
ISIZULU HL & EFAL
2016 TRAINING WORKSHOP NO.5



 
 

  

 

	

 
 
 

	

 
Foundation phase 

Just-in-Time Training Workshop 5 
Jan/Feb 2016 

Participants’ Handout  
 

 
isiZulu Home Language 

and 
EFAL 

	

	

						
		

													Endorsed	by:		
	

	



 
 

 
 

1 

Programme 
Number Session Name Time Guide 

 

1 Session 1: Introduction           5 min 
 

2 Session 2: Developing a timetable   2 h 30 min 
 

3 TEA         30 min 

 

4 Session 3: Using the African Storybook stories   2 h 30 min 
 

5 Session 4: Closure            5 min 
 

 Total Working Time:  5 h 10 min 
 

SESSION 1: INTRODUCTION 

 

SESSION 2: Timetables 
In this session, the facilitator will: 
• Revise the CAPS time allocation for different subjects with you 
• Revise the CAPS times for each component in HL and EFAL with you 
• Ask you to review a few examples of timetables from KZN schools to see if they comply 

with CAPS  
• Ask you to critique a sample timetable based on the lesson plans 
• Ask you to develop a timetable that is suitable for your grade and school using the HL, 

EFAL and Maths Term 1 lesson plans 
• Ask you to discuss with a partner the meetings that you have with the teachers when you 

reflect on curriculum coverage and discuss ways you have found to support members of 
your department.  

 

 

 

 

 

Activity 1: With the facilitator look at the CAPS times for each subject and each component 
for HL and EFAL (Tables 1, 2 and 3 below). 
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TABLE 1: CAPS TIME ALLOCATION  FOR ALL FOUNDATION PHASE SUBJECTS 

GRADE SUBJECT HOURS 

Grade 1 HOME LANGUAGE 7 

Grade 1 EFAL 3 

Grade1 MATHS 7 

Grade 1 LS 6          

Total for Grade 1  TOTAL: 23 HOURS 

Grade 2 HOME LANGUAGE 7 

Grade 2 EFAL 3 

Grade 2 MATHS 7 

Grade 2 LS 6          

Total for Grade 2  TOTAL: 23 HOURS 

Grade 3 HOME LANGUAGE 7 

Grade 3 EFAL 4 

Grade 3 MATHS 7 

Grade 3 LS 7         

Total for Grade 3 
 

TOTAL: 25 HOURS 
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Table 2: Time allocations for the components of HL in Grades 1, 2 and 3 

GRADE 1 HL 

Components Number of hours per day  Total per week 

Listening and Speaking 15 min x 3 days 45 minutes 

Phonics  15 min x 5 days 1 hour 15 minutes 

Group Guided Reading 30 x 5 days (15 min each group) 2 hours 30 minutes 

Shared Reading  15 min  x 3 days 45 minutes 

Handwriting  15 min  x 4 days 1 hour 

Writing 15 min  x 3 days 45 minutes 

 TOTAL for Grade 1 HL 7 HOURS 
 
GRADE 2 HL 
Components Number of hours per day  Total per week 

Listening and Speaking 15 min x 3 days 45 minutes 

Phonics  15 min x 5 days 1 hour 15 minutes 

Group Guided Reading 30 x 5 days (15 min each group) 2 hours 30 minutes 

Shared Reading  15 min X 3 days  45 minutes 

Handwriting  15 min  x 3 days 45 minutes 

Writing 15 min  x 4 days 1 hour 

TOTAL for Grade 2 HL 7 HOURS  
 
GRADE 3 HL 
Components Number of hours per day  Total per week 

Listening and Speaking 15 min x 3 days 45 minutes 

Phonics  15 min x 4 days 1 hour  

Group Guided Reading 30 x 5 days (15 min each group) 2 hours 30 minutes 

Shared Reading  20 min  x 3 days  1 hour  

Handwriting  15 min  x 3 days 45 minutes 

Writing 20 min  x 3 days 1 hour 

TOTAL for Grade 3 HL 7 HOURS  
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Table 3: Time allocations for the components of EFAL in Grades 1, 2 and 3 

