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ABSTRACT

This case study consists of five Intermediate Phase (IP) English teachers who are particitiaeiddkan
iMfundo programme. The study explores how teachavelearred English First Additional Language
(EFAL) when theyparticipated inprofessional development activitiegith the Jika iMfundo programme.
The mainpurpose othis study is to contribute towards teacher professional development (PD) since the

iterature review r@revealed that there are challenges in learning English as a second lafiogsgee
learners.

This study is guided by thgtle which says: Intermediate Phase English teacher learning: a case study of
teachers participating in Jika ilvhdo project.

The studyinvited five IP English teachefsomthree different primary schools situated in kalu Natal
province,in South Africa The participants wenaurposivelysampledas they participaterh Jika iMfundo
since it was started. Tlwase study is guided laninterpretiveparadigmusing aqualitative approachThe
interpretivist allowed me to work thoroughly with each teachehat particular contextiuring aperiod of
18 monthsto understanthe natureof teacher learning by folleing participants.

The data was generated from interviews and data analysis. In order to enstine tizdais clealy
undersbod by thereader it was inductiveanalysedand reduced to present a systematic descriptitimeof
five teacher8personal experiences@thepedagogiesThis case studgroduced biographical descriptions
that gavebackground information related to each of flve teacher8 ¢ o nThee txot cenceptual
frameworlsthat were used to analyde main questionsof this studyarefrom Desimoné €002) effective
professional development and Grosstn&h990) types of knowledgerhe two main questions arehat
types of professional development activitédsintermediate phase English teachers parteipat Jika
iMfundo? What knowledge do intermediate phase English teachers ddwelparticipatingin the Jika
iMfundo programme

The fndings of this study revealddat English teachers lack content and pedagogical content knowledge
as newly appointed teachers of EFALeaning that some teachers end up avoiding certain sections they
should teachThe studyalso found that although teachers participate in all professional development
activities, not all help them to acquire relevant skils and knowledge in order to impldhee subject
curriculum accordingly

KEY WORDS: Intermediate Phas¢gacher learningteacherknowledge,teaching English aa First
Additional Language



Table of Contents

ACKNOWLEDGEMENTS. ... ittt ettt e e e e e e e e et e e e e e e e e aaaa e e e e e e aaassan e eeeeas i
DEDICATION ...ttt ettt e e ettt e bt e e e e e et e sat e e e e et e e enbbnaeeeeeeees i
DECLARATION. ..ttt e ettt e e e ettt et e e e e et e es b e e e e e e eetbbn e e eeeeeennnnnnsd i
ABBREVIATIONS/ACRONYMS ...ttt e e et e e e e eaeaa e e v
CHAPTER ONE ...ttt ettt e e e et et e e e e e e nnnaes 1.
BACKGROUND TO THE STUDY.....ottuiiiiiiiiiiiiii ettt e et e e e ennn e e e 1
1.1 Background and context Of the StUAY..........ccouiiiiiiiii e 1
R = 10 = =P 3
1.3 FOCUS and pUrpOSE OF STUY........ccuuuneiiiiie ettt e e e e e 3
1.4 RESEAICN QUESTIONS ... . iiiiiiiei ettt et e ettt e ettt e e et e e eaaans 3
1.5 Brief review of related Ierature..............ii oo 4
1.6 Teacher Professional development and teacher learning.............ccoooiveiiiiiiiiiiiiee, 4.
1.7 Methodological approacChyL............oiu i 5
1.7.1 A qualitative appPrOaChL...........ooeuiiiii e e 5
1.7.2The interpretive ParadigiM............ o ettt e e e e b e e eaan s 5
1.7.3 A CASE STUAY. ... ettt ettt e et e e et et e e et e eaa e aee 6
1.80verview Of the diSSErtation...............iiiiiiii i 6
RS T R O = o (= O T PPN 6
(RS I O =T o (=T Gl I TP UPPPTRRPRIN 6
(R R N O 1T o (=T g I == TP TPPPPTR 6
1.8.4 CAPLEE FOUL.....ceiti ettt ettt e e et et e e e e et e e e e ab e e e eaan e aeeees 7

R TN O o= T o (=T gl 1Y/ = T PP PPPPN 7

(e o] o1 0157 [ ] 4 PP PPPPPT 7.
CHAPTER TWO. ...ttt e e ettt e e e e e et e et e e e e e et eetb e e e e e e e enenannns 8.
LITERATURE REVIEW.......uiiiiiiiiiiite ettt ettt e e e e et e et e e e e e e e e enba e e e 8
pZ28 [ 10T (1T 1 o o 8.
2.2 The Jika IMfUNTO PrOgraIMIME. .......uuiiiiii et e et e et e et e e e et e e e eat e e e eebn e eeed 8
2.3 TEACNEI IBAIMING. ... . it e e e e e et e e e e eaaas 9
2.4 Understanding professional development.............ooiii i 9
2.4.1 Formal professional developmMENL...........oovuiiiiii e 10
2.4.2 Informal professional developmMENt..............uiiiiiii i 10

2.5 Models of continuing professional development............ccc.uoiviiiiiiiiiiiiiine e 11

vi



2.5.1 The training MOEL...... oo e e e e 11

2.5.2 The cascade MOUEL.........ooiiiiiie e e et e e e ann s 12
2.5.3 The coaching/mentoring MOEL..........ccouuiiiiiiiie e 12
2.5.4 The communitof practice MOTEL..........oiiiiuiiiiiiii e 13
2.6 The state of EFAL IN SOULN AfTICA. ... ..o 13
A =T o 1 =T gl =T Ut 1o TP 13
2.7.1 The cOgNItiVe @PPIrOACKL. ... .c.uu ettt e e et e e e et e e et e e en e e ean e 14
2.72 The socCiecultural 8PPrOACK. .......c..uu e 14
2.8 Teacher KNOWIBAQE. .......ooui e eeanns 15
2.9 Conceptual framMEWOIKS........ceu e e e e e e 16
2.9.1 Conceptual framework 1: Core features of effepiieéessional development................ 16
2.10 Conceptual framework 2: Teacher KnoOwledge............oooveiiiiiiiiii e 18
2.10.1 General pedagogical KNOWIBAGE. ..........uiiiiiiiiiiei e 19
2.10.2 Subject MattNOWIEAGE........couueiiii e e 19
2.10.3 Pedagogical content knowledge (PCK)........viiiiiiiiiiiiiiieeee e 20
2.10.4 Knowledge Of CONEXE..........cuiiiiiiiiici e e 20
P22 o R 0 Tod 1557 o PSPPSR 21
CHAPTER THREE. ... ..ottt e et e e e e e e e bt e e e e e e enaneanns 22
RESEARCH DESIGN METHODOLOGY......ccutuiiaiiiiiiiiiiaa et e et e e e eeaenaa e e e e 22
1 30 I 110 To [ o4 0 o PP 22
3.2 RESEAICH PAFAAIGITL. . ..cecetiieeiei ettt e et eaanns 22
3.3 RESEAICh APPrOACh .. ... 23
3.4 RESEAICHESIGN. . ....e e 23
i1 A CASE STUAY. ..ttt et ettt e a e e e eaanas 23
3.4.2 CaSe StUAY TESIGN......un ittt ettt aaaas 24
3.5 RESEAICH SELNG. .. . ieiiiii e 25
3.6 RESEAICh SAMPIING ... ... e 25
3.6.1 Datagneration Plan............ioii i 26
3.7. Data ColleCtion METNOAS ......oiui e e e e eens 27
3.7.1 SEMBITUCIUrEd INEIVIEBWS ... eitieeei et ettt e e e e et e e e e e e e et e e e e e enneeeees 27
3.7.2 Strength and limitations of INTEIVIEBMS ............iiiiiiiie e 28
3.8 DAtA ANANYSIS.......uiiiit e e 28
L ELNICAIISSUBS. ...t 28
0 0B I 053 0T 1 1 T= TSP 29
3.11 Limitation Of the STUAY. ......ooeueiiie e e e ean s 30



I 2 O 0 Tod [ 155 o] o WP 30

(O o A I = 1 1 P 31
DATA PRESENTATION OFFINDINGS........uuuiiiiaiiiiiiiiiae e a e e e e eeeees 31
g I 1110 T [ o3 £ o o 1S PSP 31
4.2 RESEAICH QUESTIONS ... ittt et e e e e e et e e e e e e e e e 31
4.3 Profile Of PartiCIDaNTS.........iiiiii e e e 31
e T I N[ = P 32
A.3.2 SN .. e 32
T Y 10 ] PP 33
G T T = To oo | PP PPN 33
4.4 Research Question 1: What types of professional development activities do Intermediate Phase
English teachergarticipate in in the Jika iMfundo Project?...........oovviiiiiiiiiiiie e 33
4.4.1 WOrkShops @nd traiNingh . .......uueeeeeieeeeire ettt e et e et e e e et e e e eea e eeee 33
A.4.2 ClUSTEIS MEEBTINGS. ...t eeeeti ettt e ettt e et e et e ettt e e e et e e e eabn e e eeaan s 36
4.4.3 SUDJECE MEELINGS. .. .eit ettt e e e e e e e e e e e et e e e e e eeanaas 39
O O = LTSRS | PP 41
4.4.5 ONEOMONE MEETINGS. ... eevuneeeteeete ettt ettt e et e e e e e et e e et e e eanaeeeteeeenaeeaneeenneeeenaeennneesd 43
4.5 What knowledge do Intermediate Phase English teachers develop tangagjing in Jika
A1 10T o o PP 44
4.5.1 Knowledge of the SUbJECT CONLENL.........ccuuiii e 45
4.5.2 Pedagogical Content KNOWIBAGE. .........oieuiiiieiie et a7
4.5.3 General pedagogical Knoae (GPK)..........iiiiiiiiiii e 48
L @0 o 157 [ o PP 51
CHAPTER FIVE. ...ttt e e e ettt e e e e e e e et e e e e e e eennennn s 52
DISCUSSION, RECOMMERATION AND CONCLUSION.......cccuiiiiiiiieeiiiiine et 52
oI A [ g1 0o 18 o1 4o o P PRSP 52
5.2 The overvieW Of the STUAY.........ccuuiiiiiiieii e e e ean e 52
5.3 SUMMANY Of FINAINGS.....een e e e 53
5.4 Critical question one: What types of professional development activities do intermediate Phase
English teachers participating in Jika iIMfundo engage.in?...........cccovveviiiiii e, 53
5.4.1 RECOMMENUALIONS. .....uiiiieiii ettt e et e e et e et e e e et n e e et e e ean e e e e eennaae 54
5.5 Critical question two: What knowledge do Intermediate Phase English teachers develop through
engaging N Jika IMIUNGOZ.........oun et e e 54
5.5.1 RECOMMENUALIONS ....cvuieiiiii ettt e ettt e et e et e e et e e e e e e e e e et e e e e an e eeennns 55
L @] (o] 1] (o] o FR PP 55
Y (=] (= 00T PSPPI 56



Appendix 2: Informed CONSENT IBTEL.......... i 62
Appendix 3: Permission to conduct research from DQE..............ccooviiiiiiniiiiiiiiecei e 64
Appendix 4: Ethicatlearance from UKZN...........coooiiiiiiiiiiii et 65
Appendix 5: Interview schedule for teaChers..........oooviiiii i 66
PN o o1 aTo Lo eI U 1€ ] (] I (=] 0] ¢ A 69
APPENIX 7: EARING IO .. et e e e e e e e e e e eens 70



CHAPTER ONE
BACKGROUND TO THE STUDY

1.1Backgroundand context of the study

This study aims to investigaintermediate Phase English teacher learnitigere are many interventions

that were implemented to i mprove Enthgdecosdlenglapeg er acy
of the majority ofschoollearnersHoweverthese interventions did not succeed in developing learners.

Jika iMfundo is a new intervention whereby teachers inttiate and imple mepratramme andshould

outline different activitiegheyparticipatein to improvetheir teaching and learningespeciallyfor English

First Additional Language. According to Jls it 1is
in KwaZuluw-Natal. Itis designed and managed by PILO (Programme to Improve Learning Outaomhes)

it is funded bytheNat i onall Education Collaboration Tmusto (
September 2014 aswasaddressed by stakeholders involving teacher unions. Jika iMfundo PILO was
introduced in KwaZukNatal by Department of Education in twistdcts known as Pinetown and King
Cetshwayo which accommodate 1200 schools. The purposes @irdgramme is to promota new
development plan to improvie quality of teaching and learning in schools.

South African schoolsare experiencing literacychalenges related to English as a First Additional
Language Maswanganye (2010) investigat&ffAL teaching methods in reading around South African
schools andeportedteacherslo not have sufficient skilsand strategies to enable learners to read. He
revea¢d that teachemreunable to apply relevant approaches that can improve learners reading skills.
Similarly, Lawrence (2011) elgined that teachers implemented distinct approachdiecacy teaching

andusedhe sociocultural approach thatimprosdea r ner s 6 | i teracy.

An investigation haseportedthatthe majority of South African learnestruggle withreading and writing
EFAL. The Annual National Assessm¢p011) disclosed that many South African learieggade 3, 6
and 9 are struggtn toread and write meaningfullyThe Department of Basic Educatiaited poor results
in 2011 oflearners who participateid ANA interventiors. Therefore, Jik@Mfundo is another intervention
which aims to improve learning outcomes stricty in EFAL as it $eswn assistingteachersn
understanidg how do they learn in this program in order to teach learners effectively.

JI aims to improve learning outcomes through improving curriculum coverage. It modifies the behaviours
for leadershipwith the aim of improving learning outcomes by using tools to support management

conversatiog, focused on confirmatiomndensuring curriculum coverag# all stages. This inches the



Head of Departments (HoB) and teacherthe School Management Teaandthedistrict andhe schools.

This programmeattempt to create a collaborag environment between teachers dnelDepartment of
Education to ensura conducive teaching and learning atmosphere. Research on effective professional
development outlined the significanceadfollaborative and collegial learning atmosphere that assigt
developmenbf communies of practice to encourage school transformation above individual classrooms
(DarlinggHammond, et al., 1995).

Inthis regard, tlre is literature that discuise acquisition of English First Additional Languagetually,
EFAL acquisition isacomplete suldiscipline used in linguistics.In all partsof the world, the requirement

to be fluent inasecond language is very important in order to obtain meahiagfosureto education, in

the field of work. Many interventions in EFAL has beamducted] havefocusdon Jika iMfundo since

it aims to improve teaching and learning outcemeEnglish. Provided that all challenges have been stated
about EFAL, therare variety interventions that were conducted in order to overcase thalenges
With this in mind, gudies were conducted in order to improve acquisition of ER¢dcording to Spaull
(2013) South Africa has engaged in various methodologies throatjbnal and international research
with the view to change the status quo towards better education attainiten2011 demografts
specily that SACMEQ Il (2000) and SACMEQ 11l (200 South African Gradé&ixes, there wasno
progress irtheir literacy performance more than sewarlater. Aimost 13 African countries participate
who can becompared withthe attainment levels of South Africéarnersin grade six from different
continents. Moreover, the aim of this project was to monitor quality agidncamongst schools in Africa.
On other hand, Prinsloo (2009) states that the Progress in International Reading Literacy (RERLS)
reportedearner® i | |in Soethr Adricaywhen contrasted withternational countries. The PIRk&s
implementedwith reading comprehension assessment and olusezaeing literacy for a period of five
yeas. The PIRLS literacy objectives as adedby Howie, Combrinck, Roux, Tshele, Mokoena, &
McLeod (2017 p. 6)were

1 Toassess how well South African Gradearners read and identify possible associated contextual
factors.

1 To compare the reading lteracy of Grade 4 South African learners and both internatiowkdy
a national level for all 11 languages and nine provinces.

The Grade 4 achievement in Engli®IRLS Literacy revealed that those learners who vaotenglish test

and used English as their native langupgdormed better with an average sauré45which was regarded
as higher than learners who spoke English second languageith an averag score 0856.



1.2 Rationale

This study emanates from my interest in teacher leafairignglish as aFirst Additional Languag® the
Intermediate Phagelated to theorofessional developmentf teachers. $tarted workingn 2011 wherel
attended dierent types of professional development interventidmhsfortunately, in spite of the many
interventions | attended, my practise in class did not chdngéermore, the research disclosed that the
lteracy has not increasedspeciallyfor English FirstAdditional Language (EFAL)Thee resuled inthe
interventionsof PIRLS, ANA and TIMMMS. | have been teaching EFAL for more than 7 yearshrane|
noticed so many problems from my learne¥specially in the area of reading and writing. Learners
experience difficulties in reading instructions during their assessment tasks, they need support like code
switching methoslin order to understand. Van Hook (2002) assertswhana learner faigo read and
write to comply withcurriculum contentthe learnerusually perforns badly in other subjectsoo. The
schools are situated in déyepural areawhere in there is a shortage rafsources such disraries and
internet cafe. Some parents arterate they cannot help their children with homewaithich negativdy
impactsl e a r reseits.ls 194, South Africa introducepgblicy and curriculumchangeso theeducation
system, however, tse changes did not serve the goals of schamld some shoolswere considered
dysfunctional because of insufficient resources and unqualified teachers who were expected to teach.

