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Improving Learning Outcomes in Physical Sciences 

Objective of Workshop 

This workshops aims to equip HODs and lead teachers in the use of different tools so that 

teachers are supported and learners’ understanding of targeted topics can be corrected and 

strengthened. The targeted content area used in this workshop is Electric Circuits. 

 

Workshop Outline 

The overall theme of this workshop is centred on reflective practice. We will be guided in 

this process by answering a different reflective question in each of the three sessions. 

 In the first session, we explore the question, Where have we come from?, and look back on 

the extent of curriculum coverage in Term 2 by making reference to the Term 2 tracker. We 

will reflect on the tracking process and look to generate solutions to give to teachers who 

may not be on track. 

We answer the question, Where are we now?, and try reflect on the results of learners’ in 

the June examination as a measure of curriculum coverage. This data needs to be compared 

to the feedback given in the tracker so that we can have a better picture of the depth of 

curriculum coverage not only in terms of what has been taught but also in terms of what 

learners have learnt.  

Our final question is, Where are we going?, which will allow us to plan strategies to ensure a 

deeper coverage of the curriculum with specific reference to the teaching of Electric 

Circuits. We will plan practical steps to remediate common errors and address 

misconceptions that learners in Grades 10 – 12 hold. These practical steps can be 

incorporated into a subject improvement plan. We will focus on the roll informal 

assessment plays in tracking the concept development process.  

 Reflection: 

By the end of this workshop I would like to: 
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Jika iMfundo Workshop Programme 

 Description 

Session 1 
(1½ hour) 

Reflections: Where have we come from? 

10 min Welcome & Introductions 

20 min  Activity 1: A little motivation to get started 

30 min Activity 2: Evaluation of Curriculum coverage 

30 min Activity 3: Evidence based Professional Conversations 

Session 2 
(1½ hour) 

Reflections: Where are we now? 

45 min Activity 1: Do numbers ever lie? 

45 min Activity 2: Are all exam questions fair? 

Session 3 
(1½ hour) 

Reflections: Where are we going to? 

45 min Activity 1: : Identification of Misconceptions about Electric Circuits 

45 min Activity 2: Analysis of graphs 

(30 min)  Final Reflections 

20 min Feedback / Complete Evaluation forms 

10 min Closure & Thanks 
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Session 1: Reflections: Where have we come from? 

Introduction 

Reflection as a deliberate, regular activity in teachers’ lives is as important as being in class 

and presenting lessons. The practice of reflection has been seen as key to the management 

of learning by many thought leaders including Socrates who said that the unexamined life 

isn’t worth living. John Dewy included the practice of reflection in his theory of learning. 

More recently, models of reflective practice have been championed by Kolb and Gibbs (See 

Appendix 1 *). In its simplest form the cycle of practice and reflection is captured in the flow 

chart below: 

 

 

 

 

 

 

 

 

 

 

(Diagram taken from online course presented by Cambridge International) 

The element of reflection is used in many teacher professional development programmes 

around the world and is seen as a very reliable tool to improve learning outcomes. It is 

therefore a critical component of using Planners and Trackers.   

There is not enough time to unpack all the theory around reflective practice in detail but the 

activities in this workshop are designed to help highlight the key points in a practical way. 

However, if you would like to find out more about the theory, consider working through the 

short online course presented by Cambridge International: 

https://www.cambridge-community.org.uk/professional-development/gswrp/index.html 

*  Kolb: 
https://teach.its.uiowa.edu/sites/teach.its.uiowa.edu/files/docs/docs/David_Kolbs_Learnin
g_Cycle_ed.pdf 
Gibbs: https://my.cumbria.ac.uk/media/MyCumbria/Documents/ReflectiveCycleGibbs.pdf 
  

https://www.cambridge-community.org.uk/professional-development/gswrp/index.html
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Activity 1 A little motivation to get started    15 min 

Spend a few minutes in silence and reflection on the following three questions: 

 Why are we here? 

