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Programme

Session Name

Session 1: Introduction and Pre-workshop Activity

Session 2:

trackers

Introduction to LPs and Planners and

Session 3: Assessing learners for GGR groups

Session 4: Phonemic Awareness

Session 5: Curriculum coverage and practices and tools

to support it

Session 6: Post-workshop Activity and Closure

CHECKLIST OF ITEMS THAT ARE NEEDED FOR THIS WORKSHOP

NO. HANDOUTS
1 Facilitators’ Guide
2 Participants’ Handout
3 Resources Handout
4 Pre-workshop Activity handouts
5 Post-Workshop Activity handouts
OTHER ITEMS
6 GGR books — Sizani (Grade 1 Term 4) Idolobha lakithi (Grade 2
Term 4)
7 Grade 2 isiZulu Term 1 Lesson plan
8 Grade 3 Term 1 EFAL Planner and tracker

SESSION 1: INTRODUCTION

¢ Give each participant a handout at registration.

o Welcome the participants.

¢ Give each participant the Pre-workshop Activity handout.

o Ask the participants to write their name on the handout and then tell the participants that how
much time they have to complete the questionnaire. Once it has been completed collect the
handouts.

e Then, explain the following:

O

o O O O

The second session focusses on an introduction to the lesson plans and trackers.

The third session focusses on how to assess learners for GGR groups.

The fourth session focusses on phonemic awareness.

The fifth session links the toolkit to curriculum coverage.

The sixth session focusses on completing the Post-workshop questionnaire and closure.




SESSION 2: INTRODUCTION TO LESSON PLANS AND PLANNERS AND TRACKERS

RESOURCES | Facilitator’s guide, Participants’ handout; Grade 2 isiZulu Term 1 Lesson Plan; Grade 3

EFAL Term 1 planner and tracker

Purpose of this session is to review the FP Languages toolkits by looking at the following:
o the resources that accompany the LPs and planners and trackers
o how the EFAL and isiZulu LPs are structured

o how the planners and trackers are structured

This is to help participants who are new to the LPs and planners and trackers understand how to use the

toolkit. It will also refresh these aspects for participants who are already using the toolkit.

Facilitator Input

The languages toolkits are made up of lesson plans, a tracker and various resources.

The lesson plans give a plan for the lessons you need to teach each day to cover the CAPS curriculum.
(Show the lesson plans). The planner and trackers help you monitor your progress, and also give
assessment information. Show the planners and trackers. The resources will help you teach your lessons.

We will look at all these parts of the toolkit in more detail, starting with the resources. The resources
discussed and shown are for Term 1. Different posters, graded readers and big books are used in each
term.

Resources

The following resources accompany the lesson plans:

Resources for EFAL

2 posters: School and Home. All grades get the same posters. They are used mainly for Listening and
Speaking activities but occasionally for Phonics and Writing activities. There are A4 photocopies of the
posters at the back of the lesson plans. (Show these to the participants.)

Reading books: Grade 1: READ big books: My family and Look at Me. (Show these to the participants.)
There are no graded reading books for Grade 1 as GGR does not happen in Grade 1 EFAL. Learners
focus on learning to read their HL.

Grade 2: READ graded readers - Living things and Sunny Days
Grade 3: READ graded reader: Sally’s New Bike.

For all grades in the isiZulu and EFAL lesson plans

Templates for flashcards of phonic sounds for Grades 1, 2 and 3 for isiZulu and Grades 2 and 3 EFAL
for the teachers. (Show an example of these at the end of the lesson plans).




Template for sheet of spelling words for Grades 1, 2 and 3 isiZulu and Grade 2 and 3 EFAL for
learners’ homework books. (Show an example of these at the end of the lesson plans.)

Templates for ‘look and say’ words for Grades 1, 2 and 3 for the teachers. These words are taken
from the readers and contain phonic sounds that the learners have not yet learnt. They therefore need to
learn these words as ‘look and say’ words. (Show an example of these at the end of the lesson plans.)

Template for reading sheet for Grades 1, 2 and 3 for learners’ homework books

EFAL CD: for teachers’ use only. It is to help them hear the correct English pronunciation of sounds and to
give them an opportunity to practise these sounds on their own and with colleagues.