1.3Focus and purpose of study

The purpose of the study is to explore Intermediate Phase English teacher efaeamiersrom theJika

iMfundo programme. The schools are all situateNkandla, a rural area under King Cetshwayo District

in KwaZuluw-Natal Province. The majority of learners who attend these schools reside in theveeeer,

others travel from different areas whiate aboukm or moreaway Some of these learners are orphans

due toparents and guardian who amemplogd and the effect of HIV/AIDS in the community. The

provided information confirmthat the schools fallsnder quintile threeThe Department of Education

(DoE) asserts that quintile three schools are regarded as poor, although among these schools some do have
water and electricityEven the teachers who participated in this study were paid by Rural Incentives
English is the medium of instruction in the Intermediate Ph&sglish isa First Additional Language

(FAL) in the Curriculum and Assessment Policy Statement (CAPS)

1.4 Researclguestions

The following two questions explore Intermediate Phasddhrigacher learning: a case study of teachers
participating in Jika iMfundo project.



a.) What types of professional development activiies do intermediate Phase English teachers
participating in Jika iMfundo engage?in

b.) What knowledge do Intermediate Phasglish teachers develdgy participatingin Jika iMfundo?

1.5 Briefreview ofrelatedliterature

South Africa hasparticipated in international assessment and national assessment. Among those
international testssitheTrends International Mathematics aBdienceStudy (TIMSS), the Progress in
International Reading Literacy Study (PIRLS) the Southern African and East African Consortium for
Monitoring Education Quality (SACMEQ)Organisations has considered the methodical evaluation
programme which commeed in 2001, 2004 an@007 pereach gradand thesample consistdof 35000

and 55000 learners. According to Dempster & Reddyn (200® TIMSS sample in 2003 congidtof

8952 learners Specifically, the SACMEQ foceslon the 2007 sample 0f9071 South African learners
(Spaul, 2011). ANA was introduced in 2010 whiotiuded ahuge number of learners and teachers (DBE,
2011). The statisticsf the 2010 ANA reported551 schools.

1.6 Teacher Professional development and teacher learning

Professionald vel opment i s fiany activity that is intende
for improved performance in present of future r
According to Kelly (2006) professional development can sbigiworkshops or #service training, which

may be conductednside or outside ofschoolpremises

Kelly (2006) defines teacher learning as the procedure whereby teachers obtain different types of
knowledgewhich consis$ of various strategiet® enrich their skils with the purpose alevelofng their
professional practice. This process is a comprehensive occasion, which is conduttedomm of
structurel and unstructured settings, dissimilar evergand numerous contexts.

Kelly (2006) affirm ttat Professional development is not a linear procedsch suggests that as soon as
teachergparticipate inworkshops, they acquire knowledgeansform their teaching strategies ammtease
their learner$ performanceDesimone (2009) argues thatander to succeed in teacher learniagd
professional developmerthey should participate inseminars, structured workshopadformal education
institutiors to activate theirlearning and ¥service training.Attentionis drawnto teachers who learn

informally in their communities sharing or discusssgpjectcontent and different types of teaching styles.



Similarly, Mizell (2010) states that the concept of professional development is apgtechal activitie s

which areseminas, conferenceor workslops. The collaboratie learning of teachetiacludes theiwork

and tertiary educationtherefore it also involves informal processes régdand observing each other
Furthermore, Desimone (2009) affirms that professional development may irciud®eros rangeof
opportunities in teacher l earning Toh@eiate thesea b | e t
opportunities,the focus should be based the attribuffeth® activity andnclude avariety of activies.

Professional development has beenfacilitated in South Africa with range of workshops provided to teachers

to improve their professional practice and learner achievement, Whsrbsuledin aslight improvement

(Bertram, 2011). Bertram (2011, p. 4) aegs t hat fAone of the reasons for
development initiatives is that they are not clearly focused on developing professional practice, and often
appear not to be informed by research on teacher

1.7Methodologicalapproach

1.7.1 A qualitative approach

The study emplogd aqualitative approach. Creswell (2007) asserts that qualitative research is appropriate

for examiningandunderstandinganessential phenomenoQualtative approach wasedas

It seeks to explore, describe, and araty meaning of individual lived experience: how they
perceive it, feelabout it, judge it, remember it, make sense of it, and talk about it with others (Patton,
2002, p.104)

A qualitative approach was consideredtahle for this study due tdn-depth analysis othe data.

MacMillan and Schumacher (2006) argue thatlitative researchseeks to understandar t i ci pant s
attitudes, views, opinions and movements.

1.7.2The interpretive paradigm

This study is locatedwihi n t he interpretive paradigm. Accor di
usually seeks to understand a particular context, and the core belief of the interpretive paradigm is that
reality i s s ominawihyreswel (2808)Yamosy & SachwadtzShea (2011) maintain

that interpretivist researchedliscoverealty bythepar t i ci pant 6s i deas, referri
experiences. The adoption ah interpretive paradignis suitable forthis study because it allows me to
understand h e p a r contecsiamd datief kg Btening to then sharing their background and personal
experience. Mackenzie and Knipe (as cited in Creswell, 2003, p.90) contéridnt er preti ve i s



likely to rely on qualitative data collections methods and analysis or a combination of both qualitative and
guantitative .

1.7.3 A case study

According to McMillan & Schumacher (2010. p. 24¢ase study is defnedasa b ound,acdasesy st em
over time in depth, employing multiple sources of data found in the setting. Thestuamay be a

progr amme, an event, an activity, or a set of [
Schumacher, 2010. p. 24). Thasestudyconsists oEix teachers fronthree different schools who have
experience in teaching EFAdt thelntermediate Phase. Teachers selected are those who have attended Jika
iMfundo workshops and are working withebeinterventiors in their classrooms. Data collection for the

study will uge semistructured interviews and document analysis. Purposive sampling was used to select

the six Intermediate Phase EFAL teachers.

1.80verview of thedissertation

1.8.1 ChapterOne

The chapter presents the focus and purpose of the study. The ragimmhbieckground information,ral
the research questions are identified. brief review of related lteraturethe conceptual framework is
discussd and themethodological approach is identified. The final section provides the overviéve of
chapters fothis dissertation.

1.8.2 Chapter Two

The chapter outlines the literature review and wil prowideimportance of Intermediate Phase EFAL
teacherandteacher learning in Jika iMfundo mi@amme International researchlated t&=FAL addresses
both nationabind localissues especiallyrelated tareading and writig. An overviewof thedifferent skills
required by learners discussed The conceptual frameworfor teacher professional development and
teacher knowledgés also discussed®ince the study fases on teacherdgissuessurrounding teacher
learning is argued The chapter gie an overview of theliterature thathas been conducted by the
Department of Educatiorelated toEFAL.

1.8.3 Chapter Three

The chapter outlined the methodologicapproaches adopted in the studyhe research question is

describedn this chapterThe paradigmresearch desigmd methodsof data collectionarealsodiscussed.



The useof semistructured interviews as welnddocument analysis are cleadgtaied The sampling,
ethical considerations and the limitatioase describeds it controls the study.

1.8.4 Chapter Four

This chapter answers the research questions as discusdeapierOne andChapterThreeof this study.
It focuses on the analysis of the dagesed orthe findings which are associateih the EFAL teaches 6

experiencefrom the Intermediate Phasehoparticipaedin the Jika iMfundo pogramme.

1.8.5 Chapter Five

The last chapter offers thekfinding of the studgndfocuses on data collatiomhe overall study wil be
summarisedn line with objectives of the study and further providesoaclusion. Recommendations will

also be provided.

1.9Conclusion

In this chaptell elaborated on the Jika iMfundo Programme. | offered the background and the rédionale
the study and specified the research questions. In the next chapter | will give an overview of the literature
related to the study.



CHAPTER TWO
LITERATU RE REVIEW
2.1 Introduction

In the previous chapter | gave an overview of the backgranddherationale which underpins the study.

In this chapter| will give a review of the literature. Ehlterature reviewaimsto clarify how previous
studiesthatwere conducted and the possible findings associated with the currenfl$tedyurpose of the

study is to explore types of knowledge and professional development adtiiiesediatéPhase English
teachers participatin the Jika iMfundo programme. Thefore, they focus oprofessional development,

the characteristics oéffectiveteacher professional developmettte origin of the JI programme, the state

of EFAL in South Africa, teacher learning and teacher knowledge. | reviewedbtheementioned
iterature because they are related to my study. Finally, | discussed types of knowledge and professional
development activities that these teachers engage in, as my conceptual framework.

2.2 The Jika iMfundo programme

Jika iMfundo is an educatiantervention that has been run as a campaign between 2015 and 2017 in all 1
200 public primary and secondary schools in the two districts of King Cetshwayo and Pinetown in
KwaZulu- Natal(Witten, Metcalfe & Makole 2017, p.20). This intervention was desigd to implement

the programme of improving learning outcomes knowns as (PILO). Jka iMfundo targeted to achieve
improvement by focusing on the capacity levels in systemwhich involves the schools and districts to ensure
the curriculum coverage is monitoke

The purpose of running this programme in schools is to proanogav development plan to improvie

quality of teaching and learning in schools. It modifies the behaviours selectively to leadership of improving
learning outcomes by ways of using tools to support management conversation, focused on confirmation,
ensuring curriculum coverage to all staggss including the levels of Head of Departments (HoD) and
teacher, School Management Team as well as district and the schools. This programme tempting to create
a collaboration environment between teachers and Department of Education to ensure cafducive
teaching and learning atmosphere. Research on effective professional development outlined the
significance of collaborative and collegial learning atmosphere that assist development community of
practice afford to encourage school transformation alofadual classrooms (DarlirRlammond, et al.,

1995.).



2.3Teacherlearning

Kelly (2006) defines teacher learning as the process whereby teachers obtain different types of knowledge
consiss of various strategies that enrich their skl is a goato develop their professional practice. This
process is a comprehensive occasion, which is conducted in a form of stractienguctured settings,

on differentevens and numerous contexts
2.4 Understanding professional development

Teachers requiravarietyof opportunities as an ongoing process to devitlemandbeable to implement

the knowledge they gained either from workshaptraining toimplement in their classroas. Professional
development has been faciltated in South Affiateachesto improve their professional practice and
learner achievemeaindwhile the department had spent so much money on these programmes, there was
only aslight improvement (Bertram, 2011). Bertram (2011) argues that

One of the reasons for the lack of mgmpfessional development initiatives is that they are not
clearly focused on developing professional practice, and often appear not to be informed by
research on teacher knowledge and teacher leaimiay

In addition, the professional developmemntains substantial contact hodios conducting professional

development activities(Guskey, 2000)

The professional development content cancreatetydrie t ween attracting teacher :
providing a seminar for teachers to commutac&sually applicable professional development encourages

active teaching, assessment and observation (D&témgmond & MclLaughlin, 1995). Informal
experiences focus on attending workshops, mentoring and professional meetings, whie informal
experience consist of reading professional publications, listeniogorogrammes as well as watching

television documentaries which are associatedthélield of study(Ganser2000).

In many activities teacheractively participate to improveheir work and flom certain coursgof their

careers which is regarded as continuing professional development (CPTD), (Day & Sachs, 2004). Avalos
(2011) maintaia that professional development can be conducted in different ways, as the other strategy
of teacher learning omow they learn in order to use knowledge practical to assist learners ensure
improvement.Bertram (2011, p. 4) argues that



One of the reasons for the lack of many professional development inttiatives is that they are not
clearly focused on developing professional practice and often appedbtinformed by research
on teacher knowledge and teackarning.

24.1 Formal professional development

Formal CPD refesto the participation of teacheirs planned activities, e.g. workshops, seminars,

panel/group meetirggand conferenceslt consists of suitable content and the place wiieeg wil be
attenedasevidence(Hil, 2009). Formal CPD consists dhe following:

1 Completing or participating in a structured activity either as a delegate, speaker, panel member or
other participant.This includes but is not limited to conferences, seminars, training courses,
workshops, pangland group meetings.

Participation in staff development training courses/activiiggovided by employers.
Sharingprofessional knowledge in a formal setting.

Writing relevant books, articles and papers.

Lecturing, teaching and addressing meetingset@vant subject matter.

=A =4 =4 A =2

Being an examiner or being involved in professional or higher education that is related (Plair, 2008,
p. 25)

24.2 Informal professional development

Informal CPD focuses on activities thate performed specificallyby individuals, which involves

workplace learning, researchandreading. 5s not easy to obtain evidence
workshops because teachers interact as individuals without anyone who is observinthéheramples

of informal CPD argresented as follows:

1 Usingtheinternet to search for information, it caninclude reading jouraatfreviewing books
or articles associated with professibreasons.

Meetings, peer reviesy coaching, mentoring and work shadowing

Participatingin professional searelsfor a particular course.

Magazine readings

= =4 =4 =4

Relevant publication readings like business journal. Reading, research and woekimgrs
(Plair, 2008)
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2.5Models ofcontinuing professionaldevelopment

Kennedy (2005) identifieda variety of characteristicfor CPD models and categorised them. The models
are categorised in order to explore a particular knowledge whichtaictevelopa specific model. He
groupedmodels into ninecategoriess follows: training, awarbearing, detit, cascade, standartiased,
coaching/monitoring, community of practice, action research and transformaliiotia¢ se modslthere

are those which best suit my stuaywevernot all of them are discussed. | focus on the following models
on my discussn: the training model, the awatmbaring model, the cascade model, the coaching/mentoring
model and the community of practioeodel The intetion o using these models is to ansvmportant
questions whicharebased on types of professional developrmemd the allow me to understand exact
activities that take place when they participatthéJika iMfundo prgramme After collecting datgthe
models should be analdge

2.5.1 The training model

Kennedy (2005) maintains thaettraining modeldevelos skils whereby teachers are given a chance to
develop their skills allowing themto perform compdterNormally, it is conveyed to targeted teachers by

a certain expert whose responsibility is to organise the agenda while the participants ara pagsive

role. Furthermore, the training may occur in the institution where the participant actualyhoweer,

it cangradually take place offite although there are criticismregardinga missing link between the
classroom contexand thework doneby participant. Day (1999.p. 237) identifigtbne of the principal
difficulties as being the failure of such training events to connect with the essential moral purposes that are
at the heart of their pr of es s i ontheltradtional .formToh i s K i
professional development (Ono & Ferreira, 2010). It was proposed to degedgpintries such as South

Africa. This model it is based on teachers who are invited to attend workshops, courses and seminars. The
department of educationormally arrangetrainings for teachers which is relevant to a particular
curriculum area. Trainings have been conduatettie previous introduction of OBE and C2005 in South
Africa.

The training modethas been a weltinown training modeih for professional development for a quite some

time. It includes teachers who attend that particular eeénér sessions that are offered by department of
education or expest That particular expert delverand organise the relevant agenda for teachers.
Howe\er, therearedisadvantagewith this modelasthe workshop mape conductedor a day or certain

number of days. Fullan and Stiegelbauer (19%) eriticisesthe time wasted whethey wereoffered to

run this model as a result of negative outcomes whichd n 6 t wor k at all . Si mil

criticised the training model by focusiran teacherandexpecting them to generate new developsient
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educationfor themselves and also managing the progress within teachers. Kennedy (2005) suggested that
contining professional development should rim regarded as an ending, but as a starting point until

teachers succeedtime implementation othe newcurriculum.

2.5.2 The cascademodel

This model focuses on ateacher as anindividual Wlodsatraining sessioandcascadsthe information

back to th& colleagues. Thidype of modelis applied when there aiesufficient resources. Usually it

occus in places where there araot enough resources. Day (1999) reportsa@ase study in which the
cascade model was employed by a group of teachers as a means of sharing their own learning with
colleagues (p. 240). Bhteachersvho attendeportwhatthey learn. Solo & Tresman (1990) suggested that
among the drawbackd the cascade model thearetranderred by the cascading processd obviously
depends onvhether they arskills-focusedor knowledgefocused, although infrequently based on values.
Nieto (2003) argues that education for teachers requires inaggestions associatefl what and how
insteadto why.

Thedisadvantagesf this modelare thainformation is not delivexdfrom the top tahe bottomsuccessfiy

(Khulisa 1999; HSRC 2000). Once the information reaches the next level, it has already been watered down
or misinterpreteddue tothe lack of the correct mechansmo pass down essential information (Ono &
Ferreira, 2010, p. 61).

2.5.3 The coachingimentoring model

The coaching/monitoring includes numer@entinuousProfession Developmepplications that focused

on broadphilosophical premises. The modslsignificant through onen-one backup CPD. Rhodes &
Beneicke, (2002, p . 242) affirm that #Aboth coachi
attempts to distinguish between the two suggest ttaghew is more skills based and mentoring involve s

an element of counselling and professional friendsigmith (2002) states that mentoring provides new
teachers and master teachers a chance to learn from one another. This can assist novice teachers to learn
effectively to face the dayo-day encounters of teaching. Mentoring starts from activities like coaching,
classroom observation, feedback and teaching collaboratiValy.maching relationship can be regarded
ascolegiate likgp e er c oa c hi pogsibletdb¢edestcribegisfic 6 ®shi ng and ment or
dramatic effects on teachers that include increased retention, improved attitudes, increased feelings of

efficacy and control, and experience using a wide
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2.5.4 The community of practice model

In the community of practicaeodelthere are similarities with the coaching/mentoring ed@d | mentioned

above, the common supportive and challenges. The slight difference between these two modéte is that
community ofpractice engagamore than twgeoplewhile thecoaching/mentoring modebnsiss of two

people practing faceonface. Wenger (1998) contends that, once we are regarded as the members of
different communities of practice, learning engatigee importantmethods: evolving forms of mutual
engag@ment; understandingnd developing repertoi styles and discours€p. 95). He suggests that
community of practice learning occuasan outcome of that community and it is relatioasd it is not
regarded as pparellearning events like courses. This modeilike othemodels brings teachers together

to discussertain aspects relatedth acquiing skills and knowledge. The main issues that are discussed

by teachers involves: pedagogy, subject matters, less@ gl@hassessment strategies.