 

 

 

 

 

 

 Why do we have Jika iMfundo Workshops? 

 

 

 

 

 

 

 

 

 

 Why do we encourage teachers and HODs to use Planners & Trackers?  

 

 

 

 

 

 

 

Watch the short video clip by Dylan William, a specialist in formative assessment. 

(https://www.youtube.com/watch?v=eqRcpA5rYTE or share it on WhatsApp or via 

Bluetooth.) 

 

Dylan William:  

Every teacher needs to improve, not because they are not good enough, but because they 

can be better. 

 

Work in pairs and discuss your reflections, the video presentation and the above quotation.  

  

  

https://www.youtube.com/watch?v=eqRcpA5rYTE
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Activity 2 Evaluation of Curriculum Coverage based on Term 2 Tracker 30 min 

Questions: What does curriculum coverage mean? 

  What strategies can we give teachers to improve curriculum coverage?  

Precious Dlamini teaches two Grade 11 classes. Her one class, Grade 11B, is on track but 

Grade 11D are falling behind. Read through her reflection recorded in her tracker: 

Week 8 Reflection 
Think about and make a note of:  
What went well?  
I think Grade 11B is now my favourite class – even Xolani and Themba are working well. In the informal 
assessment task the class achieved an average of 74%. The lowest mark was 55% and four learners achieved 
more than 85%. 
My strugglers in Grade 11D are starting to make progress, too. They have all completed the Formal Practical 
Assessment and only four learners achieved less than 40%, but they are now 3 lessons behind Grade 11B. 
 
What did not go well?  
Grade 11D are struggling with application questions. There are some learners who can’t solve a linear equation 
when given two of the variables and they need to find the third. Their Maths skills are very poor. 
  
What did the learners find difficult or easy to understand or do?  
To make up time with the Grade 11D class I did not demonstrate an experiment for them. I showed them a 
short You-Tube video of the experiment instead. They enjoyed watching the video but I don’t think they 
understand the relationship on graphs yet.  
 
What will you do to support or extend learners?  
I spent last Friday afternoon with most of Grade 11D – it was a voluntary catch up session. A few learners from 
other classes also attended. We went over the class test. I gave them the worksheet from the tracker to work 
on. By the end of the session they had completed it and most had the correct answers. 
 
Did you cover all the work set for the week? If not, how will you get back on track? 
I did not completed the work required in as much detail as I would have liked with Grade 11D. We will need to 
revisit some of the graph work when we do Electrostatics and Electric Circuits in term 3. I gave both classes an 
informal Chemistry base line test based on Grade 10 work. Most of the learners have forgotten all they learnt in 
Grade 10 Chemistry – the results for Grade 11D are very poor. I don’t know how I’m going to do all the 
Chemistry left for this term - there is too much to do in the tracker. 

What will you change next time? Why?  
I don’t know what to change anymore but something must change! 
I spent extra time preparing Grade 11D for their formal practical. Although they managed the formal 
assessment better I’m now very far behind and don’t think I will finish all the Chemistry this term. The Grade 11 
Physics Exam is one of the first to be written too. I am stuck! If I speed up they can’t cope. If I do more hands 
on activities they understand better but I don’t have enough time. 
 
Precious Dlamini                                                                                                             Date: 7 June 2018 
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Questions for discussion: 

1. What strategies has Precious Dlamini tried to make sure she is on tracker with both 

her classes? 

 

 

 

 

2. Are there any alternative strategies that Precious could try to implement? 

 

 

 

 

3. Based on her reflection, is Precious more focused on completing the tasks for the 

week or on supporting learners in the process of learning?  

Evaluate her approach. 

 

 

 

 

 

4. How do we know when it is OK to move on with the work – must 100% of the class 

be able to get 100% of the questions right or do we move on after we have 

presented the topics and worked through a few Exercises on the board? 