DBE IsiZulu and EFAL Workbooks (Grade 1, 2, 3) — school resource

Resources for isiZulu

Grade 1
Molteno graded readers for GGR: Musa; Lala; Izimo,; Vula Vala. (Show one to the participants.)

READ big books for Shared Reading: Umshado Kadaewethu, UMandla oyivila; UKwenza waKwaZulu;
Isimangaliso sosuku Iwami lokuzalwa. (Show one to the participants.) Note that there are two stories in
each book.

Pattern booklets for handwriting (1 per learner) Show to the participants
Laminated wall poster: Ngaphakathi equmbini lokufundela (Inside the classroom)

Grade 2

Molteno graded readers for Group Guided Reading: Uphi uZinzi? Sidlala ungize Izinyo; Liphukile
ifasitela.

Posters: Ukwenza izinto nabangane (Activities with Friends); Ukuphila Impilo Enhle, Ukudla Okunempilo
(Healthy Living, Healthy Eating)

Grade 3

Molteno graded readers for Group Guided Reading: There are two readers for this term, each with four
stories:

Reader A: A1: Ngifuna isokisi lami; A2: Isithombe sezimo; A3: Ujikajika; A4: Uphi uZinzi?

Reader B: B1: Ubaba usele nengane; B2: Yini-ke asezoyenza futhi?; B3: Umacashelana; B4: Ukulungela
uhambo

Posters: Usuku Lwemidlalo (Sports Day) and Isiqiwi (The Game Reserve)




Structure of the lesson plans

The isiZulu and EFAL lesson plans are structured in the following way:

o An introduction section that contains information about links to CAPS; guidelines on how to use the
lesson plans; the resources; a weekly summary of times for each component; repeated method guidelines
for some components and a resource list.

o Weekly lessons for each component e.g. L&S; Phonics; Writing
o Printable resources e.g. posters, ‘look and say’ words; phonic sounds

o Each grade has a weekly plan to cover the times expected for each component in CAPS. These run
from Day 1 — Day 5. There are 10 weeks in each term except for Term 4 which has 9 weeks. Most weeks
follow the same pattern. This helps the teachers and learners to get used to the pattern and structure of
the week and know what component is being taught on each day as it tends to be the same. Note though
that day 1 is not always a Monday because of days being missed for public holidays and various school
events. Below are examples of weekly plans for Grade 2 EFAL and isiZulu.

EFAL Grade 2
Day Components Time allocated
Listening and 30 minutes
1 .
Speaking
2 Phonics 30 minutes
Listening and 30 minutes
Speaking —
3 Shared Reading 30 minutes
Group Guided
Reading
4 Writing 30 minutes
Group Guided 30 minutes
5 .
Reading
Total 3 hours

isiZulu Grade 2

Day Components Time allocated
1 Listening and Speaking 30 minutes
Phonics 30 minutes
Handwriting 30 minutes
2 Group Guided Reading 30 minutes
Group Guided Reading 30 minutes
Shared Reading 30 minutes
3 Phonics 30 minutes
Handwriting 15 minutes




Group Guided Reading 30 minutes
Shared reading 15 minutes
4 Listening and Speaking 15 minutes
Writing 30 minutes
Group Guided Reading 30 minutes
5 Phonics 15 minutes
Group Guided Reading 30 minutes
Writing 30 minutes
Total 7 hours

In the lesson plans lessons for the day are called activities.

o Activity 1: Structure of lesson/activity

Look at Resource 1 for Activity 1 Grade 2 Week 3 Day 2 in the Resources Handout

o The name of the activity is indicated at the top of the activity e.g. Listening and Speaking;

o then there is a block indicating the time for the lesson e.g. 30 minutes, 15 minutes or 45 minutes;

o then the content/concepts and skills from CAPS that the lesson is focusing on are given. These are
taken directly from CAPS;

o there is a block which tells the teacher what resources s/he needs to prepare for that lesson;

o the large block with lots of writing is the activity description. This is the methodology of how the teacher
should facilitate the lesson. The lesson focus is described before the methodology is given; the activity
description begins with a sentence telling the teacher what the focus of the lesson is.

o at the bottom of some lessons there is a homework block which tells the teacher what the homework is
for that day or for the week e.g. learning 10 spelling words; learning to read the ‘look and say’ words.