2.6 The state of EFAL in South Africa

FAL is regarded as a language that istheinative languagef the majority oflearners, but is considered

for communication reasons in wide range of communities. Thuzini (2011) suggesssFihhatis the
language that is obtad aftertheir first language which isheir mothertongue Learners learn EFAL
collaborativdy with their home language from foundation phase in South African schools. CAPS presented
EFAL in GradeOne as new subject in all schools in South Africa (DBEL). According to Singh (2009)
teachersre supposed to associate strategies of teaching ifrAlay that cater the differétearners to
ensure they alicquire itin the classroom setting.

2.7 Teacherlearning

Kely (2006, p.514) defines teacherlearnmgit he pr ocess by which teachers
Kely (2006) identified two approachem teacher learning which ethecognitive approach arttie socic

cultural approach. Referring the Jika iMfundo prgramme teachers are engaged in different activities

with the purpose of learning certain knowledge that shouldmgartedto learners in order to achieve

specific learninggoals. Teachers leatvy attending activitessuch asvorkshops, clusters, departmental

meetings, subject meetings and -@meone meeting which areregarded as professional development.

These two approachease discussed below:
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2.7.1 The cognitive approach

Putnam& Borko, (2000) outline the cognitive approach which is regarded as teacher expertise that develops
in theindividual mind, the strategic way to acquire knowleddsle understanding the skills dhé¢ context
independently. Concerning the issue of this approach in teacher learning, teachers achieve knowledge, skills
and understanding whicdrerelocatel in some place. Putnam& Borko, (2000 suggesthat teachers use

the skills and understanding obtained from their classmtexts Kelly (2006) arguethatbased orthe
cognitivist approach, newly appointed teaclaeyequirad to study professional knowledge in order to
apply it in practice to lisome expesd This kind of approach focuses on individualsddoes not involve
collaboration with other teachers. This approach is considered diffeoemformal strategic planned
activities for teacher learning (Kelly, 2006). As teachers attend wapkghe information they gaineeds

to beimplemented irtheir classrooms. Howevesgholars m literature outline that what is learnt in single
settingis often not applied by learnerstin another stting (Kelly, 200§. He statedhecognitive approach

is based on knowledge which can be regarded as worthy learning. This type of apgproaltd
knowledgeof-practice. Kelly (2006) concludes by stating tkla¢ cognitive approach is inadequate to
supportteacher learning becautbe social contexbf where teachers wor&s well the viewpoints which

are carried by teacheas work are not consideredReferring this approach the Jika iMfundo prgramme

it is very important because teachacquire knowledge as individsalvhich wil be then transferred to the
learners in classroom. This approach in JI maghiained byeading the documents from JI which were
provided during workshop and utiises those skills in oroleneet the target goal for JI.

2.7.2The socio-cultural approach

The sociecultural approach verifieghat teachers need skills, knowledge and understanding about the
workplace and then the learning is located in workplace (K20Q§. This approach does not consist of
individual learning but teachers @ddorate. In this approacteacher learning occurs mcommunity of
practice when teacheaseengaged in learning through community activities (Lave & Wenger, 1991). This
approach is called knowledgepractice it does natesideinside the individual but spreads to teachers,
learnersandartefacts (Kelly, 2006). However, Kelly (2006) argues thasociocultural approacrelated

to teacher learning thatteacher expertise is connected with the contdnere it ispractisedandlearning
occurs in a ommunity of practicetherefore teachers studyariety of methods of knowing, also thought
that explain the school situation.

Stuated learning occurs in a varietf contexs andteachers learn asdividuals or collaborat ina team
(Bertram, 2011). She argues that teastt®mmit both learning a certagetof skils, andknowledge by
becomingproficiert within sociala setting. Furthermore, she asserts that practical knowledge is frequently
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obtainedinformally by observing ther teachers while they teach and aisgisither teachersy managing
classrooms appropriately. Putman & Borko (2000) asserts that cognition is observéyd sdwaé by

people interactvith the environmentwith what is supposed to be learnt and acqoiethods on how
learning will commence.

Desimone (2009) affirms that teacher learning occurs in a zorteaching;it might take place in
professional developmenbntexts such asorkshopsor coursest e a c tlassrosmdor in the setting of
school conmunities. Kelly (2006) argues that the sociocultural approachcontextis fundamentakto
teacher learning. In the light of this approach teachers lgalinin the workshop when they collabceat
with othersby sharing personal experiersc&or my stug, this approach wil ezouragaeachers to share
their common ideas about English usthgJl programme to ensure that its goals are achieved. In order to
discuss issues abotinglish in Jika iMfundg teachers may use different professional development
activities which canbelusters, subject meetings and workshops since it promotaamunity in practice.

2.8 Teacher knowledge

Focusing on teacher knowledge it has a great impact on what tetegwr in their classroom, it also

influences what learners learn. Verloop, Van DartiMeier (2001, p. 445) define teacher knowledge as

Athe total knowl edge t ha tin aapartcdaa moment. Thib @dasfiesahiat hi s o0
teacherknaledger ei nf or ces t e a c hperposefilycemefipavithtaesolutibni ta dpplyma y

the acquired knowledgef the teaching process

Knight (2002) describes practical knowledgslearning to apphthat knowledge in the classrooifhese

are commao strategies of understanding knowledge thaebeen distributedaisaway of knowi ng 0
and fwhchkitvalves curriculum philosopgh (Schwab 1987). Furthermore, practical knowledge is
regardedascontestpe ci f i ¢ knowl ed g eclear bnderseaibymaly tsit condlctedf i c u |l t
more informally by participating in the community activities (Wis&nDemetriou, 2007). They suggest

that propositional knowledge is acquired through formal learning while practical knowledge is acquired
throughinformal learning. Stuart, Akyeampong and Croft (2009) maintain that propositional knowledge is
commonly public and regularly printed, regarded as records about truths, theories, principles, and research
findings. Similarly, Kelly (2006) applies differeteérms to elaborate these similar concepts. Moreover, he
referstopr opositional k nowfmrdget iacse @ hweh iédkm oiwd edmaeer st c
to professional actiigs.

Bertram (2011) asserts that practical knowledge is gradaafyired informdy by observing fellow
colleagues while they teach, beiggsisted by othecolleagues by using the techniques to control
classrooms successfutly by identifying relevant resources which can be used to teach particular concepts.
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Kelly (2006) suggests that teachers adopt in both knowletigeactice and knowledge-practice when

they teach in their classrooms. In order to develop professional knowledgkets should drafwom

propositional knowledge and practical knowledge (Er200Q Morrow, 2007).Bertram (2011.p.14)
maintains that Afiwhen a teacher has a strong netw
should be easily able to access new knowledgéisdmer own through reading books, teacher journals,
textbooks or wb s i tHewsevel Stuart, Akyeampong and Croft (20@8serthat torecordpractical
knowledge is not easy but i1tds primarily obtained

2.9Conceptual framewaorks

This studyhas usedesimone (2002) effective professional development) aBobssman (199Q)types

of knowledge) as the conceptual framevearkich address critical questiomghich arel.) What types of
professional development activitiele intermediate phase English teachers parteipalika iMfundo?2.)

What knowledge do intermediate phase English teachers déyadogaging in Jika iMfundo? Desimone
(2002) justifes sevencore features which are considered as effective professional development namely:
content focus, active learningpherence, duration and collective participating. The aim is to concentrate
on the features of professional development activities that guide teacher learning, nothesymes or
organisational parts of activitidhatteachers engaged in. He affirist to evaluate the effectiveness of
professional development progranes or what kind of activity teachei@einvolved in, we must measure
mutual featursasthey arerevealed by the researahdare associated to the consequendash we focus

on them

In this study intermediate phase English teacher learninth@Jl projectwasexplored through learning
activities that they participadein which is regarded as professional development. This cenéigteir
participation in different activitiethat should help to understand how they learn, where they learn and what
types of professionadlevelopmentthey learnt so that they can use knowledge they learnt from Ji
successfully in their EAL. This should be described in detail by focusing on core featiet are
discussedbelow.

2.9.1 Conceptual framework 1: Core features of effective professional development

| draw on Desimone, (2009) to identify the core features of effective profasdevelopment activities

The aim of using these core features is to answer the first critical questiortretigpes of professional
development. Furthermore, these concepts are considered guidelines of effective professional development
as | amlookig atdifferent types of professional development activities where teaaleparticipatingin
JI.Desimone (2009) identified seveare features of effective professional development. These are content
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focus, active learning, coherence, duration andhlailative participation. These core features should
determine whether Jl is effective once the data collection on professional development is conducted.

2.9.1.1 Content focus
The contenhfocus focusing on efficacy of professional development activities which is based on variety

types of knowledge, skills, as well as teachingctice. Desimone, (2008)sserts that the activities differ
based on relative highlights that they provide to the stibjatter whereby teacheasesupposed to teach
andteaching strategies are expectetassued.Usually, activities are planned mostly in order to improve

t eac her s of dsubeocvinattet glade others are generated to improve general pedagbgys
lesson planning, classroom management, tewtihod and others are planned to expand what Shulman
(1987) calls pedagogical content knowledgkloreovet other activities concentrate on assisting teachers
who areable to use specific curriculum matesaluch as science kits, new textbooks or curriculum
r e pl ac e mandrécommerndedgedching methods like student questioning methatisermore
activities differ in the objectives for students learnimgdwhat they redf emphasie. In addition, some
activities support teachetsimprove student performance through basic slglisch asjust an example to
recall factsunderstandinghe strategic skillsfor long division andsorting linear questions

2.9.1.2 Active learning
This core feature of professional development regards the chances delivered through the professional

developmenbf teacher activity as it leads beingactively involved in reasonable discussiamrangeand
practice (Lieberman, 1996). According to Carey Brethtling (1997heopportunity for active learning

can occur in mufile ways, involving the opportunityfor observingtarget teachers arelvaluaing their
teaching; to arrange new curriculum materials and new teaching strategmelsatidtoe used witin a
classroom setting; to check student work in specific topics that Ib@encompletedand to conduct
discussions and involve particular written work. Furthermore, the one element from active learning is to
evaluate expert teachdrgobserving how they teach in their classrooms then feedback is given to them.

However, these type of opportunities address msswyesthat involve giving feedback inthe form of
videotaped lessons, class visits to observe lessons, engaging leadaviias,acbaches and mentors who
observe class teachers aligtusgarget goals to be met for lessons, the t#skisare undertakeandthe

strategies of teaching and student learning. Finally;oorene meetingis conducted where teachers are

given anopportunity to state whether théwyave beermprovided with mentoring or coaching within their
classroom as it considered part of their professional development to ensure whether the teacher was guided
by a leadeandfeedback was given.
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2.9.1.3 Coherene
Desimone (2009, p. 69) describes coherence as Awk

activity should be consistent with other professional development, with their knowledge and beliefs, and
with school, district, and state reforms and polc SPtofessional development for teachers is regularly
criticised concerning separatimom each otheasités s peci fied that i duwdegavi dual
cohereh progranme of development and teacher learninfhey state that professional d@pment

activities can develog e a c knevedyes and skils ondbeyhavecreate coherehaspects foabroader

group of opportunities tharearranged for teachers aledrners.

2.9.1.4 Duration
According to Desimone (2009) effective professional development actigtiesecommended to be

conducted over a semester and it should contain 20 lafuedlocated contact time. Furthermore,
professional development activity duration is considered oways Firstly, expanded activitiesremore
likely toprovide opportunitiedor in-depth conversations of contemdstudenissues Secondly, activities
that areover a long period otime should allow teachers to participate in new pracsieehich wil take

place in their classrooms atieey will receivefeedback on their teaching.

2.9.1.5 Collective participation
Desimone (2009) explanthatcollective participationis a group of teacherasho cone from a similar

grade, school or subjewtho aim to farticipate in professional development activities, in order to create
effective learning within tcommunity. Garetet al. (2011) suggest that te avileo work collaboratively

have a betteopportunity of shaing and discuseg the concepts, skils and challenges they come across
during their professional development experiences. They maintain that teachers who come from similar
schoos, departmerst or grade are able to discuss simiar curricuum materials and assessment
requiements. Teachers work cooperatively whereby they shasame learnsrandcan easily identify

the needs of learners through other classes astamnclass levels.

2.10 Conceptual framework2: Teacher knowledge

Grossman (1990) adt ed Shul inaevahtypes (ofl Kh@viedge and used four dorsainf

knowl edge known as fthe cornerstones of the emer
(Grossman, 1990, p.5). Grossrda#1990) domains ofteacher knowledge are general pedagogical
knowledge, sbject matter knowledge, pedagogical knowledge and knowledge of context. | used these
domainsto answer mygeconctritical questionwvhich is abouthetypes of teacher knowledge. Ttemains

are considered important guidelines which help to understakdaidedge that teachers obtain when they
attendtheJI programme. Thdomains aras follows with their discussion:
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Subject Matter Knowledge General Pedagogical Knowledge

Learners and Classroom| Curriculum |Others
learning Management| and
instruction

Syntatic Substantive
Structures |CoNtent| siyctures

I |

Pedagogical Content knowledge

Conceptions of Purposes for teaching Subject Matter

Knowledge of Curricular Knowledge of
Students” Knowledge Instructional
Understanting Strategies

|

Knowledge of Context

Students
Community | District | School

(Grossman 1990, p.20)
Figure 1 Model of Teacher Knowledge

2.10.1General pedagogical knowledge

General pedagogical knowledge ac&ntral component of teacher knowledge. According to Shulman

(1987, p8) , gener al pedagogical knowl edge invol ves f
management and organisation knowledge thadge appea
about learners and learning, assessment, and educational contexts and purposes. Similarly, Grossman and
Richert (1988) state that AGPK includes knowl edge
of instruction, an understanding of variopisiosophies of education, general knowledge about learners,

and knowledge of the principles and techniques of classroom manag¢pig4x

2.10.2Subject matter knowedge

Grossman (1990,,p/) describes subject ma t tsabject &reacasvwelt dsge a s
knowledge of the substantive and syntactic struc:
on subjectghat aretaughtand enhancgthe quality the contentof whatis taughtto learners to ensure

knowledge theyacquire Usually subject matter knowledge is determined by the content whereby teachers

are trainedn a specific area and once the resaiftsmanifested positively@ clearlyindicative that the

teacher haacquiredenough knowledgef that particular subject. Shuiman & Grossman (1987) suggest

that teacher so6 knowisspgpbgsed toche detverasrihat it positwely enfluencets h a t

what and howt is delivered.
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This consist of how muchorganisational knowledg¢here iswithin tead e r s & Undenstdnding

content knowledge requiredocus on the facts artie domainconceptsThis shows that it is significant

for teachers to understand important concepts according to their disciplines, unlike just consuming a
massive collection fdacts pertaining to the subjedtis has to do with understanding significant concepts

and how thg are organised that all@teachers to apply their subject knowledge bageleirteaching.
Kennedy (1991) states thhaaving a specialisationin a paricular subjectd o e s n 6 t digcipiaarya nt e e
knowledge, sincehe findings of astudy in USrevealedhat teachers who majoréd a particular subject
wereunableto comparetieir knowledge wittother teachers to describe important concieptiseirfield.

2.103 Pedagogical content knowedge (PCK)

This consist of content knowledgéhatmoves knowledg®f subject mattein a form of teachingShulman

(1987, p.127) explainetla s fit he bl ending of content anicuarpedagoc
topics, problems orissues areorgansedr e pr esent ed f or instructiono. I
what actually influences the learning of a ecific topic as beingeasy or hard: the concepbr
preconception®f various studentsfrom differentbackgrounds bring inteheir learning that are usually

taught lessons and topics. Furthermore, he perceived @0Kw teachers change or reconceptualise

content knowledge in order to be understood by specific lesimtre classroom.

TurnerBissetd 6 1 999) wor k 0 nsuggdstihbtnmaaaty, sl kins of edcher knowledge

such agontent knowledge and pedagogical knowledge are consideeecblestion inlargesets known

as PCK. On other hand, Hashweh (2008) suggests that PCK should be observed as the gathering of teacher
pedagogical buildings. It is clearly understood that PCK is viewed as contested concept asdnthere i
specified clarity on what actualy means. However, on behalf of teach#rere vasacommon agreement

which specified that teachers acquire extremely deep knowladteir specialisations. Teachers require
subject knowledge to changand pedagogicaland curriculum knowledge within ther subject area.
Teachers require understamgl of how leanergjain knowledge of aertain subject andow thecontext

that they are teachirigfluencesthe teaching and learning inattparticular subject.

2.104 Knowledge of context

Morine-Dershimerand Kent (1999) state thgeneral pedagogical knowledgetli®mught ofas a compound

set, which involves knowledge of classroom organisation and supervision, diverse teaching methods,
assessment methaalsdconsidering discourse and classroom communica@ossman (1990) states that
pedagogicaknowledge has been specifically based on resaarteachingandinvolves the structure of

general knowledge, such as bisliend skils associatesith teaching while it also focuses on knowledge
associated witlearning and learners.
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2.11 Conclusion

In this chapter, | have presentedthe literature review associated with the presented study. This was explored
by English intermediate teachers who particigatethe Jika iMfundo programme.The chapter provided
professional development which includd® models and characteristics of quality teacher professional
development, origin ahe Jika iMfundo programme, the state of EFAL in South Africa, teacher learning

and teacher knowledge. The chapter conduole dscussing the conceptual framewoeiated totwo
aspectsof professional development and teacher knowledge. The next chapter wil focus on the
methodology
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CHAPTER THREE
RESEARCH DESIGN METHODOLOGY
3.1 Introduction

The previous chapter outliden detail the literature revieand the conceptual framewosdof the study.
This chapteilustrates the research design together vilie methodology.