GRADE 1 EFAL 

Components Number of hours per day  Total per week 

Listening and Speaking  1 hour 30 minutes 

Reading and Phonics   1 hour 15 minutes 

Writing  15 min 

TOTAL for Grade 1 EFAL 3 HOURS 
 
GRADE 2 EFAL 
Components Number of hours per day  Total per week 

Listening and Speaking 

Shared Reading 

30 minutes 

30 minutes 

1 hour 

Phonics   15 minutes 

Group Guided Reading  1 hour 15 minutes 

Writing  30 minutes 

TOTAL for Grade 2 EFAL 3 HOURS  
 
GRADE 3 EFAL 
Components Number of hours per day  Total per week 

Listening and Speaking 

Shared Reading 

30 minutes 

30 minutes 

1 hour 

Phonics   15 min 

Group Guided Reading  1 hour 15 minutes 

Language Use  30 minutes 

Writing  1 hour 

 TOTAL for Grade 3 EFAL 4 HOURS  
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Activity 2: Schools’ Timetables A and B 

• Turn to the schools’ Timetables A and B at the end of this handout. (pp.22 and 23)  
• In groups you will determine whether or not these timetables comply with the CAPS 

times for each subject and if they have components written in with the component 
times. Do this by answering the following questions: 

1. Is the total time specified for teaching and learning in the week correct? 
2. Are the CAPS times for each subject correct? If not, what is incorrect? 
3. Are all the CAPS components as specified in the lesson plans covered? If not, 

what is incorrect? 
4. Would you find this timetable easy to use? Why? Why not? 
5. Do the times suit your school? If not, how would they need to be changed? 

• Report back  
 
Activity 3: Sample Timetable 

• Turn to the sample timetable at the end of this handout. (p.24) 
Critique this timetable by answering the following questions: 

1. Is the total time specified for teaching and learning in the week correct? 
2. Are the CAPS times for each subject correct? If not, which are incorrect? 
3. Are all the CAPS components as specified in the lesson plans covered? If not, 

which are incorrect? 
4. Would you find this timetable easy to use? Why? Why not? 
5. Do the times suit your school? If not, how would they need to be changed? 

• Report back. 
 
Activity 4: Draw up own timetable 

• Turn to the blank timetable at the end of this handout.(p. 25) 
• Sit with another teacher from your school. Decide on which grade you want to draw 

up a timetable for. Look at Week 4 in the HL, EFAL and Maths lesson plans and draw 
up a timetable that takes into account the component times per day. You can refer to 
the tables that show these for each grade at the end of this handout. (pp26-28) Note: 
You can place these components in different places on your timetable for each day. 
You should also show the times for LS on your timetable 

• Once you have completed this sit with other teachers from the same grade and share 
your timetables.  

• You may want to change something on your timetable if you think another school has 
completed a component in a better way. 

 
Activity 5: Reflection (15 minutes) 
Discuss the following questions with a partner: 

1. When do you hold meetings the teachers when you reflect on curriculum coverage 
and help them with any difficulties that they may be having? 

2. What were some of the difficulties that the teachers experienced in 2015? 
3. How did you help them to overcome them? 
4. What help do you need to do this reflection work better? 
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SESSION 3: African Storybook Project  
This is a joint project of Jika iMfundo / ELITS and the African Storybook Initiative 

 

Jika iMfundo / ELITS  

 

 

Participants’  Handout: Using African Storybook Stories 

 

 

CC-BY – Creative Commons Attribution 4.0 

https://creativecommons.org/licenses/by/4.0/ 

In this third session of the workshop you will: 

• Find out what the African Story book project is, how you can access its resources on the 
Internet, how you can adapt the stories found there and what resources you will receive 
to use with your learners. 

• Consider why having access to a range of stories is valuable for learners.  
• Explore ideas about how reading stories links with the curriculum, and how to include the 

African Storybook stories in your language lesson plans. 
• Explore ideas about the qualities of a good story. 
• Consider how to prepare for reading a story with young learners. 
• Practically explore three ways in which you can use stories with young children. 
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1. Introduction 
Purpose of this workshop 
The purpose of this workshop is to explore new stories for our young children, and discuss 
and share different ways of using those stories to enhance children’s literacy. We hope this 
will help to supplement the stories that you already have. 

The training is based on stories that are available as part of the African Storybook. This 
project is an initiative of Saide. In this project we have collected hundreds of stories and 
adapted and translated them for African contexts and local languages, including isiZulu. You 
can find, adapt and translate the stories on the website www.africanstorybook.org. 

All the stories in the Teachers’ Handouts that you have been given are downloaded and 
printed from the website. There are printed copies of the stories in the Teachers’ Handouts. 
You can also find them on the website, when you have access to the internet. The stories 
are also on the stick that you have been given, along with about 40 other stories. You can 
print these and the other stories from the stick and use them with children.   