Homework is given in both isiZulu and EFAL lesson plans except Grade 1 EFAL. It mainly consists of
learning spelling words and learning to read the ‘look and say’ words for the reading book that is read
during that week. ‘Look and say’ words are the words that the learners need to know because they have
not yet learnt all the sounds in the word. For example until the learners have learnt the ai sound in English
they will not be able to sound out the word rain. This means that they learn these words by sight. They look
at them and say them. Sometimes DBE exercises may be given for homework. The learners are taught a
method for learning their spelling words that can be used for both languages.

o There is specific methodology for some lessons e.g. poster work in EFAL and GGR.

Poster work is very important in EFAL as this is where most of the language structures and vocabulary
are taught. It is important that the methodology is followed exactly as written in the lesson plans. The
sentences and questions have been designed in a specific way to teach certain language structures. If the
sentences, particularly the questions, are asked in a different way to what the lesson plans say learners
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will answer in another way and the language structure that is meant to be taught will not be taught. For
example: If the teacher changes the question and asks ‘What is the girl doing?’ The learners will answer
‘the girl is whispering to her friend’. This is incorrect because present tense —s is being taught — whispers,
carries, asks and shouts, chases. Teachers have to ask ‘What does the girl do?’ "Who whispers to her
friend?’ to get the correct answer from the learners i.e. the girl whispers to her friend.

GGR lessons in both languages are facilitated in the same way.

o The first lesson, called preparation for GGR, is used when a new book is being introduced to the
learners. It follows the steps below:

o the book is first read to them. For example Uphi UZinzi? will be read to the learners so that
they hear the whole story before they read pages of it themselves.

o then the ‘look’ and say’ words are taught by showing the words to the learners. The teacher
shows the first word and reads it to the learners and groups and individuals read the word. Once
two words have been taught the teacher flashes between these two words. In this way the words
are continuously being revised.

o in the other lessons of GGR learners read with the teacher in their ability groups and answer questions
after they have read a sentence or two sentences or a page to develop their comprehension skills. The
lesson plans tell the teacher exactly what the learners need to read and the questions that should be asked
are given in the lesson plans. Lower and higher order questions are asked. Teachers are also given help in
how to set up reading groups, and when each group should read is also planned for the teacher.

o All assessments in the different components that are expected by CAPS have been designed and
marks allocated. The lesson plans indicate when the assessments have to be done and all assessment
activities can be found in the planners and trackers.

» Activity 2: Orientation to planners and trackers

Use the Grade 3 EFAL Planner and tracker to demonstrate the following:

o first page is the contents page which shows the page number for about the planner and tracker; weeks of
the term and assessment resources.

o the next page is about the planner and tracker and explains how the planner and tracker works.
o then the week by week activities are shown on each page with the reflection at the bottom of the page.

o point to week 1 where it shows the CAPS content and skills; LP page number; DBE page number;
resources and date completed.

o then the Assessment Resources follow: first there is DBE Assessment Programme of Circular S1 of
2017; then the Assessment Programme of the LPs based on the circular showing what week and day to
cover each assessment and whether it is a rubric or checklist activity; then the exemplars for each rubric
assessment are given; then the DBE rubrics and checklists are given and finally an Assessment Record
Sheet that teachers can use is given.




Conclusion: This was a brief introduction to show you how the LPs work with the resources and the
planner and tracker.

SESSION 3: ASSESSING LEARNERS FOR GGR GROUPS

RESOURCES | Facilitator’s guide, Participants’ handout, Resources Handout, GGR books — Sizani
(Grade 1 Term 4) Idolobha lakithi (Grade 2 Term 4)

Purpose of this session is to help participants:
¢ understand the purpose of assessing learners’ reading skills in Term 1 Week 1 of Grade 2 and 3
e know how to assess learners’ reading skills in order to place them in the different reading groups

e practise hearing reading and deciding which group a learner should be placed in

> Activity 3: Why do teachers need to take time in the first week of Term 1 to hear all learners

read?