The study seeks to answer the following research questions:

1. What types of professional development hdtets do intermediate phase English teachers

participate inas part of thelika iMfundo programme
2. What knowledge do intermediate English teachers develop through engaging in Jika ™Mfundo

3.2 Researclparadigm

According to Wagner et al. (2012, p.5&keryone has his/her own view of what constitutes truth and
knowledge.Selecting a suitable paradigm is usually a challeegpeciallyfor newly appointed teachers.
Mackenzie and Knipe (200@entify severatheoretical paradigmsuch as theterpretive constructivist,

positivist, pragmatist and critical paradigms. Téigdy employs the interpretiyearadigm. The selected
paradigm aims to understand personal experiences among teachers whenthey attend numerous professional
development activitiedor Jka iMfundo BFAL. Mertens (2005) explains that the paradignusedwhen

the researcher ago understand a particular phenomer@ing investigatedy exploring participansd

views. The nterpretie paradigmgenerates the claritgf a phenomenothrough hepar t i ci pant 6 s
specifically in social contestand expanslon the sequentialprocessethroughout the data collection
(Mertens, 2007).

The interpretive paradigm i s usasthkydcaredinnagpatcuat a nd t
environment (Guba and Lincoln, 1989). Mackenzie and Knipe (as cited in Creswell, 2003, p.90) contends
Ainterpretive is Ilikely to rely on qualitative de
gualtatve andquat i t at i veo. Therefore, the acquisfoorti on o
teachers to convey or express their personal feelings and sdio@using on context. As the researcher

adopt this paradignit will obtain an understandingf teacher learning and their personal experiences from

English professional development activities they attempt to ergatpe JI participation programme.

Cohen, Manion andVorrison (2011) consider that within the interpretive paradigm, observation is

condicted for individuals and reviews their personal views, attitudes and behaviolhe interpretive
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paradigm involves different techniques to collect gesheratedata. Henning (2004) asserts that the
interpretive paradigm is commonly suitable for probingy daxperiences.

3.3 Research approach

This studyuses ajualitative approach, which explorétetypes of professional development activities and
types of knowledgeof English Intermediate Phase teachers participatinthéJika iMfundo programme.
According to Smith (2003)qualtative researcls verbaly repored data and avritten reportof the
participant® perceptios andclarifications towards thehenomenon This type of approackngagsvery
few participants. The researcher is responsibi®itect datahat ensures itsustworthiness and credibility
(Creswel, 2007)The qualitative approach was suitable to colldwt data and analgsand interpret .it

To employa qualtative schedule, the researciwasguided by the followingcharacteristicQualitative
research is regarded as the illustrative explanation bas#w @nenomenon that iseing investigated
(Smith, 2003). The researchbelieves thequalitative approach guarantbat the phenomenowil be
expanded its conteBaxter and Jack, 2008; Golafshani, 2003). Through this research | had an opportunity
to collect datafrom interviews with the participants concerning how they engage in professional
development activities and types of knowledge they acquire from JfAls teachersCreswell (2012)
discovered vital characteristics tife qualtative approachreto define the aim and research questions
through ordinary and egpsive strategieto encompasthe participant$ experiences in order to decrease
number of partipants from where datato be collected, to verify that participadideas are gainethe
problem is explored arttle phenomenoiis clearly understoodrhus, to understaritie implementation of
activities during professional development sessionsglibge mentionedorinciples were followed in order

to ensure that the study succeed

3.4 Researchiesign

3.4.1 A case study

A case study is normigl employed in qualtative research asvay of collecting dataThe interpretive
paradigm usually supparicase studies, whereby the researcher views the situation orfeorarthe
participant® perspectivegCohen, Manion & Morrison, 2011). However, there avarietyof method for
outlining a case studyThis approach can be used to explore an incideavent withinits context (Yin,
2003). On other hand (Cohen et al., 2011, p.289) defme ase st udy as fAa specif

frequently designed to ilustratmor e gener al principleo.
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This study addresses the selected group of English Interted@hase teachers. Yin (2003) suggests that
the case study can have multigarticipantsand neesl many source as evidencelJsing numerous
resources allog/the researchers to overloakvariety of qualties and multiple interest variables of the
phenomaon, thereford explores it well. In this studysemistructured interviews and documents analysis
were used to collect data

This study explored how English teachers participate in Jika iMfundo activiies which are types of
professional development arkhowledge that they learnt durinthe training programmeThis was

conducted tmbtain astronger understandingf thet e a ¢ h e r 6 s. Qpaétative gaéa ds fundareental

through the use of@asestudg i nce it ds based onsowni@mam, sldmmeedly ng t h
& Foster, 2000). Thaterviewswereused to collect data from the participants.

In-depthinterviews with theteachers in this study were conducted concerning their schduatsh are
regarded as intimate contexthe data was collectagingdifferent strategies to understathe intention

of the study by targeting the relevant participaitse important points mentioned above approve the case
study as a suitable research design to be utiised in this study.

Smons (2009, p.21) providea meaningful description of case study reseasht 6 s -depth i n
exploration from multiple perspects®f the complexity and uniqueness of a particular project, policy,
institution, programmet @.r Isty-Based, imclugles a \@anewy of éfferent | | f e
methods and it is evidended. Its purpose is to generatediepth understanding of a specific topic, generate

knowledge and to informal policy development, professional practice or practicewmuody action.
3.4.2 Case study design

Therewere specifizeasons chose case study design thisresearclstudy | concur with Creswell (2007)
who describes that the case study offers a full investigafiensingle example and distributes vaoiatof

real people in real circumstancésengags the matter of sirlg or nultiple cases through a bounded
systemwith the objective of developing a comprehensive understanding of aH@sever,other case
studies make a report with complex dynasrend theprovision of inrdepth illustratios in a variety of

different school context.

This study adopted a case study approachin order to explore the type of professional de\edipitiest
occur in Jika iMundo program According, Yin (2003) identified threetypes of case studies namely;

descriptive, explanatorynd exploratory case studies. Yin (2D@Baintainsthat exploratory case studies
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examines the incidence whereby the interferevaluated and it is normally usada study pilot, the
descriptivecase studyrovide a brief explanationof the phenomenon that is being investigatadithe

explanatorycase studiedescribes more abotlte realityof the phenomenon.
3.5Research setting

This study was conducted in three primary schotiienlNkandla CircuitThese primaryschools are located
in adeefly rural area whereby learners tragdbng distance tget reach of theschool. The majority of
parents are unemployexhd theydepend on social grants survive All schools areonsidered as no fee
school and they provide nutrition for learners. Teaghdro servein these schools are offered rural
incentives. Mosbf thepeople who resida the community surrounty these schoslare iliterae although

a few of them are semntiterate and othersare regarded as professionals in differegdvernment
departmerd

3.6 Research samphg

This study employed purposive sampling. Cohen et al. (20&Egerts thgturposive samplingnvolve s
selecting participants witin-depgh knowledge regarding the study that is being explored. Intermediate
Phase English teachers were selebtarhuse they had experience in professional development activities
astheyattended JdrogrammeThe sampling of this study comprisef six teachers frondifferent schools

The main aim of selection was required by the researchtopic of the study. Firstly, the investigation required
a deep understamgy of how Intermediate Phase English teachers participaglearnin professional
developnent activities n the JI prggrammeand the types of knowledge that they acquifEhe English
teachers were all selected frahe IntermediatePhase because they teable same subject and also
participak in JI programme. Teachers were also selected because they dirgginaleaching Englistat
thethree schools which are regarded astdmapleof the study. The performanogtheselected participants

wasalso considered.

Purposive sampling was utiised in selecting teachers (participdgtgsgarchenssepurposive sampling

to, i h apickl the cases to be included in the sample on the basis of their judgement of their typicality or
possession of the particular characterises being
Participants were selectedarding to theirability in to answer two critical research questions. The

inclusion criteria used foselecting teachers are as followed: a)talhichers who have the relevant
qualifications to teach EFAIn the Intermediate Phase; b) teach&mn the Nkandla Circuit and have
experiencen different professional development activities for exampkending workshops Jika

iMfundo.
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The participants involved in this study are teachers who teach English in intermediatd ghased the
teacheranorymity by using pseudonyms instead of their real natméarmedconsent forms wergven

to participants to signA consultationwith the school principals was conducted to infotinem of the

purpose of the study amdnsent forrawere also signednd retuned to mel scheduled dates with them

which allocatedatime and venue to conduct interviews. Creswell (2012, p. 159) defines validity as the
Afdegree in which all t he evi dleanalyssdhpdatafrormn thefeo t he
paricipant® understanding of professional development activitBslow is the data generation plan
including the research questions how and who the data was collected from and how it was analysed.

3.6.1 Data generation plan

Research questions  How data will Who the data will Where data will Data Analysis
be collected? be collected be collected?
from?

1. What types of Semistructured Data wil be Teachers wil be Interviews and

professional interviews and collected from six interviewed in document analyse
development  document EFAL their schools. will be conducted
activities do analysis. Intermediate . between April and
Document will be
Intermediate Phase teachers. June
analysed a
Phase Englist
school.
teachers
participating in
Jika  iMfundo
engage in?
2. What Semistructured Data wil be Teachers wil be Interviews and

knowledge do interviews and collected from six interviewed in document analyse

Intermediate document EFAL their schools will be conducted

Phase Englist analysis. Intermediate . between April and
Document will be

teachers Phase teachers. June
analysed a

develop school.

through

engaging in

Jika Mfundo
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3.7. Data collection methods

This study employed sefstructure interview too generate data from particip8atfore the interviews
bean, participants were provided with interview schedules whicheugipem to understanthe type of
guestions that would be askbdfore responding to the questions. As the participants prodeésil
analysedt in order to obtain the findinggrom the study. The finding helped toaildate the research
guestions and the tools thaere utiized in this studyfesix participantsinvited, only five managd to
participate in this studgisone decided to withdraw due to ilne€emistructurel interviews wee utilised
to answer the two researgbestionsof this study. The selected tools were appropifiateresearchen
order to ollect qualitative data

3.7.1 Semistructured interviews

Considering the interviews and data collection tools warteutiised, Maree (2007, p. 87) describes

i nt er vi e wwsay carnversatan int which an interviewasks the participants questions to collect
data and to learn about ideas, beliefs, views, opinionsbahdvioursof par ti ci paant so.
interview B to provide rich data, which wil help the researcher to recsgrthe ways inwhich the
participants compare knowledge amdlerstandgocial reality. This is achieved by probing the participant
(Maree, 2007).

There ardifferent types of interviews For this study semiinterviews were the commoneseutiised.
Interviews enable a researcher to probe the participant for the explanation (Cohen et al., 2011). The
importance of probing helps to improve tparposeof the interview. Semistructurel interviews are
arranged for and completed at particular given time (DiCigloom and Crabtree, 2006). The fagranged
openendedjuestions are askedand established in advance (Curti2@tghwith opportunities for further
probing.

Considering this studyférmulated the interview scheduwehich consisedof openended questions which
could prole the participants fi an explanation vas reuired. The participants wemgormed about the
researclstudyas well as the arrangemsior schedulinghe interviews.

The greatest strengthf semistructured enabdethe interviewer to hava faceto-face meeting with the
interviewee, which &ws theinterviewer to probdyy encouraging the interviewee in to provide rich data
for the study.Semistructured interviewspromote a relaxed atmosphere between the interviewer and
interviewee in order to collect data successfuly (Mertens, 2005). However, thstagrired interviews

havelimitations sincethey are timeconsuming, co$t and can leaveut fundamental informadn. Biased
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responses caalsobe provided by a participanQualitative data cannot be generalised to the population
(Cohen etal., 2011).

3.7.2 Strength and limitations of interviews

Christenserf2014) outlinesseverastrengths of interviewsuch ad.) The researcher is available together

with a respondent and the researcher cazyThel arify
researches able to probe in order to get more information if the participaogshot provide enough

information. 3.) It is easier for a respondent to talk with an interviewer than writing down long answers in

a questionnaire4.) A researchris likely to colect more detailed information andh data which is

recorded on a tape than usiaguestionnaire5.) Interviews use a small number of people to previd

depth information. Christens€B010) maintains that interviewing is not an easy exercise when collecting
dataandit is considered a sociahdinterpersonal encounter. The researcher needs tmtaleccount his

or her posttion which may influence tlpgarticipantto provide sustainable information for the positive

outcome forthe study.

3.8 Data analysis

According to McMillan & Schumacher (20Q19lata analysiss a systematic way of organising daitéo
categories and patternsi@akesense bit. Qualitative researchers anadydatawhich were obtained from
particulardata, as it guides them in terms of categories and patterns that formulated within the common
themes and endings. On other halaehalysis means a close or systematic study or the separation of a whole
into its part, for the purpose of the stadBertram & Christianser2014, p.115). Maree (2007) discess

that data analysis administered to undeestd participanteandhow they make sengm that particular
phenomenon.

Thematic data analysis was usedthesemistructured interview which Irecoréédand thertranscribed

| identified common phrases as well as the coding. | categorised the coded concepts in order to identify the
themes. | have usédh e  scongaptyad femewosko identify my themes. For examplguestionone
identified the professional development activities tieaiches participated in and question two enalise

to verify the types of knowledge that teachers acquired when attending JI activities.

3.9 Ethicalissues

Ethical clearanceas provided by the regisirof the University and at e ke e p e wasgbtapeslr mi s s i
from the school principals regarding the place where it was conducted. There is very important ethical
consideration that should be maintained in order to usestewntured interviews and document analysis
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since regarded as data collectitrateges. There are certain terms and condititimst needo be followed

when attempting to collect datihis required that a researcher acquire ethical clearance wlgsued by

anethics committee with the particular institution where the studyms¢Coheretal., 2011; Maree, 2007).

| applied and wagranted ethical clearanbg theUniversity of KwaZulu Natal. DBE issueglat e k e e per 0 S
permission that enaldeme to faciltatetheresearclatthe schoolsAs proof theywere shown to the school
management team regarding access issues.

The informed consent form is the very importantohtthe researcher needs to obtain from the participants
to participatein the researcistudy (DiCicco-Bloom & Crabtree, 2006; Maree, 200Curtis et al., 2014;
Cohen et al., 2011)An informed consent lettewas writtento explan the purpose of the study. It was
clearly explained in the letter tiparticipantsare free to withdravirom the study a@ny time. Participants
were requested gign the consent forms.

Maree (2007) explains that the ethical issue of anonymity alwstysprotect participantsPseudonyms
were utilsed for theparticipants and schools. Anything tleaiuld identify theparticipants was changedto
hide their realdentties.

This approactof c hanging names is not for protecting par:
conducting researcfBrinkmann & Kvale, 2015; Maree, 2007as it requires theesearcher to be
sympathetic concerning the issues that mayeresitive that the participantMaree, 2007).

3.10 Trustworthiness

Trustworthiness is considered significdaogualtative research similar to case study. Rule and John (2011,
p.107) assert that trustworthiness eaavelopmediages s
Qualitative research, emphsesthat trustworthiness required to beddressed thorobly (Christianet

al. 2014).The study adhereadtransferability, credibility, confirmabilty and dependability. Transferability

is based orthe findings being transferrei other form of research; confirmabiltyj a d dr e s sses c onc
about the researctiers i nf luences and biases on Credbigy isstteudy 0 (
confirmation in the conclusion that the researchesadiidata collection and dependabilty is where the

public trust the researchenla to deliver theesearch (Mare007). To make trustworthyl used the data

collected from the participants in a form of interviews and document andatigiled information about

the participants and the schools wastectedn order to ensure that the findings of the studysraply

betransferred tasimilar context or not. Shenton (2004) maintains that once the reader is persikde
studyds , theysalderto apsodiateaiindings with their personal context.
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Guba and Lincoln (as cited in Long & Johnson, 20805) suggest prolonged involvement consern
buiding trust and defeathe challenges shown by perverse constructions and misinformatiom the
respondents. The main intention in this study twagin the trust of thegarticipants throughout the proses

of the studyandprovide arexplanation regarding what is expected from the particgpamtthis study, |
acknowledged the research desigmd thedata collection instruments provided my truthful appraisal of
utiising acase study as | have outlinece timitation of the study below. Shenton (2004) mentions that the
research must validate the findingnd thedata collectedsinot derived from their personal perspective.

3.11 Limitation of the study

The studyused avery limited qualitative casstudy thereforethefindings are unable to genesalil. The
main interion of using case study methodology watbasedon genersiiig the findings butvas focusd

on understanding teacher learning experiences wherptmigipatedin the JI programme | adopteda
gualtative approach ai is suitablefor describingexperiences about real world situations.

3.12Conclusion

This chapter discussed the qualtative methodological approach and the interpretive research paradigm. |
described the ontology and epistemology underpinning the qualitative approach and interpretive research

paradigm. | then outlined case study reseanchdata collection methodsThe strengths and limitations
of the qualitative methodological approach and case study research design are also outlined
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CHAPTER FOUR
DATA PRESENTATION OF FINDINGS

4.1 Introduction

In the previous chapter, | disss@ the methodology and research desigrsetlito explore Intermediate
Phase English teacher learning: A case study of teachers participating in Jika iMfundo project. The data
generated fronthis chapter through setsiructured interviews includes each pgpand sterviews and

the presentation dfe document analysihat wasused. The chapteliiscussefiterature andheconceptual
framework that wasused in the study to contextualitbe data. The data discussion and presentation
employed to thematic amlysis which attemptd toprovide answeto the studp s q u.e-sstly,i thisn s
chapter presents théographical profies of the five intermediate phase English teachers. Secondly, the
types of professional development activities and knowledge tedehentn the Jika iMfundo projectire
discussed

4.2 Research questions
Two critical questions werdiscusseth ChapterOneand are again given below
1. What types of professional development activities do Intermediate Phase English teachers

participae in theJika iMfundo programme

2. What knowledge do Intermediate Phase English teachers déyadogaging in Jika iMfundo?
4.3 Profile of participants

Five participantarticipated in the study. The teachers were selected from three seitioblgo teachers

from school A two teachers from school Bnd oneteacher from school .CThis section provides
biographical information concerning the participants as they contributed towards their personal egperience
of teacher learning and knowledge acediduring thell programme The participants areategorizeds

follows:
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Table 1.1

Pseudonym Nonhle Sebeh Shoh Mumsy Bongi
Qualification(s) Dip. Ed B Ed Dip. Ed ACE B Ed
Specialisation (subject) English English English English English
Years inteaching 10 years 10 years 28 years 16 years 22 years
Teaching  experience in 10 10 28 16 16

teaching English
School location Rural Rural Rural Rural Rural
(rural or urban)

English class enrolment 46 36 50 34 42

4.3.1 Nonhle

Nonhle is a female teacher wisan the30-39 age groupand is not married. SheabaB a ¢ h eDegrae 6 s
in Correctional Services, as well as a National Professional Diploma (NPD). She spaciadisehing
English First Additional Language (EFAL) anc&@raphy. She had 10 years of teaching experience and
her school is situated in a déepural area.

