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Programme 

Page Activity  Time 

Guide 

Real time 

guide 

 Registration 20 min 08:00 

2 Activity 1: Jika iMfundo Orientation  55 min 08:20 

2 Activity 2: Introduction to the Term 1 Tracker 15 min 09:15 

3 Activity 3: Why teach literature?  15 min 09:30 

3 Activity 4: CAPS requirements  for literature 15 min 09:45 

5 Activity 5:  Teaching poetry  60 min 10:00 

 TEA/ Refreshments 30 min 11:00 

6 Activity 6: Teaching short stories 60 min 11:30  

6 Activity 7: Teaching Drama 50min 12:30 

 Evaluation 15 min 13:30 

 Closure:: Questions and concerns 10 min 13:35 

 Additional exemplars in PW (65+)   

 

 

  

 

 

Checklist of items required for this Workshop 

Handouts Number Check 

Copies of Planning and Tracking document for grade 12 1 per participant 
 

 

Copies of the Participants’ Workbook 
 

1 per participant  

Other items   

For each participant, the most commonly used EFAL 

learning resources. These will include Learner’s Books and 

Teacher’s Guides 

1 set per participant; 

participants should bring 

their own 

 

Pens and paper for planning lessons As required 

 

 

Flipchart or board As required 
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ACTIVITY 1 Jika iMfundo Orientation                                                        (  55 min  ) 

Opening and welcome                      5 minutes 

 

Jika Mfundo - Orientation   50 minutes 

1.   Some Education Research:  Graphs 

2.  Curriculum Coverage 

3.  Reflections 

4.  Introduction to the Planner and Tracker    

 Purpose of the tracker 

 Time allocation and links to CAPS 

 Links to LTSMs 

 Links to Assessment 

 Resources 

 Extension and remediation work 

 Columns in the tracker 

 Weekly reflections 

 Term planning 

 Broad Guidelines for lesson planning and preparation  

 Guidelines for teaching 
 
 
 

ACTIVITY 2 Introduction to the Term 1 Tracker     (   15 min ) 
 

1. Turn to page 1 of the Tracker and find the LTSM that your school is using and add a bookmark to it.  Spend a few 

minutes browsing the tracker and share any comments with the facilitator. 

 Please note that the Trackers should be followed strictly, so that all the work in CAPS is covered. 

 When planning lessons for each day, it will help to refer to the suggestions given in the Teacher’s Guide 

for your Learner Book. 

2. Now look at the recommendations for Formal Assessment for the term.(pp. 7 – 8) 

When will you plan for each of the following assessments?  

 Writing an essay and a longer transactional piece.  

 Reading aloud a prepared text? 

 Reading an unprepared text? 

3. From your experience, which assessments will be easy to administer? 
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Literature teaching: 
Activity 3: Why teach literature        (15 min) 

In plenary, find out from the teachers the value of teaching literature.    

Add to the discussion on points that are not covered in plenary. 

 Good literature brings the individual in contact with some of the greatest minds and thinkers 

who have ever lived. 

 It helps us to articulate and refine our thoughts and ideas more clearly. 

 It keeps us in touch with culture, local and national and international. It develops an 

understanding of the world, people and relationships.  It takes people beyond their 

boundaries. 

 The ideas and concepts explored by good writers enhance our development and 

understanding of society. 

 Good literature has a civilising influence on us as it benchmarks values. 

 It develops critical thinkers and thinking. 

 It is pleasurable. 

 It encourages imagination, identification and creativity 

 

ACTIVITY 4:  CAPS REQUIREMENTS FOR LITERATURE 

Now ask participants to refer to p 16 of CAPS to look at the CAPS requirements for prescribed literature.  

They should skim the requirements prescribed for literature.   
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TEACHING LITERATURE 

Facilitator’s input: (3 – 5 min) 

Now inform the teachers that you are going to look at 3 different genres:  poetry, short stories and 

drama.  Find out from the participants how poetry differs from the other genres, etc.  Ask the 

teachers to think about how they teaching the different genres.  Now get them to look at the next 

activity. 

To make the teaching more structured, we are going to use toolkits or templates for each genre. 