Ask a few groups to share their answers.

Facilitator Input

In Week 1 in the Grade 2 and 3 lesson plans all GGR lessons are spent on assessing the reading of all the
learners in your class. The purpose of this is to place learners in the appropriate group for their reading
level. Teachers need to hear their learners read so that they don’t put good readers with weaker readers in
the same group. Remember GGR groups must be the same ability groups, not mixed ability groups. The
only way to determine which learners should be with which learners is to hear them read and ask them

questions about what they have read in order to determine their level of understanding.

In the LPs we have allowed time for 5 groups of approximately 10 children in each group. Once you have
listened to all the learners you will be able to decide if your class will have 2 groups of strong readers, 1
group of average readers and 2 groups of weaker readers or 1 group of strong readers, 2 groups of

average readers and 2 groups of weaker readers or any combination of the above.

When we listen to a child read we listen and watch for the following:

e Does the child read fluently i.e. reading the words in sentences is easy for the child and s/he reads
with confidence from one word to the next and the words that s/he is reading are correct; reading
not too fast or slowly; correct pronunciation of words when reading?

o Does the child use the punctuation in the passage i.e. pauses when there is a comma, stops at the

end of a sentence and uses appropriate inflection for a question or command?




¢ When the child comes across an unknown word does s/he try to decode the word i.e. break the
word into its sounds and then blend the sounds to make a word?

¢ When the child comes across an unknown word does s/he guess the word (often guessing
incorrectly)?

¢ When the child comes across an unknown word does s/he just wait for you to tell him/her the word?

e Does the learner use self-correcting strategies?

¢ When giving a page to read, does the child read only a few words, one or two sentences or the
whole page?

¢ Does the learner read with expression e.g. correct tone and intonation is used; using facial
expressions; shows emotion where appropriate?

e After s/he has read the sentences or page does s/he correctly answer all the questions that you ask

or just one i.e. can answer higher and lower order questions; can predict?

Once the teacher has heard a child reading sentences or a page she needs to decide which group this

child should be placed in: strong readers; average readers; weak readers.

» Activity 4: Placing learners in groups

Read the Grade 2 GGR activity from the Resources Handout for Resource 2 for Activity 4 so that you
know what the teachers have to do and then taking into account the questions above discuss in your

group what criteria you would use to decide whether a learner is placed in the strong, average or weak

group.
Ask a few groups to share their ideas.

The following criteria should be mentioned:

STRONG

¢ Reads fluently with confidence and correct pronunciation of words
o Decodes unknown words well, when necessary

e Uses self-correcting strategies, when necessary

o Reads with expression, showing emotions when necessary

e Reading is audible and uses correct intonation

e Correctly answers higher order and lower order questions correctly
o Predicts appropriately when asked to do so

e Reads the whole text

e Uses punctuation correctly

e Pace of reading is good

e Reads all the ‘look and say’ words correctly




AVERAGE

e Reads fairly fluently

e Decodes some unknown words

e Uses some self-correcting strategies

¢ Reads most of the text but may not read the whole page

e Correctly answers some but not all of the higher order questions. Correctly answers all of the lower
order questions

e Uses punctuation correctly

e Uses some expression

e Reading is audible and intonation is mostly correct

e Pace of reading is adequate

e Reads all the ‘look and say’ words correctly

(The word some is important here)

WEAK

¢ Reads a few words correctly

e Can’t read the whole text

¢ Has difficulty decoding unknown words

e Guesses words incorrectly

o Waits to be told an unknown word

¢ Lacks confidence when reading and reading may not be audible
e Uses little or no punctuation

e Uses little or no expression

e Reading pace is slow — word for word

At the end of this activity refer the participants to the back of the Resources’ Manual where a
summary of what criteria the teachers can use to allocate learners to strong, average and weaker

readers.