Jika iMfundo / PILO ELITS Teachers’ Handout 

The workshop today will be based on the Teachers’ handouts. These Teachers’ Handouts 
are an anthology or collection of isiZulu stories for Grades 1, 2 and 3, that can be used as 
supplementary readers for the literacy work that you already do with young children. The 
Teachers’ Handouts contain 4 stories per Grade and some guidance on how to use the 
Handout. 

PILO ELITS / Jika iMfundo Participants’ Handout 

In this part of the Participants’ Handout you will find content and activities to explore ideas 
about what makes stories interesting and engaging for young children, and how to use those 
stories in creative and instructive ways to support children’s literacy development and love of 
reading. You can apply the ideas that you explore in the Participants’ Handout  to the stories 
in the Teachers’ Handouts. 

There is a Facilitator s Guide that accompanies the Participants’ Handout. The Facilitator’s 
Guide gives guidance if you are running workshops with Heads of Department and teachers 
in schools, and others doing literacy work with children. 

2. The African Storybook website 
We believe that every African child should have enough engaging stories available in a 
language familiar to them, not only to practise their reading skills, but also to learn to love 
reading. We believe that literacy practices on the continent can be transformed by providing 
sufficient readable and enjoyable stories in a familiar language, and ensuring that children 
and their parents and teachers get them to read. 

Making enough stories 
We cannot possibly create sufficient stories in the thousands of languages spoken on the 
African continent unless we share the stories we have, and allow users to translate and 
adapt stories in their own languages. The African Storybook Project is a website for sharing, 
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adapting, translating and creating stories in local languages. The stories are openly licensed, 
which means that the original author is acknowledged, but anyone can translate and adapt 
the stories for their language and context. You can be a partner in this project by finding, 
using, adapting and translating stories for the children in your classrooms. 

The stories on the African Storybook website are not graded readers. We do think, however, 
that different children will read at different levels. We have identified four levels: 

Level 1 – first words and phrases 

Level 2 – first sentences 

Level 3 – first paragraphs 

Level 4 – longer paragraphs 

We don’t want to fix these levels to ages or grades. This is because we understand that 
even a 12-year old child may be a beginning reader. 

There is also another level which we call Read Aloud stories. These are longer stories which 
the children probably can’t read themselves but which they will love to listen to when an 
adults reads with them. 

Let’s spend 10 minutes looking at the African Storybook website, so that you can see how to 
find and download stories that you want to use, and begin to think about how to use them in 
your classrooms. 

The following pictures show you the steps for finding, reading, downloading, projecting and 
printing stories from the African Storybook website (www.africanstorybook.org) . Your 
facilitator may be able to show you a digital presentation, or even the online version if you 
have internet. Otherwise follow these steps while your facilitator explains them to you: 
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You can share stories from the website in many different ways. It is always best to download 
a story that you want to share. That way you won’t be using internet data while you are 
reading with the children. You can store all your stories in one place so that you can access 
them easily when you need to. 

All the stories in the Teachers’ Handout and on your stick are on the website. You can find 
them as well as many other stories. Once you have found stories, you can read them and 
download them. When you have downloaded them you can share them digitally directly on a 
laptop or tablet, or project them onto a wall so that more children can see the story, like a 
‘big’ book. You can print the downloaded stories and let the children borrow them and take 
them home, or read them together, or alone.  

As educators you have a deep understanding of teaching children to read. In the rest of the 
Participants’ Handout we will draw on that understanding to develop new ideas for using 
stories with young children and apply what we know and learn to the stories in the Teachers’ 
Handout, and others that you will find on the website. 

Before we explore using the stories, let’s look at the stories, and think about how they can 
link to your existing lesson plans. 
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3. Linking stories with the curriculum 
In your work you use the South African Curriculum and Assessment Policy Statements 
(CAPS) and the Jika iMfundo designed lesson plans. CAPS suggests that there are five 
components of teaching reading. These are: 

• Phonemic awareness 
• Word recognition (sight words and phonics) 
• Comprehension 
• Vocabulary 
• Fluency 

 

For implementing CAPS you have been given graded readers to support the children in 
learning to read.  You use these in Group Guided Reading.  In Grade 1, you also have some 
Big Books to use in Shared Reading lessons, and in this and other grades you use stories in 
the DBE workbook. 

In the next activity we will look at how the African Storybook supplementary readers can 
support the work you do in the lesson plans. 

