follow the same procedure for: lamp, slippers and plates.
• Say: There is one broom and point to the poster showing the one broom.
• Repeat: There is one broom and point to the poster showing the one broom.
• Ask: What is there? (Question 1)
• Answer with the learners: There is one broom.
• All or some of the learners answer.
• Ask the same question for a third time.
• Select a few learners to answer the question.
• Follow the same procedure for: How many brooms are there? 
• Repeat the same procedure for: 

–  There is one broom.    –  There is one telephone.     –  There is one lamp.
• Before you do the sentences with are, e.g. There are two balls remind the learners that when we have more 

than one thing we say are not is, e.g. there is more than one chair in the picture, therefore we don’t say There is 
four chairs, we say There are four chairs.

• Follow the same procedure with the sentences and questions as above for: 
–  There are four chairs.     –  There are two cups.     –  There are two slippers.     –  There are lots of plates.

• Reflect on the lesson.

Sentence Question 1 Question 2

There is one broom. What is there? There is one broom. How many brooms are there? There is 
one broom.

There is one telephone What is there? There is one telephone. How many telephones are there? There 
is one telephone.

There is one lamp. What is there? There is one lamp. How many lamps are there? There is 
one lamp.

There are four chairs. What are there? There are four chairs. How many chairs are there? There are 
four chairs.

There are two cups. What are there? There are two cups. How many cups are there? There are 
two cups.

There are two slippers. What are there? There are two slippers. How many slippers are there? There are 
two slippers.

There are lots of plates. What are there? There are lots of plates. How many plates are there? There are 
lots of plates.

WEEK 5
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DAY 2

ACTIVITY 1 PHONICS

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Recognises consonant digraphs (sh, ch) at the beginning and end of words
• Builds and sounds out short words using sounds learnt

RESOURCES • Flashcards (sh, ch)
• Objects/pictures (ship, shut, shop, dish, fish, chip, chop, chin, munch, punch)
• DBE workbook (pp. 5, 19, 27)
• Phonics and Writing books, pencils, Homework books

ACTIVITY DESCRIPTION

Focus on the lesson: Identifies sh and ch and builds and sounds out words
Before the lesson: Write the heading Spelling words on the left-hand side of the board; the date on the right-hand 
side of the board and the ten words listed below the heading.
• Settle the class so that you have their attention. They should have their Phonics and Writing books, pencils and 

Homework books on their desks.
• Say the sound sh a few times and ask learners to repeat the sound.
• Show the learners the flashcard of the sound and repeat it a few times.
• Ask different groups and individual learners to read the sound.
• Show the learners the picture or real object that uses the sound.
• Ask the learners if they can think of other words that use that sound – repeat the words emphasising the sound. 
• Repeat the same process for the ch sound.
• Write the words ship, shut, shop, dish, fish, chip, chop, chin, munch, punch on the board. Where necessary 

explain the meaning of the words.
• Ask the learners if anyone can tell you a word that has ch or sh in it.
• Ask the learners to tell you the sound of each flashcard in isiZulu and make sure that they hear the different 

pronunciation of the letter in English and isiZulu where there is a different pronunciation. Together with the 
learners, break the words into their sounds and then say the whole word, e.g. sh-i-p (ship),sh-o-p (shop), f-i-sh 
(fish), d-i-sh (dish), ch-i-p (chip), ch-o-p (chop), p-u-n-ch (punch), m-u-n-ch (munch). Do this orally – do not 
write the words on the board with dashes between the letters. Make sure that the learners are saying /i/ not /ee/ 
in words like ship. They must say ship not sheep. 

• Ask individual learners to break the words down into their sounds and then say the whole word, e.g. sh-i-p (ship), 
sh-o-p (shop), f-i-sh (fish), d-i-sh (dish), ch-i-p (chip), ch-o-p (chop), p-u-n-ch (punch), m-u-n-ch (munch). 

• Ask the learners to choose two of the ten words and write a sentence with each word in their Phonics and 
Writing books. Remind the learners that their sentences must make sense and begin with a capital letter and end 
with a full stop.

• Tell the learners to turn to pp. 5, 19 and 27 in DBE workbooks and read sh and ch words.
In books
• Learners turn to a clean page in their homework books.
• Point out to learners how you have laid things out on the board:

–  The heading is written on the top left-hand side of the page: Spelling words.
–  The date is written on the top right-hand side of the page.
–  The ten words are neatly and carefully listed below the heading.
–  Learners must copy the words into their homework books and learn them for homework.
–  Remind the learners about the process they can use to learn their spelling words: 

›  Look at the word, e.g. fat
›  Sound out the word, e.g. f-a-t
›  Cover the word with one hand
›  Write the word, e.g. fat
›  Check the word that they have written to see if they have spelt it correctly
›  If it is incorrect start the process again until they write the word correctly. 

–  Use this process when learning all words.
• Reflect on the lesson.
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ACTIVITY 2 WRITING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Writes increasingly complex lists with headings
• Uses handwriting skills taught in Home Language
• Spells common words correctly and attempts to spell unfamiliar words using phonic 

knowledge
• Builds own word bank and personal dictionary

RESOURCES • DBE workbook (p. 10)
• Personal dictionaries

ACTIVITY DESCRIPTION

Focus of the lesson: Writes complex lists with headings
• Prepare the learners for the lesson. They must have their DBE workbooks open to p. 10 and pencils on their 

desks.
• Ask the learners to tell the class names of wild animals. Explain that these are animals that live in game reserves 

in South Africa, not in our homes or on our farms. They look after themselves, no one feeds them or gives them 
water. Ask for about 8–10 names of wild animals.

• Follow the same procedure with farm animals (animals that live on farms) and domestic animals (animals that 
live in our homes or gardens). People take care of farm and domestic animals. They give them food, water and 
shelter. Farms animals give us food, or do work like pulling carts. Domestic animals are our pets. 

• First read the headings to the learners. Then tell the learners to write the names of at least five animals in each 
group under the correct heading.

• Any learner who finishes early can stick the stickers in under the correct heading. 
• Walk around as the learners are writing, and help them with any words they don’t know. Write the words on the 

board so that the other learners can also use them. Learners write the words into their Personal Dictionary. 
• Take in the books and mark the work.
• Explain the homework to the learners and make sure they understand what to do.
• Reflect on the lesson.

HOMEWORK

• Learns ten words (ship, shut, shop, fish, dish, chip, chop, chin, munch, punch) for spelling test.
• DBE workbook (p. 20): Reading a book – fills in the answers.
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DAY 3

ACTIVITY 1 LISTENING AND SPEAKING: SHARED READING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• With the teacher’s help, gives a simple summary of the non-fiction text

RESOURCES • Picture (elephant) or DBE workbook (p. 18 or p. 20)

ACTIVITY DESCRIPTION

Focus of the lesson: Gives a summary
Before the lesson: Write the Elephant story on the board or on flipchart paper.
Elephants
Elephants live in family groups. The family is grown-up females and their children. A female elephant is called a 
cow and a young elephant a calf. There can be lots of cows and calves A cow is a big elephant and a calf is a small 
elephant. The male elephants don’t live with the family. The male elephant is called a bull. There are many bulls.
• Exchange brief greetings with the learners.
• Read this non-fiction story twice to the learners.
• Remind the learners what a summary is and explain it to them, in the LoLT first, and then English: A summary is 

a shorter version of the story, telling the person the important parts of the story. These important facts 
we need to know. The unimportant parts are left out. If we didn’t know these parts it would not make a 
difference to understanding the story.

• Ask the learners to tell you what was important in the story: 
–  Elephants live in family groups. 
–  The family is grown-up females and their children. 
–  A female elephant is called a cow and a young elephant a calf. 
–  The male elephants don’t live with the family. 
–  The male elephant is called a bull.

• Help them until these sentences have been mentioned. Write these five sentences on the board.
• Ask them to tell you what was unimportant in the story:

–  There can be lots of cows and calves.
–  A cow is a big elephant and a calf is a small elephant. 
–  There are many bulls.

• Help them until they have mentioned these sentences. Cross these out in the story on the board.
• Read the five sentences again and tell them that this is a summary of the story, a short version that has the 

important facts.
• Reflect on the lesson.

