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Just-in-Time Training Workshop Term 3 

2016 

Facilitator’s Guide 
 

FET 
 

English First Additional Language 

 

 

LANGUAGE AND EDITING SKILLS 

& 

COMPREHENSION STRATEGIES 

 

 

             Endorsed by:  



Programme 

 Activity  Time 

Guide 

Real time guide 

 Registration 30 mins 8H30 – 9H00 

 Activity 1: Discussion JIT Programme and Reflections on Term 2   15 mins 9H00 – 9H15 

 Activity 2: Introduction to Term 3 Tracker 15 mins 9H15 – 9H30 

 Activity 3:  Problems identified by the matric examiner report. 

                   2015 Examiner’s diagnostic report 

                   CAPS Requirements 

30 mins 9H30-10H00 

 Activity 4: Glossary of terms 30 mins 10H00-10H30 

 Break 20 mins 10H30-10H50 

 Activity 5: Pre-test 20 mins 10H50-11H10 

 Activity 6: Basic grammatical knowledge 60 mins 11H10-12H10 

 Activity 7: Language and editing skill exercise 20 mins 12H15-12H30 

 Activity 8: Language and Editing Skills exercises from Past year 

papers 

30 mins 12H30-13H00 

 Activity 9: Comprehension  13H00- 13H45 

 Evaluation  10mins 13H45-13H55 

 Closure: Questions and concerns 5mins 13H55-14H00 

   

Checklist of items required for this Workshop 

 

  

 

 

 

 

 

 

 

 

 

 

Handouts Number Check 

Copies of Planning and Tracking document for grade 12 1 per participant 

 

 

Copies of the Participants’ Workbook 

 

1 per participant  

Other items   

For each participant, the most commonly used EFAL learning 

resources. These will include Learner’s Books and Teacher’s Guides 

Participants 

should bring their 

own 

 

Pens and paper for planning lessons As required  

Flipchart or board As required 
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Section 1: Reflections on Term 2; introduction to Term 3 Tracker 

ACTIVITY 1:  DISCUSSION ON THE JIT PROGRAMME AND REFELCTIONS ON TERM 2 

  (15 MIN) 

 

 This you can do in plenary. You will find that educators are arriving late; they will not miss too much of the 

language and editing skills section. 

 Remind the teachers of the JIT programme and the rationale for the tracker, especially in respect of tracking 

curriculum coverage.   

 Find out from them how they have benefitted from using the tracker. 

 In the previous training, the main aspect covered was Visual Literacy.  Get the teachers to reflect on how their 

lessons on this aspect went.  Do not dwell too long on this section.  If the teachers are quiet, then fill in or ask 

them more focussed questions. 

 

Ask the teachers the following questions in plenary and record the responses and forward to ELET.   

 
1. Did you find the materials on Visual Literacy relevant and useful? 

2. Did you use all or some of the materials? 

3. Did you notice the impact on the learners’ work?  

 

 

ACTIVITY 2: INTRODUCTION TO THE TERM 3 TRACKER    (15 mins) 

  

1. Do not dwell too long on this as the teachers should be familiar with the tracker. Go through the activities very 

quickly.  If there is anyone who is not familiar with the tracker, tell him/ her that you will discuss that with them 

over tea. 

2. Find out if they are using the TG. Encourage them to look at it as they prepare their lessons. Remind them that  

 that the Trackers should be followed strictly, so that all the work in CAPS is covered. 

 And when planning lessons for each day, you must refer to the suggestions given in the Teacher’s 

Guide for their Learner Book. 

3. Decide whether you want to cover this aspect or go on.  Most of the Grade 12 teachers will be preparing their 

learners for Cell moderation. 

4. If anyone is not certain of how to link the LB and TG (LTSM) with the tracker  and CAPS, please ask the 

neighbour or anyone else to explain.  

ACTIVITY 3:            (30 min) 

 Get participants to read through the relevant pages on LSC in CAPS; ask them to work with their neighbours 

and think about the needs of their learners and how to address their needs on an on-going basis. 

 Many of them may speak very generally.  Round this section up in15minutes and proceed to the next section 

which contains the problems encountered specifically.  You may ask the participants to work in pairs and 

briefly discuss the problems their learners experience in the LANGUAGE AND EDITING section. (15 mins) 
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ACTIVITY 3.1 UNDERSTANDING THE 2015 EXAMINER’S DIAGNOSTIC REPORT (15 min) 

 

This is an extract from the examiner’s diagnostic report for the 2015 FAL English exams and relates specifically 

to the section on language and editing.   