 

Activity 3.1: Stories in the curriculum 

[Spend about 20 minutes on this activity] 

Resources: 

• Teachers’ Handouts per grade 
• Existing lesson Plans 
• CAPS documents 

 

1. In small groups look at the stories in the Teachers’ Handout. 
2. Identify where in your existing lesson plans you could use the four stories from the 

Teachers’ Handouts to supplement the work you have planned. 
3.  

 

An important part of learning to read is instilling in children a love of 
reading. This cuts across all five of the components of teaching reading. 

 

We know that children need to listen to stories being read to them, to read stories with other 
children and to read independently. Even if they are only reading the pictures, or talking 
about what they read, or reading nonsense, they need to have an experience of the book 
and enjoy what they are doing. Even the children who are not good at reading need to have 
time without an adult, using a book in their own way. It doesn’t have to always be the correct 
way. Children learn from their mistakes too. Children also learn a lot from each other. 
Supplementary readers can give us more opportunities to do this. 

 Think about this 
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The first important way that children can use supplementary storybooks is when they have 
finished an activity and they want to read for enjoyment. We can put the supplementary 
storybooks in the book corner and children can choose them to read. In this way the children 
will use these storybooks for paired and independent reading. 

You can also use these stories for shared reading.  You can read out of the Teacher’s Book, 
and the children can follow in their own printed copies of the same story. If you have access 
to a computer and a projector you can project a story onto the wall, and read it as a big book 
while the children listen, or follow in their own printed copies.  

The best places to use the books this way are in shared reading times when you and your 
learners read a story, not in lessons when they work on a photograph or an advertisement. 
In Grade 1, you could use them toward the end of the term, instead of re-reading the Big 
Books many times; in Grades 2 and 3, you could use them in shared reading instead of 
reading a story from the DBE workbook – but you should check on the skills that are being 
developed in shared reading to be sure to cover the same ones to comply with CAPS.  

Your lesson plans are carefully designed to cover the curriculum and the time allocated to 
each aspect of home language learning. It is important to use the graded readers that have 
been allocated in your lesson plans, because this will help the children to develop 
appropriate phonemic awareness and phonics, and also their comprehension and other 
literacy skills. However, there may be times when, instead of reading a graded reader for the 
third or fourth time, you could use a supplementary storybook.  Also, in many Group Guided 
reading lessons, while you are reading the graded reader with a small group other learners 
are doing paired and independent reading. The African Story Book books are a useful 
resource for these activities. Remember to make sure that the book learners are reading on 
their own are books they can read easily, to boost their confidence and enjoyment of 
reading.  

Because these storybooks are written at different levels they can be used to assess the 
actual reading ability of children. You will choose a storybook that you think is at an 
appropriate level for a particular child, and assess the child’s reading ability. This will help 
you organise the learners into groups of the same ability for group guided reading.  

Finally, all of the storybooks on the African Storybook website are also available in English. 
We know that it is best for children to learn to read in their home language. Once the 
children know a story well in isiZulu, they will more easily be able to follow the story in 
English, using their knowledge of their home language, and the pictures in the English 
storybooks to guide them in learning English. You can use them in EFAL shared reading 
lessons or read to them for enjoyment at the end of the day if you have time.  

We can never have too many books for children to practise reading. The more books, and 
the more varied the books that we have available for children to use the better 
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4. Using stories with young children 
 

Activity 4.1: My favourite story 

[Spend about 20 minutes on this activity] 

1. Share with a partner your favourite children’s story, or one of your children’s favourite 
stories, and say why it is your favourite. 

2. Tell the group about your partner’s favourite children’s story, and explain why it is 
your favourite. 

 

Most of us have a favourite story that we remember from when we were 
young. Some of us might have a favourite story that we used to read or tell 
to our own children, or grandchildren. 

Usually the stories that we loved or our children loved most are stories that have pictures 
that help us to follow the story, or actions that we can do with the story. Sometimes the 
stories are scary, or the person in the story gets into trouble or finds herself in danger. And 
we wonder what is going to happen next. Not all of us like to have a happy ending because 
life does not always have a happy ending, and we like our stories to be a little like real life. 

So what makes a good children’s story? There are many answers to this question. We came 
up with the following list in a workshop we had. Do you agree with our ideas? How would 
you expand them? 

 

We will remember all the things that make up a good story to guide us in using stories that 
meet children’s needs, and promote the development of their literacy and a love of reading. 

Let’s turn our attention now to how we can use stories with young children. As with any good 
teaching, our starting point is the children – what children are interested in, what children 
love doing, what their potential is. 