4.3.2 Sebeh

Sebeh is a female teacher whinithe30-39 age group an@ not married. She held Bachelor of Education
(B Ed) obtained in year 2007. Sheesialses in the teaching of English and Social Sciences. She had been
teaching for 10 years of experiences. The school is situated in deep rural area.

4.3.3Sboh

Sbohis a male teacher whoiis the40-49 age grouand te ismarried. Heobtaineda National Professional
Diploma in Education (NPD) ill996. He specialesin teaching English and Natural Sciences. He had 28
yearsof teaching experience. His currently teaching EnglisBrinde 6 ands the deputy principal of his
school The school idocated in dedp rural area.
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4.3.AMumsy

Mumsy is a female teacher wim in the 40-49 age group andghe is married. Shgraduated with a
Professional Diploma igear2006 andénAdvancel Certificate in Education National (ACE) in 2008. She
speciabesinEngl i sh and Life Orientation. She had 16 te
is in deep rural area where she teaches.

4.35 Bongi

Bongi is a female teacher whaiisthe 40-49 age groupandshe is not married. She completeBachelor
of Education in year 2001. She spes@ii n Engl i s h and Social Sciences.

experience in the field. The school is allocated in a deep rural area.

The findings presented below ergedrom the interviews and documentadysis, which | conducted
with thefive Intermediate Phase English teachers who participated in my study. The findings are
presented in response to tiesearclyuestions of my study.

4.4 Research Question 1: What types of professional development activities do
Intermediate Phase English teachers participate inin the Jika iMfundo
project?

This section presents the findings on professional development activitidstératediatePhaseEnglish
teachers participate in in the Jika iMfundo prgramme The participants responded concerning their
personal experienced different types of professional development activities that they learnt in Jika
iMfundo. The document analysis was reviewedrder to relate their respongeshedocumentprovided

The participants engaged inovkshops and training, clustesubjectandone-on-one meeting and class
visits. They are discussed as follows:

4.4.1 Workshops and training

The participants shadgeexperiencesbout external workshops and they responded to answer on what
activities teachers participateas part of thdika iMfundo programme. The following responses are based

on offste workshop experiencesf participants as they attesd theJika iMfundo programme. The
workshops were related Jika iMfundo H-AL teachersvhowere trained on how to use documents like
trackers when preparing their daily lesson plans. The workshops were conducted by officials from the
department of educatiata district level. Alllntermediaté®hase English teachers were invited as a cluster

to attend Jl workshops that address them with relevant procedures to be followed when inhelving
curriculum in teaching settings. The particigasiharedhe experienesthey hadduring the workshops
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and training sessiorsndmore discussionsvereoutlined about activities they did when they atezhd
offsite workshops. Five teachers stated that they appieat they learntrom the Jika iMfundo project in
their classrom settings therefore the workshops are normally conductatside the schoolwherethey
learn how to faciltate and teach using JI IRAE activities

These workshops are conducted oattbe beginning of the term. Teachers valneselected to atterttie
workshops are those who currently tekaglish in the Intermediatd®hase. Sometingteachers are invited
with their HoD6s to equip them with different too
workshops aim t@mpowerteachers wittknowledge that will help them to teach learners effectively to
obtain JI outcome®r English. Usually the aim of JI workshopgo demonstrate how it worksspecially

the use of trackers and linkirthem tothe CAPS curriculum. The workshops offer the same knowlesdge
the previous workshogsoweversome teachers have been reshuffled andeteenewto teachingenglish
sothey need to understand how to teach using Jika iMfynmdatices The facilitators provie them with
different documents which include trackers and Participant Workbaukh activities such as
comprehensions, dialogues and variety ofstéhéy may refeto during anEnglish lesson. The workshop
commenceat8:30 amand runsuntil 14h30pm which adds up t® and a halh o u dag. 6

Nonhle, explained about activities that occur in the Jika iMfundo workshops. She stated that JI workshops
are conducted at the beginning of tlem, takeplaceoutside the schoalhen teachers are invited to attend

in order to gain particular skillfor teachingenglish. The eachers who normally invited on these workshops

are those who belong to that particular ward @whd teactEnglish. lanalygd documents requesting

which contains subject aspects likkackes.

Nonhle explaied:

The Jika iMfundo workshops are conducted téfg§rom the school, its purpose is to develop

teachers with knowledge that they are required to implement in classrooms since Jika iMfundo is
regarded as the intervention which aims toromp teaching and learning process in English
subject.These workshops focus on content knowledge, trackers and lesson preparations. We learnt

how to do tracking by indicating dates on the completed lessons and reflection help to show the
progress of teadaly and learning as well. We pay more attention on the subject content which
involves the policy documents, methods of using tracker in order to plan a lesson effectively. The
faciltators help us with different activities that we can teach learners dissygpporting material

known as Participants®é Workbook for Teaching :
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Sebeh discusst

In most cases workshops occurs téfghe institution where teachers teach. We were engage in
different forms of activities which are normalgcilitated by the district officials. We learn how

to write correct lesson plans using trackers, textbooks and CAPS document. We also look at
different genres and practice variety strategies as groups to teach which is thecenbgett The

subject adigors dwell on subject content throughout the whole process and that help us to be clearer
about curriculum coverage. We also learnt about how to use a tracker on dailipybagicating

with dates all completed lessons and how to do reflections, whefigot.

Mumsy emphasedt

Jika iMfundo workshops normally takes place outside the school. The purpose of this workshops
focuses on the English subject that we are currently teaching it enriches us with enough knowledge
and skills which help to impfeent lessons successfullyhe faciltators or supervisors brief us

with all curriculum needs that should be implemented in English subject. The main focus is on the
subject content like different genres that are supposed to be accomplishe &anuges poems,

writing process and reading strategies. We learnt different strategies of teaching and using
supporting documents like: trackers, lesson plans and other different pamphlets. They taught us

how to reflect after completing a lesson of that particwlaek.

Sboh explaiad

The Jika iMfundo workshops and training sessions usually occurred once a term and during winter
holidays whereby we spent almost a week. Normally it takes one day from 9h00 to 15h00 this also
involves group presentations. The witiéis that were given to us are always practiced in a form of
groups

The eachers mentioned that a number of activities took place during the workshops. For example, some

workshops focused on the content kiemge. Munsy statel that fihe main focus ion the content

knowledge like different genres that are supposed to be accomplished by us for examples: poems, writing

process and reading strategidsonhle also shared common experience about content knowledgde

faciltators helped us with differg activities that we can teach learners using JI supporting material known

as Participantsd Wor kbook .o3%ebel asalischssattge centert
knowledge they have learnt during workshops sessions as she stated that

Lear |

The subjecta d v i dwelrob subject content throughout the whole process and that help us to be

clearer about curriculum cowege especially on how to teach P& poem and grammar.
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The eachers concredwith whatthey learnt about using trackers which invdhmedicatng whenalesson
is completed andreflection towards the end of the lessons. Teachers also learnt about preparing a lesson

using different documents which are: policy documents, textbooks and sadkehle shared what she
learnt about trackerand reflection:

We learnt how to do tracking by indicating dates on the completed lessons and reflection help to
show the progress of teaching and learning as well. We pay more attention on the subject content
which involves the policy documents, methad using tracker in order to plan a lesson effectively.

Similarly, Sebetmentioned trackers and reflection activiti@@/e also learnt about how to use a tracker on

daily bases by indicating with dates all completed lessons and how to do reflectiemstonrefleai
Mumsy also mentioned things that they learnt about trackers:

We learnt different strategies of teaching and using supporting documents like trackers, lesson
plans and other different pamphlets. They taught us how to reflect after cagnpldgsson of that
particular week.

The eachers mentioned common activities that they learnt from Jika iMfundo which are content knowledge
and the use of trackers and lesson plans.

4.4.2 Clusters meetings

Cluster meetings amnother form oprofessional development whereby teachers from a particular area or
ward meet together to discuss about issues relatbdgabject that they teach. Teachers attend clusters in
order to discuss thenglish that they teach and share experiences gamedtfeJika iMfundo prgramme
Clusters also help those teachers who nighhew to teaching English. Teachers bring along all Jika
iMfundo documergduring workshops meetisgo ensure everyone is on track. The participants ¥reme
different clustershat they attend to discuss Jika iMfundde Department of Basic Education introduced
clusters and its aim was to promote dumleetive teacher learning (Ndlovu, 2016)hese clusters consist

of teachers from the same ward as they collaborate to dissuss &rising froneachingenglish. Teachers

help one another concerning the areas of Jika iMfundo where some collsagggle with howto deliver

a lesson to learners. These professional development activites enable teachers to plan together the
important aspects of the subject. JI prositlmal assessment exemplars that help teatbeset papeat

the correctcognitive levels. Asdchers collaboratall JI documents areviewedo ensure tatknowledge

is obtained Assessment normally ocewhenteachers meet and disciisschallenges or issues that arise
during the teaching and learning process. All participants were intedielout the attending cluster

meetings and they shared their personal experiences regarding these activities.
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In this section | will present the activities that ocedduring cluster meetings. Below participastsared
whatthey experienced during tletister meetingslika iMfundo and helping each other.

Shoh explaiad

Once we have collaborated then the issues that raised are discussed and the solutions are provided. We plan
together and set assessment that will be written by all learners in waads®liscuss about moderation

on how is it important in order to ensure that learners obtain the valid results. As we are fer@obeys,

we encourage teachers to moderate in their schools as subjectWeaased documents like textbooks,

CAPS documerdnd trackers to work throughout the subject content. Jika iMfundo is the part of this process
because English subject is conduct thr olegers,Ji ka i

we visit JI documents which help us to understandthe &t egi es of setting a pa
handbook.

The abovementionedparticipant emphassl that teachers come together set papersdiscussing the

whole proces®f assessment activities as well as the importasfcenoderation Sboh saidfiwe gan
together and set assessment that will be written by all learners in.ward

To develop all these activities, thegview Jika iMfundo documents which may help them to be aligned

with the curriculumwhile settingpapex However , t h eeyhigld schodlsbut theydlevelopt e | i
each othe¥ moderationskis s o t hat t hey can practice in tsheir sc
by providing the relevant tools to monitor teachers work pre and post moderationspariitipants

outlined the documents that they use in ordeotopleteassessmesticcessfullyThis means that teachers

should ensure that their work is in line with the provided interventeiHo D6 s wi | | be usi ng
provided byJl to avoid ambiguity during nmiioring processes. | then checked the CAP S documeetto

whether they met athecognitive levels they learnt from the clusterhis document hegad me understand

the whole process of assessment in English.

Bongi explaired

The clusters are conductedce a term as the coordinator invite all ward English teachers to attend
the meeting. These clusters trying to adopt from Jika iMfundo invention whether teachers able to
apply what they have learn from the workshops. Most of activities that conductedialigth the

JI. The intention of this clusters is to develop teachers and maintain the uniformity among the whole
schools relocated in the area following provided strategies of teaching from JI by covering trackers
and well lesson preparations. One teaddeds the team of teachers with discussion regarding the
issues on the agenda. Mostly we discuss about curriculum in terms of implementing in a form of Ji
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and set papers that needs to be written. We do lesson plans as a group using all required documents
like: tracker, policy document and textbook to ensure that all of us are clearly understood about
utiizing JI program. We then look atthe previous question papers and have a discussion on them
by referring on the Jika iMfundo exemplars provided fromttheker and discuss how to reflect
appropriately We do remedial on that areas with the mistake especially the levels or standard of the

paper. Moderation is also emphasized to teachers although it happens within the school setting.

Mumsy emphasied

Wediscuss about assessment issues which includes the set of papers aiming to correct the mistake
that we did previously for setting papers that did not meet learners needs or standard by referring
on the Jika iMfundo question paper exemplars. We alsodbtke moderation strategies because
some of teachers are Departmental Heads, some of them are Subject Heads they perform all duties
i ke: monitoring teachers work as referring
monitoring tool to checkvork. We even discuss about challenges that occurs in classrooms for
examples learners who are hardly to grasp English si@ctinéiir second language more activities

to develop learner are taken from Jika iMfundo toolkits. Teachers shared on their personal
experience on how they overcome those challenges. It also helps even the newly appointed teachers
to understand more about their procedure of Jika iMfundo project.

This participant agresewith Bongi that they collaborate and discuss about the previousoqueapers, as

we |l | as moderation wusing Jika iMfundo Participan
paper. Sboh revealed thaisters also promettheJika iMfundo programme, iJika iMfundo is the part of

this process because English sabfe i s conduct through Jika i Mfundo
assestearnerswe visit JI documents According to BongifiThese clusters trying to adopt from Jika

iMfundo invention whether teachers able to apply what they have learn fromotlkehops. Most of

activities that conducted aligned with thé.Mumsyshared a similar experience about clusgrstating

We also look at the moderation strategies because some of teachers are Departmental Heads, some

of them are Subject Heads thegrform all duties like: monitoring teachers work as referring to
criteria given by Jika iMfundo.to HoDOG6s as a 1

However, they donoét moder ate dur i ng Assomesehchers me et i
are regagded asdepartmental andubject H O D Gt shelps them to gain more knowledge in terms of

moderating. Those who are responsible to moderate use Jl tools to moderate.
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4.4.3 Subject meeting

Subject meetingarewhere teachers come together to discuss isglgted to thesubjectthey all teach
andthe sameschoat with the aim of developing one another. Five teachers confirmed that they attended
subject meetings in their schoalsdsome of their experiences were similar. The teachers menticaed th
subjectmeetingsare awother way of faciltatingtheJika iMfundo prgramme Sincelntermediate English
teachers wsthe activities from the Jirogranme,they collaborate to discuss issues which involve tracking
documents, lesson plans and curriculum coverage. The main intehtiabject meetings for teacherdo

share what they learfitom the JI workshops because sometimes each teacher repegssniire phase

related tahat particular subje@ndthen the information is cascaded tarttmlleagues.

The HOD is ao apart of this meeting because they are required to mothimteaching and learning
process.Important discussions include teachiagd learning grammar, when teachers refethtar
workbook activities that can assist thevith teacling English successfully. It also empha&sihe time
allocaedper weekregarding four language skills that are known as listening and speaking, wedtatiag
and language structure and conventions. Teachers also discuss issues about learnarshentuty
construct sentences in Englisdind a handout was providedy Jika iMfundo regarding thébasic
grammatical knowledgethat can be used to assistrieers who are struggling.

In most cases the HOD orgses this meeting and delegat®mthose teachers who will be conducting the
feedbacks that were obtained from the workshop.bEmefits ofsubject meetings allow teachers to teach
the curriculum withuniformity that enablethem to understand exactihatis happeningn grades4, 5
and6 in English. Intis regardteachers shared personal experiences about their sddnéct meetings.
Their experiences were quite different as wasihg meetingsvere conducted.

Mumsy explained the process of subject meetings, the importdrarel the aimof conductingthem She
clearly stated that the HODO6s monitor the whol e
evaluate the standard tdaching and learningandtherefore support is provided to those teachers who
experienedifficulties with Jika iMfundo and offer teachers solutions.

Mumsy explaired

There are specific activities we ,despecially the planning of work such as planning together the
assessmepiboking at the cognitive levels that will ensure the standard of a paper referring on Jika
iMfundo assessment tools like exemplars. The other thing is we discuss about the chdlenge

come across with when we teach English subject in terms of following Jika iMfundo documents, then

some of the colleagues come out with solutions that help others. We look at the curriculum policies to
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ensure that the 6 aligned with Jika iMfundo JI emphasizes teachers to cover curriculum as it helps
to produce good results. The submission dates fempideration and post moderation are scheduled.
The HoD emphasis about covering all required work like lesson plans, trackers, reflecting and
submiting every Wednesday.

The above participants shared similar experiences about activities that occurred during Jika iMfundo
workshops. The quote above raises issues about assessment, curriculum policies, curriculum coverage,
lesson planning and challersyd he first participantgMumsy) raisedhe following issues:

The other thing we discussed about the challenges that we come across with when we teach English

subject, then some of the colleagues came out with the solutions. We look atthe curricalas pol
as well. Emphasssteachers about curriculum coverage as it helps to produce good results.

Sboh explaied

Usually the meetings are held within the school premises@ned by the subject head. The main

points that we discuss about are the ehalks that we face as English teachers when we are
teaching since its second language to our learners regarding the use of Jika iMfundo because some
of them are still confused. Teachers are identifying all problems that are experienced by learners in
orderto come out with the solution. In most caggammar is regarded as an issue to all teachers
when learners are requested to write or present. Those who can able to assist from the meeting are
all given an opportunity to share their personal experiencbomn do they overcome those
challenges. It enables us to deal with challenges that hinders teaching and learning. We also learnt
about lesson plans, using curriculum polcies and assessing learners. They entpeasis

curriculum coverage going through ugia tracker.