 

QUESTION 5 LANGUAGE AND EDITING: 

 

This section tests language accuracy, (spelling, punctuation, transcribing accurately and language skills). 

 

Common errors and misconceptions 

 

(a) Many candidates were not able to identify language errors even though this question has become 

a regular part of Paper 1. 

(b)  The four language aspects tested in Q5.1, namely: concord, punctuation, spelling and words 

often confused presented challenges to candidates. Despite the instruction to write down only the 

corrected words, many candidates still rewrote the sentences. 

(c)  Candidates did not do well in most questions which used formal language structures e.g. 

Q5.1.2, Q5.1.3, Q5.1.4, Q5.2.3 and Q5.2.4. 

(d)  While there may be a case for FAL candidates identifying instead of using parts of speech, they 

are still required to know them, which was not the case in Q5.1.2b. 

(e) While most candidates chose the correct adjective in Q5.2.1a, some spelt the word without its 

hyphen.  

(f) Many candidates could not choose the correct option in Q5.2.1 on the conditional. 

Ask the participants to do the following: 

 In your group, discuss the challenges that your learners have. 

 

 Discuss teaching strategies(if any) that you have found to be successful.   

Activity 4 

 

Discuss the need to understand the language of assessment.  In class make certain that the learners understand 

the key terms and concepts.  Now quickly review the answers and ask the participants how important is it for 

their learners to know these terms. Which terms are very important for them to know? 

 

Activity5: 

 

This is a pretest and should be done individually. Reassure the participants that no one else but themselves will see 

their efforts.  The purpose is to give them an experience like their learners go through constantly. The activity also  

checks some understanding of basic grammar.   

 

Find out from the participants if this activity will pose problems for their learners. 

 

There is an extension of this activity in the appendix (App 2). We could not include the activity in its entirety because 

of time constraints. 
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Activity 6 

 

This is extending knowledge of grammatical content.  You can facilitate this in various ways.  You may want to do a 

jig-saw approach.  Assign one or two sections per group. Spend 10 minutes on this part.  Then cover the responses in 

detail.  Get all the participants to do some of the exercises before discussing it.  Especially for Direct and indirect 

speech and concord 

 

Note that some sections may take just a few minutes to compete. For groups that finish early, ask them to do another 

of the activities. 

 

 

After this you may want to ask them to prepare a short lesson (10 min) on an aspect – eg tag questions.  Ask them to 

work on some section they did not do earlier. 

 

Activity 7 

 

I am an African 

 

This is speech is regarded as one of the modern classics.  If you are able to download the speech please do so.  Play 

the speech before attempting the exercise. 

 

Follow the instructions given in the Participants’ Guide.  

 

Activity 8: 

 

Ask the teachers to work in groups and choose a question paper. Ask them to prepare the answers and a marking 

memo.  Note the problematic questions. During feedback discuss how these questions can be approached. 

 

Activity 9. 

 

Comprehension strategies. 

 

1. Find out from the teachers how they are currently teaching comprehension.  Note the process engaged and 

comment on it.  Look out for the strengths in their approaches. You may want to capture one or two methods 

on the board or flip chart.  Only ask for presentations if you have time. (10 minutes) 

 

 

2. Refer to the 9 strategies. Now supplement their strategies with the ones not mentioned. 

  

3. If you have time, you can go through he strategies that follow.  Ask teachers if they understand the method 

and find out whether adopting a method like this will help improve understanding.  

 

4. Now get the participants to do the following exercise.  When looking at a text do the following: firstly start by 

focusing on the topic sentences. 

 

Find out from the teachers why identifying and understanding topic sentences are important?  Ask them wfhat 

information cn be obtained from the sentence. 

 

Possible responses: 

 

 It contains the subject of the passage.  Learners must be asked to identify this word or 

phrase. 

 It may indicate what the writer thinks about the subject. Understanding the writer’s attitude to 

the subject is important in understanding the text. Get the learners to look for the word or 

phrase or part of the sentence which shows attitude. 

 It may reveal the writer’s intention? Which part of the sentence shows this. 

 By paraphrasing the sentence you should have a summary of the paragraph.  
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5. Interrogate a topic sentence on the following lines: 

 

1.  What is the main word/ s in the sentence.  This is the subject or  gives your main idea of the sentence 

 

2. Which word reveals the writer’s attitude towards his subject? 

 

3. Which word/s shows the writer’s intention? 

 

4. What does the writer think? 

 

5. Paraphrase the sentence. 

 

6. Look for synonyms of the key word or the repetition of the key word 

 

7. Circle all transition words. 

 

 

   