 

 

5. Rate Precious on her curriculum coverage. What could she do differently? 
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Activity 3 Evidence based Professional Conversations   30 min 

Planning, tracking and writing weekly reflections are habits that teachers need to develop. 

These activities will help teachers develop but may not result in improved curriculum 

coverage. The catalyst that can increase the rate of improvement are evidenced base 

professional conversions where HODs and lead teachers actively encourage teachers with 

the objective of identifying areas where they can actively support teachers. 

Instructions 

1. Divide into pairs 

2. One person takes the role of Precious Dlamini (teacher) and the other takers the role 

of the HOD. 

3. Have an evidenced base (refer to the tracker and your answer from Activity 2) 

professional conversion together for about five minutes. 

4. One or two pairs will repeat their conversation for the whole group 

Questions to assist in the conversation asked by: 

Precious 

a.)  How can I help the learners who take longer to grasp a concept? 

b.) Is it ok to teach some topics in detail and other topics in less detail? 

c.) Is there any way to get more learners involved in doing practical investigations, even 

for informal assessment? 

HOD 

a.) How can I help you? 

b.) Do you find writing down your reflections helps you plan the next week’s work? 

c.) How has the planner and tracker help you to stay on track? 

 

 

 

Quotation: If you do what you’ve always done, you’ll get what you’ve always got! 
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Session 2: Reflections: Where are we now? 

Introduction 

The record of work completed in the Planner and Tracker gives a good indication of whether 

or not the curriculum is being covered at the right pace for all the work to be done in a 

term. Ticking for compliance is not of any use. It hides problems instead of surfacing them 

so they can be addressed.  We need the information in the Planner and Tracker to be an 

accurate reflection of the work that has been done. Teachers need to make clear where 

they are off track. This will make it easier for the HoD to support them in finding ways to 

make up time so that the curriculum is covered.   

 

The reflections on ‘how things are going’ provide a useful starting point for constructive 

supportive conversations between the HoD and teacher.  These need to be as honest as 

possible and teachers need to make note of what worked as well as what did not work. We 

recognise that failure is certain but it is also the door to improvement as long as we reflect 

and learn from our previous attempts. 

 

While the Trackers are a useful tool to monitor curriculum coverage, they are not perfect 

and are not enough on their own. They give some indication of what was taught when, but 

they do not generally reflect how much learning has taken place. We need to look at learner 

performance to get a more complete indication of curriculum coverage.  Curriculum 

coverage is both what the teacher has taught and what the learner has learned! 

 

Activity 1 Do numbers ever lie?      45 min 

Mark sheet Analysis 

The mark sheet on the next page is based on the Physics Exam provided in the Term 2 

tracker. The reason this mark sheet is included as a tool for diagnostic assessment is to show 

that valuable information can be extracted from a careful analysis of a sample of learners’ 

marks. A whole class or grade at a school would be ideal but the data may be overwhelming 

and not consistent. A smaller random sample is used here to identify areas of weakness or 

good performance. It is a useful exercise for learners to do themselves, too. This will help 

them identify areas where they need to get help in or spend more time studying and 

correcting misconceptions. In this way learners in Grade 10 - 12 can be taught to take more 

responsibility for their own learning.  
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  Mark Sheet  

Grade 11 June  Examination Physics  

 Questions 

1 2 3 4 5 6 7 Total 
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Marks 20 9 8 13 9 19 9 85 % 
Name          

A 8 7 7 12 8 5 0 47 55,29 

B 4 6 8 10 6 6 0 40 47,06 

C 12 7 6 12 9 4 1 51 60,00 

D 10 9 8 8 7 5 2 49 57,65 

E 8 9 5 9 6 6 3 46 54,12 

F 2 5 6 8 4 4 2 31 36,47 

G 8 8 7 7 5 5 1 41 48,24 

H 12 9 8 8 7 2 0 46 54,12 

I 16 9 8 13 6 4 0 56 65,88 

J 8 7 7 9 6 6 2 45 52,94 

Average 9 8 7 10      6 4 1 4 
 

Average 

(%) 

44 84 88 74 71 25 12 
 

53,18 

 

Questions to discuss 

1. What information can you draw about the learners’ performance from the table 

above? 