The second participant (Sboh) also raised issues concerning Jika iMfundo workshop activities that took
place whichare challenges during teaching atiee learning process, curriculum policies, assessment and
curriculum coverageHe stated

Teachers identifying all problems that are experienced by learners in order to come out with the
solution. In most casegrammar is regarded as an issue to all teachers when learners are requested
to write or presemn

These are points that teachers ledrom Jika iMfundo workshop$or EFAL to ensure that the
progranme is implementd in their classrooms. Workshops are regarded aetting where
professional development activitiesableteachersoalearn variety activities whichrabased on
the English curriculum.
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Nonhle explaired

The thing that | have noticed about subject meetings in Jika iMfundo program it helps teachers to
understand what the teacher has done from the previous grade because we meet and discuss about
work. It maintains theoherence of work because we work hand on hand as we are teachers. The
planning is also done together by teachers who teach English subject and the CAPS Policy
document is always visited to do any transformation if possible. We double check the time
allocation of periods for English subject in order to assist those new teachers, by discussing about
four English skills which are known as: reading, writing, listening and speaking. We also look at

the areas where some teachers identified them as problemsthelesre teaching and provide
methods to overcome.

The third participant (Nonhle) raised common issusslike the abovementionedparticipants Mumsy
and Shoh. Shelso mentioneghlanning AThe planning is also done together by teachers who teachtEngli
subject and the CAPS Policy document is always visited to do any transformation if poSiielespoke
about curriculumespeciallythetime allocated for Englis as a subject and thkills that were discussed
during their meeting:

We double check thtime allocation of periods for English subject in order to assist those new

teachers, by discussing about four English skills which are known as reading, writing, listening and
speaking.

The challenges during teaching and learning sesaimtisow to oercome themvere also discusseid/Ve
alsolook atthe areas where some teachers identified themas problems whenthey are teachingand provide
methods to overcorae

4.4 .4 Class visits

Another activity mentioned by participants was class visits. Gais are an important part of thiska

iMfundo pragramme. @ce teachers are trained from thierkshopsthey are expected to practice what

they have learnt in their classroom settingsO D @rssupposed to do a follow up by visiting teachers to

see whdterthey havemplemened English according to Jika iMfun@oguidelines During this visif the

HOD must bring along the tool that was given by JI to check areas that are covered and recommend
improvemerd if necessarytp teaches. Class visis therefore help teacheto see where to improve by
referringto the feedback thatasgiven by the HOD during the lesson observation.

The aim of the class visits to ensure thathe curriculum hasbeen covered according to thika iMfundo
guidelines It also indicate whether teachers understand Jika iMfundo in while they teach in their
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classrooms. Class visippromote Jika iMfundo inthe classroom by ensuring the teachers are always
preparedo teachThe HOD canidentify those areas which are not avand encouraggeacher to work

on it during the class visit. Teachemaylearnimportant aspesthat need attention to rectify those gaps
which were identified byhe HOD. The eachers were intervieweand askedo share their personal
experience®f class visits as tlyeare regarded as professional developraetivities offered bythe Jika
iMfundo programrme, especially in English. The teachers mentioned different ideas about the class visits

below. Mumsy responded:

Mmmét he classrobmevHesDtOs enabheéederstand the CAF
the teaching and learning process. It erstadachers to understand how far with the introduced

program Jl throughout the given feedback by an HOD. Improvement plan is conducted to ensure

that all gaps are covered in English using Jl tools with an intension of covering curriculum. The
meeting for @ss visits was arranged which was conducted by the HOD using all supporting tools

which were provided with JI. Feedbacks were provided after the class visits with the areas that

seems toweaker than what is expected
Mumsy mentioned points that take p&during class visits which includes: the HOD monitoring. tool
Sboh explaiad

Classvisiismmmé The HoD plan dates for teachers to en
visit. The HoD faciltate the whole process for monitoring while the teacher delivers the matter.

The HOD uses the Jika iMfundo monitoring tool to assessa c gedormarge TR is the form

of tracing whether the teachers manage to deliver lesson appropriately according to what is
expected as the CAPS document outlines the effective of teaching and learning process and Jika
iMfundo. The HoD then report back to me about thesfiadher positive or negative, once there is
agaps identified obviously the development wi |
to identify the areas where the teacher need support after class visit and the professional
development obviouslyequired to be arranged.

Buhle responded

The class visits are conducted by HoD6s with
they lack on their work. Thel-O d @re provided with monitoring tools which for management

that they use to evaluateachers during the class visit evaluation. This tool cowtainis tool

enables an HoD to see whether there is a progress on Jika iMfundo intervention. During the class
visit the HoD come with me in class and observe the whole process during teachiegraing
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session. Therefore, the HoD record specific areas that supposed to be transformed. Some of things
that iIs evaluated is the |l earnerodés participat
helpful in class

Sboh and Buhle concur thahssroom visg are provided to suppotéachersluring the process of learning

and teaching. It also assists the School Management Team (SMT) to monitor work accorditiglyand

areable to identify gaps which need to be fieffll throughout the piess 6 curriculum coverageral the
progression of l earners after acquiringingraml evant
weregiven thetools to assist them during class visits.e3é&tools clearly outline the specific things tay

should checkluring the development of a teacher. The HOGs tleetoas to give feedack toteaches.

4.4.5 Oneon-one meeting

Oneonone meeting occur between two people withe intention of developing each other based on
curriculum issuesdWith thelJika iMfundo programmea f t er t he HOD6s have done ¢
one-on-one meeting with teachert discusany issues thatere identified during the teacher evaluation.

The HODOGs used the Jika i Mfundteet maoheonisnget bol méa
the teaching and learning processs rated and recorde@he HOD then dscuses areasthat need
improvement with each teachérthe HODis unable to help seacherhe/she ray ask astaff membemho

specialises in EFALto assista teacher who is experiencing problems. However, a teacher may sit down

with the English subject head tliscussthe assessment setting of a paper to ensure that all levels that
required are covered. Once a subject head sdtieet there are someins t akes i1 tds obvious
will be requested to correct the mistakes before the paper is written.

The participants shared their personal experiewiteone-on-one meeting
Mumsy explained

We had oneortone meeting with my HODt was baseé on submission diles; therefore he
requested a meeting for two of to discuss the feedback that was provided. The main things that he
focused on was the tracker and lesson discussion. The HOD identified areas that needs
improvement and he also indicdtthe recommended areas where | suppose to continue with them
successfully. The other thing that was important he spoke about was the set of paper for English
whereby more emphasis was strengthen on cognitive level and the Jika iMfundo exemplars were
provided to adopt same setting style with mine. | have gained a lot emnam® meeting because

its allowed me with an enough time to ask some questions and able to discuss with Jika iMfundo

documents that we are using during the meeting.
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Bongi emphasis:

| have observed oran-one meeting interaction its helps to voice out direct any challenges that you
encounter as teacher during teaching aathlag process. dlelped an HOD to trace my teaching
pace by referring to a tracker when checking my work,divalithe HOD to comment and arrange

the meeting for professional development. | have been engaged several timesorirooae
meeting since | also regarded it as another form of professional development activity which aims
to support teachers because idei@sshared confidential. Jika iMfundo have made it easier for us
during the oneon-one meeting because the tools that were used to evaluate the progress are from
Jika iMfundo projectWe spoke about the use of tracker where to do corrections, lesson plan
development and checking Jika iMfundo English exam example papers to see how to set all
cognitive levels perfectly. Sometimes subject advisor visited at my school and requested to bring
the file with trackers | also regard that as-omone meeting becaesecommendation was
provided and somethings that | suppose to change.

Likewise, Munsy and Bongi shared common ideas aboutarene meetings whereby they meet their
HOD 06ts discuss issues thaereraised after the evaluation of their work or clasits. Thar common
ideasrelated tahe submission of files, trackers and class vaitdverbal feedback. In this regatdachers

are developed through monitoring their work by using Jika iMfundo management tools and the HOD
providesasuitable recomendation tdheteacher. Another comma@spectvas the assessment discussion
because 1itds quite clear t hsatthesooeneognitve deek.eThes f i nd
tracker was used to identify someaenplequestion papers to see howaliMfundo recommergkseting a
paperThey had similaideas that oneon-one meetingfocus on two peopjea teacher with any professional
assigned to monitotheir work such as aubject heady cepartmentahead,principal, deputy principal or
subjectadvisors. The specific aim of this interaction is to develop teacherswhihteach thaparticular
subject. It enablethem tolearn in different ways when their work is monitored #vel aresupporéed

4.5What knowledge do Intermediate Phase Englisteachers develop through
engaging in Jika iMfundo?

This section presesitindings from the participants on the types of knowledge English teachers dimgage

in the Jika iMfundo programme Grossman (1990) maintains that the types of knowledge funddiyenta
consist of content knowledge, general pedagogical knowledge, context knowledge and pedagogical content
knowledge. The participants identified three types of knowledge from Grossman (1990) as important
requiremerg towards their learning in order to tedehglish effectively. Five participants agreed that they
learnt content knowledgeelated tchow they teachenglish. Out of five participantshree of them reported
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that they learnt the strategies on how to teach using content knowledge to their IGaossmean (1990)

claims ths is pedagogical content knowledge. Furthermore, two participants mentioned that they have
engagedh learning diverse skills, assessment strategies and teaching methods as it assists them during their
teaching. According t@rossman (2009)his type of knowledge is regarded as the general pedagogical
knowledge. Bachersnentioned that content knowledge was gained when they read textbeakhels

stated that general pedagogical knowledge acquired, frequently psquilice documents and clustering

with experiencedenglish teachers. The other method of learning participants engagedaisthe
observatiorof other colleaguewhich resuledin developing pedagogical content knowledge.

45.1 Knowledge of the subject content

This type of knowledgeas associatd with concepts, philosophies or reialf concerning the subject
(Grossman 1990). All participants reported that theguirecknowledge of the subject contemhile they
were learning tdeach EnglishFurthermore,htey confirmed that thg were engageéh informal learning
whenreading textbooks, CAPS documents and trackersdoir@ content knowledge. Sboh claims that
usually receives procedural methods that he should follow to teach learners when he attendsalofess
learning activities as tlyeareprepared quarterly and he mentioned some of actigties asclass visits,
one-orrone meeting and subject meetings. He explains:

Mmmé | have attended variety of activities which enriched me with relevant knowle dgé ezt

form Jika iMfundo program. This involves class visits that encouraged me to be well prepared on

the daily bases teaching because the HoD required all Jika iMfundo documents to be updated for
example English trackers. Another activity is the subjeeetings helped me a lot when we meet

as English teachers in our school discussing about Jika iMfundo tools that we are using and share
common ideas together about strategies of teaching that lead us to stiga@sthe clusters also
encouraged myseffbaout t eaching practice to ensure that
since all ward teachers meet and demonstrate what they do with in their classroom using Jika
iMfundo this involve preparing a lesstike Jika iMfundo.

All participantsstatedhey are weleducated about content knowledge that theeyeacquirel which will
enable them to teach Englighinformal settings He emphaset

The subject advisors presented different examples that help us to understand the teaching and
learning style when practicing Jika iMfundo in our classrooms through English subject. We went
through all important activities during workshops and present thwiile other colleagues
observing. This includes the importance of using CAPS document, curriculum coverage and
tracking methods.
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Nonhle stated she had acquiredntent knowledge that helps to teach learners reading and writing. She
wrote:

| learnt so may things that are helpfuh English like curriculum knowledgéor the subject, four
English skils namely: listening, speaking, reading and writing. As a new tedchele to
understand the content and all policy in this subject. The tracker helgedurderstand how GPK

for those four skills when teaching them. Jika iMfundo gave me an opportunity to learn more about
English subject

Unlike Sboh and Nonhle, Muosy stated that she learnt so much about content knowledgeyasavide d

experienced teaels who had been teaching English quite some timdsimtermediate Phade brief
them on the topic

The most important thing is to discuss topic. It might happen that some topics that | have to teach
are confusing in English subject like figures peechl then consulted other teachers who are
more experienced to that particular subject. The subject advisor encouraged us to have clusters
from Jika iMfundo workshops whereby we share the knowledge that we have about the subject.

Sebeh mentioned thaetore shdeaches irclass, she confirms that the preparation for the lesson is done
by her. She ensures that all relevant information is learnt from content knowledge which involves books,
CAPS documents and trackers.

Since | attendd workshops, | haveedleloped Pedagogical content knowledgerder to compare

that one which may explain easier the content knowledge that supposed to be transmitted to

|l earners. This is how our facilitators do dur
different sources to acquire sufficient content knowledge. Even when we attend the subject
meetings we discuss about the use of books as there are recommended by Jika iMfundo.

Among the participants ffom this study, theyall hadacquired content knowledge the form of learning
opportunities which were arranged for them. However, the informal planned learning opportunities were
only achieved by half ofheparticipantslnformal planned learning opportunities refer to teachers who can
learn on their own withoutnyone who is regarded asittfacilitator andthey do it informayf since not all

of the participants atteed all the workshopsand professional development activities. These forms of
professional learning activities occurred quarterly every yearefdrer, most of participants depend on
informal planned learning to acquitenglish content knowledge The study found that the following
professional development activities occurred during Juka iMfundo programs namely; workshops, cluster
meetings, subjeaneetings, class visits and eore meetings.
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45.2 Pedagogical Content Knowledge

In order to ensure that subject content is accessible to learners, four participants specified dnat they
obligated to acquire instructional strategies and deliver ceéofads to be taught. Grossman (1990) defines
PCK as the collaboration of subject contem autined the variety of learnensith their different interest

and abilties. The teaching methdiigt the participants learnt during Jika iMfundo training sessians
enriched during the continuation of teachiagdevelop pedagogical content knowledge on their own.
Mumsy stated

Attending some sort of workshops and trainings regarding English ctabjthose faciltators
enlightened my mind with different methods that | can using in teaching my learners. Some of these
met hods canot be learnt in school setting, S 0 me
yourself while teaching learnersy saying that these kind of methods help a lot. | sometimes apply in
different ways or combine it all together by so

Grossman (1990) disagreed thatengnced teachers have varietgthods bteaching effectivelyneaning

it doesndét matter how Dbuidepends orthewado yoeteach usisg difezeatn t e ¢
teaching methods. Some teachers are known as novice teachers but they do very well on their work and
some hae many yars of experience ut t hey canét produce goodasr esult
4 years teachingxperienceébut she manages to create sufficigme in order to learn variety of teaching

methods. However, Goge (2005) argues that experiencedcetsaah usellustrations, explanatismand

give examples when the subject content is taught. Reféonmpat the scholars have saiGiquite clear

that teachers hawmpleted avariety of activities that embraced their PCK through the use of altaate

Jika iMfundo documents. This not abouthow long the teacher has been teaclung it depends on

participating in different activities to acquire knowledge.

In order to maintain that all learners are fuly involved in the lessgrissman (1990, ) informs usthat
the examples areuséatir e pr esenting f or t eac hguesthathe asesgarec ul ar
experiments, examples or activities that are corssitley bepedagogic content knowledge.

Sboh describes:

You have to ensure thall learners are fully involved in lesson, | use different examples to draw
their attention like providing resources: charts, flesh cards, some real objects and expression of
words. As it was emphasis in all Jika iMfundo professional Development astivilieis very
important to teach learners using real objects which sometimes are indicated from the charts and

their workbooks to be used.
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However, Nonhle confired there wereno problems wittsubject content thathould be taughb learners
because thdika iMfundo documents which are trackers are easy to follow. He contends that the problem
is to teach subject content to learners. Howesrer jndicatel thatwhen he did experience a probleiere

was an experienced HoD frothe IntermediatePhase who sed to help him and officials frore
department of education during eae-one meetings helpeber with teachingdifferent subject content
successfullyShe explains:

Mmmé y e s , I really received he lTheydble mmtremyhen Ho D a
myself with variety methods that | can use to present English lessons and more clarity was provided
during Jika iMfundo workshops through eog-one meeting. Even some activities that took place

within the school which promotes Jikdfundo project like clusters also contributed a lot because

there is enough time to discuss with the colleagues about the use of English trackers and able to see
whether you are on tracker with learners. Tracking was an issue to me but late it wasashders

when colleagues explained on how it works.

Grossman (1990) claims that instructional strategies formulate pedagogical knowldclyareregarded
as preliminary types of knowledge in teaching. The reason that Neabighthelp from her HOD and
Subect Advisor § because there are experienced with instructional strategies.

The above three participants shared that teaching strategies were acquired as well as the pseisaintation
were delivered to them durirtpe JikaiMfundo programme whiclassiséd them in teaching. The officials
thatconducedworkshops applied many examples to ensure that the content knowledge was understood.

45.3 General pedagogical knowledge (GPK)

Grossman (1990) defines GPK as features on how learners engage in their leatheglassroom
concerning the provision of curriculum, instructiorgtrategiesand ways of managintghe classroom.
Grossman (2009) confirms that general pedagogical knge/levolves, knowledge of general principles

of instruction, knowledge and skils associated to managing classroom, knowledge and beliefs regarding
methods of learning by learners and knowledge and belief concerning the objective and aims of education.
All five participants confirmed that they acquired this type of knowledge. Sneh ancth8hbbnedways

of acquiring knowledge of general instruction. Nonhle,nidy and Sebeh reported thgategies obtained

for how they learnt theknowledge and skills assated with the classroom management.

