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Facilitator’s Guide 
 

Aim of the workshop 

The aim of this workshop is to provide support for five aspects of the Grades 10 and 11 Term 1 EFAL 

curriculum for 2020: (i) analysing and teaching two poems; (ii) analysing and teaching a short story; 

(iii) teaching direct and indirect speech; (iv) teaching the features of a narrative essay; using a poem 

or a short story as source material for writing a narrative essay that includes direct speech. The 

content and activities are also relevant to Grade 12, although the poems are taken from the Term 1, 

2020 ATPs for Grades 10 and 11 and the short story from the Term 1 2020 ATP for Grade 11. 

Session                                     Topic Time 

1. Opening Session 

• Welcome and introductions 

• How to introduce a workshop 

 

10mins 

2. Discussion of changes to the Planners and Trackers 25 mins 

3. Pre-workshop activity  10 mins 

4. Literature study 

4.1 Analysing and teaching the poem The Clothes 

4.2 Analysing and teaching the poem Memory 

TEA BREAK 

4.3 Analysing and teaching the short story The Gift of the Magi 

 

40 mins 

40 mins 

15mins 

40 mins 

5. Activities and content for teaching direct speech and indirect 

speech  

30 mins 

6. Guiding learners’ writing of a narrative essay that includes direct 

speech  

15 mins 

7.  Using poems or a short story as the stimulus or starting point for 

writing a narrative essay that includes direct speech 

45 mins 

8.  Discussion of pre-workshop activity 

Reflection on the workshop and planning for future workshops 

30 mins 

Total  5 hours 

 

1.  Opening session (10 mins) 

Welcome participants to the workshop. When you do this, keep the following in mind: 

(i) Participants need to know what the workshop will focus on. Also, ‘housekeeping matters’ such as 

times of breaks, ending time and the ‘pre-workshop/post-workshop’ activity for the workshop need 

to be explained. 

(ii) A short icebreaker activity helps participants to relax and to get to know one another.  Any short 

activity which enables participants to interact with one another (usually in a small group), in a 

relaxed atmosphere can be used.  Here is one example: 

My name is X and what I plan to do during the end of year break is … 

When participants have had an opportunity to talk to a couple of people, ask them to introduce 

someone they have just met and report what they have learned about that person’s plans for the 

summer break. 
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2. Discussion of changes to the Planner and Tracker  (25 mins) 

Give out the exemplar Grade 10 planner.   

Tell the participants the following: 

• All the tracking columns have been removed 

• Two terms’ planners are now in one document; two books of planners will thus be 
distributed in the year 

• Teachers must keep these documents – they will not get a new version each year 

• Tracking will be done on a separate sheet – a copy is included for photocopying 

• The changes have been made to save costs, to simplify distribution and also to provide a 
tracker for teachers to use with any planning tool they choose – the ATP or their own work 
schedules.  

• The document has been shortened for this workshop. Most of the planning tables and 
assessment exemplars have been left.   The contents list makes clear everything that is 
included 

• Everything that was in the previous planners and trackers has been included – but some 
resources, that were repeated each term, are now only given once, with some changes to 
give term details in one resource rather than two.  

 

Ask participants to read though the introductory section and to flip through the rest of the 

document. Lead a discussion with  participants about  the new design and changed introduction, 

using the questions in their handout as a guide. Spend some time ensuring that the participants 

understand the importance of improving curriculum coverage and the way the resources in the 

planners will help them with this.  Below are some guidelines for each question. 

 

1. What is meant by ‘covering the curriculum’? – the teacher teaching the work and most of the 

learners achieving an adequate level of understanding (level 4)   

2. Why is improving curriculum coverage in our schools so important? Because current low 

coverage leads to gaps in knowledge and understanding that grow larger each year, 

resulting in children dropping out or failing matric – this perpetuates poverty and poor life 

chances for many learners.  

3. How do the following teacher activities support improved curriculum coverage?  

a. Planning what to teach each day of the term – ensure that they apportion the work 

so that there is time to cover it all 

b. Reflecting on the day’s teaching - ensures that teachers think about whether or not 

learners understood the work, what they did or did not understand and how they 

could improve these aspects of cc in future;  

c. Tracking curriculum actually covered against what was planned – helps them identify 

when they are falling behind - so they can strategise about how to get back on track.  

d. Reporting on curriculum coverage to the departmental head – this enables the DH to 

monitor progress across teachers in the grade and subjects s/he is responsible  for, 

and support them where necessary.  

e. Sharing curriculum coverage challenges with peers; the DH and advisors – enables 

strategies for improvement to be worked out collectively, and for the teacher to get 

support from others who might have more knowledge or experience.   

4. What is the role of the DH in supporting improved curirulum coverage- what must he/she 

do? Must monitor evidence of curriculum coverage – the tracker; learners’ books; marks; 
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hold supportive conversations with each teacher and the department to address any 

challenges the evidence suggests.  

5. What sort of attitudes and ways of interacting must exist among members of a department 

if curriculum coverage is to be improved? There must be attitudes of respect and trust – not 

fear; the main aim of supervision must be to support, not blame, and teachers must feel safe 

enough to admit to any challenges they are experiencing and ask for help.  