» Activity 5: Participants read and group decides which group they should be placed in

Ask 7 different participants to read a page of either of the following two books, Sizani or Idolobha lakithi
and ask them two questions about what they have read (try to ask a higher order question as well as a
literal question). They can decide to be a strong, average or poor reader. Once they have read the
group must decide which group they should be placed in. Allow discussion if participants disagree
about which group the learner belongs in. It is not always easy to decide. Refer them to the back of the
Resources Manual (page 10) for the criteria for allocating learners to groups.

Input

For Grade 2 and 3 learners in the strong readers group or groups should be fairly fluent readers, who can
decode unknown words, use punctuation, read with expression and be able to answer the comprehension
questions correctly. The average group will have learners who are not as fluent as the stronger group, may
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still need help with decoding, punctuation and expression or one or two of these, may guess a few words
and answers both or only one of the questions correctly. The weaker group will have learners who are
struggling with most if not all aspects of reading. With the weaker group the teacher may need to have
some learners grouped together who are hardly reading at all and need intensive help.

In Week 3 Grade 1 teachers need to place their learners in GGR groups. The learners can’t read at this
point of the term. You will need to take note of how the individual learners managed the various activities
on reading logos and environmental print and reading friends’ names to place them in groups. By the end
of the term you may need to move some learners as they begin to read the GGR books.

SESSION 4: PHONEMIC AWARENESS

RESOURCES | Facilitator’s guide, Participants’ handout, Resources Handout

Purpose of this session is to help participants:
e understand what phonemic awareness is

¢ know how phonemic awareness is addressed in the lesson plans in Grade 1, 2 and 3

» Activity 6: What do you understand by the term phonemic awareness?

Ask a few groups to share their answers.

Facilitator Input

Phonemic awareness is recognising that speech consists of a sequence of sounds, being able to
recognise these sounds, how they make up words and then how words make up sentences. It is the ability
to hear, identify and manipulate individual sounds or phonemes in spoken words. Before children learn to
read they need to become more aware of how sounds work in the language or languages that they are
going to learn to read in. They need to understand that spoken words and syllables are made up of a
sequence of speech sounds. Learners need to be able to hear the difference between sounds in words.
They need to be able to recognise words that have the same sound or sounds and be able to say which
words contain a sound that is given to them. They should be able to break words into sounds and build
words from sounds. They also need to be able to break words into syllables and know how many syllables
are in a word. All of these activities are auditory activities and the learners don’t need to know letter/sound
relationships to do them. Phonemic awareness is important in isiZulu and English. Research has shown
that good phonemic awareness skills are a predictor of reading success. Learners who have poor

phonemic awareness skills are likely to experience reading difficulties.

» Activity 7: Practising an activity from the Grade 1 LP
With a partner read Resource 3 for Activity 7: Grade 1 Term 1 Week 2 Day 1 Activity 2 in the

Resources Handout and do the activity.

10
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Then go to Resource 4 for Activity 7 in the Resources Handout and practise the final six bullets in the
Shared Reading EFAL lesson Grade 1 Term 1 Week 3 Day 4 Activity 2 where the learners are being

helped to identify the beginning sound in words.

In Grade 1 isiZulu phonic lessons the teacher asks the learners to listen for the sound that she is teaching
in the words that she says. She also asks the learners to think of other words that contain the sound. Once
they have learnt two sounds e.g. a and m the learners learn how to put the two sounds together to make
another sound/syllable. They also draw pictures of words that contain the sound being learnt in a mindmap
or spider diagram. In Grade 2 and 3 phonic lessons learners follow a similar process of having to think of
words that have the sound that they are learning in them e.g. dl. They also break words into syllables e.g.

indoda and ukuhlwa.

In Grade 1 Term 1 EFAL the learners have to identify the initial sounds in words that they have learnt. The
teacher emphasizes the sound at the beginning of the word so that the learners can hear it. They are then
asked what sound they hear at the beginning of words e.g. mother and mat. They also have to recognise
words in a sentence and rhyming words. All these skills are part of phonemic awareness and are
developed in the Listening & Speaking and Shared Reading lessons. In Grade 2 and 3 phonic lessons
learners break words into their sounds and build words from the sounds e.g. brain — b-r-ai-n and b-O-n-(e)

— bone.