This type of knowledgavasconsidered a general teaching methathe teachersom the Jika iMfundo
programme assisted them. Sboh explained the nmesiea learnto usefor generalteaching strategies

during Englishlessons.
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During the Jika iMfundo workshops sessiaie facilitators taught us on how to engage learners

to participate while the lesson is progress. This was all about questioning learners in order to give
them an opportunity to respariéor example when | present the new themes or topicgained
knowledge of commencing from prior knowledge to unknown as well. Referring to English in Jika

i Mfundo trackers consist of each topic a day.

in a lesson that will be achieved by asking them questions and they respond.

Mumsy explained about the importance of preparing lessand writing reflection they learnt from

the Jika iMfundo programme:

| was encouraged as a teacher; | am expected to attesdndihsvellprepared lesson plans. It
supported me to be confidant with my lesson for the day. The faciltators explained to us on how
to prepare a lesson plan using relevant documents like textbooks, Caps documents and trackers. It

was emphasised that kdtions should be done after completing that particular theme.

This is confirmed by Grossman (1990ho states that the purpose of lespoaparatiorallows teachers to
organise all aspects tlareneeded to understand whatto teach with different rdethihe teachers should

demonstrate a clear understanding with the subject knowledge which wil enable his or her teaching

methods become successful.
Mumsy replied:

I have |l earnt that itds essential iomango

n cl

confidence during teaching and learning process. | have used all supporting document provided by
Jika iMfundo from the workshop and skills | have gained from other activities. | used tracker to
prepare | esson pl an thetargetby indicatirdy scompletionplatat of legsont o
on the tracker. This enable myself to cover the curricuum as Jika iMfundo strengthening to
promote learning outcomes. The reflection reminds me about the areas that were not clear during
teaching and leaing process.

| asked Sboh if he had learnt something from the Ho®he responded

| have learnt when marking scripts, no need to depend from the memorandum since the subject
knowledge helps to understand whatever is requitetlially, the memorandumd o e s n6t con
all expected answer but the teacher uses the knowledge his/ her has about the subject teaching. All
gained knowledge was promoted by Jika iMfundo participant handbook that helped me with clearly
understanding of exemplars question papetsinD the preparation of a question papeadopted

their style which made it easier for me to master the whole working during marking sessions.
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Sebeh als@mphasisedhow importantit is to acquire content knowledge in terms of assessing during
marking lerners work.

Mumsy and Sboh reported the ways they have developed knowledge andaskéissociated with
classroom management. Therefore, this is considered another form that goes under general pedagogical
knowledge (Grossman, 1990). Both these paaiittp have been teachigAL for only fewyears. Since

theyare newly appointed teachers, learner discipline is stil a proldethem. As | asked Sboh on how

the general teaching methods have assisted during teaching and learning environmentnditgr dikta

iMfundo. He responded:

Mmmé my t hought whe n ,ithe élassraom mandgeneest included dbwiodsdy.
In workshop we learnt to ensure that classroom atmosphere is conducive that enables learners to
interact with the teacher successfuliynis helped me in terms of managing all differegiaviours

among my learners as the results of improving learning style without any barriers.

Mumsy reported thiashe learntlassroom managemeteichniquesvhen she obserdehercolleagues in
classroomShe explained:

During IQMS visits | was selected a3evelopmentSupport Groupl then observed one of my
colleagues applying different methods to maintain classroom discipline. Learners set in groups,
there are grounded rules that regulates the wtlalss, those who are experiencing learning
problems were provided with froneas with an aim to offer them with special attention, time
management was done. This was an English teacher who utiized Jika iMfundo documents
lightened curriculum English boskand | then adopted her teaching style to see the lesson plan as
it was in order with tracker. While she teaches learners were participating because of successful
planning which involves tracking every day.

The abovementioned participants specifiedifferent methods that they learnt in acquiring general
pedagogical knowledge. They indicated how they appled general pedagogical knowledge in their
classroom after attending different types of professional developr@kthops Some teachers observed

their peers taacquirethis knowledgesuch aslass visits and IQMS visits. However, otheeportedhe
significanceof the subjecknowledgewhenevethey aremarking work for learners rather than depending

on the memorandum. They also stated that othersldped skils whichareassociatedavith classroom
managemertechniques angeneral teaching methods that they acquired during Jika iMfundo activities.
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4.6 Conclusion

This chapter aimdto presentdiscuss and analgghe studp $indings. The relevaniindings were then
identified from the datarallinked tothe research questions in ortieestablisthow English teachers learn
in Jika iMfundo programmes The interviews and documents were usedto collect Baitlence towards
thefindings of ths stud/ was generated from interview transcripts andlysingthe documents that they
used. The findings manifested tisatme ofparticipants uséheir knowledgeof instructional strategs and

all the participants suggested that subjéciowledgeis very important in English in order to teach
effectively. Regarding the two critical questions whicérethe main reasons to conduct this sitithey
included the types of professional development teachlemgaged inJika iMfundo andthe types of
knowledge thateachers gained aftparticipating in thelika iMfundo prgramme All participants have
agreed that they participate in different types of professional development activities which ciessde
visits, subject meetings, clusters meetings andoorene meetings where teachers have learnt different
skills in teaching English using Jika iMfundo. Agathere are different types of knowledge that teachers
developeduy using Jika iMfundo documents since thegnt avarietyof principles which includeconernt

knowledge PCK and GPK that helpedemunderstand what exactigey areexpected to do artdansfer
this knowledge to learners.
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CHAPTER FIVE
DISCUSSION, RECOMMENDATION AND CONCLUSION
5.1 Introduction

The aim of this study was to exploletermediateP hase Englisiteachers learning experiersdeom the
Jika iMfundo prgramme The main focus of this studyasbased on how they teach English when
participating in Jika iMfundo pgramme In the previous chaptdrdescribedhe findings thaemerged
from the data ithe form of semistructured interviews and document analyighis chapter, | discuss the
key findings, provide recommendations dinelconclusion of the study.

5.2The overview of the study

ChapteiOnepresented the focus andrpose of the study. The rationale, background information, as well
as research questions are identifiédbrief review of related literature aritle conceptual framework is
discussed. The methodological approach is identified. The final section proke&les/erview of the
dissertation for all chapters.

ChapterTwo presented the literature review which involved South Afriaadinternational studieased
by different scholarthatwere relevanthis study and | providethe importance of the IntermediaRhase
EFAL teacher learning in Jika iMfundo gr@amme Both national and internationaksearch findings
related taEFAL addressedsuesespecially in reading and writing issues. | gave an overgietive policy

60 CAP S d oondifarenh kil acquired by learner3his involved the conceptual framework which
wasadopted from teacher professional development actiatieksthetypes of knowledge. Since the study
focused on teachers, teacher learning was the foairs The chapter gave an oveawi of theresearch
thathasbeenconducted by the Department of Education concerning EFAL.

ChapteiThreepresentethe methodological approach adopted in the stlidy.presentation dfheresearch
design was also describéd this chapterA discussionof the paradigm and research design are also
discussed in the study. The methamfsdata collectionweredetailed andan explanation b whatwas
included was discussedThe use of semistructured interviews ral document analysisvere clearly

discussed in detaifdditionally, the sampling, ethical considerations and the limitatiaese presented

Chapterour presented answetsthe research questions as discussd&thmpterOne and ChapterThree
of this study. It focused on thaalysis of the data collection by conducting interviewsusirdydocuments.

This dataconsisedof the findings that areassociatewith teacher8experienceof teacling EFAL in the
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Intermediate Phadsy participating in Jika iMfundo pgramme. tfurther discussed collaborag teaching

in the literature as iivasreviewed inChapterTwo.

ChapterFive presented the key findings of the study. It focused on data collation randcdrtain
conclusions. The entire studsasbriefly discussed and summarised with the aim of drawing a conclusion.

Recommendationarealso provided.
5.3 Summary of findings

This sectionwill discussthe conclusion that answegthe critical questions as there are state@hapter
One as follove:

a.)What types of professional development activitiedrdermediate Phase English teachers participating
in Jika iMfundo engage in?

b.) What knowledge do Intermediate Phase English teachers develop through engaging in Jika iMfundo?

5.4 Critical question one: What types of professional development activities do

intermediate Phase English teachers participating in Jika iMfundo engage in?

The purpose of this first section is to answer question one which addresses the professional development
activities d teacher learning in Jika iMfundo g@amme Accor ding to Guskey (200
in the communities of school administrations, teachers, and students uniquely affect professional
development processes and can strongly influence the charaxdetsti contributes to professional
development 0s effectivenesso. However, the data |
development activitiesvhich are important activites. The interviews and document analysis outined

different activities the teachers participated in Jika iMfundo project which is basedEnglish First

Additional Language (EFAL).Four participants concurred that the main activity tkascommonwas

workshops. Theteachers attended Jika iMfundo regularly which helped them to understand whateasks

required to be implemented in English durihg teaching and learning process. All teachers concurred

that workshopscontinually facilitate theJika iMfundo progranme, especially in English. The tool that

supported them durindpe workshopswvastheworkbools that helgd them to master the different activities

in teaching and learningr.ammar in English.

Teachers emphasized that workshops played a vitainrddsaching content in their classrooms and they
outined that trackenwere the most effectieol that helped them to develtme curriculum successfully.

The purpose oatrackeris to motivate teaching and learning in ordeetsurecurriculum coveageandto

improve learning outconse They stated that it also encourages teachers that have attended workshops
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before. The knowledge that they gained from the workshop is sharedhemitolleagues to practice
teaching uniformity.

However, the otheforms of activities thateachers engaged wereone-on-one meetings, clusters and
subject meeting that wereonducted within the schaolTherewereno officials fromthe department of
education who arrangdor these activities to ensure that there dope properly. Teachessidthat it
depends on cordinaing schedulsfor these activities. Referrirtg what they have saidé quite obvious
that these activities may not support aefgrofessional development because there is no one whadoes
follow up compardto workshops where all teachers are called together and discuss importaneisseds

to teachingenglish.

5.4.1 Recommendations

The department of education should look after all the professional development activitie theyrae
implemented in schools. The best wayto ensure all activities aradoneately aror SMT6 and relevant

stake holders likea Development TeaniDT) to be given workshop sessions that wil help them to
understand what theshoulddo in professionatlevelopmentactivites The DOE must also arrange dates
when particular actiiés should be achieved and monitor the process regularly in order to motivate teachers
to covertheseactivities in given time.

5.5 Critical question two: What knowledge do Inermediate Phase English

teachers develop through engaging in Jika iMfundo?

The purpose of this first sectids to answer questiotwo which addressethe types knowledge that
teachers engage in when participating in Jika iMfundo program. Teachers e@rihan they have been
engaged in different types of knowledge wlackregarded aarother way of developing the subject needs.
Shulman (1986) described the concept of pedagogical content knowledge (PCK) whistoratev
teachers faciltate during le@ng. These types of knowledge were categorized as follows: content
knowledge (CK), pedagogical knowledge (PK)andpedagogical content knowledge (CPK). All participants
reported that they developed knowledge of the subject content during their sesbionsoieach English.

They mentioned that Subject Matter Knowledge is the most they acquired during professional development
activities that helpd them to apply the curriculum accordingly in classn. However, teachers have
mastered all types of knovdge while they were learningithough eackype of knowledge cannot be
identified duringthelearning environment but it automatically appears.

The tachers mentioned thauettypes of knowledge #y used byengadng in different activitiesduring the

Jika iMfundo programmehelpedthem with variety skils to understand the different genres in English.
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They outlined the documerttgey usdike trackers and participant planndaos preparing daily lesson plans
successfulyassistdthemin develojing theneeds of thie learners Content knowledges required among

teachers to ensure the subject is understasltibefore subject matter knowledgge acquired However,
the time that is allocateftbr teachers to atterid a variety of activitiess consideredhadequate.

5.5.1 Recommendations

In order to ensure that tlativities aramplementedo cover thecurriculum, theDepartment oEducation

should orgaise more training with adequate professional development activities that wil enhance teaching
and learning processes. Each activity shouldided totheaims that neetb be achieved.

5.6 Conclusion

This studyused aqualtative case studgituatedin the interpretive paradigm. Its aim was to explore
Intermediate Phase teacher learning partioipain the Jika iMfundo prgramme Data were collected
throughsemistructured interviewsThe intettion of this chapter is to summsgiall presented discuss®n
from this chapter

The findings of the study indicated that English teachers lack candrmedagogical content knowledge
asnewly appointedeaches of EFAL, meaning that some teachers end up avoiding cesgitiors they
shouldteach. The study found that although teachers participate in all professional development ,activities
not all hep them to acquire relevant skils and knowledge in order to implement the subject curriculum
accordingly.Specified activitiessuch aslusters are not operated by department officials to ettseybas
beerpresented and implementedrrectly and at agen time. The workshops were specifieaswerful
strategy that equipteachers with knowledge although ytere insufficient for teacher learning purposes.
Jika iMfundo provided resources like trackevhich wererecommended by teachers in doing lesson
preparationsandthey also stated that the pace is too fassémnelearnerswith different learning styles

The final findingsrevealed thateachers attend all the trainings or activities for professional development
which hagositive outcomes for JkiMfundo in improing learning outcomes among lears.

55



References

Alen, L.K., Snow, E.L., and McNamara, D.S. (2011). The narrative waltz: The role of flexibility on
writing performanceJournal of Educational Psychologhy0§7), 911 924.

Avalos, B. (2011). Teacher professional development in teaching and teacher education over ten years.
Teaching and Teaching Educati@y, 1620.

Banilower, E., & Shimkus, E. (2004professional development observation studiiapel Hil, NC:
Horizon Resarch.

Bantwinj B.D. (20®). How teachers perceive the new curriculum reform: Lessons from a school district
in the Eastern Cape Province, South Africgernational Journal of Educational Developme3i, 8390.

Bertram, C. (2011). What does researghaisout teacher learning and teacher knowledge? Implications
for professional development in South Afridaurnal of Education(52), 326.

Bertram, C., & Christian. 1. (2014Understanding research: An introduction to reading reseatth.
Ed). Pretoria: Van Schaik Publishers.

Bork, H. (2004). Professional development and teacher learning: mapping the tedagational
Researcher33(8): pp. 4%61.

Carey, N., & Frechtling, J. (1997, March). Best practice in action: Falpvsurvey on teacher
enhancement programs. Arlington, VA: National Science Foundation.

Creswell J. W. (Ed.). (2003)Research design: Qualitative, quantitative, and mixed methods approaches
(2nd Ed.). Thousand Oaks: Sage.

Creswell, J. W. 200MQualitative Inquiry ResearcBesign: Choosing among five approach@sd Ed)
United Kingdom: SAGE.

Creswell, J.W. (2012)Educational researctPlanning, conducting, and evaluating quantitative and
gualitative researclid" Ed.). Boston: Pearson.

Cohen, L., Manion, L., & Morrison, K. (2011Research methods in educati¢f" Ed.). London and New
York: Routledge

Curtis, W., Murphy, M., & Shields, S. (2018esearch and educatioBritain: Routledge.
Day, C. (199) Developing Teachers: ttedallenges of lifelong learning.ondon: Falmer Press.

DarlingHammond, L. (1995)Doing what matters most: Investing in quality teachihgew York:
National Commission on Teaching and America's Future.

56



DempsteyE.R. & Reddy, V. 2007. Item readabilty and science achievement in the TIMSS 2003 study in
South Africa.Science Education 9906925.

Department of Basic Education and Higher Education and Training (2011). Integrated Strategic Planning
Framework for Teacher Developmt in South Africa 2022025. Pretoria: Technical Report.

DBE (2011b) Annual National Assessments. Report to Basic Education Portfolio Committee. 16 August.
Available at: http//www.pmg. org.za/report/20110&fpartmenbasiceducationamendmenrbasic
laws-amendmenbill-b36d.

Department of Education (DoE) (2009eaching Readingin the Early Grades A Teac her 0s
Pretoria, Department of Education.
Desi mone, L. M. (2009) . |l mproving impact betterudi es

conceptualizations and measurgéducational Researcher, 88), 181199.

Eraut, M. 2000. Notiormal learning and tacit knowledge in professional waitish Journal of
Educational PsychologyQ: pp.118136.

Fullan, M., & Steigelbauer, S. (199 The new meaning of educational changeronto: The Ontario
Institute for Studies in Education.

Ganser, T. (2001). The principal as new teacher mentor. Journal of Staff Development 22(L), 39
Ganser, T. (2000). Aambitious vision of professiondévelopment for teachdn NASSP, Bulletin, 84

Garet, M., Potter, A., Desimone, L., Birman, B. & Yoon, K. (2011). What makes professionals effective?
Results from a national sample of teach&reerican Educational Research Joury28(4), 915945.

Grossnan, P. (1990)The making of a teachefeacheknowledge and teacher educatidmeachers
Collage Press, New York and London.

Goge, N. (2005)A conception of teachingetrieved from: www.univpgr
palembang.ac.id/perpus.../konsepsi%20 Pengajaran.pdf

Guba,E.G., & Lincoln, Y.S. (189 Competing paradigms in qualitative research. In Bg¢6zin& Y. S.
Lincoln (Ed.),Handbook of Qualitative Resear@p.105117). Thousand Oaks: SAGE Publications.

Guskey, T. R. (2000Evaluating professional developmehhousandaks, CA: Corwin
PresddashwehM. (2008).Case writing as border crossing: describing, understanding and promoting

teacher chang@eachers and Teaching: Theory and Practid¥ 3):244 246.

Hill, H.C. (2009). Fixing teacher professional deveigmt. Phi Delta Kappan90(7), 470476.