6. How do the resources in the planner support improved curriculum coverage – think about: 

a. The planners themselves – they give a daily plan of work, which if followed, means 

that the curriculum will be taught in the time allocated to it in the term; there are 

other plans that can serve this purpose – ATPs, for example – but these do not give 

the actual work to be done each day.  

b. The assessment plans/programme – make clear what the prescribed assessment 

tasks are – and when they should be completed; this gives teachers and the DH a 

chance to plan when tasks should  be set and moderated; when marking should be 

done and moderated and when feedback should be given to learners; it also enables 

teachers to make sure learners are adequately prepared for the task.  

c. Exemplar assessment tasks with memo and analyses of cognitive levels – help 

teachers set work to the correct standard so that marks reflect achievement in 

relation to this – and so give reliable information about curriculum coverage. 

d. Resources related to content and pedagogy – support classroom practice and so 

should support learning and thus improved cc. 

7. Look at the exemplar tracker sheet. 

a. What are the main changes from the one that exists in the planners and trackers 

already in the schools?  - space for daily reflection as well as weekly; teacher asked 

to consider learners’ learning – not just that work is done; generic – can be used with 

any planning tool; the EFAL content related reflection prompts have been removed - 

and only the generic prompts remain. 

b. Are these changes improvements? Explain why you think they are/are not.  Own 

ideas/opinions 

3. Pre-workshop activity to assess participants’ knowledge of the 

conventions of writing direct and indirect speech (5 - 10 mins) 

Give participants 5 - 10 minutes to complete answers to the questions on direct and indirect speech. 

The answers will be discussed in the final activity of the workshop. 

4. Literature study 

4.1 Analysing and teaching the poem The Clothes (Grade 10)  ( 40 mins) 

Refer participants to the brief biography of Mongane Wally Serote and to the poem The Clothes in 

the Resources pack and give them time to read both, in case they are not familiar with the poet or 

the poem. 

Next, ask them to work in small groups to answer this  question: 

What can people’s clothes tell us about them? 
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After discussing the answers from the various groups, ask participants whether they think it would 

be a good idea to use this question as a pre-reading question with a class before they read The 

Clothes.  

Next, ask participants to answer these questions in pairs: 

1. What is the mood of this poem?    (Answer: sad, despairing, bitter)   

2. Suggest why the poet wrote it.  (Answer: The poem is a type of elegy or funeral poem to 

remember a man – possibly one who died in the apartheid struggle, although this is not stated.)  

3. Several examples of personification and of repetition contribute to the emotions aroused by the 

poet. Identify three of these. (Answer: shoes resting (as only living creatures can rest); window 

crying like dew (as only people cry – this is also a simile); crying reddish water (clothes cannot really 

cry but the water, coloured by blood is dripping off the clothes)   

4. Explain why ‘death-live lives’ is an example of an oxymoron and what the poet is likely to be 

referring to when he uses it.  (Answer: death and life are opposites but the poet is suggesting that 

life under apartheid was so hopeless and so oppressive for many people that it was like a living 

death.) 

5. What could have caused the man’s death?  (This question is an introduction to the narrative essay 

for section 7 of the workshop.) 

After discussing the answers given by some of the pairs, complete this section of the workshop by 

asking participants for any suggestions they have for how they would teach this poem in class.   

4.2 Analysing and teaching the poem Memory (Grade 11). (40 mins)  

Refer participants to the brief biography of Chris van Wyk and to the poem Memory in the Resources 

pack and give them time to read both, in case they are not familiar with the poet or the poem. 

Next, ask them to work in small groups to answer this  question: 

What is your most important /powerful memory of an incident from your early childhood? 

After discussing the answers from the various groups, ask participants whether they think it would 

be a good idea to use this question as a pre-reading question with a class before they read Memory.  

Next, ask participants to answer these questions in pairs: 

1. In the first two stanzas the narrator offers two important contrasts between himself and his 

younger brother. What are they?  (Answer: (i) size – he is a giraffe who can see over the table and his 

brother is a twittering bird who cannot; (ii) he is able to walk around on his own while his brother 

just ‘dangles’ from a chair. 

2. In the third stanza the narrator is excited about the vetkoek and exclaims ‘we’re rich’.  What 

evidence is there in this stanza and in the previous ones that the family is not rich?  (Answer: The 

father has a job in a factory which probably involves physical labour that is having a negative effect 

on his body and the fact that the mother is cooking over a small primus stove by candlelight both 

suggest that this is a fairly poor, working class family.    

3. Suggest a possible answer to the narrator’s question at the beginning of stanza four. (Answer: 

There could be several, but perhaps the most likely is that the memory was too painful or shocking.) 

4. The mood of the poem changes in stanza four. In your own words, describe what happens. 

(Answer: The cooking pan full of hot oil tips over; oil spills towards the baby boy; mother puts out 
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her arm to stop the oil reaching her baby son and quietly asks him to move before she screams in 

pain as the hot oil burns her arm.) 