A good children’s story: 

• is enjoyable. 
• is ‘authentic’- arises out of and speaks to children’s contexts and realities. 
• has rich illustrations that support the text, but also that may suggest 

other meanings or feelings and extend the text. 
• is not necessarily ‘real’, but logically developed – make believe that is 

believable or nonsense that makes sense. 
• has interesting language - rhyme, rhythm, repetition, word play. 
• has suspense (or danger) to encourage children to say ‘What will happen 

next?’ or ‘What if?’. 
• has something unexpected, against the rules, or a ‘twist in the tail’. 
• has a beginning, middle and end. 

 Think about this 
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An important part of using stories is preparation - thinking about what you want the children 
to learn from reading the stories. You can ask yourself in what ways the story will help them 
to: 

1. practise reading the words and the pictures on their own. 
2. talk about their feelings and experiences about what they are reading. 
3. think about what they are reading.  
4. write about what they read and to read what they write.  
5. learn language from what they read.  
 

 

Activity 4.2: Preparing to use stories  

[Spend about 20 minutes on this activity] 

1. In small groups, choose a story from your Teacher’s Handout. 
2. Prepare for using the story by thinking about: 

a. What questions might the children ask about the story? 
b. What do you think the children will like about this story? 
c. Can the children read this story alone? 
d. What can the children learn from this story? 

 

Before you share a story with children you should read it yourself. While 
you are reading you can ask yourself all the questions from the activity 
above. This will help you to be sure that you have chosen a suitable book, 

but it will also help you to think about what you need to do before you read and use the story 
with children. Write down the questions you think children will ask, and decide how you are 
going to answer their questions. This can help you to prepare for a discussion that you have 
after reading the story. 

Think about some of these ideas to help you to plan activities: 

1. practise reading the words and the pictures on their own. 
a. read alone quietly or while they are listening to the story; 
b. read to each other aloud; 
c. take books home to read; 
d. talk about books (words and pictures) with each other 
e. group reading; 
f. not just repeat words, actually see and read the words, for example using 

word cards, pointing to words, etc. 
 
 

2. talk about their feelings and experiences about what they are reading. 
a. choose feelings books; 
b. ask feelings questions; 
c. answer questions about their feelings 

 Think about this 
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3. think about what they are reading.  
a. ask questions; 
b. answer questions 

4. write about what they read and to read what they write.  
a. adults write down what children say about stories and pictures; 
b. children write what they think and say about stories and pictures; 
c. read what others have written about stories. 

5. learn language from what they read.  
a. new words, words that mean the same, words in other languages; 
b. pronunciation; 
c. other symbols, eg punctuation. 

 
It is important for children to have a wide range of experiences when they are learning to 
read. Reading aloud from a printed book or a projected book can give children a rich 
experience, and give them opportunities to engage with the story in many different ways. 
You can begin to think about how reading with printed books and projected books can link to 
the things that you already do in your lessons to support the curriculum. We will talk about 
this again later. 

 

Activity 4.3: Language in stories - vocabulary 

[Spend about 45 minutes on this activity] 

1. In a small group, choose a story from the Teacher’s Handout. 
2. Read the book through, and identify a page or pages on which there is an opportunity 

for children to learn language, for example: 
a. What words on these pages are new for the children you work with? 
b. Can you identify the rhythm in the words or syllables in words on these 

pages? 
c. What patterns of language are repeated on these pages? 
d. Are there any words that rhyme on these pages? 

 

Look at the example on page 10 of UNkukhu noShongololo (Winny Asara, 
2014) below (also in the Grade 2 Teacher’s Handout). 

 

 Think about this 
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You will see that there are a number of opportunities to engage the children in learning from 
this story. For example: 

• Developing vocabulary - Identify the possible new words before you read the story. 
Make word cards. Ask the children which words they know / don’t know. Make new 
cards. In more than one language if necessary. You or the children can write those 
words on cards and make a word wall. This could be a multilingual word wall. 

• Rhyme, rhythm and repetition - Ask the children to clap or stamp their feet to the 
rhythm of “Ishongololo” and “UNkukhu” – are they the same or different? 

• Let children tell / read the repeated parts of the story. Even if they do this from 
memory they can still follow the words and ‘read’ them. 

• There are language patterns on this page alone, and even more in the whole story. 
For example, you can ask the children to find all the words that begin with the sound / 
syllable ‘wa’ on this page. 
 

We can find other opportunities in the story ‘Ibhola lami elibomvu’ (Marion Drew, 2015), in 
the Grade 1 Teacher’s Handout. For example: 

• Some written words might be new for Grade 1 children, such as elibomvu, 
liphakema, phezulu, esibhakabhakeni, liphi or even ibhola. 