 

 

 

 

 

2. In which questions did the learners do well? 
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3. In which questions did the learners struggle the most? 

 

 

 

 

 

4. Give some reasons why learners may have performed poorly in the questions you 

have highlighted? 

 

 

 

 

 

 

5. Did all learners perform at the same level in this sample? Do any learners stand out 

for either good performance or poor performance? 

 

 

 

 

 

6. What general feedback would you give to learner I? 
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Activity 2 Are all exam questions fair?     45 min 

 

The purpose of this activity is to critically exam an Examination question, in which the 

learner performance was not good. We need is to consider the validity of the question as a 

tool to measure learners’ understanding and skills. It is possible that there was good 

curriculum coverage but the learner performance does not show this. 

This question has numerous errors and is NOT a good tool for assessment. These errors 

should have been picked up in the moderation process but in this case they were not. While 

it is true that some weaker learners may actually get the same answer as the memo, more 

able learners will struggle with this question and may not get the answer on the memo and 

will be confused by it.   

Instructions 

Look carefully at Question 4 and its memo, and then consider the questions which follow. 

Grade 10         Electric Circuits 

Question 4 

Three 1,5V cells are connected in series to three identical light bulbs each with a resistance 

of 3Ω as shown in the diagram below. The reading on the ammeter is 2,25A and the 

voltmeter reading across light bulb B is 0,75V. 

 

 

 

 

 

 

 

 

 

 

 

Calculate the current flowing through light bulb A.     (4) 

Memo 

Cognitive Level 3: Application / Routine problem solving 

 VA = VB + C = 2 x VB = 2 x 0,75 = 1,5V √ 

I = V÷ R √ 

  = 1,5 ÷ 3 √ 

  = 0,5 A √ 

          A 

 

B                C 

A

A

A 

V 
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Questions for reflection and discussion 

1. Identify any problems with the language of the question. 

 

 

 

 

 

2. Identify three different conflicting pieces of information. How could you correct 

these? 

 

 

 

 

3. Identify any inaccuracies on the memo. Suggest how you would correct these. 

 

 

 

 

4.  Do you think the mark allocation and rating of the cognitive level is fair? 
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Session 3 Reflections: Where are we going to? 

Introduction 
The Core Knowledge Area of Electricity and Magnetism is a very important section of the 

curriculum as it is part of our everyday life and has many technological applications that 

learners should appreciate and enjoy. 

 

The knowledge and theory is also relatively easy to explore and establish through practical 

investigations. Yet learners have many entrenched misconceptions relating to these topics. 

In this session, we will explore some teaching approaches that can strength concepts and 

build learners’ understanding.    

 

Activity 1: Identification of Misconceptions about Electric Circuits 45 min 

Learner responses found in either class tests or in exams need to be analysed so that 

teachers identify misconceptions. 

 

Examine the electric circuit question and the learner responses that follow: 

 

Question 4 

Three 1,5V cells are connected in series. Three identical light bulbs, each with a resistance of 

3Ω, are connected as shown in the diagram below. The reading on the ammeter is 2,25A. 

 

 

 

 

 

 

 

 

 

 

 

Calculate the equivalent resistance of the light bulbs in this circuit.    (4) 

 

 

  

          A 

 

B                C 

A

A

A 



   

Here are responses from four learners: 

Learner A: 

RT = R1 + R2 + R3 

     = 3 + 3 + 3 

     = 9 Ω  

Learner B: 

1

Req
=

1

R1
+

1

R2
+

1

R3
 

        =
1

3
+

1

3
+

1

3
 

        = 1 Ω 

 

 

Learner C 

1

Req
=

1

R1
+

1

R2
 

        =
1

6
+

1

3
 

        = 
3

6
= 0,5Ω 

Learner D 

R =
V

I
 

    =
3 x 1,5

2,25
 

     = 2 Ω 

1. For each of the answers provided: 

a.  identify the error(s) the learner has made, if any. 