 
Excerpted from CAPS REQUIREMENTS FOR TEACHING LITERATURE 
 
Approaches to teaching literature (p16) 
 
The main reason for reading literature is to develop in learners a sensitivity to a special use of language that is 
more refined, literary, figurative, symbolic than what else might be required. Serious writers create novels, plays 
and poems because they have ideas, thoughts, issues, principles, ideologies and beliefs that they most want to 
share with or reveal to their prospective readers. 
 
The teaching of literature is impossible without personal, thoughtful and honest interpretations and comments 
from the learners themselves. Unless they learn how to understand a literary text on their own, they have not 
learnt much… interpretation is not about right or wrong- it is about searching for what is meaningful to the 
reader. 
 
The best way to approach the teaching of literature would involve some or all of the following: 

 Read as much of the text in class as possible.  It is essential that learners have a clear idea of what is going 
on the most basic level of the text.  Poetry should be taught, not poems. 

 The purpose of teaching literary texts is to show how language can be used with subtlety, intelligence, 
imagination and flair. This means taking a close look at how text is created, manipulated and re-arranged 
to clarify and emphasise what is expressed. Such work might involve examining the presence or absence 
of imagery; what kind of imagery being selected by the writer and why; sentence structures and 
paragraphing or the layout of poems; continuing motifs through the text; the use of symbol, sound or 
colour where appropriate. 

 Creative activity should be attached closely to the study of any literary text. 

 Literature teaching is not about right answers.   
 

Intensive reading focusing on the formal study of literature 

 Understand the distinctive qualities of different literary forms. E.g.   a poem has different characteristics 
form a novel 

 Identify and explain figurative language and rhetorical devices as they appear in different texts 
(metaphors, similes, et) 

 Identify and explain the author’s/ poet’s/ producer’s intention 

 Explain choice and effectiveness in poetry of how elements support message/ theme. (Elements include 
figures of speech, imagery, structural elements and sound devices..) 

 Explain choice and effectiveness in drama of how elements support message/ theme.  Element s also 
could include plot, climax, characterization, stage directions, dramatic irony, and setting. 

 Explain choice and effectiveness in short stories/ novels of how elements support message/ theme.  (role 
of the narrator, structural elements e.g. plot, exposition, rising action, conflict, climax, falling action, 
denouement etc. 
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ACTIVITY 5:  TEACHING POETRY  

1. Find out from teachers how they currently teach. (Plenary) (Spend no more than 5 minutes on this.) Why is 
it important to have a structure for a lesson? Some of the teachers may not be teaching poetry.  In this 
case, tell them to think about the time when they did teach poetry or how they would teach poetry if they 
have to.  Suggest that sometimes they may be transferred or promoted to a school where poetry is being 
taught.          

2. Now ask the teachers to look at how one teacher structures his poetry lesson.  Give them 5 minutes to read 
the structure and compare to their own approach. Now ask them to work in pairs and discuss the 
differences of approach.  Also discuss why having a structured approach is effective.  

Compare this approach with the notes provided for Auto Wreck (page 20 ffl 10 min) 

3. Elicit discussion on aspects of a poem. This will assist in analysing a poem critically. Use the 
 notes below as a guide.         (15 min)   

 Title:   What information does the title give you? 

 Speaker:  Is the speaker addressing someone in particular? Who or what? Is the poem trying to make a 
point, win an argument, move someone to action? Or is it just expressing something without requiring an 
answer 

What is the speaker’s mood? Is the speaker angry, sad, happy, cynical? How do you know? 

 Structure:  How is the poem organized? How is it divided up? Are there individual stanzas or numbered 
sections? What does each section or stanza discuss? How are the sections or stanzas related to each other? 
(Poems don’t usually jump around randomly; the poet probably has some sort of organization in mind, like 
steps in an argument, movement in time, changes in location or viewpoint, or switches in mood.) 

 Tone:  Who is speaking? Listen to the voice.  Is it a man or a woman? Someone young or old? Is any 
particular race, nationality, religion, etc. suggested? Does the voice sound like the direct voice of the poet 
speaking to you, expressing thoughts and feelings? Is a separate character being created, someone who is 
not necessarily like the poet at all (a persona)? 

 Intention:  why did the poet write this poem? 

 Punctuation:  read according to punctuation.   