S7

Ha

C



Howie, S.J., CombrinckC., Roux,K., Tshele, M., Mokoena, G.M., & McLeop Palana, N. (20P1IRLS
LITERACY 2016: South African Highlights Repéttetoria: Centre for Evaluation and Assessment

Kelly, P. (2006). Whais teacher learning? A soesultural perspectivéOxford Review of EducatioB?
(4). 505519.

Kennedy, A. (2005) Models of continuing professional development: A framework for anadysisal
of In-service Educationl8, 229241.

King, M. B. andNewmanF. M. 2000. Wil teacher learning advance school god¥f Delta Kappan
81:576 580.

Knight, P (2002). A systematic approach to professional development: learning as pfeeideng and
teacher educatiori8,22924

Lave, J., & Wenger, E. (19R1Situated learning: Legitimate peripheral participatiadbambridge
England: Cambridge University Press.

Maree, K. (Ed.). (207). First steps in researchPretoria. Van Schaik publishers.

Marshall, C., & Rossman, G. (199%)esigning qualitative reseanc(2' ed.). United States of America:
Sage publications.

McMillan, J.H., & Schumacher, S. (@0). Research in education: Evideroaseednquiry. (7" Ed). New
Jersey: Pearson.

Mizel, H. (2010). Why professional development matters. Learning forwlirited States of
AmericaMorine-De r s hi mer , G. and Kent , T. 1999. The col
pedagogical knowledge. In GesSewsome, T. and Lederman, N.G. (Eds), Examining pedagogic content
knowledge. Dordrecht: Kluwer Academic Publishgns.21 50.

Nieto, Sonia. 2003Vhat Keeps Teachers Goiny@w York: Teachers College Press.

Ong Y.and Ferreiral. (2010) A case study of continuing teacher professional development through lesson
study in South AfricaSouth African Journal of Educatic®0(1): 59 74.

Patton, M. Q. (20®). Qualitative research and Evaluation Metho8gage Publication. London.

Polinghorne, D.E. (2005). Language and meaning: Data collection in qualtative resSeamoil of
Counselling Psycholog$2 (2), 137 145.

Prinsloo, M. (2009) Thinking locally, actingglobally: The newliteraciesasplacedresourcesin Literacy,
new technologies & education: Aspeotshe local and global,

58


http://www.education.uct.ac.za/sites/default/files/image_tool/images/104/thinkinglocally.pdf

D. KoutsogiannisandM. Arapapouloueds.)Thessaloniki:Ziti publications, 18106.
Rule, P., and John, V. (201Nour guide to @se study researcPRretoria: Van Schaik.

Shulman, L.S. (1987). Knowledge and teaching: Foundafidthe new reformHarvard Educational
Reviav, 57-(1), 1-22

Smith, P. S. (2002). Assessing teacher learning about science teaching (ATLAST)385828).
Report of Project Activities and Findings. Year Two. Chapel Hil, NC: Horizon Research.

Spaul N.(2013).SouthA f r i EdwaiisCrisis. Centre for Development and Enterprise. Pretoria

Stuart, JanefAkyeampong, KwamandCroft, Alison (2009)Key issues in teacher education: a
sourcebook for teacher educators in developing countries

Thuzini, M. A. (2011). An exploration of teacher ¢
Science Curriculum in Second language: A Gatady in three selected Lesotho Primary Schools in rural
Areas. University of KwaZuhNatal, Durban.

TurnerBissett, R. (1999). The knowledge bases of the expert tedritesh Educational Research
Journal25 (1), 39 55.

Van Driel, J. H., Beijaard, D& Verloop, N. (2001). Professional development and reform in science
education: The r ol e o floutnal af RdsearchsindScipncealeachB@ 184 Kk no wl €
158.

Wenger, E. (1998)Communities of practice: Learning, meaning, and iden@gmbridge, MA:
Cambridge University Press

Wills, J.M. (2007) A Review of European Research on Consumer Response to Nutrition Information on
Food LabelsJournal of Public Healthl5, 385399.

Wilson, E and Demetriou, H. (2007) New teacher learudpstantive knowledge awdntextual
factors.The Curriculum Journatl8(3): 213229

Witten, A., MetcalfaM., & Makole, K. (2017)Mapping the pathways of systemic change in education in
South Africa: A case study of the Programme to Improve Learningp@et (PILO)Open Society
Foundation. (Forthcoming).

Yanow, D, & SchwartShea, P. (2011)nterpretive Approaches to Research Des@oncepts and
Processes. Netherlands: Routledge

Yin, R.K. (2003).Case study research: Design methd8sd ed.) United Kingdom: Sag

59


https://nicspaull.files.wordpress.com/2011/04/spaull-2013-cde-report-south-africas-education-crisis.pdf

Appendix 1: Gate keeper permission letter

Social Science£ollege of Humanities
University of KwaZuluNatal
PietermaritzburgCampus

GATE KEEPER PERMISSION LETTER

Dear Principal

My name is Philani Ntuthuko Goga,Master of Education (M. ED) student at the University of KwaZulu

Natal (Pietermaritzburg Campus). This serve as part of my degree requirements, | am obligated to conduct
researchl am thereforé&indly requesting permission to conduct this research at your school. The tittle of
my study is:Intermediate Phase English teacher learning: a case study of teachers participating in

Jika iMfundo project.

The purpose of the study is tapiore intermediate phase teacher learning: a case study of teachers
participating in Jika iMfundo project. The participants wil be interviewed roughly 45 minutes to an hour
during their spare times that is suitable for them. The interviews tools thbéwilolved: audioecorded,

to supplement the data from interviews data analysis will be piloted.

The information that wil be established by participants wil be shared with my supervisor and wil be
considered as vital confidentiality. The pseudonymiisbe takeninto consideration in order to protect both
school and the participants. The participation and withdrawal of participants are voluntary.

You are welcome to contact my supervisor should you have any queries.

Supervisor: Dr NNQMithiyane

Tel: 033 2606131

E-mail: MthiyvaneN@ukzn.ac.za
UKZN Mr P. Mohun

HSSREC Research Office Ethics
Tel: 031 2604557

E-mail: mohunp@ukzn.ac.zar hssrec@ukzn.ac.za

Researcher
Mr PN Goge

60


mailto:MthiyaneN@ukzn.ac.za
mailto:mohunp@ukzn.ac.za
mailto:hssrec@ukzn.ac.za

Cel: 076 4307 545
E-mail: lekogoge @gmail.com

I look forward to your favourable response and thank you in advance for your time and consideration.
Yours honestly
Philani Ntuthuko Goge

,,,,,,,,,,

Principal Ssignatureéééééceceeéé

61


mailto:lekogoge@gmail.com

Appendix 2: Informed consent letter

Social Sciences, College of Humanities
University of KwaZulu-Natal

Pietermaritzburg Campus

INFORMED CONSENT LETTER

The Participants

My name is Philani Ntuthuko Goge,Master of Education (M. ED) student at the University of KwaZulu

Natal (Pietermaritzburg Campus). This serve as part of my degree requirements, | am obligated to conduct
research. | therefokéndly requesyour permission to conduct this researchtoyou as part of my participants

to be interviewed in this project. The main focus is based on teachers who are currently teaching EFAL in
intermediate phase as they practice Jika iMfundo Project. The tittly sfudly is:

Intermediate Phase English teacher learning: a case study of teachers participating in Jika iMfundo
project.

The purpose of the study is to explore intermediate phase teacher learning: a case study of teachers
participating in Jika iMfundo jmject. You are requested to be interviewed roughly 45 minutes to an hour
during your spare time that is suitable for you. The interviews tools that wil be involved:racdided,

to supplement the data from interviews data analysis will be piloted.

Theinformation that will be established by you wil be shared with my supervisor and wil be considered
as vital confidentialty. The pseudonyms wil be taken into consideration in order to protect you and your
school. The participation and withdrawal of gpants are voluntary.

You are welcome to contact my supervisor, or UKZN Research Office or the Researcher should you have
any queries.

| hereby provide consent to the following data collection activities (please tick):
CRITERIA YES NO
Interview

Audio recording of interviews

Supervisor

Tel: 033 2606131

62



E-mail: MthiyvaneN@ukzn.ac.zBKZN Mr P. Mohan

HSSREC Research Office Ethics
Tel: 031 2604557

E-mail: mohunp@ukzn.ac.zar hssrec@ukzn.ac.za

Researcher
Mr PN Goge
Cel: 076 4307 545

E-mail: lekogoge @gmail.com

Thank youfor participating in this study

DECLARATION OF CONSENT

,,,,,,,,,,,,,,

| éééééeéeeeeeeéeéé (Full names of participant) her e
contents of this document and the nature of the research project, and | consentto participating in the research
project.

| understand that | am at liberty to withdraw fréme project at any time, should | so desire.

SIGNATURE OF PARTICIPANT DATE

,,,,,,,,,,,,,,,,,,,,,,

eeeeeeeeeeecee. . eeeeeeeeec.

63


mailto:MthiyaneN@ukzn.ac.za
mailto:mohunp@ukzn.ac.za
mailto:hssrec@ukzn.ac.za
mailto:lekogoge@gmail.com

Appendix 3: Permission to conduct research from DoE

education

Department:
Education
PROVINCE OF KWAZULU-NATAL

Enquiries: Phindile Duma Tel: 033 392 1063 Ref.:2/4/8/1423

Mr PN Goge
PO Box 34
Kranskop
3268

Dear Mr Goge

PERMISSION TO CONDUCT RESEARCH IN THE KZN DoE INSTITUTIONS

Your application to conduct research entitled: “INTERMEDIATE PHASE ENGLISH TEACHER LEARNING: A CASE STUDY OF
TEACHERS PARTICIPATING IN JIKA IMFUNDO PROJECT?”, in the KwaZulu-Natal Department of Education Institutions has
been approved. The conditions of the approval are as follows:

The researcher vill make all the arrangements concerning the research and interviews.

The researcher must ensure that Educator and learning programmes are not interrupted.

Interviews are not conducted during the time of writing examinations in schools.

Learners, Educators, Schools and Institutions are not identifiable in any way from the results of the research.

A copy of this letter is submitted to District Managers, Principals and Heads of Institutions where the

Intended research and interviews are to be conducted.

The period of investigation is limited to the period from 11 January 2018 to 30 June 2020.

Your research and interviews will be limited to the schools you have proposed and approved by the Head of Department.

Please note that Principals, Educators, Departmental Officials and Learners are under no obligation to participate or

assist you in your investigation.

Should you wish to extend the period of your survey at the school(s), please contact Miss Phindile Duma at the contact

numbers below

9. Upon completion of the research, a brief summary of the findings, recommendations or a full report/dissertation/thesis
must be subrmitted to the research office of the Department. Please address it to The Office of the HOD, Private Bag
X9137, Pietermaritzburg, 3200.

10. Please note that your research and interviews will be limited to schools and institutions in KwaZulu-Natal Department of

Education.

NO AN

®

Ntolwane Primary School
IManqondo Primary School
Halambu Primary School

/ iqow\

«EV a
ea Department: Education
Date: 15 January 2018

o3

ioni T4 ; . . .
KWAZULU-NATAL DEPARTMENT OF EDUCATION Championing Quaity Education - Creating and Securing a Brighter Future
Postal Address: Private Bag X137 « Pietermantzburg « 2200 « Reputdc of South Afnca
Physical Address: 247 Burger Street » Anton Lembeds Buldng « Pretermantziarg « 3201
Ted: o27 33 2652 1063 » Fax.© +27 07373 392 12073+ Email-Frencie Duma’le 7naos 9o 23 Veb wvew kzneducation Qovza
Facstork KZNOCE  Temer QOBE_KZN  Instagram kzn_educaton Youtube kzndoe

64



Appendix 4: Ethical clearance from UKZN

UNIVERSITY OF ™

g‘; KWAZULU-NATAL

e INYUVESI
AN YAKWAZULU-NATALI

o W

14 February 2018

Mr Philani Ntuthuko Goge 217075582
School of Education
Edgewood Campus

Dear Mr Goge

Protocol reference number: HSS/0076/018M
Project title: Intermediate Phase English teacher learning: A case study of teachers participating in Jika iMfundo
project.

Full Approval — Expedited Application
Inresponse to your application received 18 January 2018, the Humanities & Social Sciences Research Ethics Committee
nas considered the abovementioned application and the protocol has been granted FULL APPROVAL.

Any alteration/s to the approved research protocol i.e. Questionnaire/Interview Schedule, Informed Consent Form,
Title of the Project, Location of the Study, Research Approach and Methods must be reviewed and approved through
the amendment /modification prior to its Implementation. In case you have further queries, please quote the above
reference number.

PLEASE NOTE: Research data should be securely stored in the discipline/department for a period of 5 years.
The ethical clearance certificate is only valid for a period of 3 years from the date of issue. Thereafter Recertification
must be applied for on an annual basis.

! take this opportunity of wishing you everything of the best with your study.

Yours faithfully

W

Dr Shamila Naidoo (Deputy Chair)
Humanities & Social Sciences Research Ethics Committee

/pm

cc Supervisor: Or NCC Mthiyane
cc Academic Leader Research: Dr SB Khoza
zc. School Administrator: Ms Tyzer Khumalo

Humanities & Social Sciences Research Ethics Committee T s e
Professor Shenuka Singh (Chalr)
Westville Campus, Govan Mbekl Building
Postal Address: Private Bag X54001, Durban 4000
Telephone: +27 (0) 31 260 3587/8350/4557 Facsimile. +27 (0) 31 260 4608 Email: xmbADDUZAAGZA * SOVMANMEDUKZN 2C 22 - MONUNDENAZN 30 23

Website: wwyy URZQ 2C 22

‘ 1840 - 2010 ‘-;

100 YEARS OF ACACEMIC EXCELLENCE
£ «2 Ecgewood Howard College Mecical Schoul e Petermantzburn e Washida

65



Appendix 5: Interview schedule for teachers

INTERVIEW SCHEDULE FOR TEACHERS

TITLE OF THE STUDY: INTERMEDIATE PHASE RNGLISH TEACHER LEARNING: A CASE
STUDY OF TEACHERS PARTICIPATING IN JIKA IMFUNDO.

SECTION A

BIOGRAPHICAL INFORMATION

1. Age group:

0-19 20-29 30-39 40-49 50-60
2. Gender

Male Female

3. Marital status

Single Married Divorced Widowed

4. Academic level
4.1 Diploma (specify)

4.3 Undergraduate (specify)
4.4 Postgraduate

4.5 Othel(specify)
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5. Please write down the subjects you passed in your matric (grade 12).

6. Provide your teachingpecializationsubjects
7. How many years have you been?
Teaching

Teaching at this school
Teaching English

Teaching English at this school

8. What subjects are you teaching currently?
Subjects Grade

English
Social Sciences
SECTIONB
Why did you choose to teach English?

Who decides what teachers teach in your school?
How are the decisions made?

> DB

Do you enjoy teaching English? If giverclaance or choice to teach another subject, which
on would you choose?

QUESTIONS ADDRESSING KEY RESEARCH QUESTIONS 1

WHAT TYPES OF PROFESSIONAL DEVELOPMENT ACTIVITIES DO INTERMEDIATE
PHASE ENGLISH TEACHERS PARTICIPATE IN JIKAIMFUNDO PROJECT?

1. Please tell mabout your involvement in Jika iMfundo
T When did your school first get involved?
1 When did you get involved?
1 Howdid you get involved?
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How many workshops have you attended?

Please explain on the duration of workshop, how are they structured?

Please explaiabout the activities that takes place in Jika iMfundo workshop?

Do you receive any documents from Jika iMfundo project? If so, what are those documents
and how to faciltator?

How many teachers actually attend the workshops?

How do you implement what ydeave learnt in Jl in your school? Do you hold meeting/
workshops in your school?

How many workshops or meetings have you attended and what do these workshops deal
with?

Do you plan together as subject (English) teachers? If so, do you engage yourself in
reflective discussions?

I n your opinion, iteacher reflection parto
Have you ever had a one-one conversation with your HOD¥hat was the main idea of

the conversation?

What the relationship is between what you do in JI worksand CAPS training
workshop?

Do the faciltators or subject advisors do the follow up on the work done in JI workshop?
If so, do they give support and guidance in your work?

As an English teacherin the IP or as clusters do you help each other orrdeseto
discuss about English teaching, if you do what actually happens in your meetings?

To what extent has the Jika iMfundo development activities shapesrganuizedyour
teaching of the English?
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Appendix 7: Editing letter

Proofwrite Solutions

WRITE - 017 « RESEARCH « DESIGN

24th of May 2019

To whom it may concern

EDITING OF DISSERTATION FOR MR PHILANI GOGE

| have a master’s degree in Social Science, Research Psychology and TEFL qualification from UKZN. | also
have an undergraduate and honour’s degree Bachelor of Arts in Health Sciences and Social Services from

UNISA.

| have 15 years of teaching experience and have been editing academic theses for studerits from UKZN,
UNISA, the University of Fort Hare, and DUT for the past seven years. | have further done editing,

transcribing and other research work for private individuals and businesses.

| hereby confirm that | have edited Philani Goge’s dissertation titled “INTERMEDIATE PHASE ENGLISH
TEACHER LEARNING: A CASE STUDY OF TEACHERS PARTICIPATING IN JIKA IMFUNDQ PROJECT” for
submission of his master’s degree in Education at UKZN. Corrections were made in respect of grammar,
tenses, spelling and language usage using track changes in MS Word 2010. Once corrections have been

attended to, the dissertation should be correct.

PLEASE_NOTE: Should the student add content to their dissertation after my editing and suggested

corrections, | cannot guarantee their work is correct in respect of grammar, tenses, spelling and language

usage.

Yours sincerely

Buutste oorlh

Terry Shuttleworth (TEFL, UKZN, MSocSc, Res Psych, UKZN).
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