 

 

 

 

b.  provide feedback to the learner by allocating marks and a comment. 

 

 

  



   

2. How can we help learners to correct these type of errors? 

 

 

 

 

 

 

 

3. What advice would you give to a young teacher who is teaching electric circuits for 

the first time?  

 

 

 

 

 

 

 

 

 

 

  



   

Activity 2: Focus on the analysis of graphs     45 min 

 

There are many relationships between measureable physical quantities in electricity. We 

can use graphs to have a clearer idea of the relationships between quantities. 

 

A. Directly proportional relationship 

The graph is a line that passes through the origin. The equation can be written in the form  

y = mx + c 

 

B. Inversely proportional relationship 

The graph is a hyperbola. It is not possible to clearly identify the hyperbola from a graph. 

Hence we plot the graph of the dependent variable and the reciprocal of the independent 

variable. This will be a straight line passing through the origin. 

 

C. Squared relationship 

When the relationship between the dependent variable and the independent variable is a 

squared relationship, the graph is in the shape of a parabola. It is not possible to clearly 

identify the parabola from a graph.  Hence we plot the graph of the dependent variable and 

the square of the independent variable. This will be a straight line passing through the 

origin. 

 

1. Sketch graphs to show each of these relationships using electrical quantities. 

A. Directly proportional relationship 

  



   

B. Inversely proportional relationship 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

C. Squared relationship 

 

 

 

 

 

 

 

 

 

2. Consider the exam question below: 

2.1 Identify the core concepts learners need to know in order to answer this 

question. Write these on a post it note. 

 

2.2 What skills do learners need to know in order to answer this question? Write 

these on a post it note. 

 

2.4 Stick the post it notes on to the wall or window. Reflect on where learners 

may pick up misconceptions. 

 

Exam question        Grade 12 

A dry cell with an emf of E and internal resistance r is connected to a rheostat of variable 

resistance R. The current supplied by the cell (I) and the potential difference across the 

terminals of the cell (VT) are read for various values of R. The results are shown in the graph 

on the next page 

 



   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Refer to the graph of Terminal potential difference across the terminals and Current passing 

through the cell above to answer the questions which follow. 

1.1 Determine the emf of the dry cell by using the given graph.    (2) 

1.2 With reference to the formula emf = I(R + r) and the mathematical equation for a 

straight line graph y = mx + c, show by algebraic manipulation that the internal 

resistance of the dry cell is equal in magnitude to the gradient of the graph. (2) 

1.3 Show that the internal resistance of the dry cell is 1,2  by using the given graph. 

            (2)



 

 

 

 

 

 

Appendix 
 

 

 

 

 

 

 



David Kolb’s Learning Cycle 

Kolb’s Learning Cycle is based on the John Dewey’s claim that learning must be grounded in experience, Kurt 
Lewin’s ideas of the importance of active learning, and Jean Piaget’s emphasis on the interaction between person 
and environment on intelligence. 

The four larger boxes in the diagram above represent the four stages that Kolb claims must be fulfilled in order 
for learning to take place. 
Concrete Experience—actually doing the activity 
Reflective Observation—reflecting on performance in the activity, considering successes and failures 
Abstract Conceptualization—apply theory to the experience of doing the activity 
Planning Active Experimentation—consider theory and reflection to guide planning for subsequent experiences 

*Soccer Example*
Concrete Experience—player takes part in a training match, attempting to score goals 
Reflective Observation—player considers his/her performance, especially her/his scoring attempts 
Abstract Conceptualization—player talks to trainer who provides insight concerning scoring techniques 
Planning Active Experimentation—player uses insights from the trainer as well as experience from the first 
match to plan for the next match 