ACTIVITY 2 PREPARATION FOR GROUP GUIDED READING: Look-and-say words with the 
whole class

TIME 15 minutes

CONTENT/
CONCEPTS/SKILLS

• Continues to build a sight vocabulary: Sally’s New Bike: Thursday, through, puddle, hill, 
Friday

RESOURCES • Flashcards of words (Thursday, through, puddle, hill, Friday)
• Homework books with reading sheets  

ACTIVITY DESCRIPTION

Focus of the lesson: Listens to a story and learns look-and-say words
• Settle the learners so that you have their attention.
• Hold up one flashcard at a time and clearly say the word twice while learners look and listen.
• Ask the learners if they know what the word means. Get them to show their understanding either by using an 

action or by explaining the meaning. If possible, you should show them the real object or a picture of the item. 
• Learners must now read the word. You can ask the whole class, different groups of learners and individual 

learners to read the word.
• Introduce the next word in exactly the same manner.
• Flash between the two words asking different learners to read the words.
• Continue in the same way until all the words for this lesson have been covered.
• Ask the learners to take out their reading sheets or to open their homework books to their reading sheets.
• Learners must use one colour to tick or circle the words that they have learnt to read. 
• Reflect on the lesson.
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ACTIVITY 3 GROUP GUIDED READING AND PAIRED/INDEPENDENT READING

TIME 15 minutes

CONTENT/
CONCEPTS/SKILLS

• Reads aloud from own book in a Group Guided Reading group with the teacher
• Uses the reading strategies taught in Home Language to make sense and to monitor self 

when reading
• Reads with increasing fluency and expression
• Shows an understanding of punctuation when reading aloud
• Begins to build a sight word vocabulary 
• Reads independently books read in GGR sessions and other books

RESOURCES • GGR – Sally’s New Bike
• Paired/Independent Reading – own book or class book or GGR book already read

ACTIVITY DESCRIPTION

Focus of the lesson: Individuals from the group read pages in a book; rest of the class does paired/
independent reading
Paired/Independent Reading: Whole class
• Organise learners for paired or independent reading.
• Hand out the books.
• Explain that learners doing paired reading should take turns to read aloud to each other, and to discuss the 

pictures and the story. They must do this quietly.
• Allow learners to read inside or outside the classroom.
Group Guided Reading: Group 5
• Listen to each learner read two sentences from the readers Sally’s New Bike, pp. 9 and 11.
• Ask learners the oral comprehension question: 

–  Where did Sally ride her bike on Friday? (Sally rode her bike around some trees, over a bridge, under some 
branches, through a puddle and up a hill.)

• If necessary, support learners by helping them sound out the words, reminding them of any look-and-say words 
on the page they are reading, and suggesting they use the pictures to assist them in understanding what they 
are reading.

• Informally assess learners and make notes.
• Use the words read  as part of the 50–60 words that you need to assess individual learners on for the checklist. 

Each time learners read you can use the words read as part of the total they must be able to read.  
• Explain the homework to the learners and make sure they understand what to do. 
• Reflect on the lesson.

Whole class 1 2 3 4 5

HOMEWORK

• Reading sheets – learners must practise reading words aloud to someone at home or in the community.
• Learns ten words (ship, shut, shop, fish, dish, chip, chop, chin, munch, punch) for spelling test.
• DBE workbook (p. 21): Draws a line to label the parts of an elephant.



Week 5 Teacher Toolkit: CAPS Aligned Lesson Plans and Resources Term 1   39

DAY 4

ACTIVITY 1 LANGUAGE USE

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Understands and uses there is/are

RESOURCES • Phonics and Writing books, pencils
• DBE workbook (p. 41)

ACTIVITY DESCRIPTION

Focus of the lesson: Understands and uses the structure there is/are
• Prepare the learners for the lesson. They must have their Phonics and Writing books, DBE workbooks and pencils 

on their desks.
• Write the date and heading Sentences on the board.
• Write the following sentences on the board: 

–  There is a _____________
–  There are two _____________
–  There is a _____________
–  There are two _____________
–  There is _____________

• Tell the learners to copy the date and the heading Sentences.
• Remind the learners that when there is one thing we say there is. When there are two or more things we say 

there are. Point to a pencil and say: There is a pencil. Point to two pencils and say: There are two pencils. 
• Read the first sentence and explain to them they must fill in a word to make the sentence complete, e.g. There 

is a pencil.
• Tell the learners to copy the sentences on the board into their books and complete them. 
• Once they have completed the above exercise ask the learners to turn to p. 41 in DBE workbooks and write a 

sentence about each picture using there is or there are. 
• Ask learners to tell the class the sentences before they write them, e.g. There are two children behind the couch.
• Walk around and help when necessary.
• Take in both sets of books and mark them.
• Explain the homework to the learners and make sure they understand what to do.
• Reflect on the lesson.

HOMEWORK

• Reading sheets – learners must practise reading words aloud to someone at home or in the community.
• Learns ten words (ship, shut, shop, fish, dish, chip, chop, chin, munch, punch) for spelling test.
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DAY 5

ACTIVITY 1 WRITING: Spelling test

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Recognises consonant digraphs at the beginning and end of words
• Builds and sounds out short words using the sounds learnt

RESOURCES • Assessment books, pencils

ACTIVITY DESCRIPTION

Focus of the lesson: Informally assesses spelling words
• Prepare the learners for the spelling test. They should be sitting quietly, with their Assessment books and pencils 

in front of them. 
• Tell the learners to write the heading Spelling test and the date at the top of the page. Show them how to do 

this on the board.
• Say: Fold the page in half, and write numbers 1–5 in the margin and 6–10 down the middle of the page. 

Show them how to do this.
• Clearly call out the number 1 and then the first spelling word.
• Learners must neatly write the word next to number 1. If they don’t know how to write the word, they must put a 

dash next to the number.
• Tell the learners that you are going to dictate one sentence to them and they must write this sentence. Dictate 

this sentence: The men munch on fish, chips and a chop.
• Throughout the test, learners must work in silence and must not look at other learners’ work.
• At the end of the test, write the words on the board and the learners can mark their own work. They must 

write the correct word next to any words they get wrong. Collect the learners’ books and make a note of those 
learners who get less than five words correct.

• Reflect on the lesson.

Spelling test Date

1. ship 6. dish

2. shop 7. munch

3. chip 8. fish

4. shut 9. punch

5. chop 10. chin
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ACTIVITY 2 GROUP GUIDED READING AND PAIRED/INDEPENDENT READING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Reads aloud from own book in a Group Guided Reading group with the teacher
• Uses the reading strategies taught in Home Language to make sense and to monitor self 

when reading
• Reads with increasing fluency and expression
• Shows an understanding of punctuation when reading aloud
• Begins to build a sight word vocabulary 
• Reads independently books read in GGR sessions and other books

RESOURCES • GGR – Sally’s New Bike
• Paired/Independent Reading – own book or class book or GGR book already read

ACTIVITY DESCRIPTION

Focus of the lesson: Individuals from the group read pages in a book; rest of the class does paired/
independent reading
Paired/Independent Reading: Whole class
• Organise learners for paired or independent reading.
• Hand out the books.
• Explain that learners doing paired reading should take turns to read aloud to each other, and to discuss the 

pictures and the story. They must do this quietly.
• Allow learners to read inside or outside the classroom.
Group Guided Reading: Groups 1 and 2
• Listen to each learner read two sentences from the readers Sally’s New Bike, pp. 9 and 11.
• Ask learners the oral comprehension question: 

–  Where did Sally ride her bike on Friday? (Sally rode her bike around some trees, over a bridge, under some 
branches, through a puddle and up a hill.)

• If necessary, support learners by helping them sound out the words, reminding them of any look-and-say words 
on the page they are reading, and suggesting they use the pictures to assist them in understanding what they 
are reading.

• Informally assess learners and make notes.
• Use the words read  as part of the 50–60 words that you need to assess individual learners on for the checklist. 

Each time learners read you can use the words read as part of the total they must be able to read.  
• Reflect on the lesson.

Whole class 1 2 3 4 5
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TOTAL TIME 4 hours

DAY 1

ACTIVITY1 LISTENING AND SPEAKING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Begins to develop understanding and ability to use simple language structures in the 
context of meaningful spoken language

• Continues to develop an oral vocabulary
• Understands and responds to simple questions
• Participates in a short conversation on a familiar topic

RESOURCES • Poster (School) 

ACTIVITY DESCRIPTION

Focus of the lesson: Learns the structure possessive form of nouns and vocabulary
• Exchange brief greetings with the learners.
• Prepare the learners for the lesson. They must be sitting facing the School poster. They must all be able to see 

the poster.
• Say: This poster is about the school.
• Ask: What can you see in the poster.
• Any learner can answer. Try and get at least five learners to tell the class what they see. Encourage them to use 

sentences.
• Point to the picture of the blazer and say: Blazer.
• Point to the picture of the blazer again and ask: What is this?
• The learners answer: Blazer.
• Follow the same procedure with crutch and newspaper.
• Say: It is the boy’s ball and point to the poster showing the boy’s ball.
• Repeat: It is the boy’s ball and point to the poster showing the boy’s ball.
• Ask: Whose ball is it? (Question 1)
• Answer with the learners: It is the boy’s ball.
• All or some of the learners answer.
• Ask the same question for a third time.
• Select a few learners to answer the question.
• Follow the same procedure for: Who owns the ball? 
• Explain to the learners that the ball belongs to the boy and that is why we say the boy’s ball because it is his 

ball, not the girl’s or the teacher’s.
• Repeat the same procedure for the other sentences. 
• Reflect on the lesson.

Sentence Question 1 Question 2

It is the boy's ball. Whose ball is it? It is the boy's ball. Who owns the ball? It is the boy's ball.

It is the boy's blazer. Whose blazer is it? It is the boy's blazer. Who owns the blazer? It is the boy's 
blazer.

It is the boy's crutch. Whose crutch is it? It is the boy's crutch. Who owns the crutch? It is the boy's 
crutch.

It is the girl's book. Whose book is it? It is the girl's book. Who owns the book? It is the girl's book.

It is the teacher's 
newspaper.

Whose newspaper is it? It is the 
teacher's newspaper.

Who owns the newspaper? It is the 
teacher's newspaper.