Phonemic awareness is an important skill to develop in both languages from Grade 1 to Grade 3. It will

help our learners to become effective readers and spellers.

SESSION 5: CURRICULUM COVERAGE AND PRACTICES AND TOOLS TO SUPPORT IT

RESOURCES | Copies of the blank and annotated tracking tool; copies of the curriculum management

cycle (in Resources Handout)

The purpose of this session is to

e make clear why we track and reflect on curriculum coverage

» Activity 8: The value of Tracking
Ask the participants to work with a partner and answer these questions:
o Why do we track how well we are keeping up with our plan for daily/weekly work?
o Is it always possible to keep up with the plan? Why/why not?
o What happens if we do not keep up with the plan? or if we keep up with the plan, but leave

learners behind?

11
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o What should we do if we do not keep up with what we need to do or learners do not keep up

with what they need to learn?

Ask a few pairs to share their answers.
Make sure that the following key ideas are :

o We track to see if we are managing to cover the curriculum, or not. Curriculum Coverage
means both what we teach and what learners learn — we have not covered the curriculum if we
teach the required concepts and skills, but learners do not learn them.

o ltis not always possible to keep up with the plan — we/learners are absent; school activities take
away teaching time; learners struggle more than we thought they would with certain topics; we
might not teach something in the best way for our learners, or have the correct resources to
support them.

o If we do not cover the curriculum, learners develop gaps in their learning — and move to the next
grade without the foundations they need to do the work there. These gaps grow from year to
year — leading to a high learner dropout rate and to poor matric results.

o If we fall behind, we need to find ways of getting back on track; we should not solve problems
alone — but liaise with our DH and colleagues- and the subject adviser for support.

O

Facilitator input: The Curriculum support cycle (Resource 5)

o Remind participants that Jika iMfundo is aimed at improving curriculum coverage. It believes
that if curriculum coverage improves, so will learning outcomes.

o Refer participants to Resource 5. It shows a cycle of key behaviours that support curriculum
coverage. This cycle and the key behaviours are introduced at SMT (school management
training) workshops to help department heads, deputies and principals manage curriculum
coverage.

o Go through the key steps in the cycle with participants. Note the role of the DH in supporting
teachers — not just monitoring — but helping solve CC problems; also note the need for the DH
to offer help, not criticism, and to ensure that teachers feel safe enough to admit to having
challenges and to ask for help.

o Some participants at workshops in the districts will have been to SMT workshops — you could

ask for comment and input here if you wish.

» Activity 9: Links between the CC Support Cycle the Planner and tracker
o Ask the participants to look at the Planner and Tracker in the Resources Handout (Resource 6)
and identify which aspects of the cycle the planner and tracker supports.

o Ask a few participants to share their answers with the group.

12
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The following aspects should have been noted:

O

O

O

O

Planning

Tracking

Reflecting/reporting

Monitoring by DH — with view to supporting

» Activity 10: Generic Trackers

Ask the participants to look at the new generic tracker for conventional classes (Resource 7) and the

annotated version (Resource 8). They should comment on the differences between this tracker and

the previous planner and tracker ( Resource 6)

The following are important:

o Allows for daily reflection to be recorded
o Can be used with any lesson plan -so if using PSRIP — can still use this planner and tracker
o Includes noting of professional judgement of learner achievement by end of week — an
important aspect of CC.
Conclusion

You might not get a new planner and tracker every year. If you do not — you can use the one you have

to help see the daily work at a glance, and for the assessment activities. And you can use the generic

tracking sheet to track, reflect, and report to your DH.

Hopefully this session has deepened your understanding of WHY we plan, track, reflect and report on

curriculum coverage.

SESSION 6: CLOSURE

RESOURCES | Post - workshop Activity handout

e Ask the participants if there are any questions.

¢ Give each participant a copy of the Post-workshop Activity handout and ask them to write their

names on it. Then tell them the amount of time that they have to complete the questions.

e Collect the handouts once they have finished.

e Ask the participants what they would like covered in future JITs.

e Thank the participants for attending the workshop.
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