The smaller boxes refer to the four learning styles that encompass all learners based on an individual’s preferred 
point of entering the learning cycle 
Diverging/Reflectors—Like to think about the activity/concept and observe other peoples’ takes on the matter 
Assimilating/Theorists—Relate the task at hand to other experiences or concepts 
Converging/Pragmatists—Like to think about how to apply theory in practice 
Accommodating/Activists—Like to jump in to trying the activity 

*Software Example*
How would you first approach learning to use a new software program? 
Activist—immediately begin using the software, experimenting with its tools and capabilities 
Reflector—Think about your experience with similar software or consult someone who has used this program 
Theorist—Read the manual to get a clear grasp on the operations of the program 
Pragmatist—Start the software and turn to the help feature to get expert tips 

Soccer example retrieved frottp://www.simplypsychology.org/learning-kolb.html Software example retrieved 1/9/08 from http://nwlink.com/~donclark/hrd/
styles.html 
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Gibbs’ reflective cycle 
Gibbs’ reflective cycle is a popular model for reflection. The model includes 6 stages of 

reflection and is presented below as cited in Dye (2011, p. 230). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Dye, V. (2011) ‘Reflection, Reflection, Reflection. I’m thinking all the time, why do I 

need a theory or model of reflection?’, in McGregor, D. and Cartwright, L. (ed.) 

Developing Reflective Practice: A guide for beginning teachers. Maidenhead: 

McGraw-Hill Education (pp. 217-234). 

 

Description 

In this section, you need to explain what you are reflecting on to your reader. Perhaps 

include background information, such as what it is you’re reflecting on and tell the 

reader who was involved. It’s important to remember to keep the information provided 

relevant and to-the-point. Don’t waffle on about details that aren’t required – if you do 

this, you’re just using up valuable words that you’ll get minimal marks for. 

Feelings 

Discuss your feelings and thoughts about the experience. Consider questions such as: 

How did you feel at the time? What did you think at the time? What did you think about 

the incident afterwards? You can discuss your emotions honestly, but make sure to 

remember at all times that this is an academic piece of writing, so avoid ‘chatty’ text. 

 

Description 
what 

happened?

Feelings
what were 

you thinking 
or feeling?

Evaluation

what was 
good/bad 
about the 
situation?

Analysis

what sense 
can you 
make of 

situtation?

Conclusion

what else 
could you 

have done?

Action plan

If situation 
arose again, 
what would 

you do?
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Evaluation 
For your evaluation, discuss how well you think things went. Perhaps think about: How 

did you react to the situation, and how did other people react? What was good and what 

was bad about the experience? If you are writing about a difficult incident, did you feel 

that the situation was resolved afterwards? Why/why not? This section is a good place to 

include the theory and the work of other authors – remember it is important to include 

references in reflective writing.  

Analysis  
In your analysis, consider what might have helped or hindered the event. You also have 

the opportunity here to compare your experience with the literature you have read. This 

section is very important, particularly for higher level writing. Many students receive 

poor marks for reflective assignments for not bringing the theory and experience 

together.  

Conclusion  
In your conclusion, it is important to acknowledge: whether you could have done 

anything else; what you have learned from the experience; consider whether you could 

you have responded in a different way. If you are talking about a positive 

experience…discuss whether you would do the same again to ensure a positive outcome. 

Also consider if there is anything you could change to improve things even further. If the 

incident was negative…tell your reader how you could have avoided it happening and 

also how you could make sure it doesn’t happen again.  

Action plan  
Action plans sum up anything you need to know and do to improve for next time. 

Perhaps you feel that you need to learn about something or attend some training. Could 

you ask your tutor or placement supervisor for some advice? What can you do which 

means you will be better equipped to cope with a similar event? 

Using Gibbs’ reflective model in reflective writing  

The following text is an example of a piece of reflective writing, following Gibbs’ model. 