WEEK 6
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DAY 2

ACTIVITY 1 PHONICS

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Recognises consonant digraphs (th, wh) at the beginning and end of words
• Builds and sounds out short words using sounds learnt

RESOURCES • Flashcards (th, wh)
• Objects or pictures (thin, moth, whip)
• Phonics and Writing books, pencils, Homework books
• DBE workbook (pp. 9, 19, 23)

ACTIVITY DESCRIPTION

Focus of the lesson: Recognises th and wh and builds and sounds out words with sounds learnt
Before the lesson: Write the heading Spelling words on the left-hand side of the board; the date on the right-hand 
side of the board and the ten words listed below the heading.
• Settle the class so that you have their attention. They should have their Phonics and Writing books, pencils, DBE 

workbooks and Homework books on their desks. Say the sound th a few times and ask learners to repeat the 
sound.

• Show learners the flashcard of the sound and repeat it a few times.
• Ask different groups and individual learners to read the sound.
• Show the learners the picture or real object that uses the sound, e.g. thin.
• Ask the learners if they can think of other words that use that sound – repeat the words emphasising the sound. 
• Repeat the same procedure for wh. 
• Ask the learners to tell you the sound of each flashcard in isiZulu and make sure that they hear the different 

pronunciation of the letter in English and isiZulu where there is a different pronunciation.
• Write the words thin, that, both, moth, then, thud, whip, when, why, what on the board. Where necessary 

explain the meaning of the words.
• Ask the learners if anyone can tell you a word that has th or wh in it.
• Together with the learners, break the words into their sounds and then say the whole word, e.g. th-i-n (thin), 

th-u-d (thud), th-a-t (that), m-o-th (moth), th-e-n (then), wh-i-p (whip), wh-e-n (when). Do this orally – do not 
write the words on the board with dashes between the letters.

• Ask individual learners to break the words down into their sounds and then say the whole word, e.g. th-i-n (thin), 
th-u-d (thud), th-a-t (that), m-o-th (moth), th-e-n (then), wh-i-p (whip), wh-e-n (when).

• Ask the learners to choose two of the ten words and write a sentence with each word in their Phonics and 
Writing books. Remind the learners that their sentences must make sense and begin with a capital letter and end 
with a full stop.

• Tell the learners to turn to pp. 9, 19 and 23 in DBE workbooks and ask individual learners to read the th and wh 
words to the class.

In books
• Learners turn to a clean page in their homework books.
• Point out to learners how you have laid things out on the board:

–  The heading is written on the top left-hand side of the page: Spelling words.
–  The date is written on the top right-hand side of the page.
–  The ten words are neatly and carefully listed below the heading.
–  Learners must copy the words into their homework books and learn them for homework. 
–  Remind the learners about the process they can use to learn their spelling words: 

›  Look at the word, e.g. fat
›  Sound out the word, e.g. f-a-t
›  Cover the word with one hand
›  Write the word, e.g. fat
›  Check the word that they have written to see if they have spelt it correctly
›  If it is incorrect start the process again until they write the word correctly. 

–  Use this process when learning all words.
• Reflect on the lesson.
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ACTIVITY 2 WRITING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Writes a paragraph of 4–6 sentences on a familiar topic 
• Uses handwriting skills taught in Home Language
• Uses punctuation already taught in Home Language
• Spells common words correctly and attempts to spell unfamiliar words using phonic 

knowledge
• Builds own word bank and personal dictionary

RESOURCES • Phonics and Writing books, crayons, pencils
• Personal dictionaries
• Poster (Home)

ACTIVITY DESCRIPTION

Focus of the lesson: Writes a paragraph about home and correctly uses punctuation and spelling
• Prepare the learners for the lesson. They must have their Phonics and Writing books, crayons and pencils on their 

desks.
• Tell them, in LoLT, that they are going to write a paragraph of five sentences about their home or being at home. 

They can write about the home poster or about their own home and what they do there or what it looks like.
• Remind them that a paragraph is a number of sentences that are all about the same thing, i.e. a main idea. The 

main idea for their paragraph is the home.
• Ask two learners to tell the class about the home poster or their own home (whichever one they choose). They 

must use five sentences when they do this.
• Tell the learners to first tell a partner the five sentences that they are going to write and then write these 

sentences about home. Remind the learners that the sentences must all be together, they are not written one 
under the other in a list. 

• Walk around as the learners are writing, and help them with any words they don’t know. Write the words on the 
board so that the other learners can also use them. Learners write the words into their Personal Dictionary.

• Help the learners to make their sentences make sense. 
• Any learner who finishes early can draw a picture about what they have written.
• Take in the books and mark the work. 
• Explain the homework to the learners and make sure they understand what to do. 
• Reflect on the lesson.

HOMEWORK

• Reading sheets: Learners must practise reading these words aloud to someone at home or in their community.
• Learns ten words (thin, that, both, moth, then, thud, whip, what, when, why) for spelling test.
• DBE workbook (p 23): Starts sentences with Yesterday.
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DAY 3

ACTIVITY 1 LISTENING AND SPEAKING: Shared Reading

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• With the teacher’s help, gives a simple summary of the non-fiction text

RESOURCES • Picture (elephant) or DBE workbook (p. 18 or p. 20)

ACTIVITY DESCRIPTION

Focus of the lesson: Gives a summary
• Use the Elephant story that you wrote on the board or on flipchart paper in the previous lesson.

Elephants
Elephants live in family groups. The family is grown-up females and their children. A female elephant is called 
a cow and a young elephant a calf. There can be lots of cows and calves. A cow is a big elephant and a calf is a 
small elephant. The male elephants don’t live with the family. The male elephant is called a bull. There are many 
bulls.

• Exchange brief greetings with the learners.
• Read this non-fiction story once to the learners.
• Remind the learners what a summary is and explain it to them, in the LoLT first, and then English: A summary is 

a shorter version of the story, telling the person the important parts of the story. These important facts 
we need to know. The unimportant parts are left out. If we didn’t know these parts it would not make a 
difference to understanding the story.

• Ask a few learners to explain to the class what a summary is. 
• Ask a few learners to tell the class a summary of the story. They should mention the following facts: 

–  Elephants live in family groups. 
–  The family is grown-up females and their children. 
–  A female elephant is called a cow and a young elephant a calf. 
–  The male elephants don’t live with the family. 
–  The male elephant is called a bull.

• Ask the learners to tell a partner the summary of the Elephant story.
• Walk around and help when necessary.
• Reflect on the lesson.

ACTIVITY 2 PREPARATION FOR GROUP GUIDED READING: Look-and-say words with the 
whole class

TIME 15 minutes

CONTENT/
CONCEPTS/SKILLS

• Continues to build a sight vocabulary: Sally’s New Bike: Saturday, Sunday, down, again, 
crashed, dear, Oh, luckily, helmet

RESOURCES • Flashcards of words (Saturday, Sunday, down, again, crashed, dear, Oh, luckily, helmet)
• Homework books with reading sheets  

ACTIVITY DESCRIPTION

Focus of the lesson: Listens to a story and learns look-and-say words
• Settle the learners so that you have their attention.
• Hold up one flashcard at a time and clearly say the word twice while learners look and listen.
• Ask the learners if they know what the word means. Get them to show their understanding either by using an 

action or by explaining the meaning. If possible, you should show them the real object or a picture of the item. 
• Learners must now read the word. You can ask the whole class, different groups of learners and individual 

learners to read the word.
• Introduce the next word in exactly the same manner.
• Flash between the two words asking different learners to read the words.
• Continue in the same way until all the words for this lesson have been covered.
• Ask the learners to take out their reading sheets or to open their homework books to their reading sheets.
• Learners must use one colour to tick or circle the words that they have learnt to read. 
• Reflect on the lesson.
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ACTIVITY 3 GROUP GUIDED READING AND PAIRED/INDEPENDENT READING

TIME 15 minutes

CONTENT/
CONCEPTS/SKILLS

• Reads aloud from own book in a Group Guided Reading group with the teacher
• Uses the reading strategies taught in Home Language to make sense and to monitor self 

when reading
• Reads with increasing fluency and expression
• Shows an understanding of punctuation when reading aloud
• Begins to build a sight word vocabulary 
• Reads independently books read in GGR sessions and other books

RESOURCES • GGR – Sally’s New Bike
• Paired/Independent Reading – own book or class book or GGR book already read

ACTIVITY DESCRIPTION

Focus of the lesson: Individuals from the group read pages in a book; rest of the class does paired/
independent reading
Paired/Independent Reading: Whole class
• Organise learners for paired or independent reading. 
• Hand out the books.
• Explain that learners doing paired reading should take turns to read aloud to each other, and to discuss the 

pictures and the story. They must do this quietly. 
• Allow learners to read inside or outside the classroom.
Group Guided Reading: Group 3
• Listen to each learner read two sentences from the readers Sally’s New Bike, pp. 13 and 15.
• Ask learners the oral comprehension questions: 

–  Where did Sally ride her bike on Saturday? (Sally rode her bike around some trees, over a bridge, under 
some branches, through a puddle and up and down the hill.)

–  What happened to her on Sunday? (She crashed.)
• If necessary, support learners by helping them sound out the words, reminding them of any look-and-say words 

on the page they are reading, and suggesting they use the pictures to assist them in understanding what they 
are reading.