• Children will be able to clap out the rhythm of words like ‘elibomvu’ and 
‘ibhola’ to see if they have the same rhythm. 

• Words like elikhulu, kakhulu and phezulu are rhyming words. Can the 
children hear the rhyming sounds? What if the children tried to make their 
own new poem using these rhyming words? 

• Children can read the words that are repeated on each page – this is an 
important part of learning to read. 

• Some children will also notice that each page adds new words – look at how 
‘Ibhola’ on page 1 becomes ‘Ibohola lami elikhulu, elibomvu.’ on page 4. And 
the pattern is repeated from page 5 to page 8. 

 

Of course, the language that children learn will be different from different books, and will be 
different in each term and Grade, depending on the children’s development. 
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Activity 4.4: Children making new endings 

[Spend about 45 minutes on this activity] 

Resources: 
• Cards or newsprint to write down the new endings; 
• Pens 

 
1. In a small group choose a story from the Teachers’ Handout. 
2. Ask one person to read the story through once without stopping. 
3. Now, the same person reads the story again, identifying a place before the end to 

stop and ask “Can you think of a different ending for this story?” 
4. Each person in the group can think up their own ending for the story, and write it 

down. 
 

Children can make new endings, new beginnings and new middles. Some 
children will be able to write down their own endings. Those children who 
cannot yet write can ask someone else to write for them while they tell their 

ending. You can also read a story without telling the children the title, and at the end of the 
story ask the children to give it a title. They can compare their titles with the real title when 
they finished. They will be excited to see how similar or different their titles are to the real 
one. 

 

Activity 4.5: Children illustrating stories 

[Spend about 45 minutes on this activity] 

Resources for this Activity: 
• Two sheets of newsprint per group; 
• Kokis; 
• Prestik; 
• Pens, crayons, pencils. 

 
1. In a small group choose a story from the Teachers’ Handout. 
2. Ask someone who hasn’t read yet to read the story to the group. 
3. On newsprint write the words of the story, or the words from just one page. Leave 

some space around the edges. 
4. Using pens, pencils and crayons each person in the group draws a picture for that 

story or page. You can use other sheets of newsprint if you need to and some can 
draw on separate pieces of paper. 

 
5. Discuss the following questions: 

a. How do you think this will help children who are learning to read? 

 Think about this 
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b. What would you do with the children’s pictures when they are finished? 
c. Are there other ways that children can illustrate their stories? 
d. What resources will you need to facilitate children illustrating stories? 

 

Children can illustrate existing stories, using only the text. 

Children can draw pictures from their own ideas, and then turn those 
pictures into a story. 

Drawing pictures is in itself an important part of developing literacy in young children. 

When children draw their own pictures, encourage them to draw on blank paper, without 
lines, and to fill the whole page. If they are drawing on newsprint as in the activity above they 
can fill the spaces that you left when you wrote the words of the story or page. 

Try not to judge the drawings as good or bad. Encourage children to talk about what they 
have drawn. As adults we may not see the meaning in the pictures that the children 
intended. 

You can write down what the children say about their pictures. Some children will be able to 
write down what they say about their own pictures. They can even help each other with their 
writing. 

 

Now that you have some more ideas about using the African Storybook stories, go back to 
Activity 3.1, and discuss if you have any other ideas about how to use the supplementary 
readers in your existing lesson plans. 

 

 

 
 

 Think about this 
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GRADE 2 SCHOOL TIMETABLE A for Session 2 Activity 2 

 1 2 3 4 5 6 7 8 9 10 11 12 
DAY 
 

7.45 8.15 8.45 9.15 9.45 10.00 10.30 10.45 11.15 11.45 12.15. 12.45 

 
1 
 
 
 
 

MATH 
(CLASS) 

MATH 
(CON) 

MATH 
(IND) 

ZULU 
(PH) 

ZULU 
(SR) 

BREAK ZULU 
(SR) 

ZULU 
(HW) 

ENG 
(L&S) 

LS 
(BEG 
KN) 

LS 
(BEG 
KN) 

LS 
(BEG KN) 

 
2 
 
 
 

MATH 
(CLASS) 

MATH 
(CON) 

MATH 
(IND) 

ZULU 
(PH) 

ZULU 
(PH) 

BREAK ZULU 
(SR) 

ZULU 
(L&S) 

ZULU 
(W) 

ENG 
(PH) 