The task was to write a reflection about an incident which occurred during the first few 

weeks of a teaching placement (1000 words). Please note that the references used are 

fictional.  If you are not a student teacher, use OneSearch or your subject resources 

pages to find resources that explore reflective writing in your subject discipline 

Description  
I am currently on a teaching practice placement in an adult education college in the 

south-west of England, learning how to teach GCSE maths to various groups of adults. 

As my placement is in the early stages, I am mainly assisting the class tutors and have 

just started planning and delivering a small part of each lesson. The incident occurred in 

an evening class during which I was due to deliver my very first session. The class tutor 

had been teaching the learners about fractions, and my task was to continue with this 

instruction, looking specifically at how to multiply two fractions. However, when I was 

due to teach the session, I got to the whiteboard and became so nervous that I 

struggled to speak to the group. I felt myself visibly shaking and was unable to articulate 

my first sentence coherently. The students were quite understanding, as they are all 

mature students who are aware that I am new to teaching and am nervous, but the 

http://cumbria-primo.hosted.exlibrisgroup.com/primo_library/libweb/action/search.do?vid=44UOC_VU1
http://my.cumbria.ac.uk/StudentLife/Learning/Resources/Subjects/Home.aspx
http://my.cumbria.ac.uk/StudentLife/Learning/Resources/Subjects/Home.aspx


  

- 3 - 
Academic Services & Retention Team SD Mar2016 

class teacher was unsympathetic and responded by taking over the lesson whilst I sat at 

the back of the room trying not to cry. I left the session as soon as the class was over, 

and did not speak to anyone.  

Feelings  
I felt extremely miserable at the time and even considered leaving my teacher training 

course. I was also embarrassed and upset by my own inability to speak in front of the 

group, but I was also extremely angry with the class teacher for her response in the 

presence of the learners. I felt afterwards that she had not given me sufficient time to 

compose myself, and that she should have allowed me to address my nerves. The 

situation left me very distressed and I rang in sick the following week; it was only when I 

reflected on the experience that I decided I needed to speak to the placement 

supervisor. I also realised later that feeling nervous is a natural reaction to speaking in 

public (Jones, 2000) which made me feel less embarrassed. 

Evaluation  
At the time, I did not feel that the situation had been resolved at all. I very deliberately 

left at the end of the class without speaking to the class teacher or the learners. 

However, after speaking to a fellow trainee about his own experience, I felt much more 

positive. I realised that everyone feels nervous before their first few classes. This is clear 

in the relevant literature, as Greene (2006, p. 43) points out, saying that nine out of ten 

new trainee teachers found their first session “incredibly daunting”. It appears that most 

trainee teachers have moments of being “tongue-tied” and “losing their way with the 

lesson” (Parbold, 1998, p. 223).  

 
Analysis  
The situation was made worse by both my own actions and those of the class teacher. I 

feel that I should have stood up to her, rather than letting her take control of the lesson, 

and that I should have spoken to her immediately after the lesson about how I was 

feeling. Dealing with situations like this immediately is preferable, as Cooper (2001) 

points out. 

 

Instead, I spoke to my placement supervisor several days later, and did not see the 

class teacher again until a formal meeting consisting of myself, the teacher and the 

supervisor. Daynes and Farris (2003) say that, by not dealing with situations 

immediately and personally, and instead taking it to an authority figure, the situation 

can be made worse. The class teacher could have felt that she was being “ganged up on” 

(Thomas, 2003, p. 22), which could lead to future problems. The teacher’s actions also 

made the situation worse, because she did not give me time to overcome my fears and 

she deliberately embarrassed me in front of the class. She claimed that she had thought 

she was helping me to overcome my anxieties, but I do not believe that to be the case. 

However, as we only spoke about the incident over a week later in the meeting with the 

supervisor, she rightly argued that I should have said something to her at the time. 