5. ‘To cauterise’ means to burn skin or flesh, usually to stop bleeding or prevent infection. Suggest 

what the narrator means when he says that his mother’s scream ‘cauterises his childhood’.  (Answer: 

There could be several possibilities but perhaps one of the most likely is that this was his first really 

painful or unhappy memory. Up till then he had been innocently happy. Now he realises that life can 

be painful, both literally and figuratively. Note that in the final stanza he calls his mother ‘Ma’ and no 

longer ‘Mummy’ as a small innocent child would.)         

After discussing the answers given by some of the pairs, complete this section of the workshop by 

asking participants for any suggestions they have for how they would teach this poem in class. For 

example, they may wish to discuss the effect of the poem being written in the present tense.  

4.3 Analysing and teaching the short story The Gift of the Magi (Grade 11). (40 mins) 

This story has been included in short story collections for schools for several generations. Some of 

the language is quite challenging, but the story line and theme are not likely to be difficult for most 

learners to understand.  

Refer participants to the brief biography of O Henry and to the story The Gift of the Magi in the 

Resources pack and give them time to read both, in case they are not familiar with the author or the 

story. Note:  If everyone is familiar with the story, then go straight to the discussion. 

As there is limited time available at the workshop, ask participants to discuss only the following in 

small groups: 

(i)  the theme (Answer: sacrificial giving to show your great love for someone) 

(ii) the main events in the story as an example of irony (Answer: It is ironic that because of the 

sacrifice that each partner made for the other, neither can benefit from the gift that each bought for 

the other.) 

(iii) the title of the story (Answer: In the New Testament story, the magi are considered to be wise 

and the author uses this title, and also has his narrator comment on, the wisdom and maturity 

beyond their years of the young couple who chose to demonstrate their love for each other by 

sacrificing a precious possession.)     

After discussing the answers given by the groups, if there is time, ask for suggestions for how 

participants would teach the story.    

5. Content and activities for teaching direct and indirect speech (30 mins) 

Ask participants to work in groups of three (A, B and C). 

Ask A to tell B what s/he has enjoyed most about his / her teaching this year. This year I’ve really 

enjoyed … 

Ask B to report to C what A has just told him/her.  A told me that she / he… 

Ask C to report to A what B has just told him/her.  B told me that this year you …    

Next ask each group what differences in wording they noticed between A’s direct speech to B and 

B’s and C’s reports of what A had said.    

In plenary, discuss whether this activity could be useful to do with learners.  
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Ask participants to describe activities that they find useful for teaching learners how to write direct 

and indirect speech. They may also wish to discuss any difficulties that learners have and how they 

address these difficulties.  

Conclude this section by referring participants to the information on writing direct and indirect 

speech that has been included in the Resources handout as some textbooks do not include much 

detail on this topic.  

6. Guiding learners’ writing of a narrative essay that includes direct speech 

(15 mins)  

Refer participants to the section of the Resources handout with information on narrative essay 

writing. Ask them to read it and then, in a short plenary session, to comment on it and add 

suggestions of their own for guiding learners’ writing.   

7. Using a poem or short story as the stimulus or starting point for writing a 

narrative essay that includes direct speech.  (45 mins)  

Ask participants to work in small groups to brainstorm ideas for stories which have some connection 

to The Clothes or Memory or The Gift of the Magi. Here are a few possibilities: 

The Clothes 

• A story about how the man came to be stabbed 

• A story about what happened after a man was stabbed and how his clothes and shoes came 

to be at his home 

Memory 

• The story of a memory from one’s early childhood of something that stands out because it 

was scary or very sad or very amusing 

• The story of a parent’s/grandparent’s/sister’s/brother’s action to protect a child in the 

family 

• The poem Memory turned into a story in which the mother, the four year old and the baby 

are the characters and in which they speak. 

• The older boy and his mother tell the father what happened before he came home.   

   

The Gift of the Magi 

• A story about Della and Jim at Christmas time ten years later 

• A story about giving a gift or receiving a gift or both giving and receiving a gift    

• A story about saving up for something special and then buying it 

Next, ask them to suggest how they would assist learners to write a narrative that includes direct 

speech and that is based on one of their ideas. 

End this section of the workshop with a short report back from each group. Also disucss the strategy 

below wth them.  

Using flow charts and key words for preparing the steps of a narrative. 

Advantages: 

The learners clarify the structure of the narrative before writing out the story. 

They can check the logic of the steps. 
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Example: A memory from early childhood 
 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

8. Discussion of pre-workshop activity, reflections on the workshop, planning 

for the next workshop.   (30 mins) 
Take participants through the memorandum and discuss any queries that they may have.  Next ask 

for their reflections on the workshop (e.g. anything they have found useful, confusing, etc.) and 

finally, ask for suggestions for the focus of the next workshop.     

Small child; standing next to a river with his mother 

Bigger brother comes to the river; wants mother’s attention 

Mother concerned for safety of smaller child; does not respond 

Big brother …. Fit of jealousy ……. 