LS 
(BEG 
KN) 

LS 
(BEG KN) 

 
3 
 
 
 
 

MATH 
(CLASS) 

MATH 
(CON) 

MATH 
(IND) 

ZULU 
(PH) 

ZULU 
(HW) 

BREAK ZULU 
(L&S) 

ZULU 
(L&S) 

ZULU ENG 
(PH) 

ENG 
(GR/G) 

LS 
(CA) 

4 
 
 
 
 

LS 
(PE) 

LS 
(PE) 

LS 
(PE) 

LS 
(PE) 

MATH 
(CLASS) 

BREAK MATH 
(CLASS) 

MATH 
(CON) 

MATH 
IND) 

ZULU 
(G/G) 

LS 
(SPORT) 

SPORT 

5 
 
 
 
 

MATH 
(CLASS) 

MATH 
(CON) 

ZULU 
(W) 

ZULU 
(GR/G) 

ZULU 
(I/READ) 

BREAK ZULU 
(I/READ) 

ENG 
(L&S) 

ENG 
(R/PH) 

LS 
(CA) 

LS 
(CA) 

CLEANING 
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GRADE 2 SCHOOL TIMETABLE B for Session 2 Activity 2 

 1 2 3 4 5 6 7 8 9 10 
DAY 
 

8.00 8.30 9.00 9.30 10.00 10.55 11.25 11.55 12.25 12.55 

 
1 
 
 
 
 

MATH 
 

MATH 
 

MATH 
 

ZULU 
 

BREAK ZULU ZULU 
 

ENGLISH LS LS 

 
2 
 
 
 

MATH 
 

MATH 
 

MATH 
 

ZULU 
 

BREAK ZULU 
 

ZULU 
 

ENG LS LS 

 
3 
 
 
 
 

MATH 
 

MATH 
 

MATH 
 

ZULU 
 

BREAK ZULU 
 

ENG ENG LS LS 

4 
 
 
 
 

MATH 
 

MATH 
 

MATH 
 

ZULU 
 

BREAK ZULU 
 

ZULU 
 

ENG LS LS 

5 
 
 
 

MATH 
 

MATHS ENG ZULU BREAK ZULU 
 

ZULU 
 

LS LS  
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GRADE 2 SAMPLE TIMETABLE BASED ON CAPS AND LESSON PLANS for Session 2 Activity 3 

Period 1 2 3 4 5 6 7 8 9 10 11 
Time 
Day 
 

8.00 8.30 9.00 9.30 10.00 10.30 11.00 11.30 12.00 12.30 1.00 

 
1 
 
 
 
 

MATH MATH MATH EFAL 
(L&S) 

BREAK HL 
(L&S) 

HL 
(PH 
AND  
HW) 

LS HL 
(GGR) 

LS LS 

 
2 
 
 
 

EFAL 
(PH) 

MATH MATH MATH BREAK HL  
(PH 
AND 
HW) 

HL 
(GGR) 

LS LS HL 
(SR) 
LS 

 

 
3 
 
 
 
 

HL 
(PH 
AND 
SR) 

MATH HL 
(GGR 
AND 
INDEP) 

MATH BREAK MATH EFAL 
(SR) 

EFAL 
(GGR) 

HL 
(W) 

LS  

4 
 
 
 
 

MATH MATH MATH EFAL  
(W AND 
GGR) 

BREAK HL 
(L&S 
AND 
SR) 

HL 
(PH 
AND 
HW) 

LS LS HL 
(GGR 
AND 
INDEP) 

 

5 
 
 
 
 

MATHS 
 

MATHS LS EFAL 
(W AND 
GGR) 

BREAK HL 
(GGR) 

HL 
(W) 

LS LS HL 
(PH) 
LS 
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 TIMETABLE: Grade ___________________________ for Session 2 Activity 4 

Period 1 2 3 4 5 6 7 8 9 10 11 12 
Time 
Day 
 

            

 
1 
 
 
 
 

            

 
2 
 
 
 

            

 
3 
 
 
 
 

            

4 
 
 
 
 

            

5 
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DAY 
 

GRADE 1: Plan of languages activities in Lesson Plans  - for Session 2 Activity 4  

 
1 
 
 
 
 

HL 
(L&S) 
30 min 

HL 
(Ph.) 
15 min 
 

HL 
(HW) 
15 min 

HL 
(GGR) 
30 min 

EFAL 
(L&S) 
30 min 

 

 
2 
 
 
 