• Informally assess learners and make notes.
• Use the words read  as part of the 50–60 words that you need to assess individual learners on for the checklist. 

Each time learners read you can use the words read as part of the total they must be able to read.  
• Explain the homework to the learners and make sure they understand what to do.
• Reflect on the lesson.

Whole class 1 2 3 4 5

HOMEWORK

• Reading sheets – learners must practise reading words aloud to someone at home or in the community.
• Learns ten words for spelling test.
• DBE workbook (p. 25): There are
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DAY 4

ACTIVITY 1 LANGUAGE USE

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Understands and uses the possessive form of nouns

RESOURCES • Objects/pictures (book, pen, pencil, ball, apple)

ACTIVITY DESCRIPTION

Focus of the lesson: Learns the structure possessive form of nouns 
• Prepare the learners for the lesson. Their desks must be clear and they should face you and be able to see what 

you are doing.
• Ask a boy and a girl to come and stand next to you.
• Give a pencil to the boy and a pencil to the girl.
• Say: The boy’s pencil and point to the boy and the pencil when you say this sentence. 
• Repeat this three times.
• Repeat with the learners: The boy’s pencil.
• Ask: Whose pencil is this? Learners answer: The boy’s pencil.
• Follow the same procedure with: The girl’s pencil.
• Follow the same procedure with: The boy’s pen; The girl’s pen; The boy’s book; The girl’s book; The boy’s 

ball; The girl’s ball; The boy’s apple; The girl’s apple.
• Ask individual learners the questions to make sure that they can answer the question correctly and use the 

structure correctly.
• Explain the homework to the learners and make sure they understand what to do. 
• Reflect on the lesson.

HOMEWORK

• Reading sheets: Learners must practise reading these words aloud to someone at home or in their community.
• Learns ten words for spelling test.
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DAY 5

ACTIVITY 1 WRITING: Spelling test

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Recognises consonant diagraphs at the beginning and end of words
• Builds and sounds out short words using the sounds learnt

RESOURCES • Assessment books, pencils

ACTIVITY DESCRIPTION

Focus of the lesson: Informally assesses spelling words
• Prepare the learners for the spelling test. They should be sitting quietly, with their Assessment books and pencils 

in front of them. 
• Tell the learners to write the heading Spelling test and the date at the top of the page. Show them how to do 

this on the board.
• Say: Fold the page in half, and write numbers 1–5 in the margin and 6–10 down the middle of the page. 

Show them how to do this.
• Clearly call out the number 1 and then the first spelling word.
• Learners must neatly write the word next to number 1. If they don’t know how to write the word, they must put a 

dash next to the number.
• Tell the learners that you are going to dictate one sentence to them and they must write this sentence. Dictate 

this sentence: When did that thin man whip the dog? 
• Throughout the test, learners must work in silence and must not look at other learners’ work.
• At the end of the test, write the words on the board and the learners can mark their own work. They must 

write the correct word next to any words they get wrong. Collect the learners’ books and make a note of those 
learners who get less than five words correct.

• Reflect on the lesson.

Spelling test Date

1. both 6. moth

2. what 7. whip

3. that 8. then

4. why 9. when

5. thin 10. thud
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ACTIVITY 2 GROUP GUIDED READING AND 
PAIRED/INDEPENDENT READING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Reads aloud from own book in a Group Guided Reading group with the teacher
• Uses the reading strategies taught in Home Language to make sense and to monitor self 

when reading
• Reads with increasing fluency and expression
• Shows an understanding of punctuation when reading aloud
• Begins to build a sight word vocabulary 
• Reads independently books read in GGR sessions and other books

RESOURCES • GGR – Sally’s New Bike
• Paired/Independent Reading – own book or class book or GGR book already read

ACTIVITY DESCRIPTION

Focus of the lesson: Individuals from the group read pages in a book; rest of the class does paired/
independent reading
Paired/Independent Reading: Whole class
• Organise learners for paired or independent reading.
• Hand out the books.
• Explain that learners doing paired reading should take turns to read aloud to each other, and to discuss the 

pictures and the story. They must do this quietly.
• Allow learners to read inside or outside the classroom.
Group Guided Reading: Groups 4 and 5
• Listen to each learner read two sentences from the readers Sally’s New Bike, pp. 13 and 15.
• Ask learners the oral comprehension questions: 

–  Where did Sally ride her bike on Saturday? (Sally rode her bike around some trees, over a bridge, under 
some branches, through a puddle and up and down the hill.)

–  What happened to her on Sunday? (She crashed.)
• If necessary, support learners by helping them sound out the words, reminding them of any look-and-say words 

on the page they are reading, and suggesting they use the pictures to assist them in understanding what they 
are reading.

• Informally assess learners and make notes.
• Use the words read  as part of the 50–60 words that you need to assess individual learners on for the checklist. 

Each time learners read you can use the words read as part of the total they must be able to read.  
• Reflect on the lesson.

Whole class 1 2 3 4 5
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TOTAL TIME 4 hours

DAY 1

ACTIVITY 1 LISTENING AND SPEAKING: Assessment (Group 1)
This assessment activity can be found in the planner and tracker

DAY 2

ACTIVITY 1 PHONICS

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Recognises vowel digraphs

RESOURCES • DBE workbook (pp. 37 and 41)
• Homework books

ACTIVITY DESCRIPTION

Focus of the lesson: Hears/recognises vowel digraphs in words
Before the lesson: Write the heading Spelling words on the left-hand side of the board; the date on the right-hand 
side of the board and the ten words listed below the heading.
• Settle the class so that you have their attention. They must have their DBE workbooks on their desks.
• Tell the learners that you are going to say words. They must tell you what sound they hear in the middle of the 

words. They must listen carefully. Say: seed. Say it again: s-ee-d. Ask: What sound did you hear? (E)
• Follow the same procedure with the following words: meet, reed, green, cheek, rain, pain, brain, sail, train, 

boat, coat, coal, goat, loaf, soak, book, cook, shook, foot, look, boil, coil, join, soil.
• Ask small groups of learners and individual learners.
• Read the words to the learners from the bottom of p. 37 (only oa words in first two columns) and the top of p. 41 

in DBE workbook, and ask the learners what sound they hear in the middle of the word. The learners must listen 
as you read. They must not read the words. 

• Tell the learners to open their DBE workbooks to p. 37. Read the words, e.g. coat and point out to the learners 
that the O sound is written oa. Make sure that the learners see the oa.

• Follow the same procedure with all the oa words.
• Follow the same procedure with the words on p. 41: ea and ee words.
In books
• Learners turn to a clean page in their homework books.
• Point out to learners how you have laid things out on the board:

–  The heading is written on the top left-hand side of the page: Spelling words.
–  The date is written on the top right-hand side of the page.
–  The ten words are neatly and carefully listed below the heading.
–  Learners must copy the words into their homework books and learn them for homework. This is revision for the 

Phonics assessment.
–  Remind the learners about the process they can use to learn their spelling words: 

›  Look at the word, e.g. fat
›  Sound out the word, e.g. f-a-t
›  Cover the word with one hand
›  Write the word, e.g. fat
›  Check the word that they have written to see if they have spelt it correctly
›  If it is incorrect start the process again until they write the word correctly. 

–  Use this process when learning all words.
• Reflect on the lesson.

WEEK 7
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ACTIVITY 2 LANGUAGE USE

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Understands and uses the possessive form of nouns

RESOURCES • Objects/pictures (cup, eraser, tissue, paper, bag, girl, boy)

ACTIVITY DESCRIPTION

Focus of the lesson: Understands and uses possessive form of nouns
• Prepare the learners for the lesson. Their desks must be clear. They must face you and be able to see what you 

are doing.
• Ask a boy and a girl to come and stand next to you.
• Give a cup to the boy and a pencil to the girl.
• Remind the learners that when something belongs to someone we use an s at the end of the word, e.g. the 

boy’s (emphasize the /s/) cup.
• Say: The boy’s cup and point to the boy and the cup when you say this sentence. 
• Repeat this three times.
• Repeat with the learners: The boy’s cup.
• Learners repeat: The boy’s cup.
• Ask: Whose cup is this? Learners answer: The boy’s cup. 
• Follow the same procedure with: The girl’s cup
• Follow the same procedure with: The boy’s eraser; The girl’s eraser; The boy’s tissue; The girl’s tissue; The 

boy’s paper; The girl’s paper; The boy’s bag; The girl’s bag.
• Ask individual learners the same questions to make sure that they understand and can use the possessive form 

of nouns.
• Explain the homework to the learners and make sure they understand what they have to do.
• Reflect on the lesson.

HOMEWORK

• Explain the homework to the learners and make sure they understand what they have to do. 
• Learns ten words (pin, zip, mud, what, red, then, punch, chip, why, fish) for spelling test.