 Diction:   Begin by making sure you understood the dictionary meanings of these words (their denotative 
meaning). Now you have to consider their visual and emotional effects, the symbols and figures of speech (the 
connotative meaning). 

How would you characterize the poet’s word choice? Is it formal, conversational. Does the poet use “street 
talk” or slang, formal English, foreign language phrases, or jargon? 

 Rhythm:  Just like with music, you can tell if a poem is sad or happy if you listen carefully to the 
rhythm. Also, heavily stressed or repeated words give you a clue to the overall meaning of the poem. 

How do alliteration, assonance and onomatopoeia enhance the rhythm and musicality of the poem? 

 Figurative Language 

Identify and explain the figurative language used in the poem. Look for similes, metaphors etc.  How 
do they contribute to the meaning and overall effect of the poem  
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 Symbolism:  A symbol is an event or a physical object (a thing, a person, a place) that represents 
something non-physical such as an idea, a value, or an emotion. For example, a ring is symbolic of unity and 
marriage 

Are certain objects or actions symbolic in the poem? Explain 

4. Now turn to p.6 of the PW. Ask participants to read the section entitled Poetic Structure.  This consolidates 

the previous section just discussed        (10 min)

  

Elicit discussion of verse form and proceed to the analysis of figurative language    

5. Now discuss the template on PW: p 9. Look at how the exemplar has been filled in. 
 

6. Ask participants to arrange themselves into groups.   There are notes and activities on 4 poems in the 
appendices. (PW: 18-35)   Each group should select a poem and comment on the activities critically. 
             (20 min) 
 

Facilitate feedback 

 

ACTIVITY 6 TEACHING THE SHORT STORY 

1. Tell participants that they are going to work in groups.  In their groups ask them to discuss the salient 

aspects of a short story and draw a mind map of the short story. Tell them to think of a short story that they 

have taught or know. 

2. Now refer the participants to the diagram on page 7 (PW).  Discuss the diagram.  Ask them when will they 

use the diagram in their teaching and will it help if their learners have copy.  

3. Ask participants to study the template on (PW:13) They  should  then choose a short story  they have  taught 

and fill in the blank template after referencing the notes above the template in the PW. For the Grade 12’s 

choose the Luncheon.  Notes have been provided on this on pages 36. 

4. Tell participants that they are going to work in groups of 6. They are to prepare questions and suggested 

answers with a mark scheme that covers Level1 -2 (40%0 Level3 and 4) 40% and Level 5 (20%) on the extract 

on pages 39 (The Luncheon) and on 48 (Dube Train).   Stop them after 20 min and discuss the experience. 

Now refer them to page 48+ and ask them to compare their questions with the exam questions. Find out if 

they had any difficulty with setting a particular type of question.  Also find out how they will incorporate 

examination style questions in their daily teaching.  

Activity 7: Teaching Drama (Nothing but the truth)    (50 min) 
 

1. Ask participants to read and elicit discussion on how to read and study a play. Aspects such as 

characterization, setting, climax, conflict/tension in the play and rhetorical language/symbols used should be 

covered.          (10 min) 

2. Tell participants that they are going to work in pairs.    (20 min for this and 10 min for feedback) 

Ask them to turn to in the appendix 8 (pp.  50+)   

Ask each pair to select one of the following activities and do it. Make certain that all aspects are being 

discussed.  You may need to assign an aspect to each pair to ensure that this happens. Reassure the 
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participants that they do not need to have knowledge of the play to do this activity.  They need to 

understand how to prepare such activities that will promote critical insight.  

 Outline of the play (pp. 51-52)  

 Characters and characterization (pages  52-53) 

o Mandisa 

o Sipho 

 Themes ( pp.56-57) 

 Extracts ( pp.60-66) 

3. Now tell participants that they are going to work in groups of 6. They are to prepare questions and 

suggested answers with a mark scheme that covers Level1 -2 (40%0 Level3 and 4) 40% and Level 5 (20%) on 

the extract on page 61.   Stop them after 20 min and discuss the experience. Now refer them to page 62 and 

ask them to compare their questions with the exam questions. Find out if they had any difficulty with setting 

a particular type of question.  Also find out how they will incorporate examination style questions in their 

daily teaching.  

 