HL 
(Ph.) 
15 min 

HL 
(HW) 
15 min 

HL 
(GGR) 
30 min 

HL 
(SR) 
15 min 

EFAL 
(Ph.) 
30 min 

 

 
3 
 
 
 
 

HL 
(Ph.) 
15 min 
 

HL 
(HW) 
15 min 

HL 
(GGR) 
30 min 
 

HL 
(SR) 
15 min 

HL 
(W) 
15 m 

EFAL 
(L&S) 
30 min 

4 
 
 
 
 

HL 
(L&S) 
15 min 

HL 
(Ph.) 
15 min 

HL 
(HW) 
15 min 

HL 
(GGR) 
30 min 

HL 
(SR) 
15 min 

EFAL 
(SR) 
30 min 

5 
 
 
 
 

HL 
(Ph.) 
15 min 

HL 
(GGR) 
30 min 

HL 
(W) 
30 min 

EFAL 
(L&S) 
30 min 

EFAL 
(W) 
30 min 
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DAY 
 

GRADE 2: : Plan of languages activities in Lesson Plans  - for Session 2 Activity 4  

 
1 
 
 
 
 

HL 
(L&S) 
30 min 

HL 
(Ph.) 
15 min 
 

HL 
(HW) 
15 min 

HL 
(GGR/P/Ind) 
30 min 

EFAL 
(L&S) 
30 min 

 

 
2 
 
 
 

HL 
(Ph.) 
15 min 

HL 
(HW) 
15 min 

HL 
(GGR/P/Ind
) 
30 min 

HL 
(SR) 
15 min 

EFAL 
(Ph.) 
30 min 

 

 
3 
 
 
 
 

HL 
(Ph.) 
15 min 
 

HL 
(GGR/P/Ind
) 
30 min 

HL 
(SR) 
15 min 
 

HL 
(W) 
30 min 

EFAL 
(SR) 
30 min 

EFAL 
(Prep GGR) 
30 min 

4 
 
 
 
 

HL 
(L&S) 
15 min 

HL 
(Ph.) 
15 min 

HL 
(HW) 
15 min 

HL 
(GGR/P/Ind) 
30 min 

HL 
(SR) 
15 min 

EFAL 
(W/GGR) 
30 min 

5 
 
 
 
 

HL 
(Ph.) 
15 min 

HL 
(GGR/P/Ind
) 
30 min 

HL 
(W) 
30 min 

EFAL 
(W/GGR) 
30 min 
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DAY 
 

GRADE 3: : Plan of languages activities in Lesson Plans  - for Session 2, Activity 4  

 
1 
 
 
 
 

HL 
(L&S) 
30 min 

HL 
(Ph.) 
15 min 
 

HL 
(HW) 
15 min 

HL 
(GGR/P/Ind) 
30 min 

EFAL 
(L&S) 
30 min 

 

 
2 
 
 
 

HL 
(Ph.) 
15 min 

HL 
(HW) 
15 min 

HL 
(GGR/P/Ind) 
30 min 

HL 
(SR) 
15 min 

HL 
(GGR/P/Ind) 
15 min 

EFAL 
(Ph.) 
30 min 
 

 
3 
 
 
 
 

HL 
(GGR/P/In
d) 
30 min 
 

HL 
(SR) 
15 min 

HL 
(W) 
30 min 
 

 EFAL 
(SR) 
30 min 

EFAL 
(Prep GGR) 
30 min 

4 
 
 
 
 

HL 
(L&S) 
15 min 

HL 
(Ph.) 
15 min 

HL 
(HW) 
15 min 

HL 
(GGR/P/Ind) 
30 min 

HL 
(SR) 
15 min 

EFAL* 
(W/GGR) 
60 min 

5 
 
 
 
 

HL 
(Ph.) 
15 min 

HL 
(GGR/P/Ind) 
30 min 

HL 
(W) 
30 min 

EFAL* 
(W) 
30 min 

EFAL 
(LU) 
30 min 

 

*Note re EFAL Days 4 and 5 (shaded) 
1. In some weeks, 4 groups will do GGR on Day 4; in other weeks only 2 groups will do GGR in this time, and the other 2 will do GGR in the 
Writing period on Day 5. The times are remain the same, but you must check the LP each week to see which arrangements in place that week. 
2. Sometimes the LU on Day 5 happens in the W/GGR time on Day 4; when this happens, the LU on Day 5 is used for writing and GGR. Again. 
Please check the LP each week for these details.  
NB: Neither notes 1 or 2 affect the timetable, just the actual activities in these times in certain weeks.  