DAY 3

ACTIVITY 1 LISTENING AND SPEAKING: Assessment (Group 2)
This assessment activity can be found in the planner and tracker

ACTIVITY 2 GROUP GUIDED READING: Assessment (Groups 1 and 2) 
This assessment activity can be found in the planner and tracker

HOMEWORK

• Explain the homework to the learners and make sure they understand what to do. 
• Learns ten words (pin, zip, mud, what, red, then, punch, chip, why, fish) for spelling test.
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DAY 4

ACTIVITY 1 WRITING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Understands and uses the possessive form of nouns

RESOURCES • Phonics and Writing books, pencils

ACTIVITY DESCRIPTION

Focus of the lesson: Understands and uses possessive form of nouns
• Prepare the learners for the lesson. They should have their Phonics and Writing books on their desks.
• Remind the learners that when something belongs to someone we use an s at the end of the word, e.g. the 

boy’s (emphasize the /s/) cup.
• Ask a few individual learners to answer the following two questions: 

–  Whose cup is this? Learners can answer: The boy’s cup or The girl’s cup.
–  Whose pencil is this? Learners can answer: The boy’s pencil or The girl’s pencil.

• Point to the boy’s eraser. Say: This is the boy’s eraser.
• Write on the board: This is the boy’s eraser. Read this sentence with the learners.
• Repeat the same procedure with: This is the girl’s eraser.
• Write on the board: This is the girl’s eraser.
• Point out the apostrophe to the learners. Tell them: This mark is like a comma but written above the line. It 

is written before the s that shows that something belongs to someone. If the mark was not there, girls 
would look like the plural of girl. 

• Write the following sentences on the board:
–  This is the _____________ cup. 
–  This is the _____________ tissue. 
–  This is the _____________ bag. 
–  This is the _____________ paper. 
–  This is the _____________ mug. 

• Write girl’s and boy’s underneath the sentences. Learners must copy the sentence and complete the sentences 
with girl’s or boy’s. They must use each at least twice. 

• Take in the books and mark them.
• Explain the homework to the learners and make sure they understand what to do.
• Reflect on the lesson.

HOMEWORK

• Learns ten words (pin, zip, mud, what, red, then, punch, chip, why, fish) for spelling test.
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DAY 5

ACTIVITY 1 WRITING: Spelling test

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Identifies letter-sound relationships of all single letters
• Builds and sounds out short words using the sounds learnt

RESOURCES • Assessment books, pencils

ACTIVITY DESCRIPTION

Focus of the lesson: Informally assesses spelling words
• Prepare the learners for the spelling test. They should be sitting quietly, with their Assessment books and pencils 

in front of them. 
• Tell the learners to write the heading Spelling test and the date at the top of the page. Show them how to do 

this on the board.
• Say: Fold the page in half, write the numbers 1–5 in the margin and 6–10 down the middle of the page. 

Show them how to do this.
• Clearly call out the number 1 and then the first spelling word.
• Learners must neatly write the word next to number 1. If they don’t know how to write the word, they must put a 

dash next to the number.
• Tell the learners that you are going to dictate one sentence to them and they must write this sentence. Dictate 

this sentence: Why is the fish in the mud? 
• Throughout the test, learners must work in silence and must not look at other learners’ work.
• At the end of the test, write the words on the board and the learners can mark their own work. They must 

write the correct word next to any words they get wrong. Collect the learners’ books and make a note of those 
learners who get less than five words correct.

• Reflect on the lesson.

Spelling test Date

1. zip 6. then

2. why 7. what

3. mud 8. fish

4. chip 9. punch

5. red 10. pin

ACTIVITY 2 GROUP GUIDED READING: Assessment (Groups 3 and 4) 
This assessment activity can be found in the planner and tracker
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TOTAL TIME 4 hours

DAY1

ACTIVITY 1 LISTENING AND SPEAKING: Assessment (Group 3)
This assessment activity can be found in the planner and tracker

DAY 2

ACTIVITY 1 PHONICS: Assessment
This assessment activity can be found in the planner and tracker

ACTIVITY 2 WRITING: Assessment
This assessment activity can be found in the planner and tracker

DAY 3

ACTIVITY 1 LISTENING AND SPEAKING: Assessment (Group 4)
This assessment activity can be found in the planner and tracker

ACTIVITY 2 GROUP GUIDED READING: Assessment (Group 5) 
This assessment activity can be found in the planner and tracker 

DAY 4

ACTIVITY 1 LANGUAGE USE 

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Writes meaningful sentences in the simple present tense with some accuracy  

RESOURCES • Writing books, pencils
• Poster (School)  

ACTIVITY DESCRIPTION

Focus of the lesson: Writes meaningful sentences in the simple present tense
• Settle the learners. They must have their Writing books and pencils on their desks. They must all be able to see 

the School poster.
• Write the date, Sentences and numbers 1–4 on the board.
• Ask the learners to write four sentences about what the people do today in this poster. 
• You could write: Today the girl reads; Today the boy plays. Write one of these sentences next to number 1 to 

give the learners an example of what you want them to write.
• Read the sentence to the learners and then erase it.
• Tell the learners that every sentence must begin with Today. They must write four sentences.
• Walk around to make sure that the learners have understood the instruction. Explain again if necessary.
• Reflect on the lesson. 

WEEK 8
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DAY 5

ACTIVITY 1 WRITING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Writes increasingly complex lists with headings
• Uses handwriting skills taught in Home Language
• Spells common words correctly and attempts to spell unfamiliar words using phonic 

knowledge
• Builds own word bank and personal dictionary

RESOURCES • Phonics and Writing books, pencils
• Personal dictionaries
• Posters (School, Home)

ACTIVITY DESCRIPTION

Focus of the lesson: Writes complex lists with headings
• Prepare the learners for the lesson. They must have their Phonics and Writing books and pencils on their desks. 

They must all be able to see the posters.
• Tell the learners that they must write a list of ten things that they can see in the School poster and give their list a 

heading. This means they must call their list something, give it a name, e.g. School items. 
• Walk around and help when necessary.
• Give the class 15 minutes to do this.
• Then tell the learners to write a list of ten things they can see in the Home poster. They must give their list a 

heading.
• Walk around and help when necessary.
• Take in the books and mark the work.
• Reflect on the lesson.

ACTIVITY 2 PREPARATION FOR GROUP GUIDED READING: Look-and-say words with the 
whole class

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Continues to build a sight vocabulary: Sally’s New Bike: parts, bicycle, also, called, 
saddle, handlebars, wheels, chain, pedals, how, your, feet, moves, back, front

RESOURCES • Flashcards of words (parts, bicycle, also, called, saddle, handlebars, wheels, chain, 
pedals, how, your, feet, moves, back, front)

• Homework books with reading sheets

ACTIVITY DESCRIPTION

Focus of the lesson: Listens to a story and learns look-and-say words
• Settle the learners so that you have their attention.
• Hold up one flashcard at a time and clearly say the word twice while learners look and listen.
• Ask the learners if they know what the word means. Get them to show their understanding either by using an 

action or by explaining the meaning. If possible, you should show them the real object or a picture of the item. 
• Learners must now read the word. You can ask the whole class, different groups of learners and individual 

learners to read the word.
• Introduce the next word in exactly the same manner.
• Flash between the two words asking different learners to read the words.
• Continue in the same way until all the words for this lesson have been covered.
• Ask the learners to take out their reading sheets or to open their homework books to their reading sheets.
• Learners must use one colour to tick or circle the words that they have learnt to read. 
• Reflect on the lesson.
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TOTAL TIME 4 hours

DAY 1

ACTIVITY 1 LISTENING AND SPEAKING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Identifies an object from a simple oral description

RESOURCES • DBE workbook (p. 11)

ACTIVITY DESCRIPTION

Focus of the lesson: Identifies objects from an oral description
• Exchange brief greetings with the learners.
• Prepare the learners for the lesson. They must have their DBE workbooks open on p. 11 on their desks. 
• Point to the cheetah and ask the learners if anyone knows what this animal is called. Tell them it is a cheetah. Ask 

them to put a finger on the spots. Show them the spots with your finger. Tell them that the cheetah has spots 
and can run very fast.

• Ask a learner to describe the cheetah to the class.
• Point to the monkey and ask the learners if anyone knows what this animal is called. Tell them it is a monkey. Ask 

them to put a finger on the tail. Show them the tail with your finger. Tell them that the monkey has a long, curly 
tail (explain curly in LoLT if necessary). It is small and likes to jump and climb.

• Ask a learner to describe the monkey to the class.
• Point to the cow and ask the learners if anyone knows what this animal is called. Tell them it is a cow. Ask where 

does the cow live? (On a farm.) Ask what does the cow give us? (Milk.) Tell them that the cow lives on a farm and 
gives us milk.

• Ask a learner to describe the cow to the class.
• Point to the elephant and ask the learners if anyone knows what this animal is called. Tell them it is an elephant. 

Ask them to put a finger on the trunk and then the tusks. Show them the trunk and then the tusks with your 
finger. Tell them that the elephant is big, grey and heavy. It has a trunk and sharp tusks.

• Ask a learner to describe the elephant to the class.
• Read from DBE workbook p. 11 in the middle. Read the description of an animal and ask: What am I? Follow the 

same procedure for the four animals. Ask the learners if these animals are wild, farm or domestic animals. 
• Reflect on the lesson.