Conclusion  
In retrospect, I would do several things differently. I should have spoken to the class 

teacher immediately after the session and voiced my opinions. I should also have been 

more assertive by advising the tutor that I could continue with the lesson. However, the 

incident made me realise the importance of building up a relationship with the teacher, a 

skill that Jackson (1999) stresses as fundamental to a successful placement. I feel that, 

had I developed a professional relationship with the teacher in the preceding weeks, I 
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would have been able to explain how nervous I was beforehand. This would have 

provided the opportunity to discuss strategies for dealing with nerves and perhaps the 

incident could have been avoided entirely.  

 

Action Plan  
In future, I will ensure that I build up a relationship with colleagues. I am working 

alongside several different teachers during my placement, and I intend to speak to each 

of them about my nerves. I have already had a beneficial conversation with one teacher 

and together we have developed a programme of team-teaching for the next few weeks 

so that I do not feel so pressurised. I plan to do this with the other class teachers, as it 

will help them to understand how I feel. I also need to speak to my fellow trainees more 

often about how they feel, as I think I will be able to learn from them. In terms of 

training, I have booked onto a presentation skills workshop at University, and intend to 

follow it up by attending the practise sessions afterwards. This experience has made me 

realise that I need to gain more confidence with presenting and I feel addressing my 

presentation skills will help me to do this.  

 

Extract adapted from: www.salford.ac.uk  

 

http://www.salford.ac.uk/
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5 "Q.U.I.C.K." Steps of Reflective Practice
By: Dr. A. Douglas Eury, Dr. Jane King & John D. Balls

Reflecting on your performance daily is an attribute of a high-performance individual. Reflection is a
powerful process in improving one’s performance, and like any skill, it can be developed and
mastered. It serves as the “mirror” into our past actions. Mindful of the challenges we, as educators,

face in preparing our students for 21st century careers, reflective practices are (and will continue to
be) an essential ingredient in that preparation.

There are an unlimited number of ways to reflect; some are very structured, while others can be
completely unstructured. There are also an unlimited number of settings for self-reflection. Choose the
one that best fits you. Whether structured or unstructured, quiet or noisy, there are five fundamental
tenets of effective reflection.

First and foremost, ask yourself poignant questions on what happened today (key questions are
documented below).  Next, understand how to get to the “aha” moments of enlightenment. Third,
inquire of others (students, colleagues, etc) who witnessed your performance. Fourth, complete
honesty in your personal assessment (be uncomfortably truthful) is essential. Finally, keep a journal. It

need not be elaborate or extensive. The written word lives on. It provides you an opportunity to reflect on your progress.

 The questions that will get you started in your personal reflection are…

1)    Did I accomplish what I wanted to today?

2)    Was I adequately prepared today to ensure maximum learning/understanding/effectiveness?

3)    What have I done well and what made it so effective?

4)    What can I do better and what do I need to do to accomplish that?

5)    What was the most important information/skill that I wanted my students to learn today, this week and is there credible evidence that they learned it?

6)    What did I learn from my students today, this week?

The power of reflection is a stimulant to improving one’s performance. It starts with an honest critique of our own performance and a commitment to continuous
improvement. It is the most basic (and perhaps the most effective) form of professional development.

In summary,

Q…..Question yourself.

U…..Understand how to get to your objective (“aha” moments).

I…..Inquire of others (feedback).

C.….Complete honesty, always.

K…..Keep a journal (jot down your reflections and responses for future use).

It will only take a QUICK moment!

 

Dr.  A. Douglas Eury                                       Dr. Jane King                                       John D. Balls

Dean of School of Education                         Assistant Professor                            Education Consultant

Gardner-Webb University                             Gardner-Webb University

 

More information on this topic as well as a framework for transforming education in the US can be found in the authors’ book, Rethink, Rebuild, Rebound: A
Framework for Shared Responsibility and Accountability in Education (2nd Edition) and the associated R3 Workbook, published by Pearson Learning
Solutions, 2011.
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