WEEK 9
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DAY 2

ACTIVITY 1 PHONICS

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Recognises consonant digraphs (qu, ck, ng) at the beginning and end of words
• Builds and sounds out short words

RESOURCES • Flashcards (qu, ck, ng)
• Objects/pictures (quick, sack, lock, sock, song)
• Phonics and Writing books, Homework books, pencils
• DBE workbooks (p. 39)

ACTIVITY DESCRIPTION

Focus of the lesson: Recognises qu, ck, ng and builds and sounds out words
Before the lesson: Write the heading Spelling words on the left-hand side of the board; the date on the right-hand 
side of the board and the ten words listed below the heading.
• Settle the class so that you have their attention. They should have their Phonics and Writing books, DBE 

workbooks, Homework books and pencils on their desks.
• Say the sound qu a few times and ask learners to repeat it.
• Show the learners the flashcard of the sound and repeat it a few times.
• Ask different groups and individual learners to read the sound.
• Show the learners the picture or real object that uses the sound.
• Ask the learners if they can think of other words that use that sound – repeat the words emphasising the sound. 
• Repeat the same procedure for the ck and ng sound. 
• Ask the learners to tell you the sound of each flashcard in isiZulu and make sure that they hear the different 

pronunciation of the letter in English and isiZulu where there is a different pronunciation.
• Write the words quick, quack, sock, lock, sack, sick, long, song, wrong, pick on the board.
• Where necessary explain the meaning of the words.
• Ask the learners if anyone can tell you a word that has a qu, ck, or ng sound.
• Together with the learners, break the words into their sounds and then say the whole word, e.g. qu-i-ck (quick), 

qu-a-ck (quack), s-o-ck (sock), l-o-ck (lock), l-o-ng (long), s-o-ng (song). Do this orally – do not write the words 
on the board with dashes between the letters.

• Ask individual learners to break the words down into their sounds and then say the whole word, e.g. qu-i-ck 
(quick), qu-a-ck (quack), s-o-ck (sock), l-o-ck (lock), l-o-ng (long), s-o-ng (song).

• Learners read the words. 
• Ask the learners to choose two of the ten words and write a sentence with each word in their Phonics and 

Writing books. Remind the learners that their sentences must make sense and begin with a capital letter and end 
with a full stop.

• Tell the learners to turn to p. 39 in DBE workbooks and read ck words.
• Reflect on the lesson.
In books
• Learners turn to a clean page in their Homework books.
• Point out to learners how you have laid things out on the board:

–  The heading is written on the top left-hand side of the page: Spelling words.
–  The date is written on the top right-hand side of the page.
–  The ten words are neatly and carefully listed below the heading.
–  Learners must copy the words into their homework books and learn them for homework. 
–  Remind the learners about the process they can use to learn their spelling words: 

›  Look at the word, e.g. fat
›  Sound out the word, e.g. f-a-t
›  Cover the word with one hand
›  Write the word, e.g. fat
›  Check the word that they have written to see if they have spelt it correctly
›  If it is incorrect start the process again until they write the word correctly. 

–  Use this process when learning all words.
• Reflect on the lesson.
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ACTIVITY 2 WRITING 

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Writes a simple text (birthday card)
• Spells common words correctly and attempts to spell unfamiliar words using phonic 

knowledge
• Uses punctuation already taught in Home Language 
• Uses handwriting skills taught in Home Language

RESOURCES • Objects (birthday card, A4 sheets of paper, crayons, pencils) or 
• DBE workbook (p. 35)

ACTIVITY DESCRIPTION

Focus of the lesson: Writes a birthday card
• Prepare the learners for the lesson. They should have a piece of paper, crayons and pencils on their desks.
• Tell the learners that today they are going to make a birthday card for a friend. Show the learners the card. Tell 

them that we can give people birthday cards on their birthday to wish them happy birthday.
• Ask a few learners to tell the class what they can see on the card. 
• Read the words on the card with the learners.
• Tell them that they are now going to make a card for a friend.
• Ask the learners to fold their paper in half. Show the learners how to do this.
• Tell them that on the front of the card (show them the front) they will draw a picture and write Happy Birthday. 
• Write Happy Birthday on the board so that the learners can copy it.
• Ask the learners to draw a picture and write the words Happy Birthday.
• Ask the learners to write their names on the back of the cards. 
• Collect the learners’ cards because they will finish them in the next writing lesson.
• Reflect on the lesson.

HOMEWORK

• Explain the homework to the learners and make sure they understand what to do. 
• Learns ten words (quick, quack, song, long, wrong, pick, sock, lock, sack, sick) for spelling test.

DAY 3

ACTIVITY 1 LISTENING AND SPEAKING: SHARED READING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Listens to short stories, personal recounts or non-fiction texts
• Answers comprehension questions
• Expresses feeling about the story
• Retells the story
• Predicts what will happen next

RESOURCES • DBE workbook (p. 18)

ACTIVITY DESCRIPTION

Focus of the lesson: Listens to a story, answers questions and retells the story
• Exchange brief greetings with the learners.
• Prepare the learners for the lesson. They should have DBE workbooks on their desks.
• Ask the learners to turn to p. 18.
• Read the story, We like reading twice. Explain the words as you read and point to the pictures.
• Ask the following questions: 
• Where did the children go? (They went to the library.)
• What was the story about that the teacher read to the children? (How the elephant got its trunk.)
• What time did the children go home? (3 o’clock.)
• What do you think will happen next?
• How did the story the teacher read to the children make you feel? (Give examples of feelings to the learners 

to help them, e.g. happy, sad, interested, scared.)
• Ask the learners to tell their partner what happened in the story. Both of the learners must have a turn to 

tell the story about the library. 
• Reflect on the lesson.
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ACTIVITY 2 GROUP GUIDED READING AND PAIRED/INDEPENDENT READING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Reads aloud from own book in a Group Guided Reading group with the teacher
• Uses the reading strategies taught in Home Language to make sense and to monitor 

self when reading
• Reads with increasing fluency and expression
• Shows an understanding of punctuation when reading aloud
• Begins to build a sight word vocabulary 
• Reads independently books read in GGR sessions and other books

RESOURCES • GGR – Sally’s New Bike
• Paired/Independent Reading – own book or class book or GGR book already read

ACTIVITY DESCRIPTION

Focus of lesson: Individuals from the group read pages in a book; rest of the class does paired/independent 
reading
Paired/Independent Reading: Whole class
• Organise learners for paired or independent reading. 
• Hand out the books.
• Explain that learners doing paired reading should take turns to read aloud to each other, and to discuss the 

pictures and the story. They must do this quietly.
• Allow learners to read inside or outside the classroom. 
Group Guided Reading: Groups 1 and 2
• Listen to each learner read the words on p. 16 and two sentences on p. 17 from the reader, Sally’s New Bike, pp. 

16 and 17.
• Ask learners the oral comprehension questions: 

 − What moves the pedals? (Our feet.)
 − Name one other thing that moves on the bicycle. (Pedals, chain, back wheel, front wheel.)

• If necessary, support learners by helping them sound out the words, reminding them of any look-and-say words 
on the page they are reading, and suggesting they use the pictures to assist them in understanding what they 
are reading.

• Informally assess learners and make notes. 
• Use the words read  as part of the 50–60 words that you need to assess individual learners on for the checklist. 

Each time learners read you can use the words read as part of the total they must be able to read.  
• Reflect on the lesson.

Whole class 1 2 3 4 5
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DAY 4

ACTIVITY 1 LANGUAGE USE

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Understands and uses there is/are and possessive form of nouns

RESOURCES • Phonics and Writing books, pencils, pen
• DBE workbook (p. 19)

ACTIVITY DESCRIPTION

Focus of the lesson: Understands and uses there is/are and possessive form of nouns
Before the lesson: Write the following words and sentences on the board:

–  girl’s   boy’s   is   teacher’s   are   man’s
–  This is the _____________ fish. 
–  There _____________ two boys in my class.
–  This is the _____________ pencil. 
–  There _____________ a dog at home.
–  This is the _____________ car. 
–  There _____________ children in the playground.
–  This is the _____________ handbag.
–  There _____________ an apple.

• Prepare the learners for the lesson. They must have their Phonics and Writing books, DBE workbooks and pencils 
on their desks.

• Remind the learners that ‘s at the end of a word, e.g. girl or boy, means that something belongs to the girl or 
boy. 

• Read the sentences with the learners. Ask a learner to say the word from the six words at the top that will 
complete the sentence. Don’t write it in the sentence.

• Learners must copy each sentence and complete the sentences with the correct word. 
• Tell the learners to turn to p. 19 in DBE workbooks and fill in the apostrophes.
• Explain the homework to the learners and make sure they understand what to do.
• Reflect on the lesson.

HOMEWORK

• Reading sheets – learners must practise reading words aloud to someone at home or in the community.
• Learns ten words for spelling test.
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DAY 5

ACTIVITY 1 WRITING: Spelling test

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Recognises consonant digraphs at the beginning and end of words
• Builds and sounds out short words with the sounds learnt

RESOURCES • Assessment books, pencils

ACTIVITY DESCRIPTION

Focus of the lesson: Informally assesses spelling words
• Prepare the learners for the spelling test. They should be sitting quietly, with their Assessment books and pencils 

in front of them. 
• Tell the learners to write the heading Spelling test and the date at the top of the page. Show them how to do 

this on the board.
• Say: Fold the page in half and write numbers 1–5 in the margin and 6–10 down the middle of the page. 

Show them how to do this.
• Clearly call out the number 1 and then the first spelling word.
• Learners must neatly write the word next to number 1. If they don’t know how to write the word, they must put a 

dash next to the number.
• Tell the learners that you are going to dictate 1 sentence to them and they must write this sentence. Dictate this 

sentence: I pick up the wrong long sock. 
• Throughout the test, learners must work in silence and must not look at other learners’ work.
• At the end of the test, write the words on the board and the learners can mark their own work. They must 

write the correct word next to any words they get wrong. Collect the learners’ books and make a note of those 
learners who get less than five words correct.

• Reflect on the lesson.

Spelling test Date

1. quick 6. lock

2. sock 7. sick

3. quack 8. wrong

4. sack 9. long

5. song 10. pick
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ACTIVITY 2 GROUP GUIDED READING AND PAIRED/INDEPENDENT READING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Reads aloud from own book in a Group Guided Reading group with the teacher
• Uses the reading strategies taught in Home Language to make sense and to monitor self 

when reading
• Reads with increasing fluency and expression
• Shows an understanding of punctuation when reading aloud
• Begins to build a sight word vocabulary 
• Reads independently books read in GGR sessions and other books

RESOURCES • GGR – Sally’s New Bike
• Paired/Independent Reading – own book or class book or GGR book already read

ACTIVITY DESCRIPTION

Focus of the lesson: Individuals from the group read pages in a book; rest of the class does paired/
independent reading
Paired/Independent Reading: Whole class
• Organise learners for paired or independent reading. 
• Hand out the books.
• Explain that learners doing paired reading should take turns to read aloud to each other, and to discuss the 

pictures and the story. They must do this quietly.
• Allow learners to read inside or outside the classroom. 
Group Guided Reading: Groups 3 and 4
• Listen to each learner read the words on p. 16 and two sentences on p. 17 from the readers, Sally’s New Bike, 

pp. 16 and 17.
• Ask learners the oral comprehension questions: 

–  What moves the pedals? (Our feet.)
–  Name one other thing that moves on the bicycle. (pedals, chain, back wheel, front wheel.)

• If necessary, support learners by helping them sound out the words, reminding them of any look-and-say words 
on the page they are reading, and suggesting they use the pictures to assist them in understanding what they 
are reading.

• Informally assess learners and make notes.
• Use the words read  as part of the 50–60 words that you need to assess individual learners on for the checklist. 

Each time learners read you can use the words read as part of the total they must be able to read.  
• Reflect on the lesson.

Whole class 1 2 3 4 5



Week 10 Teacher Toolkit: CAPS Aligned Lesson Plans and Resources Term 1   63

TOTAL TIME 4 hours

DAY 1

ACTIVITY 1 LISTENING AND SPEAKING

TIME 30 minutes
CONTENT/
CONCEPTS/SKILLS

• Begins to develop understanding and ability to use simple language structures in the 
context of meaningful spoken language

• Continues to develop an oral vocabulary
• Understands and responds to simple questions
• Participates in a short conversation on a familiar topic

RESOURCES • Poster (School)
ACTIVITY DESCRIPTION
Focus of the lesson: Learns the structure – verb to be singular and plural, e.g. The ball is in the air; the books 
are in a pile; and vocabulary
• Exchange brief greetings with the learners.
• Prepare the learners for the lesson. They must be sitting facing the School poster. They must all be able to see 

the poster.
• Say: This poster is about the school.
• Ask: What can you see in the poster?
• Any learner can answer. Try and get at least five learners to tell the class what they see. Encourage them to use 

sentences.
• Point to the place in the picture where the air is and say air.
• Point to the place in the picture where the air is again and ask: What is this?
• The learners answer air or the air.
• Explain to the learners that we can’t see the air but it is all around us. 
• Follow the same procedure with road, litter, ground and pile. 
• Explain to the learners that a pile of books is when they are put one on top of another like in the poster.
• Say: The ball is in the air and point to the poster showing the ball in the air.
• Repeat: The ball is in the air and point to the poster showing the ball in the air.
• Ask: Where is the ball? (Question 1)
• Answer with the learners: The ball is in the air.
• All or some of the learners answer.
• Ask the same question for a third time.
• Select a few learners to answer the question.
• Follow the same procedure for: Where is the ball? 
• Repeat the same procedure for:

–  The car is on the road.     –  The litter is in the bin.     –  The marble is in his hand.
• Before you do the sentences with are (e.g. the books are in a pile) explain to the learners that when we have 

more than one thing we say are not is. For example, when we say there is more than one book in the pile, we 
don’t say there is two books, we say there are two books.

• Follow the same procedure with the sentences and questions as above for: 
–  The children are at school.     –  The marbles are on the ground.     –  The desks are in the classroom.

Sentence Question 1 Question 2
The ball is in the air. What is in the air? The ball is in the air. Where is the ball? The ball is in the air.
The car is on the road. What is on the road? The car is on the road. Where is the car? The car is on the road.
The litter is in the bin. What is in the bin? The litter is in the bin. Where is the litter? The litter is in the bin.
The marble is in his 
hand.

What is in his hand? The marble is in his 
hand.

Where is the marble? The marble is in 
his hand.

The books are in a pile. Where are the books? The books are in a 
pile.

What is in a pile? The books are in a pile.

The children are at 
school.

Where are the children? The children are at 
school.

Who is at school? The children are at 
school.

The marbles are on the 
ground.

Where are the marbles? The marbles are 
on the ground.

What is the ground? The marbles are on 
the ground.

The desks are in the 
classroom.

Where are the desks? The desks are in the 
classroom.

What is in the classroom? The desks are 
in the classroom.

WEEK 10
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DAY 2

ACTIVITY 1 PHONICS ASSESSMENT: Feedback and support

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Identifies letter-sound relationships of all single letters
• Recognises consonant digraphs at the beginning and end of words

RESOURCES • Assessment books, pencils

ACTIVITY DESCRIPTION

Focus of the lesson: Learns from errors made in assessment
• Settle the learners. Hand back the marked Phonics assessments. 
• Write the numbers 1–10 on the board, one number under another number.
• Tell the learners that you are going to revise each word. If a learner has the word wrong, they must write the 

correct word next to the incorrect word.
• Say the first word van and sound it out v-a-n and then say the word (van), and then write it on the board next to 

the number 1. Then point to each letter and say the sound v-a-n and then say the word (van). Any learner who 
has the word wrong writes it next to the word. 

• Follow the same procedure with all the words: zip, leg, mud, ship, red, then, punch, whip, dish.
• Write the sentences on the board: What did the man munch? and Then I went to the shop. Then read them 

with the learners. Ask them to look at any errors they made in the sentence/question.
• Reflect on the lesson.

ACTIVITY 2 WRITING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Writes a simple text (birthday card)
• Spells common words correctly and attempts to spell unfamiliar words using phonic 

knowledge
• Uses punctuation already taught in Home Language 
• Use handwriting skills taught in Home Language

RESOURCES • Objects (birthday card, A4 sheet of paper, crayons, pencils) or 
• DBE workbook (p. 35)

ACTIVITY DESCRIPTION

Focus of the lesson: Writes a birthday card
• Prepare the learners for the lesson. They should have their birthday cards, crayons and pencils on their desks.
• Tell the learners that today they are going to finish their birthday cards.
• Tell the learners that it is a good idea to write a short message to someone on their birthday. You could say Have 

a wonderful day. Write the words Have a wonderful day on the board. Also read whatever message is on the 
inside of the card that you have shown the class. 

• Ask a few learners to tell the class what they would like to say to their friend on their birthday.
• Write what they say on the board. 
• Then show the learners the inside of the card and tell them this is where they will write their message to their 

friend but first they must write the following (write this on the board): 
Dear _____________ (your friend’s name)

Happy Birthday and a message to your friend. 
Love

(your name)
• Learners must copy the words you have written and add their own message.
• Walk around and help when necessary.
• Take in the books and mark them.
• Reflect on the lesson.
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DAY 3

ACTIVITY 1 LISTENING AND SPEAKING: SHARED READING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Listens to short stories, personal recounts or non-fiction texts
• Answers comprehension questions
• Expresses feeling about the story
• Retells the story
• Predicts what will happen next

RESOURCES • DBE workbook (p. 28)

ACTIVITY DESCRIPTION

Focus of the lesson: Listens to a story, answers questions and retells the story
• Exchange brief greetings with the learners.
• Prepare the learners for the lesson. They should have DBE workbooks on their desks.
• Ask the learners to turn to p. 28.
• Read the story, Visiting grandmother twice. Explain the words as you read and point to the pictures.
• Ask the following questions: 

–  How did they get to their Grandmother? (By car.)
–  Is the granny old or young? (The granny is old.)
–  Who helps her to walk? (Mandu helps her to walk.)
–  Where do the family sit? (Under a tree.)
–  What do you think will happen next?
–  Did you like the story? Why? Why not?

• Ask the learners to tell their partner what happened in the story. Both of the learners must have a turn to 
tell the story about the visiting grandmother. 

• Reflect on the lesson.

ACTIVITY 2 GROUP GUIDED READING AND PAIRED/INDEPENDENT READING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Reads aloud from own book in a Group Guided Reading group with the teacher
• Uses the reading strategies taught in Home Language to make sense and to monitor self 

when reading
• Reads with increasing fluency and expression
• Shows an understanding of punctuation when reading aloud
• Begins to build a sight word vocabulary 
• Reads independently books read in GGR sessions and other books

RESOURCES • GGR – Sally’s New Bike
• Paired/Independent Reading – own book or class book or GGR book already read

ACTIVITY DESCRIPTION

Focus of the lesson: Individuals from the group read pages in a book; rest of the class does paired/
independent reading
Paired/Independent Reading: Whole class
• Organise learners for paired or independent reading.
• Hand out the books.
• Explain that learners doing paired reading should take turns to read aloud to each other, and to discuss the 

pictures and the story. They must do this quietly.
• Allow learners to read inside or outside the classroom.
Group Guided Reading: Groups 5 and 1
• Listen to each learner read a page of the reader, Sally’s New Bike.
• Ask learners any comprehension question for the page that they read.
• If necessary, support learners by helping them sound out the words, reminding them of any look-and-say words 

on the page they are reading, and suggesting they use the pictures to assist them in understanding what they 
are reading.

• Informally assess learners and make notes.
• Reflect on the lesson.

Whole class 1 2 3 4 5

HOMEWORK

• Reading sheets – learners must practise reading words aloud to someone at home or in the community.
• Learns ten words for spelling test.
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DAY 4

ACTIVITY 1 LANGUAGE USE

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Understands and uses there is/are and possessive form of nouns

RESOURCES • Phonics and Writing books, pencils, pen

ACTIVITY DESCRIPTION

Focus of the lesson: Understands and uses there is/are and possessive form of nouns
Before the lesson: Write the following words and sentences on the board:

 − dog’s     cat’s     is     teacher’s     are     woman’s
 − This is the ________ food. 
 − There ________ two boys at home.
 − This is the________ toy. 
 − There ________ a book in the bag.
 − This is the ________ chalk. 
 − There ________ children in the class.
 − There ________ an orange.

• Prepare the learners for the lesson. They must have their Phonics and Writing books and pencils on their desks.
• Remind the learners that ‘s at the end of a word, e.g. girl’s or boy’s, means that something belongs to the girl or 

boy. 
• Read the sentences with the learners. Ask a learner to say the word from the six words at the top that will 

complete the sentence. Don’t write it in the sentence.
• Learners must copy each sentence and complete the sentences with the correct word. 
• Reflect on the lesson.

DAY 5

ACTIVITY 1 WRITING ASSESSMENT: Feedback and support

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Writes a paragraph of 4–6 sentences on a familiar topic

RESOURCES • Assessment books, pencils

ACTIVITY DESCRIPTION

Focus of the lesson: Learns from errors made in assessment
Before the lesson: Write down the five most common mistakes that the learners made in their writing assessment. 
These may be punctuation mistakes, or examples of sentences that don’t make sense, or spelling mistakes that 
many learners made, or language errors that many learners made.
• Prepare the learners for the lesson. They must have the Assessment books that they did the writing assessment 

in and pencils on their desks.
• Tell the learners that you are going to discuss some mistakes with them that many of them made in their writing 

assessment.
• Write the incorrect sentence or word on the board. 
• Read the incorrect sentence or word and ask an individual learner why they think this sentence or word is 

incorrect and to try to write the correct sentence or word on the board. If necessary explain why it is incorrect, 
and the correct way of writing it. Write the correct sentence or word on the board.

• Learners write down the correct sentence or word in their books even if they did not make this mistake.
• Follow this procedure for the five most common mistakes that you have selected.
• Reflect on the lesson.
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ACTIVITY 2 GROUP GUIDED READING AND PAIRED/INDEPENDENT READING

TIME 30 minutes

CONTENT/
CONCEPTS/SKILLS

• Reads aloud from own book in a Group Guided Reading group with the teacher
• Uses the reading strategies taught in Home Language to make sense and to monitor self 

when reading
• Reads with increasing fluency and expression
• Shows an understanding of punctuation when reading aloud
• Begins to build a sight word vocabulary 
• Reads independently books read in GGR sessions and other books

RESOURCES • GGR – Sally’s New Bike
• Paired/Independent Reading – own book or class book or GGR book already read

ACTIVITY DESCRIPTION

Focus of the lesson: Individuals from the group read pages in a book; rest of the class does paired/
independent reading
Paired/Independent Reading: Whole class
• Organise learners for paired or independent reading. 
• Hand out the books.
• Explain that learners doing paired reading should take turns to read aloud to each other, and to discuss the 

pictures and the story. They must do this quietly.
• Allow learners to read inside or outside the classroom.
Group Guided Reading: Groups 2 and 3
• Listen to each learner read a page of the reader, Sally’s New Bike.
• Ask learners any comprehension question for the page that they read.
• If necessary, support learners by helping them sound out the words, reminding them of any look-and-say words 

on the page they are reading, and suggesting they use the pictures to assist them in understanding what they 
are reading.

• Informally assess learners and make notes.
• Reflect on the lesson.

Whole class 1 2 3 4 5
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Phonic words Sentences to explain words

Week 2

fat I get fat if I eat too much.

bed I sleep in my bed at night.

hat His hat is on his head.

jam I like jam on my bread.

leg My foot is joined to my leg.

bet I bet you a sweet that I will beat you in a race.

set I have a set of knives which means I have a few knives that look very similar. 

red An ambulance takes sick or injured people to hospital.

jet A jet is a fast plane.

Week 3

pin I use a pin to hold the fabric in place when I sew.

pot The food is in the pot.

rot The food rots in the sun and you can no longer eat it.

hit Don’t hit the girl with your hand.

fog Fog is like steam or mist and it is difficult to see when there is fog.

did I did my homework.

cop A cop is another word for a policeman.

cap I put a cap on my head.

rat A rat is an animal and is bigger than a mouse.

red I like the colour red.

Week 4

van A van is a small truck.

yes Yes, the boys are at school.

zip My pants have a zip.

box She put her apples in a box.

fox A fox is a small wild animal with a tail.

yap The small dog yaps/barks.

but I ate the apple but it was not nice.

hut A hut is a small house.

nut We can eat nuts.

mud Mud makes my feet dirty.

E.  PHONIC WORDS AND  
THEIR MEANINGS
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Week 5

ship The ships sailed on the sea.

shut Shut the door. Close the door.

shop I buy sweets at the shop.

fish Fish swim in the sea.

dish The mother put the food in the dish.

chip I took a chip from the packet.

chop Chop the wood. 
You can eat a meat chop.

chin My chin is the bony part of my face under my mouth.

munch He likes to munch chips.

punch Don’t punch/hit the boy with your fist. 
Boxers punch each other when they fight.

Week 6

thin The boy is thin because he does not eat a lot.

that That is a girl.

both Both boys and girls are children.

moth A moth is an insect that flies toward light at night.

then Then they went home.

that That is my book.

whip A whip is made out of leather; people use a whip to tell animals where to go. 

what What is your name?

when When will the boy come to school?

why Why did you eat my sweet?

Week 7

quick We run quickly, not slowly.

quack The duck says quack.

song I sing a song.

long My pencil is long not short.

wrong My answer for the sum was not right, it was wrong. I did not get a mark for my answer because it 
was wrong. 

pick Pick up the book off the floor.

sock I put my sock on my foot.

lock The suitcase has a lock so that some else can’t take anything out of it.

sack The potatoes are in a sack.

sick When I am sick I stay in bed.
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Grade: 3 Term: 1 First Additional Language:  
English

Sally’s New Bike

Read from left to right 

new Sally bike
she rode her

every did day
where ride Monday
some trees around

Tuesday over bridge
under branches Wednesday

Thursday through puddle

hil l Friday Saturday
Sunday down again
crashed oh dear
luckily helmet parts
bicycle also cal led
saddle handlebars wheels
chain pedals how
your feet moves
back front

F. PRINTABLE RESOURCES

READING SHEET: Homework look-and-say words
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Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 10

fat pin van ship thin pin quick

bed pot yes shut that zip quack

hat rot zip shop both mud song

jam hit box f ish moth what long

leg fog fox dish then red wrong

bet did yap chip that then pick

set cop but chop whip punch sock

red cap hut chin what chip lock

jet rat nut munch when why sack 

red mud punch why f ish sick

SPELLING SHEET: Homework words
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a

b
c

FLASHCARD TEMPLATES: Phonic letters/sounds
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f
g

t
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s

e

d
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k
h
j
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i
m

l
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n
o
p
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r
u
v
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w
x
y
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z

sh
ch
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th
wh
qu
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ck
ng
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new

Sal ly

bike

FLASHCARD TEMPLATES: Look-and-say words
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she

rode

her
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every

did

day
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where

ride

Monday
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some

trees

around
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Tuesday

over

bridge
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under

branches

Wednesday
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Thursday

through

puddle
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hi l l

Friday

Saturday
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Sunday

down

again
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crashed

oh

dear
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lucki ly

helmet

parts
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bicycle

a lso

cal led
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saddle

handlebars

wheels
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chain

pedals

how
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your

feet

moves
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back

front
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A4 POSTER: Home
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A4 POSTER: School
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